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Introduction

This document delineates the Texas Education Agency’s specific requests for flexibility in
implementing the provisions of ESEA and provides the supporting documentation necessary for
review by USDE. Initially, TEA submitted the request under Section 9401 waiver authority.
Going forward, the request is organized according to the requirements outlined below.

By submitting this updated ESEA flexibility request, the SEA renews its request for flexibility
through waivers of the nine ESEA requirements listed below and their associated regulatory,
administrative, and reporting requirements, as well as any optional waivers the SEA has chosen to
request under ESEA flexibility, by checking each of the boxes below. The provisions below
represent the general areas of flexibility requested.

V1. The requirements in ESEA section 1111(b)(2)(E)-(H) that prescribe how an SEA must establish
annual measurable objectives (AMOs) for determining adequate yeatly progress (AYP) to ensure
that all students meet or exceed the State’s proficient level of academic achievement on the State’s
assessments in readjng/language arts and mathematics no later than the end of the 2013-2014
school year. The SEA requests this waiver to develop new ambitious but achievable AMOs in
reading/language arts and mathematics in order to provide meaningful goals that are used to guide
support and improvement efforts for the State, LEAs, schools, and student subgroups.

v 2. The requirements in ESEA section 1116(b) for an LEA to identify for improvement, corrective
action, or restructuring, as appropriate, a Title I school that fails, for two consecutive years or more,
to make AYP, and for a school so identified and its LEA to take certain improvement actions. The
SEA requests this waiver so that an LEA and its Title I schools need not comply with these
requirements.

V 3. The requirements in ESEA section 1116(c) for an SEA to identify for improvement or
corrective action, as appropriate, an LEA that, for two consecutive years or more, fails to make
AYP, and for an LEA so identified and its SEA to take certain improvement actions. The SEA
requests this waiver so that it need not comply with these requirements with respect to its LEAs.

\ 4. The requirements in ESEA sections 6213(b) and 6224(e) that limit participation in, and use of
funds under the Small, Rural School Achievement (SRSA) and Rural and Low-Income School
(RLIS) programs based on whether an LEA has made AYP and is complying with the requirements
in ESEA section 1116. The SEA requests this waiver so that an LEA that receives SRSA or RLIS
funds may use those funds for any authorized purpose regardless of whether the LEA makes AYP.

vV 5. The requirement in ESEA section 1114(a)(1) that a school have a poverty percentage of 40
percent or more in order to operate a school-wide program. The SEA requests this waiver so that
an LEA may implement interventions consistent with the turnaround principles or interventions
that are based on the needs of the students in the school and designed to enhance the entire




educational program in a school in any of its priority and focus schools that meet the definitions of
“priority schools” and “focus schools,” respectively, set forth in the document titled ESEA
Flexibility, as appropriate, even if those schools do not have a poverty percentage of 40 percent or
more.

vV 6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that
section only to LEAs with schools identified for improvement, corrective action, or
restructuring. The SEA requests this waiver so that it may allocate section 1003(a) funds to its LEAs
in order to serve any of the State’s priority and focus schools that meet the definitions of “priority
schools” and “focus schools,” respectively, set forth in the document ttled ESEA Flexibility.

\ 7. The provision in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Title I, Part A
funds to reward a Title I school that (1) significantly closed the achievement gap between subgroups
in the school; or (2) has exceeded AYP for two or more consecutive years. The SEA requests this
waiver so that it may use funds reserved under ESEA section 1117(c)(2)(A) for any of the State’s
reward schools that meet the definition of “reward schools” set forth in the document titled ESEA
Flexcibility.

v 8. The requirements in ESEA section 2141(a), (b), and (c) for an LEA and SEA to comply with
certain requirements for improvement plans regarding highly qualified teachers. The SEA requests
this waiver to allow the SEA and its LEAs to focus on developing and implementing more
meaningful evaluation and support systems.

V 9. The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA may
transfer from certain ESEA programs to other ESEA programs. The SEA requests this waiver so
that it and its LEAs may transfer up to 100 percent of the funds it receives under the authorized
programs among those programs and into Title I, Part A.

Optional Flexibilities:

If an SEA chooses to request waivers of any of the following requirements, it should check the
corresponding box(es) below:

vV 10. The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict the activities
provided by a community learning center under the Twenty-First Century Community Learning
Centers (21st CCLC) program to activities provided only during non-school hours or periods when
school is not in session (ie., before and after school or during summer recess). The SEA requests
this. waiver so that 21st CCLLC funds may be used to support expanded learning time during the
school day in addition to activities during non-school hours or periods when school is not in
session.

v 11. The requirements in ESEA sections 1116(a)(1)(A)-(B) and 1116(c)(1)(A) that require LEAs
and SEAs to make determinations of adequate yearly progress (AYP) for schools and LEAs,
respectively. The SEA requests this waiver because continuing to determine whether an LEA and
its schools make AYP is inconsistent with the SEA’s State-developed differentiated recognition,
accountability, and support system included in its ESEA flexibility request. The SEA and its LEAs
must report on their report cards performance against the AMOs for all subgroups identified in
ESEA section 1111(b)(2)(C)(v), and use performance against the AMOs to support continuous




improvement in Title I schools.

[]12. The requirements in ESEA section 1113(a)(3)-(4) and (c)(1) that require an LEA to serve
eligible schools under Title I in rank order of poverty and to allocate Title I, Part A funds based on
that rank ordering. The SEA requests this waiver in order to permit its LEAs to serve a Title I-
eligible high school with a graduation rate below 60 percent that the SEA has identified as a priority
school even if that school does not otherwise rank sufficiently high to be served under ESEA
section 1113.

[]13. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that
section only to LEAs with schools identified for improvement, corrective action, or
restructuring, The SEA requests this waiver in addition to waiver #6 so that, when it has remaining
section 1003(a) funds after ensuring that all priority and focus schools have sufficient funds to carry
out interventions, it may allocate section 1003(a) funds to its LEAs to provide interventions and
supports for low-achieving students in other Title I schools when one or more subgroups miss
cither AMOs or graduation rate targets or both over a number of years.

If the SEA is requesting waiver #13, the SEA must demonstrate in its renewal request that it has a
process to ensure, on an annual basis, that all of its priority and focus schools will have sufficient
funding to implement their required interventions prior to distributing ESEA section 1003(a) funds
to other Title I schools.

Click here to enter page numbers where edits have been made and where new attachments have
been added. Do not insert new text here — insert new text in redline into the revised request.

[[] 14. The requirements in ESEA sections 1111(b)(1)(B) and 1111(b)(3)(C)(i) that, respectively,
require the SEA to apply the same academic content and academic achievement standards to all
public schools and public school children in the State and to administer the same academic
assessments to measure the achievement of all students. The SEA requests this waiver so that it is
not required to double test a student who is not yet enrolled in high school but who takes advanced,
high school level, mathematics coursework. The SEA would assess such a student with the
corresponding advanced, high school level assessment in place of the mathematics assessment the
SEA would otherwise administer to the student for the grade in which the student is enrolled. For
Federal accountability purposes, the SEA will use the results of the advanced, high school level,
mathematics assessment in the year in which the assessment is administered and will administer one
or more additional advanced, high school level, mathematics assessments to such students in high
school, consistent with the State’s mathematics content standards, and use the results in high school
accountability determinations.

If the SEA is requesting waiver #14, the SEA must demonstrate in its renewal request how it will
ensure that every student in the State has the opportunity to be prepared for and take courses at an
advanced level prior to high school.

Click here to enter page numbers where edits have been made and where new attachments have
been added. Do not insert new text here — insert new text in redline into the revised request.

By submitting this request, the SEA assures that:




V 1. It requests waivers of the above-referenced requirements based on its agreement to meet
Principles 1 through 4 of ESEA flexibility, as described throughout the remainder of this request.

v 2. It has adopted English language proficiency (ELP) standards that correspond to the State’s
college- and career-ready standards, consistent with the requirement in ESEA section 3113(b)(2),
and that reflect the academic language skills necessary to access and meet the State’s college- and
career-ready standards. (Principle 1)

v 3. It will administer no later than the 2014-2015 school year alternate assessments based on grade-
level academic achievement standards or alternate assessments based on alternate academic
achievement standards for students with the most significant cognitive disabilities that are consistent
with 34 C.F.R. § 200.6(a)(2) and are aligned with the State’s college- and career-ready standards.

(Principle 1)

v 4. It will develop and administer ELP assessments aligned with the State’s ELP standards,
consistent with the requirements in ESEA sections 1111(b)(7), 3113(b)(2), and 3122(a)(3)(A)(ii) no
later than the 2015-2016 school year. (Principle 1)

V5. Tt will report annually to the public on college-going and college credit-accumulation rates for all
students and subgroups of students in each LEA and each public high school in the State. (Principle

1)

\ 6. If the SEA includes student achievement on assessments in addition to reading/language arts
and mathematics in its differentated recognition, accountability, and support system and uses
achievement on those assessments to identify priority and focus schools, it has technical
documentation, which can be made available to the Department upon request, demonstrating that
the assessments are administered statewide; include all students, including by providing appropriate
accommodations for English Learners and students with disabilities, as well as alternate assessments
based on grade-level academic achievement standards or alternate assessments based on alternate
academic achievement standards for students with the most significant cognitive disabilities,
consistent with 34 C.F.R. § 200.6(a)(2); and are valid and reliable for use in the SEA’s differentiated
recognition, accountability, and support system. (Principle 2)

V7. It will annually make public its lists of reward schools, priority schools, and focus schools prior
to the start of the school year as well as publicly recognize its reward schools, and will update its lists
of priority and focus schools at least every three years. (Principle 2)

If the SEA is not submitting with its renewal request its updated list of priority and focus
schools, based on the most recent available data, for implementation beginning in the 2015—
2016 school year, it must also assure that:

(] 8. Itwill provide to the Department, no later than January 31, 2016, an updated list of priority
and focus schools, identified based on school year 2014-2015 data, for implementation beginning in
the 2016-2017 school year.

v 9. It will evaluate and, based on that evaluation, revise its own administrative requirements to
reduce duplication and unnecessary burden on LEAs and schools. (Principle 4)




v 10. It has consulted with its Committee of Practitioners regarding the information set forth in its
ESEA flexibility request.

v 11. Prior to submitting this request, it provided all LEAs with notice and a reasonable opportunity
to comment on the request and has attached a copy of that notice (Attachment 1) as well as copies
of any comments it received from LEAs. (Attachment 2)

V. 12. Prior to submitting this request, it provided notice and information regarding the request to
the public in the manner in which the SEA customarily provides such notice and information to the
public (e.g., by publishing a notice in the newspaper; by posting information on its website) and has
attached a copy of, or link to, that notice. (Attachment 3)

V13, Tt will provide to the Department, in a timely manner, all required reports, data, and evidence
regarding its progress in implementing the plans contained throughout its ESEA flexibility request,
and will ensure that all such reports, data, and evidence are accurate, reliable, and complete or, if it is
aware of issues related to the accuracy, reliability, or completeness of its reports, data, or evidence, it
will disclose those issues.

v 14, Tt will report annually on its State report card and will ensure that its LEAs annually report on
their local report cards, for the “all students” group, each subgroup described in ESEA section
1111(b)(2)(C)(v)(II), and for any combined subgroup (as applicable): information on student
achievement at each proficiency level; data comparing actual achievement levels to the State’s annual
measurable objectives; the percentage of students not tested; performance on the other academic
indicator for elementary and middle schools; and graduation rates for high schools. In addition, it
will annually report, and will ensure that its LEAs annually report, all other information and data
requited by ESEA section 1111(h)(1)(C) and 1111(h)(2)(B), respectively. It will ensure that all
reporting is consistent with State and Local Report Cards Title 1, Part A of the Elementary and Secondary
Education Act of 1965, as Amended Non-Regulatory Guidance (February 8, 2013).




Principle 3 Assurances

Each SEA must select the appropriate option and, in doing so, assures that:

Option A Option B Option C

[] 15.a. The SEA is | If an SEA that is administering new State | If the SEA is requesting
on track to fl.l]_l}’. assessments during the 2014—-2015 school modifications to its teacher
implementing year is requesting one additional year to and principal evaluation
Principle 3, including | incorporate student growth based on these | and support system
incorporation of | assessments, it will: guidelines or
student growth based implementation  timeline

on State assessments
into educator ratings
for teachers of tested
grades. and subjects
and principals.

[] 15bi.  Continue to ensure that its
LEAs implement teacher and principal
evaluation  systems  using  multiple
measures, and that the SEA or its LEAs
will calculate student growth data based on
State assessments administered during the
2014-2015 school year for all teachers of
tested grades and subjects and principals;
and

[ ] 15.b.i. Ensure that each teacher of a
tested grade and subject and all principals
will receive their student growth data
based on State assessments administered

during the 2014-2015 school year.

other than those described
in Option B, which require
additional flexibility from
the guidance in the
document titled ESEA
Flexcibility as well as  the
documents related to the
additional flexibility
offered by the Assistant
Secretary in a letter dated
August 2, 2013, it will:

\ 15.c. Provide a narrative
response in its redlined
ESEA flexibility request as
described in Section II of
the  ESEA  flexibility
renewal guidance. .

Consultation and Public Input

Stakeholder engagement has always been a part of Texas’ process for developing statewide
policies and standards. State standards are developed by a publicly elected 15 member State
Board of Education with input from educators, subject matter experts and citizens.

TEA has solicited input and provided for meaningful engagement of teachers and other
stakeholder groups, not only in preparing this flexibility request, but throughout the process of
developing, adopting, and implementing the state’s College and Career Ready Standards,
assessment and accountability systems and educator evaluation systems. Information regarding
the state’s solicitation and receipt of input regarding this flexibility request is presented below
and in Attachments 1, 2a-c, and 3. Information regarding stakeholder input and engagement in
the development, adoption and implementation of major components of the Texas system is
included in subsequent sections of this document.
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Solicitation of Input from Teachers and Their Representatives

TEA provided local administrators and teachers with notice and the opportunity to comment on
this flexibility request. In doing so, we followed the state’s usual procedures, i.e., through a letter
to all LEAs that was (1) posted on the TEA website and (2) disseminated through TEA’s “To the
Administrator Addressed” electronic mail list server on September 6, 2012; see Attachment la
for a copy of the letter. TEA personnel also presented and discussed the Intent to Apply for
Waivers under Section 9401 with the state’s Committee of Practitioners on September 18, 2012;
see Attachment 1b for a copy of the meeting agenda. Comments on the flexibility request
received from LEAs, teachers, and other stakeholders are included in Attachment 2.

In February 2015, TEA worked with the state’s 20 Regional Education Service Centers (ESC) to
solicit feedback from superintendents across Texas regarding the provisions of this waiver
renewal. The input gathered by ESCs was relayed to TEA and shared internally as the renewal
application was drafted. The majority of superintendents across the state who provided feedback
are in support of this waiver renewal. TEA is continuing to provide avenues for feedback
regarding the renewal application through a “To the Administrator Addressed” letter to
superintendents that was distributed to all LEAs via our agency’s electronic mail list serve in late
April.

[It also should be noted that thousands of Texas educators have served on one or more of the
educator committees involved in the development of the Texas assessment program. These
committees represent the diversity of Texas schools in terms of geography, ethnicity, gender and
type and size of school district. They routinely include educators with knowledge of the needs of
all students, including students with disabilities and English language learners (ELLs). TEA will
continue to engage these stakeholders going forward as we implement all aspects of this waiver
including the development of evaluation tools.

Solicitation of Input from Other Diverse Stakeholder Groups

Pursuant to P.L. 107-110, Section 9401(3)(A)(ii1), TEA provided notice and information
regarding the agency’s intent to apply for this waiver to the public in the manner in which TEA
customarily provides such notice and information to the public, i.e., by posting to the TEA web
site and by publishing a notice in the Texas Register on September 21, 2012. TEA also provided
notice and information regarding the waiver on April 19, 2013. (See Attachment 3 for copies of
the notice.)

TEA will continue to work with Education Service Centers and the Texas Center for District and
School Support to share new federal requirements that are a result of this waiver. In September,
trainings will occur across the state on identification and interventions.

Quarterly sessions with stakeholders including ESC staff, district and school personnel will focus

on implementation and progress. At these quarterly sessions, ESC staff will collect comments
from participants and report those comments back to TEA within 7 business days.
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Within 30 days of receiving the comments, TEA will respond to all comments by posting
responses on the TEA webpage. Additional stakeholders who are not at any of the trainings will
be able to submit questions or comments to eseawaiver@tea.state.tx.us.

On September 18, 2012, personnel from TEA provided the Committee of Practitioners (COP)
with information regarding the proposed waiver requests. COP members were provided handouts
of the agency correspondence dated September 6, 2012, Section 9401 Waivers of Statutory and
Regulatory Requirements, and the Timeline for the 9401 waiver submission. TEA personnel then
discussed the background, goal, and timeline of the waiver request to COP members, and
discussed each individual waiver request with COP members. A motion was made and seconded
by COP members that recommended TEA move forward with the waivers as described. The
motion was approve unanimously. On May 5th TEA staff provided the COP with an update
regarding the waiver renewal and gathered additional input from this group.

In addition to posting the terms of the waiver online for public comment, Commissioner
Williams has met with multiple superintendents and solicited their opinion on the provisions of
this waiver. TEA leadership also brought together the various factions of the Texas association
stakeholder groups including, the Texas Association of School Boards (TASB), the Texas
Association of School Administrators (TASA), the Texas Classroom and Teachers Association
(TCTA), the Texas Federation of Teachers (TFT), the Texas State Teachers Association (TSTA),
the Texas Elementary and School Principals Association (TESPA), and the Texas Secondary
School Principals Association (TASPA) among others. TEA is committed to subsequent
outreach regarding the provisions of the waiver and any new amendments to the waiver and will
compile evidence of the outreach for purposes of monitoring compliance with the waiver.

Evaluation

At this time, TEA does not elect to collaborate with USDE in this voluntary evaluation process.
However, the agency has been selected to participate in a review of design, implementation and
oversight of waivers by the U.S. Government Accountability Office at the request from the Chair
of the Senate Health, Education, Labor, and Pensions committee and the Chair of the House
Education and the Workforce committee. TEA is also considering partnering with other national
organizations and researchers related to ESEA implementation and college and career ready
standards.

12
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Principle 1:
College- and Career-Ready Expectations for All Students

1.A Adoption of College- and Career-Ready Standards

Texas was the first state in the nation to adopt and implement college- and career-ready
curriculum standards. The following paragraphs summarize the adoption process, with extensive
supporting documentation provided in Attachment 4.

The Texas Essential Knowledge and Skills Curriculum Standards

Since 1998, K-12 education in Texas has been guided by the Texas Essential Knowledge and
Skills (TEKS) curriculum standards. The TEKS, codified in Title 19 of the Texas Administrative
Code, Chapters 110-130, became effective in all content areas and grade levels on September 1,
1998. Statute required that the TEKS be used for instruction in the foundation areas of English
language arts and reading, mathematics, science and social studies. In the enrichment subjects
(including health education, physical education, fine arts, career and technical education,
technology application and languages other than English), TEKS initially served as guidelines
rather than requirements. In 2003, the 78" Texas Legislature added enrichment subjects to the
list of subject areas required to use the TEKS.

Incorporation of College- and Career-Ready Standards into the TEKS

In 2006, the 79" Texas Legislature required TEA and the state agency for higher education, the
Texas Higher Education Coordination Board (THECB), to establish vertical teams composed of
public school educators and faculty from institutions of higher education that would develop
college- and career- ready standards in the areas of English/language arts, mathematics, science
and social studies. The work of the vertical teams was organized in three phases. The first phase
entailed a series of team meetings to create the college- and career-ready standards (CCRS) for
the four subject areas. Phase two required the vertical teams to make recommendations as to how
to align existing public school content standards with the CCRS. Phase three required the vertical
teams to develop or establish instructional strategies, professional development materials, and
online support materials for students who need additional assistance in preparing to successfully
perform college-level work. Teams also engaged in a series of gap analyses to ensure alignment
between the adopted TEKS and the Texas CCRS and to ensure appropriate alignment.

The THECB adopted the standards in January 2008. The Commissioner of Education approved
the standards, and the State Board of Education (SBOE) incorporated them into the Texas
Essential Knowledge and Skills (TEKS) curriculum content standards as follows: English
language arts and reading TEKS in 2008; mathematics and science TEKS in 2009; and social
studies TEKS in 2010. It is now the responsibility of the Texas SBOE to ensure that any
subsequent revisions to the TEKS continue to maintain appropriate integration of the CCRS in
the TEKS. Artachment 4 provides supporting documentation, including a description of the
State’s standards adoption process (Attachment 4a), English language arts and mathematics gap
analyses documents (Attachment 4b), evidence of the adoption of the college- and career-ready
standards by the THECB (Attachment 4c), their approval by the Commissioner of Education and
the Commissioner of Higher Education (Attachment 4d), and the SBOE actions incorporating
them into the TEKS standards (Attachment 4e).
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Attachment 4 also includes a copy of the college- and career-ready standards (Attachment 4f) and
the findings from a comparison of the Texas standards with the national Common Core College
Readiness Standards created by the Council of Chief State School Officers and the National
Governors Association (Aftachment 4g). The comparison, conducted by the Educational Policy
Improvement Center and involving teams of higher education and public school educators and
content educators, found that the Texas standards are more comprehensive than the Common
Core standards, including additional areas of college readiness that are missing from the
Common Core. Overall, Texas standards in English language arts (ELA) and mathematics
matched 92% and 75% of those in the Common Core Standards, respectively. Breadth of
coverage, or the extent to which matched standards are representative of content topics within
each Common Core strand, was rated as strong for both content areas. Finally, the level of
cognitive demand, or depth of knowledge, attributed to Texas standards was at or above that of
the Common Core Standards for 90% of mathematics standards, and 71% of ELA standards.

In addition to comparison to the Common Core Standards, the Texas Higher Education
Coordinating Board conducted a 2010 study (see Attachment 4h) of the extent to which college
admission and placement tests assess the Texas standards. The study found that, on average,
performance expectations contained within the standards were both more rigorous and more
cognitively demanding than test items from the ACT, SAT, ACCUPLACER, COMPASS,
ASSET and the Texas Higher Education Assessment.

In May 2015, the 84" Texas Legislature, Regular Session, passed House Bill (HB) 1613 and in
June 2015 the governor signed the bill into law. HB 1613 requires the Texas SBOE to adopt a
chart that clearly indicates the alignment of the college readiness standards and expectations with
the TEKS. It is anticipated that the SBOE will adopt these alignment charts, including the math
alignment, by January 2016.

Additional Revisions to the Standards

Mathematics. During 2011-2012, the cycle of review and revision of the TEKS standards
continued with the comprehensive revision of the K-12 mathematics TEKS, which once again
raised the bar to ensure the necessary rigor for college and career readiness. The SBOE adopted
these new math TEKS in April 2012 (see Attachment 4i). The revised mathematics standards for
kindergarten through grade 8 were implemented in the 2014-2015 school year and the revised
high school standards will be implemented in the 2015-2016 school year.

While the TEKS have not been certified by the THECB because they THECB. does not have
statutory authority to certify the TEKS, representatives from higher education were as
extensively involved in the most recent revision (2012) as they were in 2008. In anticipation of
the 2012 revision of the TEKS for mathematics and with a focus on college readiness, the
commissioner of education convened a group of advisors to review. current research and
resources and to offer suggestions regarding the TEKS revision and future professional
development. The Commissioner’s Mathematics Advisory Group, established in the fall of 2010,
included mathematics educators and mathematicians from Texas. The recommendations of the
Commissioner’s Mathematics Advisory Group regarding the next generation of mathematics
standards in Texas were compiled and then reviewed by a panel of national advisors in
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mathematics, known as the National Review Team. The Commissioner’s Mathematics Advisory
Group included the following individuals:

Dr. Sharon Benson, Education Service Center Region 4

Dr. Thomas Butts, University of Texas at Dallas

Dr. James Mendoza Epperson, University of Texas at Arlington
Dr. Carol Fletcher, University of Texas at Austin

Linda Gann, Northside Independent School District

Dr. Leanne Ketterlin Geller, Southern Methodist University
Stefani Kulhanek, Education Service Center Region 4
Lance Menster, Houston Independent School District

Dr. Jane Schielack, Texas A&M University

Cynthia Schimek, Katy Independent School District

Jane Silvey, Education Service Center Region 7

Dr. Paul Swets, Angelo State University

Dr. Trena Wilkerson, Baylor University

The National Review Team included the following individuals:
Dr. Hyman Bass, University of Michigan

Dr. Sybilla Beckmann, University of Georgia

Dr. Doug Clements, University of Buffalo

Dr. Francis Fennell, McDaniel College

Dr. Russell Gersten, Instructional Research Group

Dr. Gary Kader, Appalachian State University

Dr. Jim Lewis, University of Nebraska-Lincoln

Dr. James Milgram, Stanford University

Dr. Richard Schaar, Texas Instruments

For continuity among the various processes, two of the original mathematics college readiness
vertical team members, Ms. Gann and Dr. Butts, were asked to serve on the Commissioner’s
Mathematics Advisory Group and two of the Commissioner’s Mathematics Advisory Group
members, Dr. Epperson and Ms. Gann, were asked to serve on 2012 mathematics TEKS review
committees. Additionally, the following representatives from higher education served on 2012
mathematics TEKS review committees:

Sandi Cooper, Baylor University

Theresa Jorgensen, University of Texas at Arlington
Lynette Kenyon, Collin College

Robert Cartwright, Rice University

Cynthia Martinez, Temple College

The following individuals served as expert reviewers for the Texas SBOE during the 2012
revision of the mathematics TEKS:

Dr. Richard A. Askey, Professor Emeritus of Mathematics, University of Wisconsin-Madison

Dr. Robert M. Capraro, Professor of Mathematics Education, Texas A&M University
Dr. R. James Milgram, Professor Emeritus, Department of Mathematics, Stanford University
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Dr. Wilfried Schmid, Professor of Mathematics, Harvard University

In addition to being involved in the standards revision process, representatives from higher
education are integrally involved in the state assessment process, including assessment of the
mathematics TEKS. The State of Texas Assessment of Academic Readiness Technical Digest
provides information to Texas testing coordinators, educators, researchers, and interested citizens
about the development procedures and technical attributes of the state-mandated assessment
program. The current technical digest includes the following explanation regarding the role of
higher education in the process for development of the state assessments.

“After completion of test construction, panels composed of university-level experts in the
fields of mathematics, English, science, and social studies review the content of each STAAR
EOC assessment before it is administered. This review is referred to as content validation and
is included as a quality-control step to ensure that each high school assessment is of the
highest quality. A content-validation review is critical to the development of the EOC
assessments because of the advanced level of content being assessed. After a thorough review
of each assessment, committee members note any issues that are of concern. When necessary,
substitute items are reviewed and chosen. After content validation is complete, the
assessments are ready to be administered.”

Although K-12 curriculum standards remain under the express authority of the Texas SBOE,
future standards revisions beginning with English language arts can include an additional general
review by representatives from higher education.

Information regarding the review and revision of the mathematics TEKS including copies of
draft recommendations from the review process can be accessed on the TEA website at
http://tea.texas.gov/index2.aspx ?71d=2147499971Screen shots explaining the information that
may be found on this webpage are included as Attachment 4k.

Language Arts and Reading. The SBOE will begin review and revision of the English
language arts and reading and Spanish language arts and reading in 2015. The primary goals of
this revision include ensuring the standards continue to reflect current research to support the
rigor necessary for college and career reading and streamlining the standards to ensure that
students can develop mastery within the school year.

Career and Technical Education. The SBOE will adopt revised career and technical education
(CTE) standards in summer 2015 to ensure that course offerings remain current and relevant to
support workforce needs. The CTE standards also incorporate the Texas CCRS. The state has
completed validated crosswalks that connect the CTE TEKS with the Texas CCRS. The
crosswalks were completed by content experts including classroom teachers (CTE and core
academic), postsecondary faculty and business and industry partners. Crosswalks are available at
http://www.achievetexas.org/Career%20Cluster%20Crosswalks.htm.

English Language Proficiency. The English Language Proficiency Standards (ELPS) were
created in response to. a USDE Monitoring Visit in 2008. Texas had previously implemented
English as a Second Language (ESL) TEKS that were embedded in the English language
arts/Reading TEKS; in its monitoring report, the USDE indicated that it was not clear that the
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English language acquisition standards were to be addressed in conjunction with all foundation
subject areas. Since the Texas English Language Proficiency Assessment Standards (TELPAS)
were already being implemented, the agency formed a committee comprised of educators and
administrators from throughout the state to develop ELPS that were aligned to TELPAS. The
TELPAS includes standards for the four language domains of listening, speaking, reading and
writing with the proficiency levels of beginning, intermediate, advanced and advanced-high.
Once the ELPS were written, the committee completed an alignment of the ELPS with the Grade
4 content standards. The proposed ELPS were then submitted to the State Board of Education for
approval and were adopted in 2008.

As part of the periodic review and revision of the TEKS and related standards, the agency plans
to initiate review and revision of the ELPS in 2015. This review will follow the same process
that the SBOE uses for review and revision of the TEKS that includes appointment of review
committees comprised of educators, parents, business and industry leaders and employers to
recommend revisions to the standards. The committees will be asked to ensure proper alignment
with the CCRS as well as the state’s prekindergarten guidelines. Prior to adoption of any
revisions to the ELPS the SBOE will conduct public hearings and solicit input from educators
throughout the state.

All state level Texas Essential Knowledge and Skills professional development is required to
incorporate connections with the English Language Proficiency Standards (ELPS) and the
CCRS. Within the Linguistic Instructional Alignment Guide (Attachment 4j), explicit
connections between the ELPS and the CCRS for each of the four linguistic domains have been
incorporated in an effort to support teachers’ understandings of the connections between the
two. With this understanding, teachers incorporate activities that strengthen both language
development and college and career readiness.

1.B Transition to College- and Career-Ready Standards

Texas has already made the transition to statewide use of the college- and career-ready standards.
This transition has included (1) incorporation of the standards into the TEKS, as described
above; (2) provision of instructional strategies, professional development materials and activities
and online support materials for local educators; (3) provision of resources for students who may
need additional assistance, including English Language Learners, students with disabilities and
other high-need populations; and (4) alighment of statewide assessments to the standards as
incorporated into the TEKS. Additional information about these activities is provided in the
following paragraphs as well as in Section 1.C, which addresses the state’s student assessment
program, and in Attachment 5.

Resources for Students Who Are English Language Learners

Texas currently has 949,074 English language learners (ELLs) who speak over 120 languages
Resources that support both language development and content understanding for these students
are housed on The Texas English Language Learner Web Portal (www.elltx.org) and are
available to educators and parents throughout the state. This website includes resources, tools
and training materials that are designed to support educators in effectively serving ELLs.
Examples of the resources available on this site include:

17



The Texas English Language Learner Instructional Tool (TELLIT) Courses

These courses help teachers learn how to address the linguistic, cognitive, and affective
needs of English language learners. Course participants are able to view video segments
of teachers using effective strategies that enhance mathematics, science and social studies
instruction and promote academic achievement of ELL students. Courses are organized
both by subject and by their focus on linguistic environment, cognitive learning
environment and affective learning environment.

Professional Service Provider (PSP) Training — Math

This course provides Professional Service Providers with a tool that can be used in
providing feedback and exploring perceptions with campus administrators about what is
occurring in mathematics instruction for ELLs. During this course, participants learn
about the role of the PSP in the classroom-observation process, including pre-observation
and post-observation tasks.

Accelerating Language Acquisition for Secondary English Language Learners
Online Course

This online course provides self-paced professional development for content area
teachers in secondary classrooms. The course presents skills and strategies for teaching
academic language to facilitate the content learning of ELLSs.

ELPS Face-to-Face Academies in Science, Social Studies, ELAR, and Mathematics
These face-to-face professional development sessions provide participants with an
exploration of ways to increase achievement for ELLs using the ELPS. Participants
examine the ELPS and practice writing language objectives using the four linguistic
domains of listening, speaking, reading and writing. The resources contain specific
strategies that enable teachers to incorporate the ELPS in their classrooms.

ELPS Online Academy Overview

This online course assists teachers in understanding how the ELPS provide cross-
curricular second language acquisition and essential knowledge and skills for listening,
speaking, reading and writing to provide a common framework for instruction in content
area classrooms.

Implementing the ELPS Online Modules Science, Social Studies, ELAR, and
Mathematics

These online courses assist teachers in understanding how to apply the ELPS cross-
curricular student expectations and linguistic accommodations in a specific content-
focused instructional lesson (e.g., English language arts). A focus on the integration of
the ELPS into lesson planning and instructional practices in support of ELL success is
addressed. In addition, a variety of instructional strategies that assist ELLs in both
language development and content acquisition are explored in order to promote academic
success.

ELPS Resource Supplement
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This resource, accessible as part of the ELPS Academy online course and available for
download and printing, contains the ELPS, College and Career Readiness Standards,
Response to Intervention information and processing activities aligned to the ELPS
Academy face-to-face and online modules.

8. ELPS Linguistic Instructional Alignment Guide (Resource)

The Guide supports content area teachers in the identification of the essential components
for providing instruction commensurate with English language learners’ linguistic needs.
This tool allows teachers to see connections among English Language Proficiency
Standards (ELPS), ELPS-TELPAS Proficiency Level Descriptors, College Career
Readiness Standards and Linguistic Accommodations. The consistent integration of these
components is critical in lesson planning in order to meet the linguistic and academic
needs of English language learners.

9. ELPS Linguistic Instructional Alignment Guide (ELPS LIAG) Trainer of Trainer
Online Course

This online course builds capacity in delivering professional development sessions on the
use of the ELPS LIAG.

10. A+Rise Online Tutorial
This online tutorial course assists 9"-12 secondary educators in the use of the A+Rise
program in order to access instructional strategies for ELPS implementation effectively.

th

Support for Teachers Serving Students with Disabilities

Texas has a long history of providing high quality professional development and training
opportunities to all educators providing general and special education instruction and related
services to the state’s 439,675 students with disabilities. Professional development and training
are provided through local school districts/charter schools and the 20 Regional Educational
Service Centers. In recent years the TEA has made available online professional development
and training offerings for educators across a variety of topics, including the TEKS, via Project
Share, an interactive learning environment for Texas educators (see Attachment 5: Excerpt from
Project Share Web site).

As noted earlier, the TEKS incorporate the Texas CCRS. Professional development and training
focused on the TEKS are available to all educators. Additionally, all TEKS professional
development and training offerings address Response to Intervention strategies for teachers to
support students who struggle with curriculum content. Since more than 65 percent of students
with disabilities are served in the general education classroom, it is critically important to
provide in-depth professional development supports for general education teachers; TEA does so
through the above-described professional development and training offerings, in conjunction
with the following long-standing state initiatives:

1. Rider 19 to the Texas State Budget Appropriations Act requires TEA to reser, over two years,
10.5% of IDEA state set-aside funds to provide professional development regarding access to
the general curriculum. These funds are distributed to all 20 Regional Education Service
Centers, whose staff members provide the professional development. Over the next two years
TEA will reserve ~$10,850,428 for this purpose.
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2. TEA has established a Statewide Leadership project housed in the Region 20 Education
Service Center (ESC) in San Antonio. The project provides statewide leadership in the area
of Access to the General Curriculum (AGC). An AGC Network, comprised of
representatives from all 20 ESCs and coordinated by the Region 20 ESC, develops and
maintains a framework for statewide collaboration through an ongoing, comprehensive
planning process. Priorities for professional development and technical assistance emphasize
strategies for ensuring that all students with disabilities will gain access to and show progress
in the general curriculum through curricular/instructional adaptations in the least restrictive
environment. See Attachment 6: “Access to the General Curriculum” and “AGC Statewide
Leadership” for more information.

In addition to professional development and training for general education teachers, the 20 ESCs
offer additional high quality professional development and training opportunities specific to
special education teachers who support the general education teachers and/or provide direct
instruction to students with disabilities to ensure all educators have access to the knowledge
necessary to deliver high quality instruction in the TEKS content standards.

Texas has in place local and regional evaluation systems that are used to determine the
effectiveness of professional development and training opportunities. In addition, TEA will
continue to analyze the following data sets:

» District and Statewide Accountability Ratings specific to the performance of students with
disabilities;

* STAAR performance information across all three state assessments — STAAR, STAAR-
Accommodated (A and STAAR-AIt 2;

* Performance Based Monitoring Analysis System (PBMAS) Special Education Performance
Levels; and

*  Program Monitoring and Interventions Staging specific to special education indicators related
to student STAAR, STAAR-A and STAAR-AIt2 performance and participation, graduation
and dropout rates; see Attachment 7: Performance-Based Monitoring Analysis System State
Longitudinal Report)

These analyses are and will be used to assess the effectiveness of professional development and
training, and to determine whether additional opportunities need to be made available regarding
TEKS content instruction for students with disabilities. Such opportunities may include the
following:

1. Continue assignment of local school district interventions/improvement planning that

includes professional development related to TEKS content instruction for educators serving
students with disabilities;
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2. Continue collection and posting of examples of best practices from teachers across the state
that have been successful with students who continue to struggle with mastery of the TEKS;

3. Continue to integrate into current offerings additional accommodations and/or limited
modifications to ensure alignment of standards, instruction and the needs of students with
disabilities; and/or

4. Continue implementation of specific professional development and training (both online and
face-to-face) to assist school personnel in transitioning from the STAAR-Modified
assessment to the regular STAAR and STAAR-A.

Since the 2014-15 school year is the first year for the administration of the STAAR-A and
STAAR-AIt2 assessments, and incoming freshmen are required to meet a new set of graduation
requirements, it will be necessary to review the above improvement strategies over the next two
years and adjust as appropriate, to ensure continuous improvement across student performance
indicators.

Professional Development and Other Supports for Local Educators

Recognizing the level of rigor of the curriculum requirements and the need to support the state’s
more rigorous student graduation requirements, the Texas Legislature has committed significant
funding toward professional development to support implementation of the TEKS as they are
revised and updated. The state’s system of 20 Regional ESCs serves as a primary vehicle for
ensuring that all local educators have access to the professional development they need.
Providing leadership to the ESCs, TEA has developed and deployed professional development
addressing the incorporation of the CCRS into the TEKS and the instructional implications of
revised standards; supporting the use of diagnostics, data and technology in implementing the
TEKS; and facilitating the use of student-centered strategies including Response to Intervention,
Gifted and Talented approaches and strategies to strengthen academic language among English
Language Learners.

Online support materials are provided through TEA’s online portal for Texas teachers, known as
Project Share (see Attachment 8a for a description), and are available to all Texas LEAs. These
materials include lessons, aligned to the TEKS and CCRS, which supplement classroom
instruction and provide additional practice for students during and beyond traditional school
hours.

As the state has worked toward college and career readiness, literacy has remained a top priority.
The Texas Legislature continues to commit significant resources toward the Texas Adolescent
Literacy Academies (TALA), which support teachers in grades 6-8 in the use of diagnostic
instruments and intensive instructional strategies that build proficiency in reading and
comprehension for all middle school students. Through these academies, English language arts
teachers also have received training in how to administer and interpret the results of the Texas
Middle School Fluency Assessment (TMSFA), an instrument designed to measure key reading
skills in middle school students. TMSFA materials and training are available at no cost to LEAs
and open-enrollment charter schools that serve middle school students. In addition to face-to-
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face trainings, TALA and TMSFA professional development courses are also available through
Project Share.

TEA also has taken the initiative to develop the Middle-School Students in Texas: Algebra Ready
(MSTAR), Elementary School Students in Texas: Algebra Ready (ESTAR) and Texas Response to
Curriculum Focal Points (Grades K-8), which are used in mathematics professional
development academies that are available in both face-to-face and online environments. These
materials address key “focal points” contained within the mathematics TEKS that target algebra
readiness for grades K-8. In continued support of excellence in mathematics the ESTAR and
MSTAR Universal Screener (US), an online formative assessment system administered to
students in grades 24 (ESTAR) and grades 5-8 (MSTAR), was developed. The MSTAR US
was made available statewide in fall 2010. The ESTAR US was added to the system in fall 2013.

Provision of Resources for Students

As noted earlier TEA’s online portal, Project Share, includes significant resources and
professional development opportunities for teachers. In addition, it provides engaging online
resources and support materials for students (see Attachment 8b for examples). Many of the
Project Share student resources are provided in both English and Spanish versions to further
support English Language Learners and the teachers who work with them. English/Spanish
resources include a series of videos that explain secondary math and science concepts, algebra-
readiness universal screeners and diagnostic assessments, and a math and science item bank that
teachers can draw from when creating formative and summative assessments. Project Share also
provides OnTRACK Lessons for core secondary English, math, science and social studies
subjects. The OnTRACK Lessons, which are developed at the state level and electronically
distributed to all Texas districts for use at the local level, include lessons designed to supplement
classroom instruction and to provide accelerated instruction for struggling students, particularly
those who are at risk for not meeting curricular expectations and/or not passing state assessments.

Alignment of Assessments to the College- and Career-Ready Standards
Please see section 1.C, below, for more information on this topic.

1.C Development and Administration of Annual, Statewide, Aligned, High-
Quality Assessments That Measure Student Growth

Texas already has developed and begun annually administering aligned, high-quality
assessments that measure student growth in reading/language arts and in mathematics in at least
grades 3-8 and at least once in high school in all LEAs statewide. The state launched its first
statewide student assessment program in 1979 to bring common standards to the measurement of
students’ academic achievement. From this early Texas Assessment of Basic Skills to the new
State of Texas Assessments of Academic Readiness (STAAR), Texas has steadily increased the
rigor, expanded the scope, and raised the performance standards measured on its assessments.
The STAAR program began operational testing in the 2011-2012 school year. A description of
the development and critical features of the STAAR system is provided below.

Overview of the STAAR Assessment Program

With the creation of the STAAR assessment program, the Texas Legislature continued its
ongoing efforts to improve the state’s education system using statewide assessments. STAAR
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