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OMB Number: 4040-0004
Expiration Date: 12/31/2022

* 1. Type of Submission: * 2. Type of Application:

* 3. Date Received: 4. Applicant Identifier:

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

6. Date Received by State: 7. State Application Identifier:

* a. Legal Name:

* b. Employer/Taxpayer Identification Number (EIN/TIN): * c. Organizational DUNS:

* Street1:

Street2:

* City:

County/Parish:

* State:

Province:

* Country:

* Zip / Postal Code:

Department Name: Division Name:

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:

Title:

Organizational Affiliation:

* Telephone Number: Fax Number:

* Email:

* If Revision, select appropriate letter(s):

* Other (Specify):

State Use Only:

8. APPLICANT INFORMATION:

d. Address:

e. Organizational Unit:

f. Name and contact information of person to be contacted on matters involving this application:

Application for Federal Assistance SF-424

Preapplication

Application

Changed/Corrected Application

New

Continuation

Revision

08/10/2021

ArtsNow, Inc.

10 Glenlake Parkway

Suite 130

Atlanta

GA: Georgia

USA: UNITED STATES

30328-2495

Ms. Pam

Walker

President/CEO

ArtsNOW, Inc.

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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* 9. Type of Applicant 1: Select Applicant Type:

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

* 10. Name of Federal Agency:

11. Catalog of Federal Domestic Assistance Number:

CFDA Title:

* 12. Funding Opportunity Number:

* Title:

13. Competition Identification Number:

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

* 15. Descriptive Title of Applicant's Project:

Attach supporting documents as specified in agency instructions.

Application for Federal Assistance SF-424

M: Nonprofit with 501C3 IRS Status (Other than Institution of Higher Education)

Department of Education

84.215

Innovative Approaches to Literacy, Full-service Community Schools; and Promise Neighborhoods

ED-GRANTS-071221-001

Office of Elementary and Secondary Education (OESE): Innovative Approaches to Literacy (IAL) 
Program Assistance Listing CFDA Number 84.215G

84-215G2021-1

84.215G Innovative Approaches to Literacy

REAL: REimagining and Accelerating Literacy through Arts Integration

View AttachmentsDelete AttachmentsAdd Attachments

View AttachmentDelete AttachmentAdd Attachment

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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* a. Federal

* b. Applicant

* c. State

* d. Local

* e. Other

* f.  Program Income

* g. TOTAL

.

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:

* Title:

* Telephone Number:

* Email:

Fax Number:

* Signature of Authorized Representative: * Date Signed:

18. Estimated Funding ($):

21. *By signing this application, I certify (1) to the statements contained in the list of certifications** and (2) that the statements 
herein are true, complete and accurate to the best of my knowledge. I also provide the required assurances** and agree to 
comply with any resulting terms if I accept an award. I am aware that any false, fictitious, or fraudulent statements or claims  may 
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency 
specific instructions.

Authorized Representative:

Application for Federal Assistance SF-424

* a. Applicant

Attach an additional list of Program/Project Congressional Districts if needed.

 * b. Program/Project

* a. Start Date: * b. End Date:

16. Congressional Districts Of:

17. Proposed Project:

GA-013 SC-006

Add Attachment Delete Attachment View Attachment

10/01/2021 09/30/2026

a. This application was made available to the State under the Executive Order 12372 Process for review on

b. Program is subject to E.O. 12372 but has not been selected by the State for review.

c. Program is not covered by E.O. 12372.

Yes No

Add Attachment Delete Attachment View Attachment

** I AGREE

Ms. Crystal

Collins

Executive Vice President

Crystal Collins

* 20. Is the Applicant Delinquent On Any Federal Debt?  (If "Yes," provide explanation in attachment.)

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?

08/10/2021

If "Yes", provide explanation and attach 

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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OMB Number: 1894-0005 
Expiration Date: 04/30/2020NOTICE TO ALL APPLICANTS 

The purpose of this enclosure is to inform you about a new 
provision in the Department of Education's General 
Education Provisions Act (GEPA) that applies to applicants 
for new grant awards under Department programs.  This 
provision is Section 427 of GEPA, enacted as part of the 
Improving America's Schools Act of 1994 (Public Law (P.L.) 
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant  
awards under this program.   ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE INFORMATION IN  
THEIR APPLICATIONS TO ADDRESS THIS NEW 
PROVISION IN ORDER TO RECEIVE FUNDING UNDER  
THIS PROGRAM. 
 

(If this program is a State-formula grant program, a State 
needs to provide this description only for projects or  
activities that it carries out with funds reserved for State-level 
uses.  In addition, local school districts or other eligible 
applicants that apply to the State for funding need to provide 
this description in their applications to the State for funding.  
The State would be responsible for ensuring that the school  
district or other local entity has submitted a sufficient  
section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other than an 
individual person) to include in its application a description of 
the steps the applicant proposes to take to ensure equitable 
access to, and participation in, its Federally-assisted program 
for students, teachers, and other program beneficiaries with 
special needs.  This provision allows applicants discretion in 
developing the required description.  The statute highlights 
six types of barriers that can impede equitable access or 
participation: gender, race, national origin, color, disability, or 
age.  Based on local circumstances, you should determine 
whether these or other barriers may prevent your students, 
teachers, etc. from such access or participation in, the 
Federally-funded project or activity.  The description in your 
application of steps to be taken to overcome these barriers 
need not be lengthy; you may provide a clear and succinct 
description of how you plan to address those barriers that are 
applicable to your circumstances.  In addition, the information 
may be provided in a single narrative, or, if appropriate, may

be discussed in connection with related topics in the 
application.

Section 427 is not intended to duplicate the requirements of 
civil rights statutes, but rather to ensure that, in designing 
their projects, applicants for Federal funds address equity 
concerns that may affect the ability of certain potential 
beneficiaries to fully participate in the project and to achieve 
to high standards.  Consistent with program requirements and 
its approved application, an applicant may use the Federal 
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the 
Requirement of This Provision?

The following examples may help illustrate how an applicant  
may comply with Section 427.  

(1) An applicant that proposes to carry out an adult literacy 
project serving, among others, adults with limited English 
proficiency, might describe in its application how  it intends 
to distribute a brochure about the proposed project to such 
potential participants in their native language.

(2) An applicant that proposes to develop instructional 
materials for classroom use might describe how it will 
make the materials available on audio tape or in braille for 
students who are blind.

(3) An applicant that proposes to carry out a model 
science  program for secondary students and is 
concerned that girls may be less likely than boys to enroll 
in the course, might indicate how it intends to conduct 
"outreach" efforts to girls, to encourage their enrollment.

We recognize that many applicants may already be 
implementing effective steps to ensure equity of access and 
participation in their grant programs, and we appreciate your 
cooperation in responding to the requirements of this 
provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such 
collection displays a valid OMB control number.  Public reporting burden for this collection of information is estimated to average 
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the 
data needed, and completing and reviewing the collection of information.  The obligation to respond to this collection is required to 
obtain or retain benefit (Public Law 103-382).  Send comments regarding the burden estimate or any other aspect of this collection 
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, 
Washington, DC  20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

1237-GEPA explanation IAL - REAL Arts Inte View AttachmentDelete AttachmentAdd Attachment

(4) An applicant that proposes a project to increase 
school safety might describe the special efforts it will take 
to address concern of lesbian, gay, bisexual, and 
transgender students, and efforts to reach out to and 
involve the families of LGBT students.

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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Section 427 of General Education Provisions Act (GEPA) 
ArtsNow in partnership with three districts in South Carolina and Georgia  

 
Potential Barrier – Some of the teachers participating in professional development may have 
temporary or permanent disabilities that interfere with their ability to fully participate in grant 
activities. 
 
Solution – ArtsNow will take all necessary steps to ensure equitable access to, and participation 
in, its federally-funded program called “REAL Arts Integration”. We will hold all trainings at 
ADA-compliant facilities and provide additional materials, as needed, to ensure equitable 
participation.  
 
Potential Barrier: Handicapped or disabled students may have difficulty accessing computer-
based or arts-integrated instructional materials.  
 
Solution: ArtsNow will adhere to accommodations found in Individualized Education Plans for 
students, working with each school to ensure the materials included in the activity represent a 
universal design for learning and are therefore accessible to all students. 
 
Potential barrier:  Parents whose first language is not English may attend parent workshops 
delivered in English. 
 
Solution: Districts will provide translators at all parent events. In addition, at least one or more 
staff members at each participating school will have someone in their front office staff, usually a 
parent engagement specialist, who is multilingual. In addition, the project director, Crystal 
Collins, is fluent in Spanish 
 
Potential barrier:  Parents in high-poverty communities may lack internet access to view web-
based resources or lack transportation to book distribution events. 
 
Solution:  Project staff will provide printed materials to parents, rather than referring them to a 
website to download resources. In addition, book distribution events will be held at various 
locations throughout the community to ensure equitable access for impoverished families. 
 
 
 

 

PR/Award # S215G210027
 

Page e7
 



Certification for Contracts, Grants, Loans, and Cooperative Agreements

  
(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for 
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal 
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard 
Form-LLL, ''Disclosure of Lobbying Activities,'' in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents 
for all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and 
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification 
is a material representation of fact upon which reliance was placed when this transaction was made or 
entered into. Submission of this certification is a prerequisite for making or entering into this transaction 
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be  
subject to a civil penalty of not less than $10,000 and not more than $100,000 for each such failure. 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer  
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of  
a Member of Congress in connection with this commitment providing for the United States to insure or 
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, ''Disclosure of Lobbying 
Activities,'' in accordance with its instructions. Submission of this statement is a prerequisite for making or 
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the  
required statement shall be subject to a civil penalty of not less than $10,000 and not more than $100,000  
for each such failure.

* APPLICANT'S ORGANIZATION

* SIGNATURE: * DATE:

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Suffix:

Middle Name:

* Title:

* First Name:

* Last Name:

Prefix:

CERTIFICATION REGARDING LOBBYING

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any  
person for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with 
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the  
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement.

The undersigned certifies, to the best of his or her knowledge and belief, that:

Statement for Loan Guarantees and Loan Insurance 

The undersigned states, to the best of his or her knowledge and belief, that:

ArtsNow, Inc.

Ms. Crystal

Executive Vice President

Collins

Crystal Collins 08/10/2021

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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U.S. Department of Education Supplemental Information for the SF-424  
Application for Federal Assistance

* Zip Code:

* State:

Address:

Prefix: * First Name: Middle Name: * Last Name:

* Phone Number (give area code)

 * Street1:

 * City:

Suffix:

* Email Address:

1. Project Director:

Fax Number (give area code)

2. New Potential Grantee or Novice Applicant:
a. Are you either a new potential grantee or novice applicant as defined in the program competition’s  
    notice inviting applications (NIA)?

Yes No

b. If the program competition NIA is giving competitive preference points for a new potential grantee or novice applicant, 
    how many points are you claiming for your application? (the NIA will indicate how many are available)

1

3. Qualified Opportunity Zones:
If the NIA includes a Qualified Opportunity Zones (QOZ) Priority in which you propose to either provide 
services in QOZ(s) or are in a QOZ, provide the QOZ census tract number(s) below:

 Street2:

Country:

County:

Mr. James Heater

10 Glenlake Parkway

Suite 130

Atlanta

GA: Georgia

30328-3495

USA: UNITED STATES

OMB Number: 1894-0007
Expiration Date: 12/31/2023

Project Director Level of Effort (percentage of time devoted to grant): 40

Alternate Email Address:

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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4. Human Subjects Research:

Yes No

Yes

No

1 2 3 4 5 6 7 8

c.  If applicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as 
indicated in the definitions page in the attached instructions.

Provide Assurance #(s), if available:

Provide Exemption(s) #(s):

b.  Are ALL the research activities proposed designated to be exempt from the regulations?

a.  Are any research activities involving human subjects planned at any time during the proposed Project Period?

1236-Exempt Research Narrative.pdf Add Attachment Delete Attachment View Attachment

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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Exempt Research Narrative 
ArtsNOW – in partnership with three high-poverty LEA’s 

 
This proposal for the Reimagining and Accelerating Literacy through (REAL) Arts 
Integration program operating with teachers in Clayton County Schools (GA) and Florence and 
Colleton County Schools (SC) falls under Exemption #1 stating:  
(1) Research conducted in established or commonly accepted educational settings, involving 
normal educational practices, such as (a) research on instructional strategies, or (b) research on 
the effectiveness of or the comparison among instructional techniques, curricula, or classroom 
management methods.  
 
Nonetheless, the participating districts have internal IRB review processes that examine research 
proposals involving students or teachers. All focus group or interview protocols as well as any 
additional surveys (proposed by our external evaluators) that aren’t normally administered to our 
students or teachers will be reviewed and approved by each district’s IRB prior to administration. 
No focus groups or interviews will be held with students.  Teachers or school leaders who 
participate in interviews will know that their participation is voluntary and their anonymity will 
be protected by the external evaluator.  In addition, all existing student achievement data 
provided by the districts will be de-identified to comply with FERPA regulations, with no names 
or addresses provided for any of the students. They will have a single unique numerical 
identifier. 
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Abstract
The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences. 
For all projects, include the project title (if applicable), goals, expected outcomes and contributions for research, policy, 
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

Theoretical and conceptual background of the study (i.e., prior research that this investigation builds upon and that 
provides a compelling rationale for this study)

Study design including a brief description of the sample including sample size, methods, principals dependent,  
independent, and control variables, and the approach to data analysis.

·
·
·

* Attachment:

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and 
e-mail address of the contact person for this project.] 

Research issues, hypotheses and questions being addressed

1235-Abstract-REAL Arts Integration.pdf View AttachmentDelete AttachmentAdd Attachment

You may now Close the Form

You have attached 1 file to this page, no more files may be added.  To add a different file, 
you must first delete the existing file.

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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Title: REimagining and Accelerating Literacy through Arts Integration 

Applicant:  ArtsNOW is a national, non-profit 501c3 organization with staff at state and local levels, 

demonstrating effectiveness and high-quality plans for addressing childhood literacy, partnering with 

three eligible LEAs all of which have child poverty rates of 24%-31%, based on SAIPE data. 

Project Directors: Crystal Collins, Executive Vice President and James Heater, Regional Director 

Project objectives and activities: Each year, this project will support the literacy achievement of 

approximately 3,200 students and 170 teachers, media specialists, and literacy coaches across six 

high-need schools. This project will foster students’ literacy achievement through professional 

development design to build capacity of teachers and media specialists to plan and deliver integrated 

instruction while also contributing significantly to school library collections through purchases of 

developmentally appropriate and culturally relevant books. In addition to the activities listed above, this 

project will include parent events to provide families with access to books and other content about how 

to support their child’s reading development. REAL Arts Integration will ultimately boost student 

outcomes by providing: (1) job-embedded PD and one-on-one coaching and reflection; (2) practice in 

integrated lesson development; (3) access to more culturally responsive books and media resources; and 

(4) school leaders who understand and respect the value of integrated learning. 

Applicable Priorities: REAL Arts Integration addresses Absolute Priority 1 because teachers and media 

specialists will participate in evidence-based professional development in the use of arts integration to 

improve childhood literacy activities, as well as book distributions so families are able to complement 

the instruction provided at the schools. In addition, the activities and resources provided through this 
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partnership will expand access to ethnically and linguistically diverse resources designed to provide a 

more inclusive and supportive learning environment for young children. (Absolute Priority 2) We plan 

to increase the book to student ratios in the school libraries, increasing access to bilingual and culturally 

diverse fiction books, in particular. Two of the districts partnering with ArtsNOW have rural locale 

codes (Competitive Preference Priority 1), and Colleton County Schools has more than 30% of the 

students living below the poverty line. (Competitive Preference Priority 3). 

Project outcomes: Through professional development training sessions and job-embedded support 

including lesson modeling, collaborative planning and digital coaching, ArtsNOW will support six 

schools across three southeastern districts during the grant. In addition, a subset of teachers will receive 

additional, more intensive training preparing them to serve their colleagues as teacher leaders in the area 

of arts integration. Through parent events, the project will also provide families with access to books and 

other content about how to support their child’s reading development. This project seeks to (1) increase 

the percentage of students reading on grade level; (2) increase the percentage of students scoring 

proficient (or higher) on state Language Arts assessments; (3) provide books to students to enhance their 

home library, while also increasing the book to student ratios in school libraries. 

Project Partners: Clayton County School System (Ellenwood, GA); Florence 3 School District (Lake 

City, SC); Colleton County School District (Walterboro, SC); Learn4Life Early Literacy Network; 

REaL K-12 Consulting (External evaluator) 
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Project Narrative File(s)

* Mandatory Project Narrative File Filename:

To add more Project Narrative File attachments, please use the attachment buttons below.

1244-Project narrative.REAL Arts Integration.FINAL.pdf

View Mandatory Project Narrative FileDelete Mandatory Project Narrative FileAdd Mandatory Project Narrative File

Add Optional Project Narrative File Delete Optional Project Narrative File View Optional Project Narrative File
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REAL Arts Integration: REimagining and Accelerating Literacy through Arts Integration                                             1 
 

 

The proposed project, REimagining and Accelerating Literacy (REAL) through Arts Integration, seeks to 

transform the ways young children build their reading skills, while enhancing the motivating and engaging resources 

available in their school libraries. This application for the Innovative Approaches to Literacy grant from the Office of 

Well-Rounded Education is a partnership between ArtsNOW, a national non-profit with a demonstrated record of 

providing high-quality professional development (see Appendix C for details), and three LEAs, including two rural 

school districts in South Carolina (Competitive Preference Priority 1 – CPP1) and one district in metro-Atlanta area. This 

project will include five elementary schools and one early childhood center across three districts with 24%-31% of their 

students living in poverty according to SAIPE. REAL Arts Integration addresses Absolute Priority 1 (AP1) because 

teachers and media specialists will participate in evidence-based professional development in the use of arts integration to 

improve childhood literacy activities, as well as book distributions so families are able to complement the instruction 

provided at the schools. In addition, the activities and resources provided through this partnership will expand access to 

ethnically and linguistically diverse resources designed to provide a more inclusive and supportive learning environment 

for young children. (Absolute Priority 2 – AP2) We plan to increase the book to student ratios in the school libraries 

(GPRA 3), increasing access to bilingual and culturally diverse fiction books, in particular. We are also providing grade- 

and language-appropriate books to children in participating schools (GPRA 4). Two of the districts partnering with 

ArtsNOW have rural locale codes (Competitive Preference Priority 1 – CPP1), and Colleton County Schools has more 

than 30% of the students living below the poverty line. (Competitive Preference Priority 3 – CPP3). Each year, this 

project will support the literacy achievement of approximately 3,200 students and 170 teachers, media specialists, 

and literacy coaches across six high-need schools. 

(A) Significance (up to 20 points). 
(A1) The significance of the problem or issue to be addressed through REAL Arts Integration 

     The main problem addressed by the REAL Arts Integration project is the reading proficiency of elementary 

students. The three districts that have provided their enthusiastic support of this application include student 

populations that are quite diverse, have relatively weak literacy skills and are primarily from economically 
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REAL Arts Integration: REimagining and Accelerating Literacy through Arts Integration                                             2 
 
disadvantaged backgrounds. (see letters of support in Appendix D) Our school-wide efforts, through REAL Arts 

Integration, will strengthen reading proficiency in the early grades and continue to improve throughout the 

upper grades preparing them for middle school.   

     Specifically, at our project schools, literacy achievement is well below state averages while teachers are also 

trying to address the many challenges present due not only to the pandemic, but the needs of children in high-

poverty rural communities such as Colleton and Florence counties. In addition, the libraries in these schools 

need additional support to improve their resources, increasing the number of engaging, and culturally relevant 

books available to their students. For example, the three elementary schools in Colleton County only have a 

book to student ratio of about 13:1 even though the American Association of School Librarians (AASL) 

recommends at least 15-20 books per student. The tables below include: SAIPE data for the districts’ poverty 

level, demographics of each district, and numbers of students/teachers for each school. 

District NCES locale code  
(CPP1) 

Estimated 
population 

5-17 

# of children 5-17 
living in poverty 

% of children living 
below poverty line 

Florence 3 (SC) Town:Distant (32) 3,892 1,006 26% 
Colleton  County (SC) Rural:Fringe (41) 6,146 1,879 31%  (CPP3) 
Clayton County (GA)  Suburb:Large (21) 58,807 14,375 24% 

 

District % African-
American % White % students with 

disabilities 
% English Language 

learners 
Florence 3 (SC) 60.4% 33.7% 20.8% 4.4% 

Colleton  County (SC) 49.7% 42.8% 21.5% 5.7% 
Clayton County (GA) 69% 2% 11% 14% 

 

District (State) School name Total # of 
students 

% 
economically 

disadvantaged 

# of 
teachers 

Florence (SC) 
JC Lynch Elem 431 84% 23 
Lake City Early 

Childhood Center  376 95% 30 

Colleton County (SC) 
Cottageville Elem 564 84% 25 
Forest Hills Elem 611 84% 34 
Northside Elem 538 87% 33 

Clayton County (GA) East Clayton Elem 674 93% 25 
 
       According to Hernandez (2011), his national study of 4,000 students showed that “one in six (17%) 

children who are not reading proficiently in third grade do not graduate from high school on time, a rate four 
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times greater than that for proficient readers”(p.3). His study also showed that when children “were poor and 

were not reading proficiently in third grade”, which he refers to as “double jeopardy”, the proportion who fail to 

graduate on time rises to 26%. (p.4) As detailed further in Section B2, less than 1/3 of the students in our 

project schools are reading proficiently by 3rd grade. Their achievement lags far behind their counterparts 

around the state and the impact of weak literacy skills in elementary school exacerbates the already difficult 

transition to middle school that many students experience as the content becomes more complex. 

(A2) The project will build local capacity to expand services that address the needs of the target population. 

     A What Works Clearinghouse (WWC) practice guide, published by the U.S. Department of Education, 

supports the proposed strategies for building local capacity. In “Improving Reading Comprehension in 

Kindergarten Through 3rd Grade”, the WWC cites moderate evidence to support use of an “engaging and 

motivating context in which to teach reading comprehension”, suggesting “teachers should choose reading 

materials that offer students…an opportunity to collaborate with one another”, such as through various art 

forms like drama and visual arts (Shanahan, et al., 2010, p.34). This practice guide recommends teachers 

engage students by “acting out a scene in a book, drawing or other crafts” which can make the content 

“real to them” (p.35). It also recommends teachers “allow students to choose how to respond to a text. Students 

might …work in a group to dramatize a story”. (p.37) Researchers suggest that many teachers greatly 

value the idea of arts integration but feel they lack the preparation and resources to do it on their own. 

(Simpson-Steele, 2013) Many web-based resources exist for teachers, but it is not as simple as 

downloading an integrated unit from an instructional resource. Teachers need to be equipped with the 

skills and knowledge to make sense of the unit, and utilize it in their classrooms as designed. Typical 

approaches to early literacy include small group and individual tutoring, reading aloud, repetition and 

other passive strategies. Strategies in creative dance and drama enable readers to enter into the life of a 

story—to experience it, understand its meaning, and relate it to their own lives (Simpson-Steele, 2013). 

The ArtsNOW consultants supporting this project will help build schools’ capacity to design meaningful, 

relevant lessons integrating the arts where students feel empowered to express their culture and identity 

through various art forms such as music, drama or visual arts.  This project will (1) foster students’ literacy 
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achievement; (2) build teachers’ capacity to plan and deliver integrated instruction; and (3) contribute 

significantly to research in the field on what works to improve literacy outcomes for our youngest learners. 

Throughout REAL Arts Integration, teachers will have a chance “to think about, receive input on, and 

make changes to their practice [because we plan on] providing intentional time for feedback and 

reflection.” (Darling-Hammond et al., 2017) Over time, we believe teachers will adopt arts integration as 

an effective instructional strategy and embed these practices in their work.  Below, the “commitment 

curve” (Wilson, 2016) illustrates this progression and the design for REAL Arts Integration addresses each 

step by first informing teachers about arts integration, then educating and supporting them with 

implementation so they can eventually internalize these strategies in their classrooms.  

 

In addition, this project will build the capacity of school librarians, also known as media specialists in our 

schools. As AASL points out, the role of “School librarians [is to] curate current digital and print materials 

and technology to provide access to high-quality reading materials that encourage learners, educators, and 

families to become lifelong learners and readers.”  Through this grant, intentional emphasis on arts 

integrated teaching will be an innovative approach that promotes active learning and arts-based strategies 

that incorporate all learning modalities through professional development for teachers of PreK-5th students. 
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(A3) The importance or magnitude of the results or outcomes likely to be attained by the project, especially 
improvements in teaching and student achievement. 

A significant body of research demonstrates a positive relationship between the arts and literacy and 

language development. In early childhood, theater and other arts activities prepare students for achievement in 

reading and writing by increasing and refining oral language skills. The positive impact of arts-integrated 

instruction on literacy development is especially strong for students from low socioeconomic backgrounds at 

the elementary school level — who show the greatest relative improvement in academic achievement when 

participating in the arts. (E.g. Moran, 2006, Mollette & Walker, 2011) A meta-analysis reviewed 80 studies 

measuring the relationship between drama instruction and literacy (Podlozny, 2000). Authors noted the results 

were an “encouraging indicator of drama's effectiveness in promoting writing achievement and oral language 

development.” (p.267) A similar review found a link between arts-integration and improvements in students’ 

long-term memory (Rinne, et al., 2011). Specifically, this review “suggests arts integration may offer a highly 

effective way to enhance retention of content.” (p.94) In fact, when integrated with ELA content, drama and 

music are art forms found to provide substantial benefits like improved reading and oral language skills in the 

elementary grades (Morrow, Pressley, Smith, 2005). Walker et al. (2011) randomly selected 14 teachers who 

were taught to integrate drama into their writing instruction. Significant favorable effects were observed on 

students’ language arts achievement. In fact, being assigned to teachers in the treatment group “increased the 

odds of students passing the state ELA assessment by 77%.” (p.370) Collectively, these studies reflect a body of 

knowledge that can be extended through this project with a research-based professional development structure 

emphasizing arts integration and literacy. 

     The ArtsNOW professional development model designed and adapted for the REAL Arts Integration 

project was initially developed beginning in 2007, and has been studied through various grants focused, in part, 

on improving Literacy and Writing achievement. From 2007-2010, an Arts in Education Model Dissemination 

and Development (AEMDD) grant, provided by the U.S. Department of Education’s Arts in Education 

program, was implemented in two elementary and one middle school. Another AEMDD grant to Cherokee 

County Schools (GA) and ArtsNOW from 2014-2018 was implemented in three elementary schools, within K-5  
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grade-level teams. Also, two Innovation Fund grants, provided by the Georgia Governor’s Office of Student 

Achievement from 2016 to 2018, were focused on supporting teachers with arts integration in six elementary 

schools across two districts. ArtsNOW is currently leading a federal AAEDD grant being implemented in two 

states. SmART Literacy, serving K-5 teachers in four schools, is entering the 4th year of implementation. All of 

these projects, detailed below, utilized arts integration to improve pedagogy and support the deepening of 

students’ content knowledge and all have met with some success in improving student achievement. 

Previous evidence of success, likely to be attained in this project as well: 

(1)AEMDD grant from 2007 to 2010 – The impact of arts integration on students in the economically 

disadvantaged (ED) subgroup was substantial. At baseline (2007) and in Year 1 (2008), both project and 

matched comparison schools’ ED students were equally likely to score above grade level (“Exceeds”) on the 

state assessments in Reading, Math and Social Studies. By the end of Year 3 (2010), ED students in project 

schools were 32% more likely to score “Exceeds” on Math than ED students in comparison schools. (Odds 

Ratio (OR) =1.391, p=.003); 36% more likely to score above grade level on Reading (OR=1.445; p=.001); 

and twice as likely as their counterparts in comparison schools to score above grade level on Social Studies. 

(OR=2.149, p=.000) 

(2) AEMDD grant from 2014 to 2018 – REAL Arts Integration builds on ArtsNOW’s previous success in other 

public school districts, where schools receiving training in arts integration significantly outperformed matched 

comparison schools on the state assessment. For example, in 2018, when controlling for students’ prior scale score, 

there was a significant difference favoring project students. (F=14.25, p<.001, Cohen’s D = 0.12) Results showed 

the percentage of 4th-5th grade students in arts integration schools demonstrating proficiency on the state ELA 

assessment increased significantly over baseline. (ꭓ2= 9.186, p=.002) 

(3) AAEDD grant from 2018 to 2022 – This federal grant is focused on providing teacher professional development 

in support of building K-5 students’ literacy skills. Preliminary evidence is very positive in terms of improvements to 

teaching with 75% of teachers reporting use of arts-integrated lessons at least once per week during 2020/21 and 

87% indicating they would be able to offer more arts-integrated lessons face to face (in 21/22) than they could 
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virtually or in a hybrid setting. In addition, 95% of teachers agreed their students benefit from arts-integrated 

lessons; 88% agreed the SmART Literacy project has had a positive impact on the culture and climate of their school; 

and 92% agreed their students react more positively to arts-integrated lessons. The principals of all four schools also 

participate in annual retreats to plan for sustainability. 

(4)Two state ‘Innovation Fund’ grants – 2016 to 2018 – In one metro-Atlanta district, where the grant focused 

on early literacy, by the end of Year 1 increases were seen in 3rd grade Language Arts proficiency rates across 

the three project schools. Overall, project schools increased proficiency rates 9.4 percentage points, exceeding 

the district average increase of 3.4 percentage points. In another state grant to Clayton County (also 

participating in this project), ArtsNOW provided training for math teachers in grades 3-5 in two elementary 

schools which included workshops, grade-level PLC’s and in-class demonstration lessons throughout the 

2016/17 school year. Results showed an increase of 14 percentage points in 4th grade proficiency rates in Math, 

with 3rd and 5th grade increasing just over 5 percentage points after one year of intensive support. 

B. Quality of Project Design 
B1. The goals, objectives and outcomes are clearly specified and measurable   

      The primary focus of this project is to develop and test the use of arts integrated lessons that are aligned with 

the Kindergarten through 5th grade content standards for literacy and language development, supported by 

standards in the arts; and, incorporate active, engaging classroom practices to support the development of 

elementary students’ fluency, comprehension and enjoyment of reading. 

Overall purpose: Build schools’ capacity to refine and implement evidence-based arts integrated 
classroom practices designed to support students’ literacy achievement through a culturally and 

linguistically responsive environment. (AP1 & AP2) 
Goals Objectives/Outputs Outcomes/Performance Measures 

Goal 1: Enhance school 
library programs 
through support for 
district & school leaders 
who can support 
teachers’ integration of 
the arts into their 
literacy instruction. 
(AP1) 

(1.1)Establish grant leadership 
teams including the principal, a 
media specialist/literacy leader and 
fine arts teacher plus two teacher 
leaders per school (one from K-2 
and one from 3-5). 
 
(1.2)Grant teams participate in a 3-
day summer training with follow-
up job-embedded support and 
leadership coaching. 

Measure 1a: 85% of grant team members will 
attend all 3 days of summer training. 

 
Measure 1b: 90% of teacher leaders will 
participate in a series of four digital coaching 
sessions per year with an arts integration 
specialist. 

 
Measure 1c: Schools will increase their 
book:student ratios by 5% by the end of the grant 
(GPRA 3)  
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Goal 2: Build teachers’ 
capacity for delivery of 
evidence- based literacy 
instruction, through the 
use of arts integration. 
(AP1- Shanahan et al, 
2010) 

(2.1) PK-5th teachers participate in 
at least 80 hours of training and 
coaching with ArtsNOW 
instructional coaches and teaching 
artists over a 3-year period. 
(2.2) Teachers have access to 
expertise and support from 
teacher leaders (2 per school). 
(2.3) Teachers complete 
coaching sessions w/their teacher 
leader 

Measure 2a: Teachers attend at least 75% (60 out 
of 80) of the PD hours offered. (e.g. quarterly 
focus institutes, lesson modeling, planning) 

 
Measure 2b: By 2025, teachers deliver an 
average of 6-8 arts integrated lessons per month, 
as intended. 
 
Measure 2c: At least 80% of teachers agree the 
PD is of high quality and value to their 
pedagogy 

Goal 3: Create a 
supportive, inclusive 
environment, both at 
home and school that 
supports literacy 
development responsive 
to students’ needs and 
backgrounds. (AP2)  

(3.1) Principals work with 
ArtsNOW to build their 
capacity to support and sustain 
arts integration. 
 
(3.2) District staff build 
leadership capacity to sustain 
and support literacy 
throughout their communities. 
 
(3.3) Parents are equipped with 
training and resources to support 
their child’s reading development. 

Measure 3a: Leaders demonstrate significant 
improvement from pre to post on 
Implementation Leadership Scale. (Lyon, 2018) 
 
Measure 3b: Schools demonstrate significant 
improvement from 2022 to 2025 on the 
Implementation Climate Scale (Lyon, 2018) 

 
Measure 3c: Increased parent engagement with 
schools, demonstrated through increased 
attendance at parent workshops and annual 
‘demonstration of learning’ events highlighting arts 
integrated literacy activities. 

Goal 4: Students and 
families receive arts-
integrated instructional 
resources to increase 
reading motivation, 
performance and 
frequency. (Bowen & 
Kisida, 2019) 

(4.1) Students have increased 
access to materials and supplies 
necessary for creating artistic 
products. 
(4.2) Students are able to 
demonstrate knowledge 
through an art form. 
(4.3) Parents/families receive 
support in the use of books and 
materials to support literacy 
development. 

Measure 4a: By end of Year 3, each participating 
student will receive at least one book specific to 
their grade and primary language. (GPRA 4) 

Measure 4b: The number of students reading on 
grade level will increase 5% per year from 
baseline (2022) to Year 5 (2026) (GPRA 1) 

Measure 4c: Students’ average Lexile scores 
increase by 20% from baseline to Year 5 (2026). 

Measure 4d: By Year 4, percent of 3rd-5th grade 
students proficient in Reading/Lang Arts will 
increase by 12 percentage points over baseline 

 
 
 
(B2) The design of the project is appropriate to, and will successfully address, the needs of the target population  

     Through close collaboration with each partner district, as well as a review of relevant literature, we have 

identified three key needs that will be addressed through this project. (1) Lack of structured coaching and 

long-term professional development (PD) focused on literacy instruction; (2) Below average student 

achievement in Language Arts in high-need schools; and (3) Lack of access to culturally diverse media 

resources in school libraries in high-need schools.   

PR/Award # S215G210027
 

Page e24
 



REAL Arts Integration: REimagining and Accelerating Literacy through Arts Integration                                             9 
 
Need #1 - Lack of structured coaching and PD focused on engaging literacy instruction –  

     A cluster-RCT conducted by Roth et al. (2018) showed an “analysis-of-practice” PD program “significantly 

impacted teachers’ knowledge and practice”. (AP1) Teachers cannot simply download any lesson and use it; 

they need support and guided practice. A meta-analysis points out that “opportunity for dialogue and the 

exposure of students to authentic or situated problems” improves students’ critical thinking skills and these 

opportunities are often lacking in traditional classroom settings (Abrami, et al, 2015). Further, Hill (2020) 

pointed out that, while rare, “structured coaching” boosts teachers’ practice and increases students’ 

performance. Arts integration is a learned skill, even for teachers who are naturally talented in the arts. The 

pedagogical practice of integrating art and ELA content simultaneously requires educators to be skilled in 

identifying and demonstrating content area connections, while developing confidence in their ability to instruct 

through the arts. ArtsNOW has found that the PD approach of placing arts consultants (a.k.a. ‘teaching artists’ 

and/or ‘arts integration specialists’) in classrooms to co-teach (i.e. “collaborative residency”) addresses the two 

largest obstacles many educators cite as their reluctance to incorporate the arts into their daily lessons: the 

perception that they do not have artistic talent and the reality that most do not have formal arts training. 

“Modeling has been found to be a highly effective way to introduce a new concept and help teachers understand 

a new practice” (Gulamhussein, 2013). REAL Arts Integration also includes ‘collaborative reflection sessions’ 

or ‘virtual touchpoints’ for teachers as they are delivering the integrated units and working with instructional 

coaches to analyze their practice and look for areas to improve. Other researchers have found a significant 

association between creativity and academic achievement/intrinsic cognitive motivation (Dai, et al. 2012). Yet, 

despite the importance of developing students’ creativity, researchers provide evidence for a “creativity gap” 

between students from higher and lower socioeconomic backgrounds (p.191). This project will address this 

need by providing teachers with professional development focused on arts integration so they are able to 

seamlessly integrate national arts standards with their state literacy standards, while increasing the efficiency 

with which they use integrated inquiry-based learning to expose students to the arts. 
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Need #2 – Below average achievement in Reading/Language Arts among our project schools 

        The schools selected to participate in this grant are in need of support for not only their school libraries but 

also their Literacy programs implemented in the classrooms. Their achievement lags far behind their 

counterparts around the state and the impact of weak literacy skills in elementary schools exacerbate the already 

difficult transition to middle school that many students experience as the content becomes more complex. Early 

grades’ literacy performance for South Carolina schools is provided below, but similar data is not collected for 

our Georgia district. Upper grades’ literacy performance is provided in the second table. 

Achievement in 
Reading/Language Arts (LA) 
for primary grades: 

JC 
Lynch 
PK-6th 

Cottageville 
PK-5th 

Forest 
Hills 

1st-5th 

Northside 
1st-5th 

Lake City 
EC Ctr 
PK-2nd 

SC 
state 
avg 

Total enrollment  431 564 611 538 376  
1st gr students on track for 
success in LA in 2nd gr 1.9% 40.5% 27.1% 42.7% 2.9% 50.8% 

2nd gr students on track for 
success in LA in 3rd gr 1.8% 38.6% 40.0% 29.3% 1.7% 48.0% 

 

District 
(State) School name % proficient - state Language Arts test (gr.3-5) 

State avg is 47.3% (SC) and 43.3% (GA) 
Florence (SC) JC Lynch Elem 36.6% 

Colleton 
County (SC) 

Cottageville Elem 27.2% 
Forest Hills Elem 23% 
Northside Elem 28.4% 

Clayton 
County (GA) East Clayton Elem 27.6% 

       One illustration of weak literacy performance is East Clayton’s proficiency rate of 27.6%, (consistent with 

the district average of 28% across their 37 elementary schools) compared to the state average of 43.3%. 

Similarly, Colleton County elementary schools are 19 to 24 percentage points below the state average 

proficiency rate in Language Arts. In addition, Georgia utilizes students’ Lexile scores to gauge their readiness 

for the next grade level in terms of reading comprehension and literacy. Results from 2019 show that only 37% 

of East Clayton students demonstrate literacy skills sufficient to be successful at the next grade level, 

which is slightly below the district average of 38.5% and well below the state average of 53.2%. Similarly, only 

11% of students with disabilities demonstrated sufficient literacy skills, compared with 23% across the state. 
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Need #3 - Lack of access to culturally diverse media resources in school libraries –  

Schools with a majority of students from low-income households face a particular challenge in terms of 

equality of opportunity to learn as these schools often have less funding for books and media/literacy resources, 

or extracurricular arts programs. Schmidt & Burroughs (2012) suggest the “U.S. educational system is 

characterized by pervasive inequalities in opportunity to learn” (p.4). The age of the collections in our project 

schools averages about 12-13 years and our schools need to replace roughly 12%-15% of their books each year 

due to loss or damage. Of greater concern is the lack of diversity among both the fiction and nonfiction 

collections at these six schools. Comparing the diversity representation within the collections to each school’s 

demographics, it is evident that additional books representing Black or African American or Latinx characters, 

themes and topics are needed. These additions would improve the number of books, but also the ratio of books 

for each subgroup allowing students to see themselves within the collection. For example, 78% of the students 

at East Clayton are Black; however, only 5% of the collection includes Black characters or themes related to 

Black cultures. Similarly, 15% of the students are Latinx, yet only 1% of the books in the collection reflect 

Latinx themes, topics or characters. Through this grant, we will be able to help school libraries provide a more 

culturally responsive environment exposing students to a variety of diverse cultures through both fiction and 

nonfiction works. (AP2) 

When Congress passed the Every Student Succeeds Act (ESSA) in 2015, they called for states to 

provide a “well-rounded education” defined as one that “includes a wide variety of subjects – such as music, 

and the arts” (Jones & Workman, 2016). Yet, Robinson (2013) argues the availability of arts education has 

diminished significantly, especially for economically disadvantaged students. On the 2016 NAEP Arts 

Assessment, students from lower-income families scored 22 points lower in visual arts than students with a 

higher socioeconomic status, indicating inequities in student access to high quality arts education. The LEA’s 

targeted through REAL Arts Integration have all indicated a desire to support the arts, but also a serious lack of 

funding for arts programming, likely to be exacerbated in the coming years due to economic factors and residual 

effects of the pandemic that will need to be addressed. 
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(B3) REAL Arts Integration represents an exceptional approach for meeting statutory purposes  

The components of REAL Arts Integration address all three program purposes in the NIA for the IAL grant:   

(1) Enhance school library programs through professional development for media specialists,  

teachers and principals – This project provides a comprehensive approach to improving literacy by providing 

customized support to school librarians (a.k.a. media specialists), teachers and school leaders:  

*Media specialists – Literacy-focused personnel from both the district offices as well as the school libraries will 

participate in specialized professional development focused on high-quality instructional practices integrating 

the arts. For example, ArtsNOW consultants (see bio for Mr. Nabawi and others in Appendix A) who have 

expertise in the use of creative storytelling to enhance students’ enjoyment of reading will design PD to help 

media specialists and district leaders provide engaging childhood literacy activities to support reading 

motivation at both home and school. In addition, school and district literacy leaders will receive consultative 

support that will help them build the capacity of the teachers to deliver culturally and linguistically responsive 

literacy instruction, exposing students to a diverse set of resources that will create a supportive, inclusive 

learning environment where they can thrive. The project will also support the design or expansion of district 

literacy programs focused on early learning where parents are invited to learn ways the arts can be integrated 

with particular texts or books to enhance students’ comprehension and interest. 

*Reading/Language Arts teachers – By the end of Year 3, reading teachers and literacy coaches will participate 

in at least 80 hours of professional development, facilitated by ArtsNOW consultants, teaching artists, and 

instructional coaches. Some sessions will be held within their grade levels, including all teachers in that grade 

level across all grant schools in a region (‘focus institutes’). Other sessions will include structured planning 

sessions within the grade level team at their school (‘virtual touchpoints’). Demonstration lessons (‘lesson 

modeling’) will also occur at their schools, allowing all teachers opportunities to observe authentic arts 

integration, modeling these lessons. Year 4 will focus on sustainability by continuing the lesson modeling and 

virtual touchpoints, with REAL lead teachers providing additional support to teachers in Year 5, as well as 

disseminating their lessons and demonstration videos to other literacy teachers in their districts. 

*School leaders – will participate in 76 hours of training and coaching support over the entire grant period. 

ArtsNOW’s leadership team, comprised of current/former elementary school leaders, is well-equipped to 
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provide this support to our REAL Arts Integration schools. In addition to leadership retreats focused on how to 

be a proactive, supportive leader for implementation of an intervention, school leaders will build a network of 

support across grant schools so they can collectively address any implementation challenges that arise during 

the grant. Toward the latter half of the grant, ArtsNOW will provide support in the area of sustainability 

planning so REAL Arts Integration schools can continue implementation after the grant ends. (See Appendix E 

for descriptions of principal support) 

(2) Promote early language and literacy through developmentally appropriate and culturally relevant books 
and recommendations to parents 
 In addition to the activities listed above, this project will include parent events to provide families with 

access to books and other content about how to support their child’s reading development. Specifically, teachers 

will receive PD that supports the design of arts-integrated lessons specific to a particular grade-appropriate book 

followed by an event where parents will be invited to learn similar strategies, see them demonstrated for the 

parents with opportunities for practice, and a copy of the book will be provided to each family so they can 

further support literacy skills at home. (AP1) An example is provided in Appendix E of literacy lessons specific 

to a particular book. These, and others, will be provided to families and include a variety of activities centered 

on the theme and content of one particular book to support comprehension. This will enable parents to reinforce 

students’ learning at home. 

(3) Provide high-quality books and arts-integrated instructional resources to increase reading motivation, 
performance and frequency 
 This project seeks to provide funding for school library resources that can enhance and update the 

collections currently available in these low-income communities. ArtsNOW will support district staff as they 

expand community partnerships for early learning as well as access to high-quality books for young children. 

For example, Clayton County has a “Babies, Books and Beyond” initiative that will be supported through this 

grant by providing books and literacy resources through already-established distribution channels created in 

their community through partnerships with the public library system, area pediatric practices, child care centers 

and churches, and Georgia’s Department of Early Care and Learning. Through venues such as this, the grant 

can further support equitable access to grade- and language-appropriate books for children and their families, 

increasing the likelihood they will be reading on-grade-level by the end of elementary school. REAL Arts 

Integration will ultimately boost student outcomes by providing: (1) job-embedded PD and one-on-one  
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coaching and reflection; (2) practice in integrated lesson development; (3) access to more culturally responsive 

books and media resources; and (4) school leaders who understand and respect the value of integrated learning. 

(B4) REAL Arts Integration demonstrates a rationale grounded in empirical evidence 

The core inputs and activities associated with the implementation of REAL Arts Integration are depicted in the 

logic model. (full-size version in Appendix E) In addition, the research underlying the rationale for each of 

these activities is also provided, as well as elsewhere in the proposal. We believe implementing this approach 

with fidelity will likely yield short- and long-term benefits for teachers, students and their learning environment. 

 

 

 

(c) Quality of project services - The strategies for ensuring equal access for eligible project participants who 
are members of groups that have traditionally been underrepresented based on race, color, or disability status. 

As shown in section A1, this project includes schools with large percentages of students of color, who 

have traditionally been underrepresented, and two of the districts have above-average percentages of students 

with disabilities. This will ensure the strategies and resources provided through this project are accessible to a 
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diverse groups of students along with their families and teachers. As stated in B3, this project will provide an 

opportunity to update the collections at school libraries to ensure they are representative of the students 

attending that school, increasing the diversity of topics, themes and characters so that children can see their 

culture and identities in the literary resources provided to them and feel more supported and comfortable in their 

school environment. (AP2) Similarly, students with disabilities will also have increased access to books focused 

on characters experiencing physical or emotional challenges. The ArtsNOW consultants supporting this project 

will also help build teachers’ and school librarians’ capacity to design meaningful, relevant lessons integrating 

the arts where students feel empowered to express their culture and identity through various art forms 

such as music, drama or visual arts.  

We are committed to providing an inclusive and welcoming environment for all members of our staff, 

clients, volunteers, and subcontractors. Our 28-member Advisory Council has diverse membership in terms of 

race, color, national origin and gender and we encourage those from traditionally underrepresented groups to 

inform our hiring decisions, and provide networking opportunities for potential candidates, encouraging 

applications from these underrepresented groups as well. It is important for our arts integration coaches and 

teaching artists to represent diverse backgrounds, enabling many different perspectives on how to best support 

teachers and schools. ArtsNOW is an equal opportunity employer. We take measures to ensure against 

discrimination in employment, recruitment, advertisements for employment, compensation, termination, 

promotions, and other conditions against any employee or job applicant on the bases of race, color, gender, 

national origin, age, religion, creed, disability, veteran's status, sexual orientation, gender identity or gender 

expression. 

(C1) The services to be provided by REAL Arts Integration are appropriate to the needs of the intended 
recipients or beneficiaries of those services. 

As described above, in Section B2, we have identified three key needs that will be addressed 

through this project. (1) Lack of structured coaching and long-term professional development (PD) focused on 

literacy instruction; (2) Below average student achievement in Language Arts in high-need schools; and (3) 

Lack of access to culturally diverse media resources in school libraries in high-need schools. The plan outlined 

below provides services to teachers (Need#1) which will, in turn, benefit students (Need #2).  The plans 
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outlined in Section B2 and in the budget narrative, purchasing media resources and books for not only school 

libraries but also families, will address Need #3. 

     One example of the types of strategies that will be taught and supported through this project’s professional 

development includes Reader’s Theater which improves fluency and, in turn, strengthens comprehension. 

“Reader’s Theater is a staged reading of a play or dramatic piece of work” (Moran, 2006). Numerous studies 

have documented positive outcomes from Reader’s Theater, such as improved literacy and fluency, especially 

in young children. (e.g. Young, Valadez, & Gandara, 2016) Other examples of strategies that will be taught 

through this project’s PD include: (1) “Tableau” (Wilhelm, 2002), a drama-based strategy where students 

create visual pictures with their bodies that emphasize key details in the story, thus improving their ability to 

comprehend the content; (2) “Artful Thinking” (www.pz.harvard.edu) which is an approach studied through 

Project Zero, helping “teachers use works of visual art … in ways that strengthen student thinking and learning 

in the arts and beyond”; (3) “Visible Thinking”, also from Project Zero, which allows students to create 

visible images of their learning to deepen their understanding of the content. Magana and Marzano (2014) cite 

additional research studies documenting how the making of physical models, generating mental and real 

pictures, drawing pictures and making photographs, and engaging in kinesthetic representations leads to greater 

learning and greater retention. 

      The logic model shown above specifies the services to be provided (supported by research described in 

detail below, in Section C2), the intensity and duration of the professional development and demonstrates the 

path through which it is likely to yield improvements in practice. Each year includes 40 hours of core training 

& support for all teachers, with an additional 44 hours of more advanced training and support provided to 

two teacher leaders, one from the primary grades (K-2) and one from the upper elementary grades (3rd-5th) in 

each school in order to effectively provide ongoing support and build the capacity and foundation for 

sustainability at each school. By Fall of 2024, all Reading/Language Arts teachers will have received at least 80 

hours of training – 40 hours per year in 2022/23 and 2023/24. Job-embedded support and structured planning 

(@ 16 hours/yr) will be the focus of 2024/25 and 2025/26 implementation, promoting deeper implementation 

with fidelity, digital coaching for teachers, and sustainability. The table below provides an example of each 

component of the literacy PD for Years 1-2, delineating which groups will participate. 
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Professional 
Development  

SAMPLE of focus areas   Time Participants 

Comprehensive 
Summer 
Institute  
2022 & 2023 
 

Grant team (principal & 2 teacher leaders per school, plus media 
specialist/literacy leader & fine arts educator):Knowledge Acquisition 
o Introduction and roles of partners  
o Goals, expectations, outcomes, and format of the project 
o Overview of arts integration strategies using music, visual art, drama, 

media arts, and dance 
o Selection of high-quality, culturally diverse media resources and 

books for literacy instruction 

24 
hours 
(3 days 
@ 8 
hrs/ 
day) 

*Grant leadership 
teams (5 per 
school +2 per 
district) 
 

Kickoff training 
day   (Aug 2022 
& 2023) 

Language Arts teachers: Knowledge Acquisition 
o Grant teams guide colleagues through sessions outlining use of 

various art forms 
o Goals, expectations, outcomes, and format of the project 

8 hours All teachers, held 
individually in 
each district 

Virtual 
Touchpoints  
(Oct/Dec. 2022; 
Jan/Mar/Apr2023) 
repeated in 23/24 
and 24/25 

LA teachers: Knowledge 
Acquisition  
o Follow-up: Designing arts 

integrated lessons for 
literacy instruction 

Grant teams: Knowledge Acquisition  
o Follow-up: support for a continuum 

of adoption levels on the 
commitment curve 
 

5 hours  All LA teachers at 
each school 

Digital coaching 
series 
(4 times/year in 
2022/23, 
2023/24, and 
2024/25) 

Teacher leaders: Application  
o Planning session with ArtsNOW consultants, designing arts integrated 

lesson. 
o Record delivery of arts integrated lesson, lasting ~ 30 minutes with 

students. 
o Debrief with ArtsNOW consultants, collaboratively reviewing video 

and providing constructive feedback. 

4 hours Teacher leaders 
(one from K-2 and 
one from 3-5); 
two per school 
receiving more in-
depth support 

1-day Focus 
Institutes  
(Sept. & Nov. 
2022, and Jan, 
March 2023)  
repeated in 23/24 

All teachers: Knowledge Acquisition 
o Analyzing lessons integrating arts standards with literacy content 

specific to each grade level. Each institute focuses on a specific art 
form for the day. 

o Using Lesson Study to Support Literacy Instruction. 
o All teachers from a specific grade level in each region attend together 

to support partnerships between schools. 

24 
hours 
(4 days 
@ 6 
hrs/day) 

All teachers, 
media specialists 
and literacy 
coaches 

Lesson 
Modeling (Sept. 
& Nov. 2022, 
and Jan., March 
2023) 
repeated in 23/24 
and 24/25 

All teachers: Application 
o After participating in the 1-day follow-up institute specific to their 

grade level, ArtsNOW consultants will spend a full day at each school 
rotating through the grade levels (~ 45 in each) demonstrating use of 
the strategies learned at the institute. This provides proximal 
opportunities for observation to deepen teacher learning soon after the 
institutes. 

3 hours  All teachers, 
media specialists 
and literacy 
coaches 

Summer Design 
Institute  
2023 & 2024 
 

Media Specialists (or Literacy Coaches) & Teacher leaders: Design of 
integrated lessons 
o Growing teacher self-efficacy for sustained success; strategies for 

effective coaching. 
o Create a literacy unit for each grade level focused on a specific book, 

with a class set of this book provided to each classroom teacher 
o Collaborative selection and monitoring of school library resources to 

ensure diversity and equitable access to high-quality tools 

16 
hours/yr 

Teacher leaders 
(one from K-2 and 
one from 3-5) & 
media specialists 
with teaching 
artists from 
ArtsNOW 

 

(C2) The likely impact of the services on students, teachers and families 

In addition to the information presented above in Section A3, regarding the magnitude of the results likely 

to be attained by this project, several other studies point to the likelihood of a significant positive impact on 

students and teachers. A recent study of an arts-infused school model in Houston was a cluster-randomized 
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control trial involving 36 elementary and six middle schools. This rigorous study was cited by the What Works 

Clearinghouse (WWC) in 2021 as meeting standards without reservations, and providing Tier 1 “strong 

evidence” (per ESSA guidelines) of the significant benefits of arts integration on students’ academic and 

social-emotional outcomes. The Arts Access Initiative (AAI) provided support and experiences for schools so 

their students could benefit both academically, as well as creatively. (Bowen & Kisida, 2019) Results showed 

significant positive effects on student behavior, student-school engagement, and literacy. Our IAL grant 

replicates the main components of the AAI project and we expect the magnitude of our results to be very 

similar. Specifically, in designing their school’s AAI program, each principal engaged in strategic arts planning, 

participated in teacher and principal arts-integration professional development, and attended AAI peer-network 

mentoring sessions. The AAI director and staff worked with principals to understand their schools’ goals for the 

upcoming year to help guide arts program selections that would align with their objectives. ArtsNOW provides 

very similar support to the teachers and principals in our current AAEDD grant, and will continue to deepen this 

support structure throughout this IAL project as well. 

Another study examined the effects of similar intensive, sustained PD support on teacher practice. 

(Parkinson, J., et al., 2015) This research design met the WWC evidence standards without reservations and 

showed statistically significant positive effects on two outcomes - teacher effectiveness and classroom 

environment. The approach proposed here, for REAL Arts Integration, mirrors this intervention studied by 

Parkinson (2015) which included: “Conducting professional development institutes and seminars to train 

teachers in strategies ... followed by classroom-embedded coaching to help teachers apply these strategies in the 

classroom” (p.2). We are providing multi-day summer institutes and quarterly focus institutes in their respective 

regions, along with follow-up coaching sessions, demonstrations and virtual touchpoints. Parkinson (2015) also 

provided support for “school leaders on how to leverage training to sustain high-quality instruction”. (p.5) 

Similarly, we are also providing support and training to district and school leaders via leadership retreats in 

summer, and quarterly debriefs with our ArtsNOW team on implementation progress. By the time funding ends, 

leaders will be well-equipped to carry the work forward and support innovative arts-integrated learning. 
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Additional rigorous research has demonstrated that arts-integrated curriculum (e.g. Arts 4 Learning - 

A4L) produced reliable gains in student literacy learning across varied contexts. A national arts-focused non-

profit worked with a large district in Oregon to develop the A4L curriculum, an intervention designed to 

improve reading and writing achievement through the integration of arts into the language arts curriculum via 

units of 10-12 lessons each. Through a federal i3 grant, WestEd conducted a rigorous, cluster-randomized trial 

(2011-2014) on the impact of the A4L program. Results revealed that arts integration had a positive impact on 

the literacy and life skills of many students, especially for students in grade 4. This study also meets the WWC 

evidence standards without reservations (Nakamoto et al., October 2015).  

(C3) The services to be provided are focused on those with greatest needs.  

As outlined above in Section B2, the needs are great within the three districts partnering with ArtsNOW 

on this project. Their literacy achievement is far below state averages, with the participating schools educating 

large percentages of students living in poverty who are lacking access to rich, engaging literacy resources both 

at school and in their homes and communities. Specifically, among the 81 LEAs in South Carolina, Colleton 

County has the 8th highest and Florence has the 13th highest percentage of children age 5-17 living in poverty. In 

his documentary, Ferillo (2013) describes this area of South Carolina as the “Corridor of Shame” and highlights 

decaying rural schools in this region (CPP1 & CPP3), along the Interstate 95 corridor. He describes many of 

these schools as “dismal learning environments” and “hard-pressed to provide a minimally adequate education”. 

Similarly, Clayton County has the 2nd highest percentage of children living in poverty among all metro-Atlanta 

area school districts. According to the Office for Civil Rights at the U.S. Department of Education, the adverse 

effects of COVID-19 during the 2020/21 school year disproportionately affected students living in poverty as 

well as those living in rural settings, like Florence and Colleton. (U.S. DOE, June 2021) This report further 

states that the pandemic has “widened pre-existing disparities” (p.iii) The data presented in Section B2 

highlights large achievement gaps between our project schools and their respective state averages, and this data 

was taken from 2019, the last year state literacy assessments were administered. Imagine how much larger these 

achievement gaps are now! During this past school year, our project schools experienced huge disruptions in 

their learning likely to be “exacerbating longstanding disparities in academic achievement”. Clayton County  
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students, for example, only had the option for virtual learning last year, with many returning to classrooms in 

August 2021 for the first time in 17 months. The 2021/22 school year will be devoted to identifying gaps in 

students’ literacy skills and preparing to use innovative approaches like arts integration beginning in August of 

2022. 

(D) Quality of the management plan (up to 25 points). 
(D1) The management plan will achieve the objectives on time and within budget, including clearly defined 
responsibilities, timelines, and milestones for accomplishing project tasks. 

        The table below provides key activities and timelines, indicating alignment between the goals and 

objectives specified earlier in Section B. Each line presents a key step in working toward accomplishing the 

project tasks. Resumes for people listed in the responsibilities column are provided in Appendix A. 

Goal 1: Enhance school library programs through support for district and school leaders 

Key Milestones Benchmarks Timeline Person(s) responsible 
(Leader in bold) 

Refine work plan, 
timeline with 
partner districts.  

Convene kickoff meeting with all project 
partners and develop a final set of project 
goals/objectives, as well as a scope of work 
delineating each partner’s commitment  

Nov - 
December 
2021 

ArtsNOW (Walker, 
Collins, Heater); external 
evaluators; principals 

Develop MOUs 
between all 
partners 

Establish protocols for communications, 
responsibilities, and budgeting for partners 
including: three LEAs, external evaluator, 
school principals and media specialists. 

January 
2022 

Pam Walker & Crystal 
Collins (ArtsNOW) 

Select and train 
teacher leaders  
(Obj.1.1) 

In each school, select one teacher from 
primary grades and one from upper 
elementary grades to serve as teacher leaders 
who are supporting implementation and 
receiving additional coaching support. 

April 
through July 
2022 

Principals, supported by 
guidance from ArtsNOW 
senior leaders 

Leadership 
retreats 
(Obj. 1.2 & 3.1) 

Convene principals of all six schools for 
follow-up training in leading arts integration 
and strategic planning for grant goals. 

Annually in 
Spring 
2022-2026 

ArtsNOW and principals 
of each school 

Semi-annual 
progress reports  

Progress summaries will be provided to 
ArtsNOW and partners documenting the 
activities, as well as feedback from teachers. 

April and 
October, 
annually 

Evaluator in collaboration 
with ArtsNOW 
(Heater/Collins) and 
district literacy leaders 

Strategic 
planning for 
leaders  
(Obj. 1.2 & 3.1) 

ArtsNOW leadership coaches provide 
support for school and district leaders related 
to sustainability planning and creating 
expectations and accountability around the 
use of sustained arts integration. 
 

Ongoing 
Summer ‘25 
through 
Summer ‘26 

Project Directors 
(Heater/Collins); 
principals, district leaders; 
ArtsNOW leadership 
coach (Williams) 
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Goal 2: Build teachers’ capacity for delivery of evidence- based literacy instruction, through the use of 
arts integration. (AP1) 

Key Milestones Benchmarks Timeline Person(s) responsible 
(Leader in bold) 

Comprehensive 
Summer Institute 
with ArtsNOW 
(Obj. 2.1) 

30 teachers/leaders attend summer institute 
focused on arts-integration strategies and 
literacy content covered in their respective 
grade-level standards.  

Summer – 
2022 thru 
2024 
(incl new 
teachers in ’25 
& ’26) 

Team of 5 per school -two 
teacher leaders, 1 fine arts 
teacher, principal, & 
librarian/literacy coach - 
attend training, facilitated 
by ArtsNOW 

Kickoff training 
in each partner 
district  
(Obj. 2.1) 

ArtsNOW consultants and school librarians 
or literacy coaches guide colleagues through 
sessions demonstrating use of various art 
forms; Goals, expectations, outcomes, and 
format of the grant are reviewed. 

August 
2022-2025 

ArtsNOW & all ELA 
teachers; principal; 
instructional support 
teachers (e.g. Spec Ed, 
coaches, etc.) 

Focus Institutes 
(Obj.2.1) 

--Quarterly one-day sessions. Each institute 
focuses on a specific art form for the day.  
--All teachers from grade bands attend 
together to support partnerships between 
schools (e.g. all K-1 teachers across each 
region attend together, then 2nd-3rd on another 
day, 4th-5th another day). 

Throughout 
2022/23 and 
2023/24  
(4 times/yr) 

All ELA teachers; 
instructional support 
teachers (e.g. Spec Ed, 
coaches, etc.) facilitated by 
ArtsNOW teaching artists 
and Project Manager 
(Snuggs) 

Virtual 
touchpoints 
(Obj.2.2) 

Focus on structured lesson planning, resource 
sharing, alignment between arts and content 
standards, collaborative review of videos 
demonstrating arts integrated instruction. 

Oct., Dec., 
Jan., Mar. & 
Apr. (2022/23 
repeated in 
23/24; 24/25) 

Project Manager 
(Snuggs) and all ELA 
teachers. Held individually 
with each school. 

Digital coaching 
series (Obj. 2.3) 

School librarians and teacher leaders plan a 
lesson w/ArtsNOW consultant, followed by a 
recording of delivery of that lesson and 
debrief with ArtsNOW for specific feedback. 
i.e. Video-based, analysis-of-practice PD 
(Taylor et al., 2015). 

Once per 
quarter 
beginning 
Fall 2022 
through Fall 
2025 

Led by ArtsNOW 
consultants & teaching 
artists - individualized for 
each teacher 

Lesson modeling 
(Obj. 2.2) 

Quarterly demonstration days. Teaching 
artists deliver a lesson to each grade level 
while teachers observe the process and note 
important key features. These will be 
recorded for future analysis and 
dissemination. 

Sept., Nov., 
Jan. & Mar. 
of 2022/23, 
2023/24 & 
2024/25 

Teaching artists; with 
project mgr (Snuggs) & all 
ELA teachers; & support 
teachers (e.g. librarians, 
Spec Ed, coaches, etc) 

Evaluation 
planning and data 
collection tools  

Finalize interview & focus group protocols 
and reflection logs for teachers piloting units 
in 2022/23; collect baseline data; select 
comparison schools. 

Summer 
2022 

External evaluators 

Collect teacher 
surveys and 
observation data 
 

Analyze survey and observation data 
within/across academic years; use data from 
surveys (ILS, ICS) and classroom 
observation protocol as contextual variables 

Aug. 2022; 
Midpoints-
each Sept.; 
final in March 
2026 

External evaluator 
(Mollette) supported by 
Project Manager and 
teacher leaders 
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reflecting environment in project schools.  

Documenting 
implementation 
fidelity  

Conduct classroom observations, as well as 
focus groups (1 per school); review training 
artifacts and coaching logs. 

Throughout 
2022/23 and 
2023/24 

External evaluators 
w/support from school 
librarians and teacher 
leaders 

Goal 3:  Enhancing literacy through developmentally appropriate and culturally relevant books 
resources both at home and school, creating an inclusive, responsive environment 

Parent workshops 
to support 
literacy (Obj.3.3) 

Teacher leaders/school librarians develop 
and deliver parent demonstration workshops 
aligned with books and arts resources 
provided in the classrooms 

Annually 
beginning in 
November 
of 2022 

Teacher leaders in 
conjunction with school 
librarians; support from 
ArtsNOW Project Mgr 

Developing 
literacy resources 
for parents 
(Obj.3.3) 

Create instructional resource guides for 
parents, specific to each grade level, aligned 
with the arts-integrated lessons developed by 
teachers. Distributed through annual parent 
events. (see examples in Appendix E) 

Annually 
beginning in 
Spring 2023 
through 
2026 

Teacher leaders in 
conjunction with school 
librarians; support from 
ArtsNOW Project 
Manager 

Collaboration 
with early 
learning 
providers 
(Obj.3.2) 

Outreach to organizations in each community 
that support education and the arts; utilize 
existing events and venues for distribution of 
books and literacy resources for parents 

Ongoing 
throughout 
2024-2026 

District leaders; 
principals; ArtsNOW 
Project Manager and 
senior leaders 

Goal 4: Students and families receive arts-integrated instructional resources to increase 
reading motivation, performance and frequency  

Enhancing the 
collections at 
each school 
library (Obj.4.1) 

Collaborate with school librarians to 
purchase books and other media resources 
that improve the diversity of the collections, 
and increasing students’ access to high-
quality literacy tools 

Spring 
beginning 
2022 thru 
2026 

School librarians, 
ArtsNOW Project 
Manager, literacy coaches, 
district ELA leaders 

Measure impact 
on student 
achievement 
(Obj.4.2) 

Student-level achievement data for all 
treatment/comparison students, collected and 
analyzed annually (baseline Spring 2022). 

Summer of 
2023, 2024, 
2025, & 
2026 

External evaluator 
(Mollette) 

Dissemination of 
books to families 
(Obj.4.3) 

Utilizing existing community partnerships 
and early learning providers, books will be 
provided to families along with resources 
they can use to support their student’s 
literacy skills 

Fall 2024 
through Fall 
2026 

Project Directors 
(Heater/Collins); 
principals; district leaders; 
school librarians 

 

(D2) The procedures for ensuring feedback and continuous improvement  
         Avenues for feedback and continuous improvement are embedded in the design of REAL Arts Integration and 

this process will provide valuable sources of data to facilitate improvement to the structure of implementation. The 

evaluation embeds mechanisms for feedback from teachers, who are ultimately the ones delivering the intervention. 

It is highly important to seek their honest feedback related to barriers and accelerators that may be influencing their 
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implementation quality. The underlying principles guiding our procedures for continuous improvement were 

developed through the Carnegie Foundation for Advancement in Teaching. (Bryk et al., 2015) REAL Arts 

Integration will establish a continuous feedback loop which embeds “core principles of improvement” including: (1) 

make the work problem-specific and user-centered  by focusing on the implementation of integrated learning, and 

the experiences of the teachers and students throughout the intervention; (2) variation in performance  studying 

between-school and between-district differences in how REAL Arts Integration is being implemented; (3) see how 

local conditions shape work processes  touching base with school and district leaders, at least quarterly, to 

document local school context for implementation support; and (4) embed measures of key outcomes and processes 

 documenting teachers’ evolving perceptions as well as development of instructional resources and distribution of 

books and other resources to families. Effective communication and coordination of the partners will be ensured 

through monthly check-in meetings including the ArtsNOW management team, teacher leaders (2 per school), 

media specialists, and external evaluation team; quarterly meetings between ArtsNOW staff and school principals; 

supported by semi-annual progress reports provided by the evaluator to all project staff and districts that include 

any issues requiring attention. The external evaluation team will remain separated from the implementation design 

and control to maintain the utmost objectivity in the research. 

          Qualitative data on the “actor-oriented perspective” (Penuel, Phillips and Harris, 2014) will be collected to 

document the instructional decisions teachers make as they attempt to apply the PD and adapt the arts integration 

resources to their classroom practice. As Penuel (2014) points out, “actor-oriented analysis provides specific insights 

that offer clues as to how curriculum materials and associated PD need to be modified to support teacher learning” 

(p.753). Samples of teacher reflection questions that will be completed after delivery of each integrated unit, as well 

as coaching logs that detail the interaction between REAL Arts Integration teachers and their teacher leaders can be 

found in Appendix. In Years 2-5, annual focus groups in each district will collect data on whether it is feasible to 

integrate the arts with fidelity, within the expected time frames, and whether the expected duration of the arts-

integrated lessons is adequate. Data will be collected on how teachers engage with the professional development 

support, and the fidelity with which they make use of the strategies. Beginning in spring 2023, each school will hold 

a ‘Demonstration of Learning Day’ where parents and community members will be invited to the school to observe 

arts integrated instruction in the classrooms. This has been done in ArtsNOW’s previous partner schools and was 

well-attended, receiving very positive responses as an outreach opportunity. This will highlight the teachers’ use of 

their training, and give parents and the community an opportunity to ask questions and provide feedback. Further,  
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each one of our schools has a local school council already in place, comprised of business partners, parents, teachers 

and administrators. ArtsNOW will provide an update to each local council once per year, reviewing the prior year 

and previewing the training and support for the coming school year, eliciting feedback from the members about arts 

integration and plans for sustainability. Our goal is to develop capacity for sustaining systemic change in the 

learning environment across our schools and districts. This will provide data on usability as well as details about 

needed revisions to improve functionality; ArtsNOW will systematically use this evidence to make revisions to the 

resources and support structures to ensure that by the end of the grant period, the resulting arts-integrated literacy 

resources are of high-quality and value. 

(D3) The time commitments of the project director and other key project personnel are appropriate and 
adequate to meet the objectives of the proposed project. 

ArtsNOW will hire a full-time (100%) Project Manager dedicated solely to serving this project, to assist 

with budgeting, scheduling, any logistical challenges that arise and documentation of implementation each step of 

the way. This role for our AAEDD grant is currently filled by Whitney Snuggs and her resume is provided in 

Appendix A. We anticipate she will be able to fill this role for the IAL grant, eventually transitioning away from the 

AAEDD grant as it concludes in 2022. She brings several years of federal grant management experience and will be 

a great asset to the project. The two senior project staff members, co-project directors from ArtsNOW, represent a 

combined total of 32 hours per week devoted to this project, with Crystal Collins (Executive Vice President) at 40% 

and James Heater (Regional Director- coastal SC/GA) at 40%. Crystal is based out of the Atlanta office, near East 

Clayton Elementary and Jim is based out of the coastal region office near the two South Carolina districts. They will 

meet weekly with Whitney to ensure project milestones are occurring on time and within budget. In addition, 

ArtsNOW has a deep pool of consultants from which to select those with expertise most closely aligned with project 

activities and objectives.  In Appendix A, resumes for Collins and Heater are provided, along with our external 

evaluator. ArtsNOW CEO, Pam Walker (5%-10%), will be involved in administrative aspects of the program 

including communications with district superintendents, monitoring all project deliverables, expenditures and 

reporting to the U.S. DOE annually. In addition, short summaries of other ArtsNOW senior consultants are provided 

in order to illustrate the breadth of expertise available to this project. The time commitments of the ArtsNOW 

consultants, described in greater detail in the budget narrative, were designed to ensure comprehensive support 

provided to the six project schools, both in the summer and embedded regularly throughout the school year. The 

teacher leaders are being compensated to provide an additional support service as the primary point of contact for 
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ArtsNOW project staff. This will allow us to provide efficient communication throughout the grant, and maximize 

opportunities for sustainability beyond the funding period. 

E. Quality of the Project Evaluation 

        The evaluation will be led by Dr. Melinda Mollette, an educator and researcher with 25 years of experience in 

the field. As detailed in her resume in Appendix A, she has collaborated with ArtsNOW for almost a decade, 

studying teacher-focused interventions funded through several federal grants. She is well-equipped to carry out all 

the analysis and reporting requirements for this grant. The plan for evaluation includes both an implementation study 

(a.k.a. process evaluation) as well as an impact study (a.k.a. outcome evaluation), each described below. The 

implementation study (Goals 1-3 – p.8) will include analysis of data related to the fidelity of implementation; 

delivery of, and teacher participation in, professional learning; and feasibility and usability of the literacy resources 

developed and refined during the grant. The impact study will continue to monitor fidelity of implementation, along 

with changes in teacher practice, focusing on improvements in students reading levels and literacy achievement that 

occur. The impact study (Goal 4) will examine the effectiveness of the project, utilizing a quasi-experimental design 

by selecting matched comparison schools from within participating or neighboring districts. The research questions 

include: (RQ#1) What is the impact of REAL on students’ literacy achievement on the Reading/Language Arts 

assessment after three years of participation in arts integrated literacy practices? (RQ#2) Does teachers’ use of arts 

integrated lessons and resources improve the Lexile score of students beyond what is observed in control schools? 

(RQ#3) Do the impacts on students’ literacy skills vary based on the students’ demographics such as race, gender or 

eligibility for free/reduced price lunch? (RQ#4) Do the impacts on students’ literacy achievement vary based on the 

teachers’ level of implementation fidelity or their role as a teacher leader in each school?  

 (E1) The methods of evaluation are appropriate to the context within which the project operates. 
(IMPLEMENTATION STUDY/PROCESS EVALUATION)  

     As described earlier in Section D, a continuous feedback loop will enable evaluators to study the context within 

which the project operates, documenting any barriers and accelerators that are influencing implementation and 

participants’ progress along the ‘commitment curve’ referenced on page 4.  Focus groups held in each district, 

beginning in year 2, will provide teacher perspectives which are critical to the evaluation of project operations. In 

addition, the evaluator will interview each school’s librarian each year to determine if the project is being 

implemented as intended, and gain insight into any modifications that may be needed to improve the management, 

communication or data collection processes. Teacher surveys (Performance Measures (PM) 2b, 2c, 3a, 3b) will be an 
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important source of information measuring their perceptions and self-efficacy as it relates to arts integration and 

literacy instruction.  Within-groups analysis: Within the treatment schools, trends will be studied over time in teacher 

and leader perceptions, parent participation in literacy-focused events (PM 3c), and student achievement (PM 4b, 4c, 

4d). Creating an environment that supports the sustained use of arts integration (Goal 3) is an important outcome for 

REAL Arts Integration. Each year, evaluators will administer two teacher surveys specifically adapted to measure the 

nature of the context and climate of the school (PM 3a, 3b). Specifically, the 12-item Implementation Leadership 

Scale (ILS) measures the degree to which leaders engage in specific behaviors that are supportive of implementation 

of evidence-based programs, in this case arts integration. (Aarons, et al 2014) The 18-item Implementation Climate 

Scale (ICS) measures the degree to which there is a strategic climate supportive of implementing evidence-based 

programs, such as recognition of use, rewards, training support, etc. (Lyon, et al, 2018)  All survey items, subscales, 

and their reliability figures (all α > .85) are in Appendix.   

(E2) The methods of evaluation will examine the effectiveness of project implementation strategies.   
(IMPACT STUDY/OUTCOME EVALUATION) 

       The methods of evaluation used to examine the effectiveness of REAL Arts Integration in improving literacy 

are aligned with guidelines provided by the U.S. Department of Education’s What Works Clearinghouse, evidence 

protocol for interventions focused on teacher professional development. Separate between-groups analyses will be 

conducted in Summer of 2023 (interim), 2024 (interim), 2025 (summative) and 2026 (follow-up), including reading level 

(e.g. Lexile scores), and Language Arts achievement. The WWC review protocol states “intermediate outcome measures 

that reflect partial exposure to an intervention can also provide useful information about the intervention’s effectiveness” 

(p. 4). Initial analysis will examine intermediate outcomes after partial exposure to the arts integration strategies. (2022/23 

and 2023/24) Quantitative analysis of effectiveness data from closed-ended survey questions and attendance 

records/contact logs will include descriptive statistics (e.g. means, frequencies, etc). Whereas, the impact study will also 

use hierarchical linear modeling to test assumptions about the impacts of the integrated literacy lessons on student 

learning. In the interest of increasing precision in our estimates of program impact on student outcomes, we will include 

school-, and student-level covariates in the model. School-level covariates will include treatment status, district, along 

with the % of economically disadvantaged students. Subgroups of interest for students (Level 1 covariates) will include 

demographics, along with individual-level test scores lagged one year. Collectively, the participating districts have many 

similar elementary schools from which we can select a comparison school for each project school. Specifically, 

comparison schools will be selected that are the closest match to project schools in terms of: (1) the proportion of students 

eligible for free/reduced lunch; (2) number of students (e.g. size); and (3) prior literacy achievement, based on the 2022 
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state assessments. The thirteen performance measures are specified on page 7-8, demonstrating direct alignment with 

each goal and objective. The qualitative and quantitative data feeding each of the measures are below. 

Intended outcomes Performance 
measures 

(Section B1) 

Data sources informing evaluation 

Build teacher capacity 
for delivery of arts 
integrated literacy 

lessons with fidelity 
(Goal 2) 

2b, 2c  *Quantitative – # of arts-integrated literacy lessons developed and delivered; 
teacher surveys on self-efficacy 
*Qualitative – data from focus groups, and interviews with school 
administrators; thematic analysis of open-ended survey items (Boyatzis, 
1998);  

Improved student 
literacy skills and 

engagement in reading 
(Goal 4) 

4b, 4c, 4d *Quantitative – scale scores from state assessments administered annually; 
student survey administered pre/post; district assessments of ‘readiness’ for 
next grade level; Lexile scores 

School leadership 
support and context that 

sustains use of arts 
integration (Goal 1) 

3a, 3b *Quantitative –  data from Implementation Leadership and Implementation 
Climate survey for teachers (Lyon, et al, 2018); existing district surveys 
administered annually to parents and students, comparing project/comparison 
schools 
*Qualitative – site visit checklists and implementation fidelity rubrics 
developed in year 1 and completed in years 2-3 

Delivery of evidence-
based professional 

development 
(Goal 2) 

1a, 1b, 2a *Quantitative – teacher attendance at PD events, # of digital coaching 
sessions, # of videos documenting implementation 
*Qualitative – focus groups with teachers, interviews with school leaders and 
teacher leaders 

Enhancement of school 
libraries and distribution 

of books and literacy-
focused resources  

(Goal 3) 

1c, 3c, 4a *Qualitative – interviews with school leaders to identify barriers and 
accelerators to implementation; interviews with school librarians conducted 
annually 
*Quantitative- # of parents attending literacy workshops; # of children 
receiving a book (GPRA 4); book to student ratios in each library (GPRA 3), 
as well as alignment of collection to demographics of the students to ensure 
access to books reflecting diverse cultures. 
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James T. Heater       
 

 
 

          
   

 
 

EDUCATION: 
 

EDUCATION SPECIALIST DEGREE in EDUCATIONAL LEADERSHIP L5/L6             
Georgia Southern University, Statesboro, Georgia 
July 2009 
 
MASTER OF BUSINESS ADMINISTRATION                         
Chapman University, Orange, California 
May 1998 
 
HUMAN RESOURCE MANAGEMENT AND DEVELOPMENT        
Chapman University, Orange, California 
Graduate Certificate:  1992 
 
BS IN AERONAUTICAL STUDIES (MANAGEMENT) 
Embry-Riddle Aeronautical University, Prescott, Arizona 
Degree with Honors:  1987 
 
 

CURRENT POSITION 
 

REGIONAL DIRECTOR – ArtsNOW, Regional Office, GTPE, 210 Technology Circle, 
Savannah, GA, 31407, May 2021 – present 
 
Responsible for supporting the vison and mission of ArtsNOW and expand the opportunities to 
provide educators and administrators creative solutions that address critical learning gaps and 
advance student achievement in coastal regions of the southeastern United States. Collaborate 
with Georgia Tech’s Savannah Campus, Center for Education Integrating Science, Mathematics, 
and Computing to develop and expand educator and student experiences incorporating arts 
integration strategies into all subjects.  Obtain various sources of funding which align with our 
core values and then support by providing customized services to meet identified goals and 
services. 

 
SCHOOL ADMINISTRATION EXPERIENCE: 

 
PROFESSIONAL LEARNING SPECIALIST, Savannah-Chatham County Public School 
System, Sept. 2020 – May 2021 
 
Responsible for providing professional learning, coaching, and mentoring for school administrators to 
meet district student achievement goals. Revised district level, principal level, and assistant principal level 
programs to develop a leadership pipeline based on Wallace Foundation guidelines.  Provided support to 
teachers, new to the district and profession, through a variety of methods.  These include onboarding of 
new employees, monitoring of school level mentor/mentee programs, coordinating district professional 
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learning opportunities for teachers, and conducting professional development for mentors and new 
teachers.  The goal of the teacher induction program is to impact student achievement by enhancing the 
skills of teachers and retain quality teachers. 
 
PRINCIPAL, Savannah-Chatham E-Learning Academy, July 2020 – August 2020 
 
EXECUTIVE DIRECTOR, K8 & MIDDLE SCHOOLS  
Savannah-Chatham County Public School System, July 2019 – June 2020 
 
Responsible for providing leadership to the instructional leaders of seven K8, four middle schools, and 
one alternative school.  Several of these schools included various specialty programs.  Supervised and 
collaborated with the Director of Middle School Improvement to provide direction for the overall school 
improvement of the schools through the setting of performance objectives and goals.  Designed and 
implemented professional development programs to enhance leader capacity to impact student 
achievement.  Served as a liaison with other school system administrators and community agencies to 
secure required support and resources. 
 
PRINCIPAL, Esther F. Garrison School for the Arts, April 2013 – July 2019 
 

Partnered with Arts Now Learning for a $2.27 million grant through US Department of Education’s 
Assistance for Arts Education Development and Dissemination Grant over four years for literacy-based 
arts integration. Designated Arts School Network Exemplary School for 2016-2018 and 2019-2024.  
Recipient of the 2016 Arts School Network Community Partnership Award. Awarded National Blue-
Ribbon School for the 2015 school year.  Recipient of the 2015 Terrel H. Bell Award for Outstanding 
School Leadership.  Recipient of the 2014 Georgia PTA Outstanding Principal Award.  Designated as a 
National PTA School of Excellence for 2015-2017 and 2018-2020.  Sought and embraced stakeholder 
input to improve all programming within the school to impact fine arts and student achievement.  
Implemented innovative PBIS system which reduced discipline referrals and assigned accountability to 
students through peer mediation and character education.  Developed professional development plan to 
enhance integration of the arts across the curriculum.  Stabilized the application and audition process for 
Garrison’s Choice Program.  Processed over 1200 Choice Program applications for Garrison from 2014 to 
2019.  Maximized all school and community resources through the implementation of an innovative 
master schedule during and after school hours. Responsible for coordinating the development, design, 
construction, and completion of The Yamacraw Center for the Performing Arts. Responsible for 
scheduling and coordination of all events in the performance hall which have included district school 
events, Garrison events, district level events, and community events as the centerpiece for developing an 
awareness and appreciation for the fine arts for our school district and the community. Committee 
member for the Superintendent’s Gala for the Arts which has raised over $50,000.00 for teachers across 
the district to submit arts integration grants within their classroom. Member of SCCPSS Wellness 
Committee.  Member of SCCPSS Athletic Advisory Committee. 
 
PRINCIPAL, Bartlett Middle School, July 2010 – April 2013 
 

Reconstituted Bartlett Middle School and implemented the Center for Advanced Learning Specialty 
Program in support of the district’s Passport to Excellence for the 2010/2011 school year.  Hired entire 
staff while principal of Heard Elementary in spring of 2011.  Accomplished Adequately Yearly Progress 
for 2011 for first time in five years.  Recognized as one of five middle schools in the State of Georgia for 
a Bronze Award for greatest gains by the Governor’s Office of Student Achievement.  Implemented PBIS 
during 2011/2012 school year which changed the culture of the school and awarded PBIS Distinguished 
School Award for 2011/2012.  Upgraded technology within the building which was used to impact 
student achievement.  Established after school robotics club.  Maximized all school and community 
resources through the implementation of innovative master schedules during and after school hours.  
Awarded $93,000 in grants to increase student literacy through technology. 
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PRINCIPAL, Heard Elementary, July 2006 – July 2010 
 

Selected as Core Knowledge demonstration school and Title 1 School Distinguished School all four 
years.  Increased enrollment in specialty program by building community partners, setting high 
expectations, and developing teacher/parent partnerships.  Increased PTA membership and established 
PTA Board which supported student achievement. 
 
ASSISTANT PRINCIPAL, Gadsden Elementary School, November 2005- June 2006 
 

Assisted the Principal in ensuring student success.  Implemented the MSAP grant for the Visual and 
Performing Arts Academy which included designing new stage for performances and procuring sound 
system to support student presentations. Secured community involvement through business partners and 
volunteers. 
 
ASSISTANT PRINCIPAL, Spencer Elementary School, August 2003 – November 2005 
 

Assisted the Principal in ensuring student success. Spencer was selected as a National Demonstration 
School for the America’s Choice Design for 2004/2005.  Nominated as a Georgia Department of 
Education Comprehensive School Reform visitation site.  Design Coach responsible for curriculum and 
adherence to the design. Secured community involvement through business partners and volunteers. 
Wrote the MSAP grant for the school which resulted in the successful awarding of a grant and Spencer 
becoming the Children’s Engineering Academy.   
 
ArtsNOW ADVISORY BOARD, 
Board Member, 2015 to present 
 
CHATHAM SAVANNAH AUTHORITY FOR THE HOMELESS, 
Board Member, Continuum of Care, 2014-2018 
 
LEADERSHIP SAVANNAH, Savannah Chamber of Commerce, 2012/2013 
 
LEADERSHIP INSTITUTE, Savannah-Chatham County Public Schools, 1999 – 2000 
TEACHER EDUCATION:  MIDDLE GRADES CERTIFICATION 
Armstrong Atlantic State University, Savannah, Georgia 
May 1999 
 

 
 

TEACHING EXPERIENCE: 
 

TEACHER, Marshpoint Elementary School, 2000 - 2003 
 

Fifth grade teacher for 3 years.  Lead teacher for the fifth grade during the 2002/2003 school year. 
Chairman of the Business Partners Committee.  Attained Gifted-in-Field endorsement during 2001/2002 
school year.  Marshpoint Elementary School Teacher of the Year for 2002/2003.  
 
TEACHER, Gadsden Elementary School, 1998 – 2000 
Fourth and Fifth Grade teacher of a magnet class. Lead teacher for the fifth grade during the 1999/2000 
school year.  Science contact person for the school.   
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Crystal Collins  
 

 

  
  

OBJECTIVE  

  

To obtain a leadership position that will allow me to utilize my 
knowledge of curriculum design, childhood development, organizational 
management, and community needs.  

EDUCATION  Georgia State University, Atlanta, Georgia  
  Bachelor of Science, Fall 1995  
  Early Childhood Education  
  
  

GPA 3.5 overall, 4.0 major  

 Brenau University, Gainesville, Georgia    
Master of Education, Fall 2003  
GPA 4.0  
  

                                       University of Georgia, Athens, Georgia  
  Leadership Add-on (L5), Fall 2006  

GPA 4.0  
  
HONORS                  Woodruff Arts Center finalist for Educational Leadership, recipient 

of Title One Distinguished Schools award for multiple years, and 
recipient of Presidential Plaque for Academic Excellence at Georgia State 
University.  

  
RELATED EXPERIENCE  
  
July 2017-Current  ArtsNow:  Teaching and Learning Across the Curriculum  
                                       Executive Vice President  

 Assist in leadership to manage and lead the organizational 
oversight of this non-profit professional learning provider 
focused on integrating arts across the curriculum  

 Expand and deepen educational reach and impact via innovative 
education services through strategic planning, fundraising and 
grant writing, business model development, partnership 
development and coordination with schools, school systems, 
universities, and arts organizations  

 Work closely with teachers, principals, superintendents, boards 
of educations, and community members in multiple counties in 
Georgia   

 Provide full oversight of all ArtsNow programs and operations  
 Work with advisory teams to strengthen branding, 

communication, and marketing efforts  
 Provide and oversee professional development for educators  
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 Create innovative and arts-integrated content and resources  
 Write federal, state, and local grants  
 Oversee operations for the Center for Innovative Teaching  
 Collaborate with district level leadership to facilitate, organize, 

and create local school plans for arts-integration  
 Collect, disaggregate, analyze, and effectively communicate data 

for programmatic effectiveness  
 Document the learning process  
 Create online newsletter and responsible for social media  
 Responsible for research and dissemination of best practices  
 Grow reach and impact of ArtsNow organization  

  
  
July 2009-July 2017  Gwinnett County Public Schools, Magill Elementary School  
  Principal   

 Supervise and evaluate 142 staff members  
 Responsible for ensuring a quality-plus education for 1,200 

students  
 Design instructional programs to increase student achievement  
 Develop and implement high quality professional development  
 Maintain general operating and Title One budgets totaling 

$600,000  
 Encourage parent involvement through student recognition 

programs, adult learning classes, and multiple school-wide 
events  

 Increase PTA participation by building strong community 
relations and communicating effectively  

 Maintain high visibility with students, parents, staff, and 
community members  

 Collaborate with staff and stakeholders to create Local School 
Plan of Improvement  

 Use data for all decision making  
 Provide leadership and support to Special Education, EIP, 

Gifted, and ESOL staff and programs  
 Work in diverse population with Title One support  
 Increase student achievement annually, with an eleven (11) point 

gain in CCRPI from 2015 to 2016   
  
  
July 2006-July 2009  Gwinnett County Public Schools, Minor Elementary School  
  Assistant Principal/Data Administrator  

 Observed and evaluated teachers and staff   
 Facilitated professional development experiences for faculty to 

support academic student achievement   Assisted with 
curriculum development  

 Ensured classrooms were conducive to learning  
 Created partnerships within the community  
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 Held weekly data conversations with teachers and students  
 Completed all Title One documentation, budgets, and parent 

meetings  
 Created lessons and assessments for a continuous improvement 

model in order to increase student achievement  
   

July 2004-July 2006  Gwinnett County Public Schools, Organizational Advancement  
Project Facilitator for the AKS Continuous Improvement Model.    

   Conducted staff development at local schools with  
administrators and staff members for implementation of the AKS 
Continuous Improvement Model   

   Disaggregated and analyze data to identify areas of strengths and 
needs for instructional improvement   

   Assisted grade levels with developing instructional calendars in 
the form of essential questions   

   Assisted teachers in developing curriculum calendars, resource 
notebooks with interventions and extensions, lesson plans, and 
common assessments  

   Provided hands-on activities for students    

   
Database and local schools   

   Participated in planning and implementing countywide staff 
development and New Teacher Orientation   

   Facilitated Learning Focused School professional development 
opportunities  

   Coordinated professional learning opportunities for 
administrators and teachers  

  
  
  
  
  
  

  Facilitated test talks at the local schools  
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August 2000-July 2004

  

Gwinnett County Public Schools, Meadowcreek Elementary School 
Third Grade Teacher   

 Guided practical, real world applications of skills encompassed 
in all subject areas for mainstream, ESOL, and learning disabled 
students  

 Coordinated the AKS/CQI program at a school wide 
implementation level  

 Developed a manner in which data could be analyzed by 
 

 Served as a member of the Leadership Committee    
 Served as grade level chairperson (2001-2004)  
 Nominated for Teacher of the Year   

  

  
PROFESSIONAL PROFILE  
  

 Highly organized; dedicated, with a positive attitude  
 Handle multiple responsibilities under high pressure  
 Excellent written, oral, and interpersonal communication skills  Thrive on working in a 

challenging environment  
  
REFERENCES  
  
Tricia Kennedy, Executive Director   
Gwinnett County Public Schools  

  
  
Lisa Burleson, Director   
Gwinnett County Public Schools  

  
  
Georgann Eaton, Executive Director  
Gwinnett County Public Schools  

  
  
Pamela Walker, President and CEO ArtsNOW, 
Inc.  
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          Whitney Sue Snuggs                  

 

 

OBJECTIVE 
 
Experienced educator and project coordinator looking to secure additional project 
responsibilities to expand my knowledge and skills and contribute to the success of ArtsNow 
Learning.  
 

EDUCATION 
 
Masters in Curriculum Instruction & Assessment   August 2012-April 2014
-Walden University                                                                      4.0 GPA 
On-line                                                                            Summa Cum Laude  
 
Bachelor of Arts in Elementary Education                August 2008 -May 2010
-The University of North Carolina at Charlotte                           4.0 GPA 
Charlotte, North Carolina                                                      
 
Professional Training Certificate in Dance               August 2008- May 2010
- Charlotte Ballet and  
The University of North Carolina at Charlotte  
 
 
-Georgia Perimeter College                                         August 2007-August 2008
On-line                                                                                    
 
-Georgia State University                                            August 2006- May 2007
Atlanta, Georgia                                                                      
 
-Brookwood High School                                            August 2002- May 2006
Snellville, Georgia                                                              Honor Graduate 
 

HONORS 
 

 Nominated for ArtWorks Gwinnett Fusion Award  
 Phi Kappa Phi All-Discipline Honor Society ( top 10% of seniors) 
 Kappa Delta Pi Educational International Honor Society 

 
 

WORK 
EXPERIENCE 

ArtsNow SmART Literacy Project Coordinator                            December 2018- present 
 
Gwinnett Online Campus Teacher                                          August 2016- December 2018
 
Gwinnett Ballet Theatre School Administrator                                     May 2014-present  
Lawrenceville, GA 
 
Gwinnett Ballet Theatre Ballet Teacher                                                August 2010-present
Lawrenceville, GA                                                                                        

 Beginner to Advanced Classes 
 
Winn Holt Elementary 3rd grade teacher                                              May 2014- May 2016 
Lawrenceville, GA 
 
Magill Elementary 3rd grade teacher                                                     July 2010-May 2014
Loganville, GA  
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RELATED 
TRAINING AND 
EXPERIENCE 

 
2018-present  -ArtsNow Learning Dance Consultant 

-lead professional learning opportunities in dance arts integration for teachers
                        -lead students in dance arts integrated lessons through model lessons, summer                     

programs, and after-school programs
                        -develop dance arts integrated curriculum  
 
2015-2016       -Central Gwinnett Cluster Literacy Vertical Team Member 
                        -Community Member on Central Gwinnett Fine Arts Academy Board
 
2015                 -Assisted with Central Gwinnett Magic Wheel Chair Project 
 
2013-2016       -Participant in CLASE research project through the University of  
                          Georgia to promote academic achievement for English Language  
                          Learners through Instructional Conversations  
 
2011-2014       -Coordinator for the Dance Project, an outreach program funded through 
                          grants awarded to Gwinnett Ballet Theatre and designed to provide dance 
                          instruction for students at Title 1 schools in Gwinnett County

- Participated in the grant writing process 
- Dance Project was awarded National Endowment for the Arts $20,000 grant  

in 2013 under my leadership 
 
2010-2014        -Planned and implemented art integrated lessons as a part of the  
                           ArtsNow initiative at Magill Elementary 
                         -wrote curriculum and presented model lessons in various schools across 
                           Georgia for ArtsNow organization 
 
2007-2008         Charlotte Ballet Apprentice  
                          (Jean-Pierre Bonnefoux, Patrica McBride, Mark Diamond, Kathryn Moriarty)
   
1996-2007         Gwinnett Ballet Theatre                                               
                           (Lisa Sheppard-Robson, Artistic Director) 
                                                                                                              
2002-2006 Brookwood HS Advanced Dance/Performing Arts Dept  

 
 

REFERENCES 
 
 References available upon request.   
 
 

 

 

PR/Award # S215G210027
 

Page e56
 



 

 

 
 

 

 

EXPERIENCE 

AUGUST, 1995- JUNE, 1998 
MIDDLE GRADES TEACHER, WALTON COUNTY SCHOOLS 
 
AUGUST, 1998  MAY 2002 
4TH AND 5TH GRADE TEACHER  GIFTED STUDENTS, OCONEE COUNTY SCHOOLS 
 
JULY 2002 - PRESENT 
ELEMENTARY SCHOOL ADMINISTRATOR, BARROW COUNTY SCHOOL SYSTEM 
Served as Assistant Principal and Principal of two elementary schools, Auburn Elementary and 
most recently, Statham Elementary.  Duties and responsibilities include leading a staff of 90+ and 
a student population of over 800, coordination of school improvement planning, safety plans, 
school budget, instructional practices, and parent and community engagement. Awards include 
Georgia Distinguished Principal and a finalist for the Woodruff Salutes Georgia Arts in Leadership 
Educational Leadership Award. 

EDUCATION 

DECEMBER 2001 
M.ED, EDUCATIONAL LEADERSHIP, UNIVERSITY OF GEORGIA 

DECEMBER 1994 
BSED, MIDDLE GRADES EDUCATION, UNIVERSITY OF GEORGIA 

ACTIVITIES 

 ArtsNow Principal Advisory Board 
 21st Century Grant Advisory Committee 

Member 
 Secretary, Georgia Association of Elementary 

School Principals 
 President-Elect Georgia Association of 

Elementary School Principals 
 School Bell Award Recipient 
 Principal of former Music In Education 

Consortium Learning Lab School 

 Past President, The Treehouse Child 
Advocacy Center 

 Past Presenter, Arts in Education 
Partnership National Conference 

 Member, Professional Association of
Educators Principal Teacher Leader 
Network 

 Middle School Softball Coach, 1997
 Middle School Dance Team Coach, 1995-

1996 
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Walker/1 

PAMELA WALKER  
 

  
 
 

PROFESSIONAL EXPERIENCE 
 
 
 
President and Chief Executive Officer.  ArtsNow: Teaching and Learning Across the Curriculum, 

Atlanta, Georgia (August 2014-current)  
 Fully manages and leads the organizational oversight of this non-profit professional 

learning provider focused on transforming education through arts integration and 
innovative practices. 

 Oversees the role of ArtsNOW as fiscal agent of federal AAEDD grant for $2.2 million 
from the U.S. Department of Education Office of Well-Rounded Education, in 
partnership with four elementary schools across two southeastern states. 

 Works in partnership with Cherokee County Public Schools as Curriculum Director 
overseeing fidelity of implementation for a $1.9 million United States Department of 
Education ArtsNow Impact Grant. 

 Works in strategic partnership with Barrow County School System to develop, establish, 
and oversee the Center for Innovative Teaching (CFIT); establishing a regional center for 
professional learning. 

 Works in partnership with Clayton County Public School overseeing fidelity of 
implementation for a Governor’s Office of Student Achievement (GOSA) Math 
Innovation Grant. 

 Works in partnership with Cobb County School District overseeing fidelity of 
implementation of a Governor’s Office of Student Achievement (GOSA) Early Literacy 
and Language Development Grant. 

 Expands and deepens educational reach and impact via innovative education services 
through strategic planning, fundraising and grant writing, business model development, 
partnership development and coordination with schools, school systems, universities, and 
arts organizations. 

 Works closely with teachers, principals, superintendents, boards of educations, and 
community members in multiple counties in Georgia beyond the scope of work within 
the state and federal grants (including, but not limited to, Barrow County, Cherokee 
County, Clayton County, Cobb County, Gwinnett County, Richmond County, and 
Thomasville City). 

 Facilitates board relations, as well as full oversight of development, finance, marketing, 
public relationships, and operations. 

 Leads the established collaborative community, state-wide and national collaborative. 
 Works to strengthen the business model and financial stability through reducing expenses 

and increase earned revenue.  
 
Independent Consultant.  (January 2013-current) 

Projects include: 
 Senior Consultant for Gwinnett County Public Schools, eCLASS Initiative. 

o Consulting regarding the development and implementation of a comprehensive 
professional learning framework for Gwinnett County Public Schools’ digital 
transformation efforts (eCLASS) 

 Senior Strategic Consultant for Young Audiences. 
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Walker/2 

o Consulting regarding educational markets, trends, and needs for better promotion 
of educational programs 

o Provision of a SWOT analysis related to educational programming 
 
Director of Enterprise Education Initiatives.  Woodruff Arts Center, Atlanta, Georgia (September  

2011-January 2013) 
 Provided direction, oversight and facilitation of the development, implementation and 

advancement of the Woodruff Arts Center’s strategic vision for education in 
collaboration with the Woodruff’s four divisions – Alliance Theatre, Atlanta Symphony 
Orchestra, High Museum of Art, and Young Audiences.  

 Facilitated Education Leadership meetings among Divisions to support, encourage, and 
stimulate informal and formal collaboration. 

 Identified and established relationships with strategic external partners. 
 Led the development and implementation of enterprise-wide education initiatives, 

empowering and working with education directors and coordinators in logic model 
designs, timelines, defining and tracking deliverables, refining implementation, and 
reporting. 

 Provided final approval of initiative concepts and project budgets to ensure stewardship 
of a $12 million grant focused on the development and implementation of five education 
initiatives: K-12 In-School Initiative, Out-of School Initiative, Professional Learning 
Initiative, Family Programming Initiative, and Outreach and Engagement Initiative.  

 Led and expanded Woodruff Salutes Arts in Education awards ceremony to recognize 
arts in education leaders across the state.  

 Oversaw the concept development, planning, and vetting of a Georgia Center for 
Professional Learning - a vision for a state-wide collaborative to create systemic change 
in education in and through the arts through provision of professional learning services to 
Georgia educators, teaching artists, and other identified constituencies. 

 Worked with the Planning, Research and Analysis Department on budget procedures and 
tracking, contract agreements, research and evaluation, memos of understanding, and 
operational strategies to streamline processes and procedures. 

 
Chief Executive Officer.  ArtsNow: Teaching and Learning Across the Curriculum, Atlanta, 

Georgia (July 2010-September 2011)  
 Fully managed and led the organizational oversight of this non-profit professional 

learning provider focused on integrating arts across the curriculum. 
 Expanded and deepened educational reach and impact via innovative education services 

through strategic planning, fundraising and grant writing, business model development, 
partnership development and coordination with schools, school systems, universities, and 
arts organizations. 

 Worked closely with teachers, principals, superintendents, boards of educations, and 
community members in multiple counties in Georgia (including, but not limited to, 
Barrow County, Gwinnett County, Marietta City, DeKalb County, Atlanta Public 
Schools, Fulton County, and Dublin City). 

 Facilitated board relations, as well as full oversight of development, finance, marketing, 
public relationships, and operations. 

 Led the established collaborative community, state-wide and national collaborative. 
 Worked to strengthen the business model and financial stability through reducing 

expenses and increase earned revenue.  
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Executive Director.  ArtsNow (previously Creating Pride), Atlanta, Georgia (July 2009-2010)  
 Provided full oversight of all ArtsNow programs and operations. 
 Facilitated the development of ArtsNow Teaching and Learning Laboratory Schools. 
 Became a member of the Music in Education National Consortium and participated as a 

research and dissemination site. 
 Worked with advisory teams to strengthen branding, communication, and marketing 

efforts. 
 Oversaw teacher resources and expanded our online “Ignite Guides” that provide arts 

integration lessons. 
 Led development efforts, including grant writing. 
 Worked to strengthen and led establish collaborative.  
 Trained and developed training team. 
 Developed an evaluation model and articulated results. 

 
Associate Executive Director.  Creating Pride, Atlanta, Georgia (September 2006-June 2009) 

 Oversaw programmatic activities, directing ArtsNOW – all professional development 
(PreK-12) and development of educational resources. 

 
Consultant. Creating Pride, Atlanta, Georgia (September 2005-2006) 
 
Evaluator. FARE: Fostering an Arts Rich Education. Atlanta Public Schools, Atlanta, Georgia 

(January 2004-August 2006)     
 
Instructor. School of Music, Georgia State University, Atlanta, Georgia (2001-2002) 

  
Adjunct Professor. Department of Music, Speech Communication, and Theater, Meredith College,         

Raleigh, North Carolina (1997-1999) 
  

Co-Founder and Director. Asbury School of Music, Raleigh, North Carolina (1997-1999) 
 
Curriculum Specialist. Club Boulevard Humanities Magnet School, Durham, North Carolina  

(1995-1997) 
 Provided leadership and oversight of curriculum design and implementation for a new 

inner-city magnet school using the arts and authentic literature for school transformation.  
 
Elementary Music Teacher. Durham Public Schools, Durham, North Carolina (1990-1995) 
 
 

EDUCATION 
 

Post-Masters Study. Music Education: Emphasis on Professional Development and Education 
Partnerships. Georgia State University, Atlanta, Georgia (2001-2002). 

 
Master of Music. Music Education: Emphasis on Curriculum Development and Arts Integration. 

Meredith College, Raleigh, North Carolina (August 1995). 
 
Bachelor of Music Education. University of North Carolina at Greensboro. Choral, General, and Vocal 

Music Emphasis. Cum laude (May 1990). 

 
 
 

 

PR/Award # S215G210027
 

Page e60
 



 

MELINDA ABRAM MOLLETTE 
 

 
 

 
 

EDUCATION 
 
Dec 2003 Ph.D. – Educational Psychology, Georgia State University – Atlanta 
Dec 1994 M.Ed. – School Counseling, Florida Atlantic University – Boca Raton 
Aug 1991 B.S. - Psychology, Florida State University - Tallahassee 
 

PROFESSIONAL EXPERIENCE 
 
2008-Present  Evaluation & Grants Consultant, serving large LEA’s and K-12 clients throughout the United 

States 
 --Work with large LEA’s, IHE’s and regional education service agencies to develop proposals 
for state and federal funding, conduct external evaluations of grant funded projects (PDAE, 
AAEDD, TQP), and collaborate on development and validation of surveys to measure teacher and 
student outcomes 
 

2013–2021 Program Evaluator and Grants Specialist, Gwinnett County Public Schools, Suwanee, GA 
  -- Lead program evaluations, needs assessments and development of grant proposals. Provide 

technical assistance to divisions throughout the district supporting development of logic models, 
evaluation questions, surveys and data collection plans. Manage large data sets, collaborate with 
external researchers, collaborate with school and district leaders to analyze data to answer policy-
relevant questions. Coordinate activities, planning & reporting for federal OCTAE & TSL grants. 

 
2011-2013 Research/Evaluation Consultant, Learning-Centered Leadership Program,  
  Southern Regional Education Board, Atlanta, GA 
  --Conduct process and outcome evaluations of national programs to improve teacher and leader 

effectiveness, using both qualitative and quantitative measures. 
  --Collaborate with NBPTS to develop and implement a national pilot study of two leader-focused 

initiatives. 
 
2008-2011 Senior Research Associate/Teaching Asst. Professor, College of Education, Friday Institute for 

Educational Innovation, North Carolina State University, Raleigh, NC 
  --Lead data collection and analysis for a large-scale evaluation of statewide K-12 technology 

programs for the NC Department of Public Instruction. 
 
2007-2008     Grant Evaluation Specialist, Pioneer Regional Education Svc Agency, Cleveland, GA 
   --Design evaluation plans and analyze student and teacher outcomes for state and federal  
  grants 
 
2005-2007 Assessment Specialist, Georgia Department of Education, Atlanta, GA 
  --Manage all facets of the statewide End-of-course testing program 
 
2002-2005     Assessment Coord/School Cslr, Buford High School, Buford City Schools, Buford, GA 
 
1996-2002 School Counselor, McKendree Elementary and Norcross High School, 
  Gwinnett County Public Schools, GA 
 
1994-1996 School Counselor, Crystal Lake Elementary School, Martin County Schools, Stuart, FL 
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Related professional activities: 
Completed IES-sponsored training with the Center for Benefit Cost Studies in Education, Teachers College at  
Columbia University (April, 2018) 
 
What Works Clearinghouse Certified Reviewer (Group Design-Version 4.1) –– U.S. Department of Education- 
Review articles for intervention reports and practice guides. Topic areas include: OCTAE, RtI, Developmental  
education, Advisement (Since 2013, recertified in 2020) 
 
Grant writer – various education-focused grants such as -- AEMDD/PDAE, Investing in Innovation,  
IES Education Research, Georgia Innovation Fund, NSF Discovery Research K-12, & EIR Early- and Mid- 
Phase funding, Teacher Quality Partnership 
 
Peer reviewer – U.S. DOE grant competitions – EIR Mid-Phase (July 2020), CLSD (June 2020), Office of  
Migrant Education HEP/CAMP grant (Feb 2020), Magnet Schools Assistance program (May 2017);  
Teacher/School Leaders Incentive program (July 2017); Statewide Family Engagement Centers (Aug 2018);  
 
Research consultant – National Association of Secondary School Principals (NASSP) report titled “Leadership  
Matters: What We Can Learn from High-Performing Principals” (released 2017) 
 
CURRENT FUNDED GRANT PROPOSALS 
 
2020-2023, Teacher & School Leader (TSL) Incentive Program, U.S. Department of Education and Gwinnett 
County Public Schools, $5.9 million. 
 
2019-2022, Integrating Computer Science into middle and high school STEM courses, Perkins Innovation and  
Modernization Program, Gwinnett County Public Schools, funded by the U.S. Department of Education,    
Office of Career, Technical and Adult Education (OCTAE), $791,063 
 
2019-2024, External Evaluator, GREAT – Georgia Residency Educating Amazing Teachers, Teacher Quality 
Partnership (TQP), Southern Regional Education Board & Magnolia Consulting, funded by the U.S. Dept of 
Education, $5,390,442 
 
2018-2022, External evaluator, SmART Literacy, Charleston, SC and Savannah, GA schools; Assistance with  
Arts Education Development and Dissemination, U.S. Department of Education and ArtsNow. $2,293,503  
 
2017-2021, External Evaluator, Engaging Minds: Improving math skills through arts integration,  
Clayton County Public Schools; funding through Professional Development for Arts Educators  
(PDAE) grant, U.S. Department of Education, $1,260,430,  
 
PENDING FEDERAL GRANTS 
2021-2026, External Evaluator, SAIL: STEM + the Art of Integrated Learning, Assistance for Arts Education 
(AAE), with ArtsNow Learning funded by U.S. Department of Education, Office of Elem and Secondary Educ, 
$2,782,000 
 
2021-2026, External Evaluator, PAInT: Preparing Arts Integrating Teachers, Assistance for Arts Education 
(AAE), with Southern Regional Education Board & ArtsNow Learning, funded by U.S. Department of 
Education, Office of Elem and Secondary Educ, $3,100,000 
 
2021-2026, External Evaluator, EXCLAIM: Extending K-3 Comprehension and Literacy thru an Arts-Integrated 
Model, with ArtsNOW Learning, funded by U.S. Department of Education, Office of English Language 
Acquisition: National Professional Development program. $2,445,000  
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COMPLETED EVALUATION PROJECTS 
 
2014-2019, External evaluator, ArtsNow Impact: Improving instruction in elementary science and  

literacy. Cherokee County Schools, funded by the Arts in Education Model  
Dissemination and Development (AEMDD), U.S. Department of Education, $1,920,737 

 
2016-2018, External evaluator, KickstART Cobb: Using the Power of Arts Integration to Fuel Early  
 Language and Literacy Development, Cobb County School District funded by Georgia  
 Governor’s Office of Student Achievement, Atlanta, GA. $652,491,  
 
2016-2019, Internal evaluator, Gear Up for Graduation! An Accelerated Middle School program for  
 at-risk 8th graders, Gwinnett County Public Schools funded by Georgia Governor’s Office of  
 Student Achievement, Atlanta, GA. $293,741 
 
2016-2017, External evaluator, Arts-Integration strategies to improve Math achievement for  
 elementary students. Clayton County Schools funded by the Georgia Governor’s Office of  
 Student Achievement: Innovation Fund, Atlanta, GA, $150,000 
 
2013-2016, Internal evaluator, STEM Targeted Achievement Program for at-risk 8th grade students,   
     Gwinnett County Public Schools – Funded by the Governor’s Office of Student Achievement  
     (GOSA): Innovation Fund. 
 
2013 – 2015, External evaluator, High Calling: Transforming High School Leaders. Georgia  
     Leadership Institute for School Improvement and Carroll County Schools, GA.  Funded by the  
     School Leadership Program (SLP), U.S. Department of Education. 
 
2014 – 2016, Internal Evaluator, Math-Science Partnership – Gwinnett County Public Schools –  
     Funded by the Georgia Department of Education, Atlanta, GA. 
 
2010-2013, External evaluator, Use of Take One! As a Whole-school Transformation Model. National  
    Board for Professional Teaching Standards and Jefferson County Schools, AL 
 
2009-2012, Co-Principal Investigator, Statewide Evaluation of North Carolina's Enhancing  
     Education Through Technology (EETT) Competitive Grant: IMPACT III/IV/Continuation, NC    
     Department of Public Instruction - $1,086,000. 
 
2011-2014, External Evaluator, Math Science Partnership – Rockdale County and Gwinnett  
     County Schools, The Findings Group, Decatur, GA (recognized by ABT Associates in 2014 as  
     being first and only MSP grant in GA to meet WWC standards) 
 
2010 – 2013, External Evaluator, Field Test of National Board Certification for Accomplished  
     Principals, Southern Regional Education Board and NBPTS, Atlanta, GA 
 
2007-2010, External Evaluator, School Transformation: Character through the Arts. Hall County Schools, 

Funded by the U.S. DOE, Arts in Education Model Dissemination and Development 
 

 
PUBLICATIONS AND PRESENTATIONS since 2011 
Mollette, M., Villa, B. and Cate, D. (2020, April). Accelerated Middle School Programs: Preliminary  
 Indicators of Long-Term Academic Benefits for Over-age Youth. Journal of Education for Students Placed  
 at Risk. DOI: 10.1080/10824669.2020.1757453  
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Skinner, S. and Mollette, M. (2017, July) Administrative perspectives on a dropout prevention  
 program in middle school. NASSP National Principals Conference, Philadelphia, PA. 
 
Mollette, M. and Cate, D. (2017, February) Gear Up for Graduation! Study of middle school program  

for at-risk youth. Annual forum of the National Dropout Prevention Center, Myrtle Beach, SC. 
 

Bottoms, G., Hertl, J. Mollette, M. and Patterson, L. (2015) Middle Grades: Quality Teaching Equals  
 Higher Student Achievement. Research Brief: Southern Regional Education Board, Atlanta, GA. 
 
Mollette, M. and Harmon, J. (2015, April) Quasi-experimental study of Write to Learn effects on state  
 writing test scores. Presentation at the American Educational Research Association, Chicago, IL. 
 
Mollette, M. and Villa, B. (2015, November) Evaluating a multi-site dropout prevention program in a  
 large suburban LEA. Annual meeting of the American Evaluation Association, Chicago, IL. 
 
Oliver, K., Mollette, M. & Corn, J. (2012). Administrative Perspectives on the Implementation of  

1:1 Computing. Journal of Information Technology and Application in Educ, 1(4), 125-142. 
 

Overbay, A., Mollette, M. & Vasu, E. (2011). A technology plan that works. Educational Leadership,68 (5), 
56-59. 

 
Mollette, M., Townsend, L. and Townsend, M. (2012, April) Four Lessons for Sustaining a  

Technology Initiative. Paper presentation at the annual meeting of the American Educational Research 
Association, Vancouver, British Columbia. 
 

Corn, J.O., Mollette, M., Townsend, M. and Devose, D. (2011, November) Best Practices in the  
Analysis of Longitudinal Survey Data for K-12 Evaluation. Presentation at the annual meeting of the 
American Evaluation Association, Anaheim, CA. 

 
Mollette, M. and Walker, P. (2011, April) Using the Arts to improve engagement, character &  
 achievement for economically disadvantaged students. Presentation at the annual meeting of the  
 American Educational Research Association, New Orleans, LA. 
 
Townsend, M; Mollette, M. and Overbay, A. (2011, April) Effects of Technology Integration in K- 
     12: Evaluating Longitudinal Outcomes for Students and Teachers. Presentation at the  
     annual meeting of the American Educational Research Association, New Orleans, LA 
 
 
 
Additional Relevant Experience: 
2021-2026  Georgia Educators Certificate – K-12 Educational Leadership and School Counseling 
2015-2021  Member of the Society for Research on Educational Effectiveness (SREE) 
2010-2014  Taught Undergraduate and Graduate courses at N. Carolina State University 
2013-2020  Proficient in use of SPSS, Excel, also trained in use of Stata and R 
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Appendix C – Documentation of national non-profit status  
 

 

 

Appendix (C) – National Nonprofit status eligibility 

ArtsNow has provided: 

(1) proof that the Internal Revenue Service currently recognizes ArtsNow as an organization to 
which contributions are tax deductible under section 501(c)(3) of the Internal Revenue Code (see 
attached letter from IRS);  

 
 According to the IAL notice inviting applications:  
The term “eligible national nonprofit organization” means an organization of national scope that—  
 
(a) Is supported by staff, which may include volunteers, or affiliates at the State and local levels  

• The members of ArtsNow’s governing board reside in four different states, and meet regularly to 
oversee operations.  

• ArtsNOW’s team is headquartered in Atlanta, and is supported by staff operating out of three 
office locations, in order to provide local expertise to districts in particular regions of the 
southeast. 

• ArtsNOW is currently serving school districts in two states (GA and SC) and has previously 
served schools in Florida as well.  

• ArtsNOW has five full-time and two part-time employees and a cadre of 20 arts consultants 
residing in three different states.  

• ArtsNOW’s ‘national scope’ is reflected in the growth and dissemination of our resources to 
multiple states around the country. 

 
o ArtsNOW’s senior leaders have presented at national and international conferences on 

education, discussing ways in which the arts can support childhood literacy 
o ArtsNOW’s Web analytics (based on IP address tracking) from 2020 indicates users from 

all 50 states are accessing our resources on arts integration. In fact, not only does Georgia 
have over 3,600 unique users of our web-based resources, but Texas, California and 
Florida also had over 500 unique users last year and Virginia, North Carolina and New 
York had 400-500 users.  

 
 
(b) Demonstrates effectiveness or high-quality plans for addressing childhood literacy activities for the 
population targeted by the grant. 
  

• The project narrative outlines our previous success using arts education to support literacy skills 
for disadvantaged students.  The plan for REAL, as well as our previously successful AAEDD 
grant (2018-2022), constitutes a ‘high-quality plan’ for addressing literacy achievement in high-
need schools.  
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PreK thru 5th grade 
students

Inputs

Reading/Language 
Arts Teachers & 

Media Specialists 

ArtsNOW’s Teaching 
Artists & Arts 

Integration Coaches

School Leaders 
across 6 schools

Learn4Life Early 
Literacy Network in 

metro Atlanta

Evaluation Partners at 
REaL K-12 consulting

District leaders in 
three high-poverty 

LEA’s

Participate in annual 
leadership retreat, 

with follow-up 
support 

Advisory role, based 
on previous research, 

with support for 
dissemination

6 schools, 170 teachers & 
12 school/district leaders 

participate in PD

80 hrs of PD for teachers 
provided by teaching artists 

& instructional coaches 
(yrs 2-4)

76 hrs of coaching & 
planning support provided 
to school/district leaders 
over a 4-yr period (2022-

2026)

62 hrs of training & support 
for media specialists, 

district literacy leaders & 2 
teacher leaders per school, 

provided by ArtsNow

Participate in 
engaging literacy 

activities emphasizing 
the integration of the 

arts (Shanahan, 2010) 

Over 3,100 students 
receive their own books, as 

well as ongoing literacy 
instruction integrating the 

arts

PD PARTICIPATION:
multi-year support model
(Parkinson, et al., 2015)

2022/23 to 2024/25

Deliver sustained 
coaching, feedback 
& co-teaching (Hill, 

2020)

Outputs
Activities                                 Participants/Duration

Participate in PD 
(Institutes, modeling, 
virtual coaching)
(Bowen & Kisida, 
2019) 

Develop and 
implement data 

collection instruments 
and evaluation/ 
research plans

Impact study includes a 
quasi-experimental design 
with matched comparison 
group of schools in each 

district

Provide 
teacher/student data 
& dedicate time and 

resources for 
teachers to 

participate in PD 

Short-term Outcomes
(Years 1-3)

Impact study meets What Works Clearinghouse (WWC) 
evidence standards with reservations, providing promising 

evidence of the effects of arts integration on student 
literacy, as well as investigation of implementation fidelity

Improved student outcomes in:
-Literacy and reading levels, based on the state Lang 
Arts test for 3rd thru 5th grade (GPRA 1)
-Increased readiness for Kindergarten and 1st grade 
through exposure to early learning/literacy activities
-Increased access to books and media resources to 
support increased reading frequency and motivation 
(GPRA 4)
-Increase book:student ratios within subgroups 
(GPRA 3)
-Increased opportunities for students to express their 
culture and identity through various art forms. 

Beginning in year 3, revisions and refinements to 
integrated lessons improving their usability for 
elementary teachers, strengthening partnerships 
between LEA’s and schools collaborating on expansion 
and dissemination of REAL Arts Integration.

Long-term Outcomes (Yrs 3-5)
(after 2-3 years of support)

-80% of teachers agree they were adequately trained 
to deliver arts integrated instruction
-Teachers attend at least 75% of the professional 
development hours offered.
-Improvements on the Implementation Leadership & 
Climate Scale from yr 1 to yr 4 (Aarons, et al 2016), 
indicating contexts supportive of arts integration.
-Increased parent engagement with schools, 
demonstrated through increased attendance at annual 
‘demonstration of learning’ events.
-Provide literacy materials, books, and supplies

Sustained weekly use of inquiry-
based instructional practices 

through the integration of various 
art forms with Reading/Language 

Arts

Students are able to demonstrate 
learning and comprehension 

through various art forms

By end of year 4 (2025), improved 
student achievement in 

Reading/Language Arts by 12 
percentage points over baseline 

(2022)

Evidence base: Shanahan et 
al (2010); Nakamoto, et al 
(2015);Bowen & Kisida
(2019); Hill (2020)

Dissemination of findings to 
support scaling and replication of 

integrated literacy lessons that 
provide experience with the arts 

and cultural expression

Increased percentage of students 
reading on grade level, through 
increased access to grade- and 
language-appropriate books

Arts in Basic 
Curriculum (ABC) 
statewide network in 
SC supporting 
educators

PR/Award # S215G210027 

Page e89 



ArtsNOW Principal Support

- Overview conversation to engage principal: Communicate value proposition that ArtsNOW is a proven, 
standards-based job-embedded, site specific support.  Clarify that it Is not a "program" or "curriculum" but 
supports best practices in teaching and learning

- Needs assessment: At the beginning of a new partnership, ArtsNOW conducts a walk through and meets with 
administration to learn about local school needs and goals (conduct a needs-assessment), to discuss “baseline”, 
and to determine desired outcomes.

- Follow up visit from ArtsNOW: ArtsNOW leadership conducts follow-up site visits and walk-throughs with 
principal to discuss “look-fors” of implementation, as needed, and to discuss the effectiveness and progress of 
arts integration implementation.

- Principal community of practice: ArtsNOW has established an ArtsNOW Principals' Network that allows for 
opportunities to visit other ArtsNOW schools to see implementation in practice. Time is also provided for 
principals across districts to discuss arts integration and their successes and challenges. 

- Demonstration days: ArtsNOW works with schools to facilitate Demonstration of Learning Days where they 
share their arts integrated practices with business leaders, parents, community members, and educators. 

- Principal retreats: ArtsNOW has just begun holding Principal Retreats, providing opportunities to get away 
during the summer with other ArtsNOW principals and to learn from one another and other guests. Focus is on 
Ed Leadership.
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 Rubric originally from: https://www.haikudeck.com/co-teaching-to-integrate-the-arts 
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Appendix – ArtsNOW IAL proposal – REAL Arts Integration 
 
 

 

Teacher Leader - Monthly Reflection Logs 

(due by Sept 30, Oct 30, Dec 10, Feb 10, March 10 and April 10 each year) 

(1) Describe any barriers to implementation of arts integration you observed this month 
among your grade-level team and how they were addressed: (if applicable) 

a. Technology issues 
b. Scheduling issues  
c. Missing materials/Materials issues 
d. Personnel issues (teachers, support staff or admins) 
e. Child participation issues 
f. Other challenges 

 
(2) What aspects of arts integration appear to have been particularly challenging for teachers 

this month? For students? 
 

(3) Please describe the activities that teachers needed a lot of support to implement and the 
kinds of support that teachers needed in order to implement them successfully. 

 
(4) Please describe activities for which in-person coaching support was essential for 

implementation, compared to activities where remote support (phone, email, text) was 
sufficient to help teachers. 
 

(5) Please list the teachers you supported this month, the approx. # of interactions and the 
type of support. 

a. (example: Mrs. Johnson – 2 lesson review/planning sessions, 2 peer observations 
w/debrief, 1 troubleshooting use of materials) 
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Appendix – ArtsNOW IAL proposal – REAL Arts Integration 
 
 
 

 

 

Classroom Teacher – reflection form 
 
 

Name of the unit, dates delivered, and grade level taught: 

Agreement scale of 1 to 5:  

“How satisfied are you with the PD and coaching you have received so far?” 

“The arts integration unit I taught….” 
• Was very clear, providing usable instructional resources 
• Included high-quality instructional strategies 
• Was effective in expanding my students’ understanding of the content 
• Is one that I will teach again next year 

Open-ended questions: 

Did you modify any of the lessons for this unit in any way? (e.g. shortening or extending the 
activity, splitting into two parts, incorporating different materials, etc) If so, please describe 
which lessons you modified and how/why you needed to modify them. 

If you are not one of the REAL Lead Teachers for your school, did one of them try to assist you 
with implementing this particular unit? If so, in what way, including suggestions for how support 
could be improved. 

When implementing this unit, did you encounter any of the following challenges? If so, please 
describe. 

• Use of project technology or video equipment 
• Delivery of the content/curriculum 
• Delivery of one or more arts-integrated lessons within the unit 
• Scheduling – i.e. fitting the activities into your classroom/school schedule 
• Students – i.e. challenges with their participation or engagement  
• Any other challenges not included above? 
• Suggestions for how the unit could be improved for future use? 
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The main character in Rosie Revere, Engineer has many interesting personality traits. 

Let’s use the details and pictures in the story to create a character portrait of Rosie 

Revere! 

 

Georgia Standards of Excellence  

ELAGSE3RL3: Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how 

their actions contribute to the sequence of events. 

ELAGSE3RI7: Use information gained from illustrations (e.g., maps, photographs) and the words in a text 

to demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 

VA3.CR.2: Create works of art based on selected themes.  

 

Supplies Needed 

● Rosie Revere, Engineer book 

● STEAM Journal 

● 1 sheet of drawing paper 

● Pencil 

● Crayons or markers 

 

Vocabulary 

● Portrait: A painting, drawing or a photograph of a person's face. 

● Illustration: Artwork in a book that represents part of the story. 

 

 

 

 

 

Grade Band: 2-3 

I can create a character portrait. 

 

Character Portrait Rosie Revere, Engineer 

 Andrea Beaty Visual Arts 
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Instructions 

1. Read the book Rosie Revere, Engineer by Andrea Beaty. 

2. Create a list of Rosie’s character traits in your STEAM Journal. Character traits 

are words that describe a character's personality or qualities that make them who 

they are.  

3. Draw a picture of Rosie’s face in the middle of your paper. Start with a big circle 

and add details.  You can use the illustrations in the book as a reference. Be 

sure to leave room around your drawing for her character traits. 

4. Add color and details to your drawing. 

5. Write her character traits around the border of the portrait. Here is an example 

of what your finished product might look like: 

 

STEAM Journal Connection 

Think about character traits that you might have in common with Rosie. In your STEAM 

Journal, write a paragraph about the traits that you share and why. 

 

Extensions 

The Illustrator of Rosie Revere, Engineer is David Roberts. Learn more about his art 

here: http://davidrobertsillustration.com/index.html 

You can find a draw along with Mr. Roberts here: 

https://www.youtube.com/watch?v=SDQbFsCpfJc 
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Our world is made up of a lot of different places. 

Let’s bring all of the places, or settings, in this 

book to life! 

 

Georgia Standards of Excellence  

ELAGSEKRL3: With prompting and support, identify characters, settings, and major events in a story. 

ELAGSE1SL4: Describe people, places, things, and events with relevant details, expressing ideas and 

feelings clearly.  

TA1.CN1: Explore how theatre connects to life experience, careers, and other content. Identify how 

theatre experiences, settings, and characters are like and unlike real life. 

Supplies Needed 

 All the World book 

 STEAM Journal 

 Crayons 

 Your human body 

 

Vocabulary 

 Scenery: The furniture and set pieces that show the audience the setting of the 

story 

 Set: The scenery on the stage with actors 

 Setting: Where a story takes place 

 Pantomime: Acting without speaking 

 

Grade Band: K-1 

I can pantomime the settings of a story. 

 

All The World Is A Stage 
All The World 

 Liz Garton Scanlon Theatre 
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Instructions 

1. Name the different settings in the story.  

o Examples: beach, garden, park, lake, restaurant & house 

 

2. First, let’s create pantomime for the garden! Draw four different parts of the 

garden setting in your STEAM Journal. 

o Examples: corn stalk, tomato plant, fence, beehive 

 

3. Make your body look like one of your drawings. Use your face and all parts of 

your body to become that part of the garden scenery. 

o If you are a tomato plant, what shape is your tomato? 

o Do you have stems? Do you have leaves?  

o How do you move when the wind blows or the bees buzz?  

 

4. Now pantomime the other parts of the garden scenery and bring it life with your 

body, face and movement.  

o If you are a corn stalk, would you be tall and straight? 

o If you are the beehive, can use your body to be the round hive and your 

hands to be the buzzing bees? 

 

5. Pick another setting from the book. Draw the parts of scenery that you will have 

on your set in your STEAM Journal.  Then, bring each set piece to life using 

pantomime.     

 

 

 

 

 

Extensions 

Recycle a box and find items around your house to create miniature scenery to show 

one of the settings in the story.  

Build stick or paper puppets to play on your miniature sets and write the stories down or 

perform them for your friends and family.  

 

PR/Award # S215G210027
 

Page e97
 



8/6/2021 Study: 88827

https://ies.ed.gov/ncee/wwc/Study/88827 1/20

This review may not reflect the full body of research evidence for this intervention.

WWC REVIEW OF THIS STUDY

Investigating Causal Effects of Arts Education
Experiences: Experimental Evidence from Houston's
Arts Access Initiative

Bowen, D. H. & Kisida, B. (2019). Rice University’s Kinder Institute for Urban Research, 7
(4). Retrieved from: https://eric.ed.gov/?id=ED598203 (https://eric.ed.gov/?
id=ED598203)

RANDOMIZED CONTROLLED TRIAL
 EXAMINING 
10,548
 STUDENTS
, GRADES

3-8

SINGLE STUDY REVIEW

REVIEW DETAILS

For: 

Single Study Review (findings for Houston’s Arts Access Initiative)

Using:


Review of Individual Studies Review Protocol 4.0   (/ncee/wwc/Document/262)

 Review Standards 4.0 (/ncee/wwc/Handbooks)

Rating:

Meets WWC standards without reservations
because it is a cluster randomized
controlled trial with low cluster-level attrition and individual-level non-response.

Reviewed: April 2021

AT LEAST ONE
FINDING SHOWS
STRONG EVIDENCE OF
EFFECTIVENESS

AT LEAST ONE
STATISTICALLY
SIGNIFICANT POSITIVE
FINDING

MEETS WWC
STANDARDS WITHOUT
RESERVATIONS




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8/6/2021 Study: 88827

https://ies.ed.gov/ncee/wwc/Study/88827 4/20

State of
Texas
Assessment
of
Academic
Readiness
(STAAR):
Reading

Houston
’s Arts
Access
Initiative
vs.
Busines
s as
usual

0 Days

Limited
English
proficie
nt:
Grades
4-8;

2,998
student
s

-0.20 -0.41 No --

State of
Texas
Assessment
of
Academic
Readiness
(STAAR):
Reading

Houston
’s Arts
Access
Initiative
vs.
Busines
s as
usual

0 Days

Black:
Grades
4-8;

2,345
student
s

-0.22 -0.24 No --

General Literacy Achievement outcomes—Statistically significant positive effects found

State of
Texas
Assessment
of
Academic
Readiness
(STAAR):
Writing

Houston
’s Arts
Access
Initiative
vs.
Busines
s as
usual

0 Days

Grades
4 and 7;

4,352
student
s

0.14 -0.07 Yes

 

  
5
 

Outcome

measure ComparisonPeriod Sample

Intervention
mean

Comparison
mean Significant?

Improvement
    index

ESSA

rating

Outcome

measure ComparisonPeriod Sample

Intervention
mean

Comparison
mean Significant?

Improvement
    index

ESSA

rating

Fewer Outcomes

Show Supplemental Findings
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8/6/2021 Study: 88827

https://ies.ed.gov/ncee/wwc/Study/88827 5/20

State of
Texas
Assessment
of
Academic
Readiness
(STAAR):
Writing

Houston
’s Arts
Access
Initiative
vs.
Busines
s as
usual

0 Days

Limited
English
proficie
nt:
Grades
4 and 7;

1,405
student
s

0.04 -0.34 Yes

 

  
11

State of
Texas
Assessment
of
Academic
Readiness
(STAAR):
Writing

Houston
’s Arts
Access
Initiative
vs.
Busines
s as
usual

0 Days

Grade 4;
2,804
student
s

0.19 -0.07 Yes

 

  
7

State of
Texas
Assessment
of
Academic
Readiness
(STAAR):
Writing

Houston
’s Arts
Access
Initiative
vs.
Busines
s as
usual

0 Days

Female:
Grades
4 and 7;

2,115
student
s

0.30 0.07 Yes

 

  
6

State of
Texas
Assessment
of
Academic
Readiness
(STAAR):
Writing

Houston
’s Arts
Access
Initiative
vs.
Busines
s as
usual

0 Days

Hispanic
or
Latino:
Grades
4 and 7;

3,018
student
s

0.13 -0.06 Yes

 

  
6

Outcome

measure ComparisonPeriod Sample

Intervention
mean

Comparison
mean Significant?

Improvement
    index

ESSA

rating
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Appendix B – Documentation of LEA eligibility 

 

2019 Poverty Estimates for School districts                                                                                                                                                        
Source: U.S. Census Bureau, Small Area Income and Poverty Program (SAIPE)                                                                                                               
Release date:   December 2020  

State 
Postal 
Code 

State 
FIPS 
Code 

District 
ID Name 

Estimated 
Total 
Population 

Estimated 
Population  
ages 5-17 

(A) 

Estimated number of 
relevant children 5 to 17 

years old in poverty who are 
related to the householder 

(B) 

Poverty % 
 
(B) / (A) 

GA 13 01230 Clayton County School District 292,256 58,807 14,375 24% 
SC 45 01830 Colleton County School District 37,677 6,146 1,879 31% 
SC 45 02190 Florence School District 3 20,783 3,892 1,006 26% 
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August, 2021 
 
Pamela Walker, President and CEO 
ArtsNOW, Inc. 
10 Glenlake Parkway, Suite #130 
Atlanta, Georgia  30328 
  

Dear Pamela Walker, 

I am providing this letter in support of the Innovative Approaches to Literacy grant at the U.S. 
Department of Education. This grant will support the partnership with ArtsNOW and a metro-
Atlanta area school district that is part of our early literacy network. This project titled 
“Reimagining and Accelerating Literacy through Arts Integration”, can help Clayton County 
advance their work that has been studied through our network meetings. This project presents a 
valuable opportunity for Kindergarten through 5th grade teachers to develop their capacity to 
meet high standards in their support of students.  

Learn4Life (L4L) recently identified ArtsNOW as a “Bright Spot” that is working to improve 3rd grade 
reading proficiency across metro Atlanta. L4L is a collaborative effort that brings together school 
systems, local communities, philanthropy, businesses, and nonprofits to improve educational 
outcomes based on common goals and shared benchmarks. We seek to improve student 
achievement using a data-driven, collective impact approach. L4L includes the participation of eight 
metro Atlanta school districts, as well as a broad coalition of the private, public and civic sectors. 
L4L has established research-based benchmarks to ensure student success by consistently tracking 
population-level impact along a cradle to career continuum, including Kindergarten readiness and 
third grade reading proficiency. 

In recognition of the pandemic’s deep disruption to instructional schedules and consequent 
learning loss, especially for our region’s most traditionally underserved students, L4L’s Early 
Literacy Network and Leadership Council worked to identify another layer of Bright Spots that are 
serving children in metro Atlanta. Bright Spots are strategies or programs that are showing 
uncommon success in raising a key outcome along the cradle to career continuum.  

To identify ArtsNOW as a Bright Spot, L4L network members engaged in a rigorous process to 
understand the research factors most affecting student literacy during the pandemic, and which of 
those factors the network could support. They arrived at three factors: teacher preparation and 
effectiveness, children’s mental health, and early childhood education. Network members 
proposed 17 strategies that addressed one or more of these factors, and narrowed these proposals 
down to several for the L4L Leadership Council to make final selections based on fit with L4L’s 
process. 
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ArtsNOW, which teaches educators how to integrate the arts into core content instruction, an 
approach that increases student engagement and academic outcomes, is one of L4L’s two newly 
selected L4L Bright Spots. ArtsNOW was selected because of its proven early literacy outcomes, the 
support it provides in educator preparation and effectiveness, and its heavy emphasis on providing 
equitable access to Black, Latinx, and low-income students. 

L4L’s Early Literacy Network is currently identifying strategies to support scaling ArtsNOW as a 
Bright Spot so more students benefit from their work. In particular, L4L’s network is studying the 
conditions that facilitate the successful adoption of ArtsNOW in schools, reviewing data to ensure 
continuous improvement of current ArtsNOW programming, and working to raise awareness of 
ArtsNOW’s effectiveness, especially in addressing the key challenge of engaging students in various 
learning environments during the pandemic. The cross-sector network members of L4L’s working 
group and Leadership Council wholeheartedly endorse ArtsNOW’s growth. Please do not hesitate 
to reach out with any questions. 

Sincerely, 

Kenneth Zeff, Ed.D. 
Executive Director, Learn4Life 
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Budget Narrative File(s)

* Mandatory Budget Narrative Filename: 1234-REAL budget FINAL.pdf

To add more Budget Narrative attachments, please use the attachment buttons below.

Add Mandatory Budget Narrative Delete Mandatory Budget Narrative View Mandatory Budget Narrative

Add Optional Budget Narrative Delete Optional Budget Narrative View Optional Budget Narrative

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

Personnel

Pamela Walker CEO/President of ArtsNOW will dedicate 
10% of her time in Years 1, 4, and 5 and 5% of her time in 
Years 2-3 for oversight of budget, district leader 
relationships and reporting.  Crystal Collins, Executive 
Vice President of ArtsNOW, and James Heater, Regional 
Director for ArtsNOW, will serve as co-project directors. 
Each will dedicate 40% of their time as Co-Project 
Directors providing regional oversight of contract staff, 
professional learning, planning and delivery, and local 
school support.  James Heater operates out of 
ArtsNOW's regional office near South Carolina, and 
Crystal Collins operates primarily out of the Atlanta 
headquarter office, in close proximity Clayton County.

Whitney Snuggs (f/t project manager) will dedicate 50% 
of her time as  Project Manager in the first half of Year 1 
until she is able to transition from our current federal 
grant closing out in 2022. The project manager will be 
dedicated 100% to this project in the latter part of Year 1 
and all of Years 2-5 to ensure all milestones are met on 
time and within budget. Responsibilities to include, but 
not limited to, gathering of data, maintaining project 
calendar, communicating as liaison between consultants, 
teachers and schools.  Annual increase for standard of 
living of 2% per year for the Project Manager only.
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

Fringe benefits (total)
Fringe 
Benefits 8% of salaries to cover payroll taxes (including SUTA).  

Health insurance reimbursement - based on percentage 
of allocated time for Collins and Walker.

Travel (total)
Travel

Mileage - Years 1 -5: 17 trips to/from Clayton County 
schools for two people and 5 trips to/from Florence and 
Colleton Schools for 2 people at .56 IRS mileage rate = 
$   For Clayton,these will be day trips for staff 
based out of the Atlanbta office, for the purpose of 
conducting the quarterly focus institutes and 
demonstration days, or providing coaching to the lead 
teachers, or conducting classroom visits to do 
observations.  Some of the South Carolina trips will 
require multiple consecutive days (i.e. lodging) and are 
described below.
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

Lodging - Years 1 - 5 : The main purpose of these trips is 
to lead the focus institutes in Clayton, and regionally in 
Florence/Colleton. The first three days (Mon-Wed) we 
will host a 1-day focus institute for each of three grade 
bands (K-1, 2-3, and 4-5).  Then, on Thursday and Friday, 
each of the consultants will go to one of the project 
schools to provide lesson modeling; spending a day at 
each school, four times per year. It is important to 
provide the lesson modeling very soon after the focus 
institute because it allows teachers to deepen their 
learning while it is fresh in their minds, having attended 
the focus institute earlier that same week. It is also more 
economical use of travel funds to deliver the focus 
institute and demonstration lessons within the same 
week, only requiring one trip per quarter. We do our 
best to find economical hotels so we are only budgeting 
$ /night. In the latter years of the grant, additional 
trips will also be used for the Project Directors/Manager 
to conduct leadership meetings and sustainability 
planning, scaling the use of arts integration to other 
interested teachers in schools in the district.
Per Diem - Years 1 - 5: four 8-day trips at $ /day for 2 
people ($  X 8 days X 4 trips X 2 people = $  - See 
explanation above for the justification of the trips.
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

The Project Director, Project Manager, External 
Evaluator and an additional grant leader will attend the 
required annual grantee conference in Washington, DC.  
The cost of this trip to include airfare, registration, 
lodging, and per diem for 4 people is estimated at $  
($  per person for airfare, lodging, per diem and 
ground transportation). In Years 3 -5 to disseminate the 
findings, an additional national conference will be 
attended at a cost of $  to include airfare, lodging, 
and registration fees for three grant personnel.

GOAL 3, Obj 3.1 - Annual administrative retreats -- 
Leadership retreats (summer 2022 through summer 
2025) focused on how to be a proactive, supportive 
leader for implementation of an intervention. School 
leaders will build a network of support across grant 
schools so they can collectively address any 
implementation challenges that arise during the grant. 
We will convene principals of all six schools for follow-up 
training in leading arts integration and strategic planning 
for grant goals. Budgeting $ /each will cover the cost 
of lodging and mileage for six principals plus 4 senior 
leadership staff from Arts Now.
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

Equipment Purchase 1 laptop for $  1 portable printer $  for 
use by newly hired Project Manager.                                                                                                                                                                                                                       
In addition, in order to facilitate the digital coaching 
piece of the intervention, we plan to purchase swivel 
cameras for each school so Lead Teachers can easily 
record themselves delivering arts-integrated lessons and 
debrief with their ArtsNOW consultant. These cameras 
cost about $ /each, purchasing 2 per school at 6 
schools in Year 1, and purchasing 2 additional in Year 2 
for ArtsNow.

Supplies

GOAL 2 and Obj 4.1 - Years 1-5: Program supplies for 
ArtsNOW at $ /month ($  annually).  School 
supplies at $  annually  for 6 schools at $  per 
grade level (K-5th) in Years 1-3.  In Years 4-5, each grade 
level will get $  so that will be $  annually. 
These supplies are to specifically support literacy-focused
lessons. We have found in past grants that obtaining the 
supplies necessary to carry out the arts-integrated 
lessons can sometimes present an obstacle for teachers. 
We are budgeting adequate funds for teachers to plan 
arts-integrated lessons without having to worry about 
the cost of supplies.

Contractual (total)
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

Contractual

GOAL 2, Obj 2.1 - Consultants (teaching artists) - It is 
necessary to hire consultants (contracted employees) 
with deep expertise in a specific art form and literacy.  
For the focus institutes and summer institutes we will 
hire consultants (teaching artists) with this specialized 
knowledge, as each ArtsNOW consultant has had 
teaching experience in a classroom or school.  It would 
not be feasible to have the same teaching artist 
delivering all of the sessions because the purporse of the 
professional learning is to expose teachers to a variety of 
art forms. Typically, one artist does not possess the deep 
expertise needed to deliver PD focused in music, visual 
arts, drama and dance. Teaching artists will rotate based 
on which art form is the focus of the institute for that 
quarter.  
Presenters for workshops will be paid $ /day.  Flat fee 
of $  per trip to cover travel time and mileage to SC 
and only $  for Clayton County.

Obj 2.2 - IT Support - Big Picture Digital - online 
resources, digital portfolios, storage, web platform for 
future dissemination of videos. ($  per month 
Accounting/Financial Management - grant financial 
reporting and submission of reimbursements and 
management of all disbursements. ($  per day, one 
day per week for 52 weeks)
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

Obj 2.2 - Videography - to capture onsite workshop 
delivery and teacher implementation.  To document 
grant progress and teacher growth as well as exemplars 

GOAL 1, Obj 1.1 - Digital Coaching: for the lead teachers, 
in Years 2-5 ArtsNOW will provide digital coaching to 
ensure ongoing implementaion and sustainability. (One 
digital coaching cycle per quarter, per lead teacher, for 
four quarters at $  per session.) 
Year 2-3 - 6 schools x 2 lead teachers/school x 4 sessions 
per year @ $ /each = $
Years 4-5 - total of 6 schools x2 lead teachers/school x 4 
sessions per year @ $ /each = $

External Evaluator-Melinda Mollette: 2.5 days per month 
in Year 1 (30 days @ )  Years 2-4, 
evaluation team will devote an average of one day/wk, 
with time shared between Dr. Mollette (senior 
research/lead evaluator) and a Research Assistant to 
support data collection, data entry, etc.@ 2 days/mo 
each  (48 days per year @ avg of $  per day=$  
per year). Year 5 will require additional days for analysis 
of summative data for the impact study, as well as 
compiling longitudinal data for final reporting analysis, 
dissemination/presentations (Dr. Mollette - 36 days @ 
$  per day=$  
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

Other (total)
Other

GOAL 4 - Media resources/books- Each school's library 
will receive an annual supplement of $  in August of 
Years 1 and 5 to devote to purchasing culturally diverse 
books and materials for their school libraries.  
Obj 3.3 & 4.3 - Through parent workshops, parents will 
receive demonstrations for how to integrate the arts, 
and will be provided "task cards" to be sent home with 
instructions for how they can use the text along with arts 
integrated strategies to increase literacy skills of their 
young students.  Six schools enrolling about 3200 
students will receive $ /student in Years 2, 3 and 4 to 
purchase books for students to keep at home.

GOAL 2 - Substitute Teachers: for teachers attending 
focus institutes for their grade level, and in the latter 
years, peer observations and sustainability planning. 
(substitute rate is $ /day on average).  
-Year 1:  1 day X 170 teachers X $  per day = $  
-Years 2 -4: 4 days X  170 teachers X $  per day = 
$   
-Year 5:  1 day X 170 teachers X $  per day = $  
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

GOAL 1, Obj 1.2 - ArtsNOW Foundational Seminar in 
Atlanta Georgia - $  registration fee per attendee - a 2 
1/2 day professional learning opportunity for teams of 
educators to explore Arts Integrated Instructional 
Strategies aligned to state and national standards.  These 
strategies promote 21st Century Skills, Critical and 
Creative Thinking, Student Achievement and Academic 
Growth.  Educators leave equipped to bring creativity, 
innovation and arts integration into the classroom across 
all content areas.  Workshop participants receive 
research based strategies, participate in hands on 
learning and demonstration lessons in music, theatre, 
dance, and visual arts illustrating ways that arts 
integration can work in all classrooms.  Participants will 
receive 20 professional learning contact hours.  In Years 
1-5, a 5 person team from 6 schools at $ /person. 

Obj 1.2 - Stipends for teachers attending ArtsNOW 
Foundational Seminar in Atlanta, since they are off 
contract. $ /day
 {Years 1-5 will be $  per day for 3 days for 30 people 
(5 teachers from the 6 schools)
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Budget 
Category

Explanation Year 1 Year 2 Year 3 Year 4 Year 5 Totals

GOAL 1, Obj 1.1 - Lead Teacher Stipend- one lead 
teacher per gradeband (K-2 & 3-5) per school to provide 
onsite demonstration lessons; support colleagues' 
implementation; facilitate dissemination of best 
practices across the district for scaling and 
sustainability.The lead teachers will participate in 
quarterly conference calls with ArtsNOW project staff 
and the external evaluation team to ensure all 
milestones are being met on time and within budget, and
implementation is occurring as planned. They will be paid
an annual stipend for taking on these responsibilities.  
Each teacher will receive $  annually.  
For Year 2-5 $  X 12 teachers (2 per school) = 
$   

Total Direct Costs:
Indirect Costs:
TOTALS:
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Project Year 1
(a)

OMB Number: 1894-0008
Expiration Date: 09/30/2023

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under 
"Project Year 1."  Applicants requesting funding for multi-year grants should complete all 
applicable columns.  Please read all instructions before completing form.

U.S. DEPARTMENT OF EDUCATION 
BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS

6. Contractual

4. Equipment

Budget 
Categories

Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs   
(lines 1-8)

12. Total Costs  
(lines 9-11)

10. Indirect Costs*

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

*Indirect Cost Information (To Be Completed by Your Business Office):   If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

ED 524

ArtsNow, Inc.

(1)       Do you have an Indirect Cost Rate Agreement approved by the Federal government? Yes No
(2)       If yes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: To: (mm/dd/yyyy)

Approving Federal agency: ED  Other (please specify):

The Indirect Cost Rate is  %.

(3)       If this is your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate 
program or a restricted rate program, do you want to use the de minimis rate of 10% of MTDC? Yes No If yes, you must comply with the requirements of 2 CFR § 200.414(f).

(4)       If you do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
Yes No If  yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.

(5)       For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
 Is included in your approved Indirect Cost Rate Agreement?   Or, Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is  

(6)       For Training Rate Programs (check one) -- Are you using a rate that:

Is based on the training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?   Or, Is included in your approved Indirect Cost Rate Agreement, because it is lower than the  
training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?

%.

Project Year 6 Project Year 7
(f) (g)

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

SECTION B - BUDGET SUMMARY 
NON-FEDERAL FUNDS

SECTION C - BUDGET NARRATIVE (see instructions)

6. Contractual

4. Equipment

Budget Categories Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs 
(lines 1-8)

12. Total Costs   
(lines 9-11)

10. Indirect Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

ED 524

ArtsNow, Inc.

Project Year 6 Project Year 7
(f) (g)

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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Project Year 1
(a)

Name of Institution/Organization Applicants  requesting funding for only one year 
should complete the column under "Project Year 
1."  Applicants requesting funding for multi-year 
grants should complete all applicable columns.  
Please read all instructions before completing  
form.

IF APPLICABLE: SECTION D - LIMITATION ON ADMINISTRATIVE EXPENSES

6. Other Administrative

4. Contractual 
    Administrative

Budget Categories Project Year 2
(b)

1. Personnel 
    Administrative
2. Fringe Benefits 
    Administrative
3. Travel Administrative

5. Construction 
    Administrative

7. Total Direct Administrative 
Costs (lines 1-6)

8. Indirect Costs

9. Total Administrative  
    Costs
10. Total Percentage of  
      Administrative Costs

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

ED 524

ArtsNow, Inc.

Project Year 6 Project Year 7
(f) (g)

(1)   List administrative cost cap (x%): 

(2)   What does your administrative cost cap apply to? (a) indirect and direct costs   or, (b) only direct costs

Funding Opportunity Number:ED-GRANTS-071221-001 Received Date:Aug 10, 2021 02:30:39 PM EDTTracking Number:GRANT13444538
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