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P R O C E E D I N G S

6:01 p.m.



MS. CALVERT:  Okay, why don't we take a seat so that we can get started.  Thank you.  Thank you so much for coming.  We're set on a hard start time partially because we've got people viewing over the Internet and so we want to be sure when they tune in we're actually doing something.



I'm Laurie Calvert.  I am a Teacher Liaison at the Department of Education.  I was a Teaching Ambassador Fellow last year and I'm staying for one more year, but not in the capacity of a Teaching Ambassador Fellow.  I'm just continuing to do some of the work with teachers at the Department of Education and then I am going to go back to my teaching job in Asheville, North Carolina for the next school year.  So I've got one more year and then I'm headed back home.



So right now what I am about is just trying to increase the connections between the Department and teaching, the communication two ways.  So we set up this seminar as a way to give teachers more information about policies, what policies are planned, what programs we have that are in the works, and also to equip teachers to do some of the work back in their district and their state and help their district, their state, and their school to make decisions that impact teachers where many of these decisions are really made, where a lot of the rubber hits the road.  So that's our purpose here tonight.



Massie Ritsch usually does the MC'ing, but he couldn't be here tonight and he said to give his apologies, something about his son was important.  So he's not here tonight.



Before we begin, I want to go through just a little bit of housekeeping both for the people who are here and then also for the people who are online.  First of all, if you are visiting us here in Barnard Auditorium, the restrooms are located out these doors and either to the left or to the right.  I think the women are on the left.  But Chareese outside can help you if you need any help with that and she'll also be stationed in the back and can help you to find that.



Also, there are a number of brochures in the back.  Feel free to help yourself to another bottle of water or another plastic bag on account of the rain.  Maybe you need head gear.  Also, please be sure that you have a badge.  We didn't require everybody to get a security badge, and so we don't want you to get stopped by anybody in security.  But when you leave, please leave it at the door for us to recycle them.



Also, if you happen to leave early, that's fine.  An hour and a half for hard-working teachers is a lot after they've been working all day.  If you have to leave early, however, be sure that you leave only through the doors over here on the C Street side.  If you came in from the other side, those doors are locked and an alarm will go off if you go through them and not recommended.  So just go straight back through security when you leave.



For people who are not here, I just would like to remind you that you can email or send us through Twitter by tweeting your questions.  And we love to have questions on the topic.  Sometimes the most fruitful part of this conversation actually happens in the questioning.  Someone last week said you really leave a lot of time for questions and we do and that's on purpose because we don't want to stand up here and talk about things that we care about if they're not also the things that you want to know about and talk about.  So we do have a long time for questions.



If you're in the audience, it will be very easy for you to speak.  You'll either be able to go up to a microphone or there's going to be someone with a handheld who can pass it to you.  But if you are on line, there are two ways you can send in questions.  One is through email and the email address is ask.ed@ed.gov.  So that's A-S-K dot E-D at E-D dot gov.  And you also tweet your questions in.  The way you do that is you use #asked, that's # A-S-K-E-D.



Okay, so as a little reminder, first of all, I just really thank you for coming, especially when it's a rainy day and for those of you who are at home, thank you for coming even though most of you have been working and trying to get ready for your school year to start if it hasn't or in the middle of the school year starting.  So we're just really, really pleased that you're interested in education policy into figuring out what's going on so that we can change some of the conversation around teaching.



Last week, we had our third in a four-part series.  It was on the Department of Education's plans to fix what's wrong with No Child Left Behind.  Of course, our only problem last week was that we only had an hour and a half to talk about that subject and it could be an all-day seminar.  But we talked about that.  We talked about things like problems that teachers and states and schools say they're having with NCLB.  We talked about some of the Department's proposals.  The President and Arne Duncan have some proposals to fix what's not working.  And also drilled down a little bit on our school improvement grants.



This week, we're focusing strictly on teachers and the people who impact teachers, their leaders, or principals.  Sometimes in teaching, we don't talk enough about the importance of a great leader.  And so we're going to talk a little bit about that as well.  So talking about the Department's policies for strengthening and supporting teachers, what are the plans, what are some of the programs for that.  What does the Department believe about pre-service training and teacher training and where are we headed in looking at that particular issue which is something that's been coming up a lot lately for us.



And we want to talk about, specifically about some things that teachers can do to get involved in the policy.  I always felt teaching in Asheville, North Carolina that everything was happening to me and that there wasn't much I could do about it.  And it was just very frustrating because as a teacher, I had so much independence in my classroom.  I ran the show.  I had objectives and people would observe and I had to be an effective teacher, but I controlled it.  



And when I stepped out of my classroom there was so little that I had any say in, so little that I actually controlled.  And so I'm really excited to hear tonight from Maryann Woods-Murphy who is going to talk a little bit, as will Brad Jupp and Chad Aldeman about how teachers can get involved in helping to improve the conversation and to make changes in their school and in their district and in their state.  So those are some of the things that we're going to talk about.



This time because some people are mainly seeing the slides on the Internet, I wanted to put up a visual of what the folks look like in case you're not going to get a chance to look at them until the Q&A portion.  

We're going to begin with Brad Jupp who is a Senior Policy Advisor for Secretary Arne Duncan.  He is a former English teacher in Colorado and jack-of-all-trades.  He is also a union leader, was a union leader and I'm sure he'll talk about that. 



Then we're going to have Chad Aldeman who works in the Office of Planning, Evaluation, and Policy Development and he's going to tell us about some of the Department's plans for teachers.



And then we're going to hear from one of our Teaching Fellows.  We've introduced them at some of the sessions and now you're really going to get to meet one because Maryann Woods-Murphy who teaches Spanish in New Jersey is going to share with us a little bit of how teachers can become more involved in the conversation.



So that's where we're headed and with that we will begin with Brad, who is going to make a brief introduction.



MR. JUPP:  Okay, perfect.  That's great.  First of all, I'm honored to be with a group of practicing teachers right now.  How many of you guys are actually in the classroom?  Thank you.  And how many has the school year already started for you already?  So D.C. people in the house, right? 



My wife was at Hart Middle School two years ago.  She's at Central Office now where she coaches instructional coaches and kids came on Monday.  So you guys are already back to work.



Thank you so much for your hard work.  



Here's what we're going to do today.  Laurie has laid it out nicely.  I'm going to do a quick introduction.  What's going on?  I'm not touching it.  There.



I'm going to do a quick introduction to our policies and then I'm going to turn it over to Chad.  Chad is going to talk in greater detail and focus on teacher preparation and then Maryann is going to talk a little bit about your role and then we're going to turn it over for questions.



Our goal is to talk less and to listen more and to learn from you guys as much as to bring you our information.



I think the thing that I want to always remind people is that the Department's policy actually is gigantic and it's because we work on a gigantic scale.  We are serving 57 million students.  We have 3.2 million teachers in the United States.  They are in 100,000 schools in 14,000 school districts in 50 states which, in turn, don't make it easy for us because they have a higher education authority.  They have a K-12 authority.  And then often, or at least in some cases they have an early childhood education authority.



And what we're going to talk about is our goals for that over-arching system a little bit, just to get together.  Ultimately, what President Obama wants us to do is to restore the United States to its former position as world leader in college and career going success.  He has said that we can do this by 2020.  



If we're going to begin to get the United States back into a position of world leadership like it was, we're going to have to think very differently about the work that's in front of us.  This is not about a failure of a present system.  So many people tend to take our goal as critique of a present system.  What we realize is that as we look forward at the way kids are going to learn, the way people are going to behave when they go to work, we have an enormous challenge, an enormous challenge and what we're trying to do is to look forward to how we're going to meet that enormous challenge.



And I always begin a presentation like this by pointing out that Secretary Duncan believes that this is the civil rights challenge of our time, that it's our civil rights commitment to get kids that are on the wrong side of the achievement gap to the right side if we are going to meet this goal.

 

The reason we're not meeting this goal is because there's been a growing number of kids on the wrong side of that achievement gap.



Now press this and see if it goes in the right direction.  All right.  And we want to emphasize that our strategy to meet this goal is comprehensive.  We think of the phrase as cradle-to-career, that our reauthorization of the Elementary and Secondary Education Act is only part of that broader strategy and that our methods to meet these goals is actually to be focused like crazy on the goals and then to give people the latitude to solve the problem of trying to reach those goals.



The Secretary in the first year that we were in this office used the phrase "tight on goals, loose on means."  And it was something that he repeated so often that it almost became kind of philosophically hard to understand.  But what it really means is we want to give people the latitude to solve the tough problems of meeting the challenge that the President has put before us as much as we can.  And we want to do this with educators, not to them.



I'm not going to go over this in great detail.  We did this in the last meeting, but there is, we believe, a need to move from a way of doing business that was necessary but not sufficient, No Child Left Behind, to a new way of doing business, one where instead of looking at whether or not kids cross a proficiency bar, we look at whether or not kids are learning over time, that you're no longer caring about just the percent proficient in any given year, but you're caring about the trajectory of children as they move towards your aspirations, that you move away from a system that was designed, rigged almost, to have more and more schools fail with every year, to beginning to recognizing school success.  You want to move away from a curriculum that was narrowed to just Language Arts and Math and begin to focus across the curriculum in a more thorough fashion, to focus not on minimum qualifications, but to focus on what teachers accomplish across the course of their career. 



Back in the day we used to call them highly qualified teachers.  Now we're going to think of what the effects of teachers are or what highly effective teachers are.  And then finally, we want to continue to focus on closing achievement gaps and building equity for all students by maintaining and really enhancing our focus, not only through education policy as we know it in the Elementary and Secondary Education Act, but also the way we take up our civil rights mission here in the Department.



We really do believe that if you're going to have a complete education, you have to have some basic principles to support the implementation of college and career-ready standards.  Many states have chosen of their own will to enter into the common core.  The common core is one example of a college and career-ready standard.  There are other states that are saying we're not going to enter into that common core, but we're going to have college and career-ready standards.  We want to focus on a complete and well-rounded education and we want to improve people's access to accelerated and college-level course work.



How many of you are high school teachers?  Think of your dual-enrollment programming for a while.  Think access to AP for more kids. 



Other principles, we want to support high-quality instruction in high-need districts and schools.  One of the toughest problems that we face in the country is the problem that too often, not always, but too often the schools that serve the kids that are most disadvantaged are the training mills for new teachers that come on to the job and have the least experience and are the least likely to have the best classroom chops.



Now it's not always the case, but we want to begin to break that pattern in the majority of schools where it still is the case.  And we want to create renewed respect for the effective effort of all teachers and leaders.  And we want to begin to require multiple measures when considering the efficacy of teachers and leaders in schools.



I'm going to turn it over to Chad in a minute who is going to get more technical on our policies, but before we do, I want to think about something for a minute.  I care a lot about teacher policies.  It's why I'm here and I haven't told you my story and maybe at the end as we get towards the end of the session, we can.  I worked a lot on teacher compensation in Denver and worked a lot on tying it to performance when I was a union leader.  And I think I did a pretty good job of taking some first steps down that way.  



And people tend to think of me when they think of my work as work in old-fashioned labor management policies, but I've always cared profoundly about the profession and profoundly about what really great teaching is.  And it's why I get so inspired by college and career-ready standards. 



When we were preparing as an administration in the first six months that we were on the job, we brought in some experts who had the charge of really teaching us what the phrase college and career-ready standards meant.  One of my old friends from Colorado, the dean of the Education Department, Lorrie Shepard was one of the presenters.  And we had a couple of other really smart people who talk at us about what college and career-ready meant.  Gave us a bunch of statistics, told us about accountability, yadda, yadda, yadda.



What Lorrie did is what Lorrie does best which is to show us problems that children were going to be asked to solve on what would be the next generation of tests.  And this took my breath away.  This is an eighth grade math problem from a standards test in The Netherlands.  And it is an example of the kind of problem that we should be asking kids to solve if they're going to be on track to college and career in the eighth grade.



It's actually not a very hard problem.  It starts with a campground and the campground has some basic dimensions.  It then says what we want to do is to provide some light on the campground by putting lamp posts on the corner and what you need to do, eighth grader, is you need to tell us the area of the unlit portion of the campground.  Now this isn't tough.  You need to be able to tell the area of a rectangle.  Okay?  That's an eighth grade skill.  You need to be able to tell the area of a circle and divide it.  Again, it's an eighth grade skill.

  

And then finally, you need to be able to subtract.  Okay?  An eighth grade skill.  This is not tricky stuff.

  

I want you to think for a minute with me about the eighth graders that you know and think with me for a minute about the eighth graders' teachers that you know.  And I want you to ask a couple of questions.  I think the first and the most important is in fairness to all of those teachers who are working really hard, think of the ones that can teach this.  Okay?



And then in fairness to the ones that can, think of the ones that struggle at teaching this.  And then in fairness to the charge that the President has given us, think about where we're going to get the teachers that are going to be able to teach this, by helping the ones that are on the work force, by preparing new ones to come into the work force.  It's a 3.3 million person river of people, the teaching workforce.  It's got a lot of movement in it.  How do we create patterns in that movement so that we've got more eighth grade teachers that can actually do this, so that we've got more eighth grade teachers that can actually do this.



And with that, I'm going to let Chad talk technical policy for a while, now that we've laid out the problem.



Chad?



MR. ALDEMAN:  I'm going to start off  today with a quote that Arne said.  It came out in Time Magazine today.  He was asked, "How should Americans think about teachers' unions in ways that are an asset or a hindrance?"  He said, "There are places doing amazing work and there are other places that need to push harder.  But I'm not just asking the unions.  I'm asking management.  Superintendents in too many places have been part of the problem and school boards in too many places have been part of the problem.  Does student achievement have to be at the heart of collective bargaining and union leaders' minds?  Absolutely.  But it also has to be at the heart of the school boards' and superintendents' minds.  The lack of courage and leadership on the management side is a big problem, if not bigger.  The average length of an urban superintendent is two and a half years.  I was in Chicago for seven and a half years and was the longest serving big city superintendent in the country.  That's not a problem with the union.  That's a problem with school boards that don't know how to attract and retain talent.  We have to challenge everyone and get everyone to move."



I'm going to skip over some of the detailed slides.  I think you've heard some of the ESEA proposals that we've mentioned before, but I really want to talk about how this quote impacts us and what we need to think about.  And so starting with the Blueprint that we released about two years ago, 18 months or so, we focused on highly-effective teachers, but not just highly-effective teachers.  We asked states to define highly-effective teachers.  We also asked them for the first time to define highly-effective principals and what that would mean for a classroom and for a school.



We're still working on Congress being compliant with that, but we are moving forward in that we think that leaders are extremely important to go to effective instruction.



We focused a lot on in the past No Child Left Behind, focused on credentials and qualifications.  We really have put the focus on outcomes and so that's why we define how we want states to start looking at effectiveness instead of just outcomes.



And we also want to invest in teacher and leader preparation and career development and move away from drive-by evaluations and move to much more rigorous evaluations that look at student achievement and look at observations, that do a lot better job at looking at multiple measures and give a lot better feedback.



The current drive-by evaluations where about 95 to 99 percent of teachers are rated effective are not -- is not necessarily productive or effective instruction.



We also think that good evaluations are important.  They lead to lots of other decisions.  They lead to better professional development.  They can lead to deciding who to retain, who to promote and so on and so forth within the instructional system.



So this is kind of the way we see the great teachers and great leaders structure.  So at the top are effective teachers and leaders and we've asked states and districts to develop teacher and leader effectiveness systems and evaluation systems to measure those teachers and leaders. 



At the bottom we have kind of our big funds that we proposed, The Teacher and Leader Innovation Fund which would invest in ambitious reforms and the Teacher and Leader Pathways.  I want to spend most of my time on our teacher preparation policy.



So first, just kind of where we are as a country and who our teachers are, as Brad said, we have a giant workforce about 1 in every 50 professionals is a teacher and they are by far the biggest profession.  But it's changing.  On the left, we have what looked like -- what teachers were 20 years ago and you can see that the average, the most common teacher was someone with about 12 or 13 years of experience.  Over time, that has shifted dramatically.  And on the right we have what it looks like today.  The most common teacher is someone with one or two years of experience which means that we have a very different teacher workforce profile and we need to focus on who is coming into the profession.



We generally don't think that our systems for preparing teachers is doing an excellent job.  We need to continue to raise the bar for entry into the profession.  Other national, other international countries have done a better job at making sure that their best and brightest students are going into teaching and seeing it as a viable field for them.  We need to keep pushing that.



We also know that teachers when they leave preparation programs aren't generally satisfied with it.  Sixty-two percent of education school alumni said they were not prepared for classroom realities.  The principals also say similar things.  When you ask them how prepared their teachers were, only 21 percent said they were prepared to work with parents.  And only 16 percent said they were ready to address the needs to students with limited English proficiency.

  

As our society becomes more and more diverse, we need our teachers to be prepared to handle that.



We also know that the current licensure requirements aren't necessarily extremely rigorous and they're not necessarily linked to what happens in the classroom.  This is the results of the national test.  These are what are reported to us from teacher preparation programs nationwide.  Almost every state now requires that teachers take these, but they are not predictive of effective teaching and the vast majority of teachers pass them.



We also know that states and localities and nonprofits are beginning to develop teacher performance assessments which will give us a much more rich perspective on who is ready to be in the classroom and those will measure both what teachers know and then what they can do.  So look at student growth and student portfolios that work and then also video of how well they're performing in actual classrooms.



As I mentioned earlier, our students are changing.  The top bar, the red bar is the percentage of students that are Hispanic or African-American and the bottom bar is the percentage of teachers who are Hispanic or African-American.  As you can see, our society has changed, but our teacher workforce has not kept up to them.



We also know that students do better when they can relate to their teacher.  It's not necessarily just because of race, but a lot of times that does play a factor.



In 1998, with the Higher Education Act, the Congress required every state to identify their at-risk and low-performing institutions, teacher preparation institutions.  They began reporting in 2000, so now we have about ten years of data.  Twenty-seven states have never identified a single program.  Twelve have identified only one to five.  And Twelve have identified six or more.  



We know that there are 1400 teacher preparation programs nationwide.  If you look within the programs, sorry, there are 1400 colleges of education nationwide.  If you look at individual programs, there are 7,000.  So to say that only a few are identified each year or a few have been identified over 10 years is setting not an extremely high bar.



We also know that we're not recognizing excellence.  There are outstanding traditional and alternative teacher preparation institutions out there.  We're not recognizing them or giving them any extra incentive to keep performing and performing well or developing new clinical experiences that are related to actual classroom demands.



So the time is right for some new work on teacher preparation.  The teacher education associations are calling for preparation to be turned "upside down."  We know that top programs are able to attract and retain talent and to get those graduates into classrooms and produce very high student achievement gains.



We've also had starting with Louisiana in the early 2000s, they said we have a problem with our teacher preparation programs.  We need to consider how to reform them.  So what they did, they did a couple of things.  One is they required all the institutions to raise their bar for entry.  They looked at all of the courses that were being taught and it created higher demands for their teachers.  They also started looking and they linked the graduates of teacher preparation programs and they linked them to their student achievement scores.  So they were able to look and see which programs were producing average and above-average graduates.



And what they saw were that some programs were doing a very good job of preparing teachers so that when they went out into the classrooms, they were as effective as even veteran teachers.  So they created tiers of teachers and they could -- in teacher  preparation programs and they could see which preparation programs were producing the best educators.



Louisiana did this for more than just math and science or math and reading.  They did it for science and social studies as well.  North Carolina and Tennessee are also creating such systems and other Race to the Top states are creating similar systems.  And they're able to look at both traditional and alternative route teachers.  So Teach for America has done very well.  They've also looked at other programs.  



And so in North Carolina, they have two fairly similar institutions that have very similar student bodies in terms of their relatively open access institutions that are both minority-serving institutions.  What they found was that they produced very different outcomes so one was able to take similar college students and then turn them into great teachers.  Another took the same students and did not turn them into excellent teachers.



What we've seen in Louisiana is there's quite a feedback so the institutions themselves have started to use it to improve their program and especially when they're weak.  In Tennessee, for example, Vanderbilt, it's a very prestigious, elite university, they were producing very effective math teachers, but their language arts program was not producing very effective teachers.  So with that kind of data they can change their program and try to tweak it to make it better.  Also, employers have started to use it and really appreciate knowing where their most effective teachers are coming from.



So what are we proposing to do about this?  We propose two main programs.  I'll talk about those in more detail.  So the first is the Presidential Teacher Fellows.  It would create some state money to continue the work of the Louisiana, North Carolina, and Tennessee model to put those data elements and to put those things in place, both to link their teacher preparation programs with their student outcomes, but also to really work on entry requirements and making sure that their programs were operating at the maximum capacity.



They would also have money to set aside $10,000 for seniors in college to become Presidential Teaching Fellows for the places that were producing outstanding teacher graduates year in and year out.



As I mentioned earlier about diversity, we also have, we think that's important and we think that we need to support Historically Black Colleges and Universities and minority-serving institutions to continue their work.  Those institutions generally produce about half of all Hispanic and black teachers in the country, and they need to continued to be supported.



Last, but not least, I think this is a fairly popular issue with teachers.  I want to talk about teacher loan forgiveness.  So this has been on the books for a little while, the top one that if teachers teach in high-need subjects in low-income schools for five consecutive years, they're eligible for up to $17,500 in principal and interest, that's just wiped off the books for them.  They have to teach all five years or else they don't get any of it and we're working on changing some of those structures, but it does exist.



The Obama administration has actually proposed and has seen it implemented what's called income base for payment.  This is open to all borrowers and it means that after you graduate and you look at your loan payments and you compare that to your -- the amount you make, they come up with a number that you are required to pay.  It's adjusted, based on how much you make, so it doesn't become too burdensome if you have high loans and not a very high income.



Teachers are actually given an extra bonus under this.  If they teach for ten years, all of their loans are wiped off the books.  That's all I have for now.  I'm sure we can answer more questions and I want to turn it over now to Maryann.



MS. WOODS-MURPHY:  Hi, everybody.  It's great to be here with you in Washington, D.C.  I'm a Spanish teacher in New Jersey.  My name is Maryann Woods-Murphy as Laurie mentioned before and I'm really happy to be at the Department of Education now as a Washington Teaching Ambassador Fellow.  I'm one of five in Washington and they are here.  I know they've been introduced at other sessions, but would you please stand, my fellow Fellows.  Genevieve  DeBose, Greg Mullenholz, Claire Jelinek, and Shakera Walker.  So these are the Fellows and they're here to talk after if you'd like to engage in a conversation with them after this session.



What really is the role of teachers and policy making?  I've been a Spanish teacher for 33 years in a classroom, public schools, taught in Spain, taught in a lot of places, and to tell you the truth before a couple of years ago I really didn't understand what this had to do with my life.  I cared about my classroom.  I cared about the kids.  I cared about teaching them Spanish.  I wanted the students who came into my classroom to exit with solid knowledge, a love for culture, enthusiasm for learning, and I didn't understand really what policy had to do with me.  In fact, I confess I didn't like the word so much.  It just seemed like regulations, things that would try to control me, clip my wings.



And so I didn't really understand it, so the journey for me has been very interesting.  A couple of years ago I became the New Jersey Teacher of the Year, left the classroom for six months, traveled around, talked to teachers in my state, learned a lot, started reading, and became fascinated with the fact that this really does have a great effect on us.



Now Teaching Ambassador Fellows, what do they do?  Teaching Ambassador Fellows are in a role to facilitate communication between the classroom and the Department of Education.  So we're a bridge, really, for our colleagues.  We are 16.  We have 5 in Washington, and 11 spread around the country.  And all of us teach different things.  Some of us are high school teachers, some kindergarten.  We teach in different subject areas.  So this cohort each year of teachers and the cohort going back through the other three years where we had the program is really a wonderful network of teaching people who are informed in policy and who have been in that conversation and continue to be in that conversation.



We're federal employees.  I have an ID badge.  I can get in here.  I'm very excited about that.



We learn about Ed.  We learn about a new culture, a new world, different language.  We read about programs.  We participate in conversations.  We provide Ed. with the teacher's voice and a perspective on policy.  We serve in a listening capacity to teachers.  We are really, really incredibly interested in being that bridge for our colleagues.  We are teachers.  We want to listen to teachers.  We want to go out into the field and talk to you.  We're open to your feedback and your thoughts.  This is very important.  We hold it very dear.



We bring your concerns, your triumphs, your everyday challenges back to Ed.  We are really listened to here.  It's very important to know that, that when we're in conversations, we have a tremendous amount of respect and there's a tremendous amount of respect for teachers across the country here.  That's what this place is about.  It's about improving learning, improving the profession, and helping.  It's a helping place.  So I think it's really important to remember that as a teacher and it's wonderful to see that all affirmed in my experience here.



So what does this have to do your classroom?  You go into your classroom, you close the door, you've got your things, you've got your posters on the wall, your students, your goals.  That's your world.  You're the king of your kingdom, the queen of your palace.  You go in there and everything is just great.  You close the door and it all happens.  At least it was like that for me for a really long time.



Here I am.  It's great.  You're doing this down the hall, but this is what I'm doing.  Policy really affects in your classroom all of these areas, assessments, standards, teaching quality.  What do we even mean by that?  What does it mean to be a wonderful teacher?



Parent and community input, how is money allocated and for what?  Budgets reflect interests and concerns, priorities.  Administrative processes, curriculum.  These are all areas that affect our everyday life and it's very important that we think about these things in really serious and important ways as teachers, I believe.



How do we do that?  Well, these are the current Teaching Ambassador Fellows across the country.  As you see, they're spread around to many states.  You also can have access to them, talk to them, meet them.  They're wonderful people, teachers just like you.



Last year, the teachers were very involved in the Teaching Fellows.  Laurie was a Teaching Fellow and she is here today.  And she was very involved in blogging, a website, creation of informational materials.  Nick Greer worked on teacher quality and recruitment, RTT technical assistance, STEM.  Leah was the middle school person, very involved with Race to the Top technical assistance.  Linda worked on union- district partnerships, community outreach, youth voice, and Edit worked on career technical education in secondary schools, teacher quality, evaluations, and RTT technical assistance.

  

So as you can see, people were involved, Teaching Ambassadors were involved in many, many areas that were interesting to them and where they could provide a voice.



Teachers in the classroom can become involved in federal policy by providing public comment on regulations that are available for you.  You can go to that site, you can sign up, and become -- get on a list and read regulations, read about programs and provide public comment.  People read the public comment.  They do.  They read it and they answer it.  It's really important.  So that is one way that teachers can get involved.  



National Assessment of Educational Progress.  Teachers write and edit these exams, are part of the process along with other policy makers.  NAEP has a very significant impact on policy.  That's very important to know about as a teacher.



What else?  What else can you do?  Well, every school probably has some kind of committee where you can get involved in conversations about your own evaluation.  In my school, Northern Highlands Regional High School in Allendale, New Jersey, we have such a committee.  It's run by our union and we get together with our administrators and parents and students and we talk about what does it mean to be a good teacher?  And we write that up and it becomes part of how we're evaluated at our school.  We have input into those decisions.  You can, too, at your school.



Learn about your unions, education initiatives.  There are a lot of different kinds of things that are not only about your benefits and your salary, but things that have to do with your educational issues, very important things can be done with your union.  So ask for more involvements from administrators, school districts, state level, read and discuss big questions at school.  Get out of your classroom and have conversations with your colleagues around big questions.  Join local professional organizations like Teach Plus or reform groups, teacher reform groups that strike you as being interesting, ones that perhaps are the professional organizations for your particular discipline.



Seek communication and outreach, partnerships, local events, collaboration with your colleagues.  Get out of that classroom and go to a different space where you can all get together and talk about issues that really matter to you, those big questions.



I really think it's important for you to do this as teachers and to -- come on up, Brad.  And know that what you're doing in the classroom at a local level is the most important work and I say this not to just celebrate you which I want to do, but to know that the work that you're doing in the classroom is very connected to the work that we're doing here.



(Applause.)



MR. JUPP:  Fantastic.  She's got this row of fans right here.



(Laughter.)



MR. JUPP:  So we're actually at time and I think rather than give you a little bit more of my voice, what I'd like to do is to ask your voice to join in, okay?  And so what I'd love to do is to begin to ask my two colleagues to join me, we'll probably put some chairs up on this stage, right?  And then what we can do is to take questions from the field and use that as a way to have a discussion with you.  And it looks like chairs are coming.



MS. CALVERT:  So you in the audience can ask questions by either going to this microphone over here or in a minute after Ben has helped put things on the stage for us, you can also raise your hand.  I'm going to sort of help field the questions.  We've also got questions coming in from Twitter and email and I've even got a few on my Blackberry here sent to me.  So we'll be handling that a couple of different ways.



By the way, just a reminder, if you have to leave early, go through security, drop your badge.  There's a box kind of over there near the door.  And help yourself to materials at the back.



Is there anyone from the audience who would like to start with a question?



PARTICIPANT:  Great, thanks. 



MS. CALVERT:  Good evening.  



PARTICIPANT:  Yes, I'm just wondering, so I come from teaching for the last eight years and really a couple of tough areas, and I know that what keeps a lot of my colleagues teaching for the hours that they do and the places that they do is strong leadership.  And I'm curious about the Department of Education's vision for supporting excellent school leaders.

  

I hear a lot about teachers which I'm thrilled about.  I think the work that the Department is doing around teacher quality is fantastic.  I want to know a little bit more about what's happening in terms of supporting school leadership.



MR. JUPP:  Why don't I jump in.  First, the answer and then I'm going to ask Chad and Maryann to round it off.



The most important thing that I want to emphasize is that as we established our policy direction in 2009, we were clear in saying that we weren't going to simply make teacher policy, but that we were going to make policy for great teachers and great leaders.  That policy field is written broad on purpose because we know that what you've just said is totally true, that teachers almost always enter the profession with their first eyes on their school and their principal and only as they mature in their role does their field of vision get bigger.  That principal means so much from the beginning of their career on. 



We know that in the schools that are closing the achievement gap, whether they be district schools or charter schools, almost always it's anchored by a great leader.  And almost always what you see is extraordinarily high rates of retention.  In schools where if you look at similar schools, you have extraordinarily low rates of retention.  So the leadership is a huge incentive to get in the profession, stay in the profession, and make a difference.



For this reason, one of the things we've done is to build on a very modest set of programs, historically, and said let's really invest in principal development as well for the first time.  You'll see an enormous emphasis in Race to the Top states, not only on teachers, but on principals and other leaders.  And you'll see, if you go back into the policy documents that describe our priorities in Race to the Top, that leaders get the same space that teachers do almost word for word.



If you look into the Blueprint that's our proposal for ESEA, what you'll see is an increase by more than five times the amount of money that we invest as a nation in principal development.  This because we know that our previous modest programming didn't do a lot and that what we need to do is to really invest in leadership development if we're going to invest in meeting the goals that the President has put before us.



Chad, Maryann, I'm going to let you weigh in.



MS. CALVERT:  Chad, can you say anything about whether or not principals will be evaluated?  I think teachers feel like we're the only ones that are held accountable for how students are doing.  Is anybody else going to be a part of this accountability system?



MR. ALDEMAN:  Yes, I mean as Brad said, we've tried to put in leaders and principals wherever we can and so in Race to the Top where we talk about teacher evaluations, principals are in there, too.  It hasn't gotten the same media attention, but we try to put them in everywhere we can.  So we think of it in the same way, the same student growth factors.  Obviously, leadership is more of a role in -- so there's different multiple measures that you would look at for principals and leadership, but they're still there.  So we see them fairly -- slightly different tweaks for both, but they should be included in the same ways.



MS. CALVERT:  Great.  We had somebody else in the audience.  Okay, go ahead.  Did you have one on line?  Great.  Thanks, Chareese.



CHAREESE R.:  This is an email from Joann.  Her question is where do school counselors fit in?  In my opinion, it does not matter how good a lesson is, if a student is not ready to learn because of some problem, they will not be able to learn or absorb information.



MS. WOODS-MURPHY:  School counselors are an important part of the community for students to prosper.  They need a variety of professionals on site to be able to help them learn.  I think you folks can speak more to things like Promise Neighborhoods where schools are in really challenging circumstances and we're thinking really hard about ways that we can provide a myriad of different kinds of services so students can succeed.  If they're not eating, they're not going to be learning.  If they're in a traumatic, having a traumatic situation in their lives, they're not going to be learning.  So those are really important areas that we are thinking about there.



MR. JUPP:  Fantastic.  In every state in the country school counselors are considered teachers in the eyes of the law and the eyes of the certification and licensing policies that define what the teaching workforce is.  So when we talk about our policies for teachers and leaders, school counselors fall underneath that umbrella.  



We have the same high expectations of school counselors that we do of the entire workforce and we know that we need to recognize the difference of their work while at the same time including them underneath that umbrella.  Now let's build out on this.  I think that Maryann has begun to scratch the surface on the real policies and programs that we put in place that affect school counselors and begin to affect the issues that school counselors address.



Our policies are not simply about academic progress.  Our policies recognize that it's important for us to establish the kind of social welfare basis that makes a school thrive.  We are not, however, the Department of Social Welfare.  We're the Department of Education.  What we have done with Promise Neighborhoods is begin to create model circumstances where at the local level what people do is to respond to our incentives to draw all of the social welfare network into the school community so that the school is thriving, not just with the resources of schools, which are already stretched thin, but with the resources of other agencies that can actually be magnified if you concentrate them in a single location.



Now I don't think that we have single laser-sharp policies that actually describe what we want a school counselor to do in 1 of the 14,000 school districts or 1 of the 50 states in the nation.  And that's probably a good thing.  But I do think we're working towards the ends that the questioner had in mind when they asked the question.  Did you want to add anything?



MS. CALVERT:  So probably most of the school counselors didn't set out to do Testing 101, but it does seem like most of their job is testing.



MR. JUPP:  I think we need to assume that if that's the way the district is using their counselors that that may not be the best and highest use of their counselors.  I'm ready to actually just on my own individual experience ground stand out and say no, school counselors don't hustle test booklets and make sure that people have their answer sheets bubbled right.  That's not what school counseling is about, whether you're in college or whether -- or whether you're in high school and doing college and career counseling or whether you're in the lower grades and doing social and emotional counseling that's necessary in those grades.



I don't think you can make a federal policy to prohibit that, but I do think that a federal leader should have the courage to stand up and say no, no, no.  That's not what it's about.



MS. CALVERT:  Yes, good.  All right, we have a question here.  This question comes from John in Maine and John has a question.  He says, "As a faculty member in teacher education, I see education program accreditation driving what educator preparation programs try to do to improve the effectiveness of teachers and school leaders.  NCATE has adopted a continuous improvement model.  To what extent is the Department engaged with education program accreditation process and seeking to use accreditation to address the concerns the Department has about teacher preparation?  And to what extent is the Department willing to support financially the innovative programs that educator preparation programs seek to initiate to achieve improvements?"



MR. ALDEMAN:  So I would first say that the national accreditors are moving in a very smart direction.  They're looking to develop more clinically-based instruction.  They're seeking to radically transform the delivery of teacher preparation programs and there's a Blueprint out about a year ago that they outlined how they would get there by raising standards, by developing more clinically-based learning environments.



I would also say just as a second note is that I mentioned the number of institutions that have been identified as low performing or at risk.  Many of those are still accredited and so I think that we still want to push just a little bit harder on that and say that accreditation is a necessary, but not sufficient bar, that we can reach even higher there.



MS. CALVERT:  Great.  Were there some people in the audience I remember seeing?  Okay, great.



PARTICIPANT:  Thank you.  Chad talked about the importance of students relating to their teachers since students do better when they can relate to their teachers and this is definitely the case in native and heritage speakers' classrooms where teachers and students can be of the same culture, for example, Spanish for native speakers or Hindi for heritage speakers.  So this is an excellent way to promote diversity.



So my question for you is how is language teaching influenced by policy at the Department of Education, particularly in places like California where it's English only and they might not even value Spanish language speakers or any heritage classrooms?  How does the Department of Education value this, not only in California, also Arizona, Massachusetts?  Please talk about that.  Thank you.



MS. WOODS-MURPHY:  Oh, my goodness.  It doesn't work for Spanish.  



(Spanish spoken.)



I'm a Spanish teacher and of course, I'm always interested in how language development, learning languages, learning English if you're a native speaker of another language is being considered here in the Department and that -- and the Blueprint falls under the category of whole child, right?



When we're looking at children, we're not thinking about only their math, I don't want to say merely or only their math, but their math and their reading and their science.  We're thinking about social studies and English and foreign language, all very, very important.



And I would say that what I've learned in the month that I've been here is that it's really up to all of us as teachers to figure out what it is that success looks like in our given field.  It's really important for us to gather together in our professional organizations as language teachers, say in this case, or bilingual educators, to sit down and have those really big conversations.  We have no time to really wait for those conversations because this is when we're trying to figure out what kids know and are able to do in all the subjects.  So I think it's a really important thing to understand that the well-rounded child is very carefully valued here at the Department of Education and I was happy to see that.



MR. JUPP:  So two or three other quick things.  I think first and foremost we have a strong policy and programmatic commitment to English language acquisition.  We've got an Office of English Language Acquisition and our Office of English Language Acquisition and our Office of Elementary and Secondary Education oversee the administration of policies that are intended to ensure that English language learners are on the same trajectory towards college and career readiness as other students.  



This is not an easy area of practice, as you know, and this leads to my second point.  One of the things that we are working on is making sure that the common core assessments which we are a part of, the Race to the Top assessment grant program is something that we administer and it's something that -- it's something that we at least have indirect ownership of because the two consortia that are funded through those grants are working in our grant program to make the next generation of assessments.  And they are committed to making not only the next generation of assessments, but also the next generation of assessments that are appropriate for English language learners.



But I think the third point that I would talk about isn't programmatic or policy or assessment development.  I think it's about being relevant as a classroom teacher to all the students in your classroom.  And we've spent a lot of time in the Department on engaging youth more effectively in the work that we do, so that we begin to understand what relevance is here in the Department, but we have to all admit that this is one of the most difficult practical problems that any teacher who walks into a classroom today is going to experience.  And this comes back to making it a much larger issue than just a special focus issue on world languages instruction, for instance, although I completely support the narrow interest that you were representing.



I think of myself as somebody who, as a teacher in Denver for 20 years, always, always, had at least one English language learner in my classroom, no matter where I taught and often had 65, 75, 85 percent of my students as English language learners.  I had to be relevant to them even though I'm not as fluent in Spanish as Maryann.  So learning had to be relevant to kids regardless of your language base is I think the most important thing that we can give voice to.



MS. CALVERT:  Ironically, I was just meeting today with the TESOL folks and they've really got a lot of terrific things to help teachers to move these issues locally and to help teachers to be more prepared.  I felt that same pressure that Brad feels of needing to be able to meet the needs of all of my students, but I lacked the skill, I have to say, and so I wish that I had been hooked up with TESOL more and they're promising to get me set so that when I go back to North Carolina I'm better at that, because I think that being able to reach people who speak English as a second language is not just important for your EL instructor, but it's important for all instructors.  And there are some very specific skills around that.



But anyway, are there others in the audience?  Okay.



MS. DeBOSE:  Good evening.  I'm always super fascinated by the statistic around the majority of teachers coming from the bottom two thirds of their colleges.  And I just wanted to know a little bit more about whatever evidence we have that shows if you're a good student, that means you're going to be a good teacher, because I know a lot of good students who did come from top schools.  I've taught with them and they've been really struggling teachers, but I just wanted to know a little bit more about the research behind that.



It's a two-part question, based on your answer.



(Laughter.)



MR. JUPP:  So the research on the relationship between your college class standing and your likelihood to become a school teacher, the research that Genevieve is talking about is about 20 years old and there's some evidence that there has been a shift in the course of the last 20 years and that the percentage of teachers being

-- the percentage of college graduates who become teachers and who are in the top quarter of their class is growing some.  That research is animated by a presumption that college success is a predictor of on-the-job success.



I don't think that anybody has actually gone out because the research on teacher effectiveness at the individual teacher level is so new and our ability to jump back and connect you to your college career is only emerging.  I don't think anybody has actually ever gone out and proven that presumption.  I might be wrong.  There may be some economists or there may be some person that's been working a large administrative database in Texas or Florida who has some indication that the higher you are in your graduating class in college, the more likely you are to be effective as a teacher.  There may be that research.  I think it's basically on a presumption.



Let me offer you just a thought, okay?  The real concern that I have again, it's a concern of practice, not a concern of policy, is based on my experience as a teacher and as a union leader in Denver.  My biggest concern was that my employer, Denver Public Schools, was late in the marketplace.  They were doing their hiring in April and May and letting it lag until June and July and they were opening the school year in September and still having vacancies and filling them as late as October or November.



And what I can tell you is the later you are in the market, the smaller the choices you're going to get.  And the smaller the number of choices you're going to get, the less likely you are to have a high-quality choice in the pool from which you're choosing.



I think the people that are doing the research are looking only at part of the right thing that you would want to know.  They want to know what are the selection of potentially best people you can draw on, but they're not asking how can I make that supply of potentially best people bigger?  



So I'm going to make a final comment and I think this is really important.  I helped the Department build its teacher recruitment campaign which was called, imaginatively, Teach.  And Teach is something that we realized in the course of operating it for about 18 months that it was better to operate outside of a government department.  And so we've been fortunate enough to have an outside organization take up and run Teach now as if it's going to be a national nonprofit teacher recruiting campaign.  I'm very proud of that.



One of the things we did as we prepared to run Teach was research on the attitudes and perceptions of high-performing college graduates who weren't choosing teaching as a career.  And it was one of the most disappointing experiences I had as a 25-year committed teacher advocate because what I found was that high performers in college, kids with GPAs better than 2.8, that was the threshold we used, thought that teaching was a terrible job, if they didn't choose it.



Now if I interviewed people that said I want to be a teacher, they thought it was a great job.  We have a real problem in the United States at being able to reach potential high performers so that we can have a bigger pool to choose from, not only in my big city school system, but across the country.  Because the real way you're going to get quality is to have more choices.  And if there are so many people who have such strong negatives about teaching, we have a real problem on our hands.



I'd go on one step further and say that's a problem that we in the Department of Education need to own, but it's also a problem that we as a society need to own.



MS. CALVERT:  Do either Chad or Maryann want to say anything about that?



MR. ALDEMAN:  I would just add kind of on the micropoint that there is some evidence that students who are gifted in math and science are better at producing -- are better at teaching math and science.  But we also know lots of people, everyone in this room knows someone who knows something really well, but can't explain it.  And I think that's probably true of teaching as well.



But so Brad's point is that other international countries, especially ones that outproduce us like Finland and Singapore, they are really good at attracting the top talent and then turning them into teachers and they do this year in and year out.  It's a cycle and personally I think it's one of the reasons that they're able to outcompete us year in and year out.



MS. CALVERT:  Chereese, were you waiting over there with a question from the Internet?



CHAREESE R.:  This question is from Twitter from Greg.  And his question is, "Is there a push to increase the rigor of teacher prep programs?  If so, what makes a teacher prep program a rigorous one?"



MR. ALDEMAN:  Yes, so in addition to all the things I've mentioned, you know, accreditation, states are working on this, both the three states I mentioned, the Race to the Top states, the accrediting institutions.  There's also the Teacher Performance Assessment that Linda Darling-Hammond is leading that will upgrade the status and rigor of the profession.



I'm sorry, I lost my train of thought.  Oh right, also there's something called the National Council of Teacher Quality which is looking at inputs for teacher preparation institutions, that are measuring what books are taught, how many hours of student teaching, how students are placed in student teaching to make sure that they're paired with someone who is a good mentor, a good teacher.  And so there's a fairly broad national movement to enhance the rigor. 



I think that how you do this is you would make it both more competitive to get into.  You would make it more challenging.  I think a clinically-based experience would be a way to make and increase the rigor in programs as well.



MS. CALVERT:  I've got a question from Terrell online.  Are you guys ready for a tough one?  



Terrell says -- yes, Maryann is not a coward -- "If effectiveness and qualification of teachers increases continually as the trend seems to be going, will the fire at will policy change give teachers more job security and personal advancement toward tenure?"



So I think he's asking about what he perceives as a fire at will policy change and wondering how this is going to help teachers?  Is there a fire at will policy change and what do you think about the policies of letting teachers go and keeping them and how it helps or hurts job security and personal advancement toward tenure?



MR. JUPP:  So it's a complicated question and I'm not sure I completely understand it, but what I will say is that the most important thing that we can begin to do is to make career advancement and individual and collective accomplishment linked in the profession of teaching.  In other words, the more accomplished you are as an individual, the more accomplished you are as a member of a team that is accomplishing things, the more career opportunities you have.



MS. CALVERT:  Why is that important?



MR. JUPP:  Why is that important?  It's important for two reasons.  I think the first and the most important reason is we have really tough academic challenges that we need to address.  And the second is if we're going to address them, we need to have a culture of opportunity and advancement so that we get the right people in the profession to tackle those tough challenges and that we reward the people who are most likely to tackle those tough challenges so that they stay in.



I mean I think, Laurie, it's a really important and foundational matter and I think it's a case that's better argued prospectively than retrospectively.  I think it's really easy to heap a bunch of criticism on the single salary schedule or old ways of doing tenure or how difficult it is under the present practice to fire teachers.  And some of those critiques might even be true.  



But what we ought to be asking isn't the sort of yes/no question on the old way of doing business and getting into a two-sided debate where people marshal their worst fears or best hopes to stay the same or change.  What we really ought to be asking is what are the right set of circumstances so that we can actually make -- address the challenges that we're talking about.  



And I would say that in that case what we want to do is to make sure that advancement is about more than just another year.  It's about what you do with the kids you serve, what you do with the colleagues you work with, how you can advance collectively as a school to work on these tough challenges and that that's where your opportunity for advancement comes from.



MS. CALVERT:  So it's not just about getting new teachers in, it's about keeping the great teachers that we've got.



MR. JUPP:  Absolutely.  And I think we've seen the debate get polarized on a whole lot of misleading issues in the last five to six years.  And part of what we have to do is to defuse that debate and say now wait a minute, wait a minute.  We have this really difficult goal that the President has given us.  What are the sets of rules and circumstances that we need in order to meet those goals, not should we keep or should we get rid of a bunch of goals that we used to have?  Policies rather, not goals.



MS. CALVERT:  Maryann, did you want to weigh in?



MS. WOODS-MURPHY:  I wanted to say that part of the work that I'm doing here is with Jo Anderson, a senior advisor to the Secretary and what he focuses on is labor-management collaboration.  So I'm very intrigued by this work and I'm very optimistic about its promise.

  

I've been able to see how certain districts that are really stars of this labor-management collaborative process have tied collective bargaining into student achievement, have looked at ways to get everybody to sit down and have conversations that are all about helping kids learn.



I'm a novice at this work.  I was a union member in New Jersey, but I'm really optimistic to see how that works for teachers because I know there's a lot of fear out there right now on the part of my colleagues across the nation and I think that we can look to these sorts of conversations, these serious dialogues that can help us work together.



MS. CALVERT:  That's great.  I thought you wanted to say "in New Jersey," but you did say "across the nation."  Thank you, you almost slipped there.



MS. WOODS-MURPHY:  Am I a Jersey girl?



MS. CALVERT:  I've seen some hands up.  Here we go.



PARTICIPANT:  Hi, I wanted you all to talk more about the teacher loan forgiveness, especially the income-base repayment for all borrowers in the Public Service Loan Forgiveness.  I wanted to know specifically is that in place now or is that being proposed?  And if that is in effect now, who actually does qualify?



MS. CALVERT:  Chad, sounds like that's for you.



MR. ALDEMAN:  Yes, so it is in place now.  It was put in place a couple of years ago and so it only applies to borrowers who entered repayment in the last few years.  What it does it's calculated at a certain percentage, so you pay a certain percentage of your income to your loans.  I think it's eight or ten percent and so no matter what your salary is, it adjusts accordingly.  And you would only do it if you were going to be in some form of public service because you can benefit the most if you have a lower salary or if you can't find a job, same thing.  



And like I said, teachers, if they teach for ten years, if they're in this program, their entire loan balance will be forgiven.



(Pause.)



MS. CALVERT:  And the way you can find out about it, you can go to 1-800-USA-LEARN and they can hook you up with the right phone number to connect with that.  I've heard them answering those questions from people, how do I get on this deal and they can help you with it.  It's 1-800-USA-LEARN.  Offline I'll help you with it afterwards.  Great.  Another question in the audience?



GERALDINE:  I'm Geraldine Robbins.  I'm an Einstein Fellow stationed at NASA Goddard Space Flight Center.  I have a question about assessment for Chad.  The idea of two consortia I do not understand and I would like for you to explain in a few short minutes if you could what is the responsibility of each?  Do they work together?  Is one going to end up with the assessment tool?  Is the other going to fade away?  Just if you'll speak to that, please.



MS. CALVERT:  That's a great question.  I think a lot of teachers are confused about that.  I think either Chad or Brad could handle that.



MR. ALDEMAN:  I can start and I think Brad is going to chip in.  So the National Governors Association and the Council of Chief State School Officers created what's called the common core assessments and 45 states have now signed up to those suggesting that they're going to implement these assessments in the next few years.



We've provided $300 million to the two assessment consortia.  Both of those will have agreed to create new next generation assessments that will be aligned to the curriculum and so each of those consortia has a group of member states and a group of leadership states.  There is some overlap in there.  Eventually, states will have to choose as they begin actually implementing the assessments, but for now they're able to just sit and wait and participate.



We've also said that they have to be open to other states joining at any time.  They have slightly different methods about how they do different things and who gets tested and when and how it all gets calculated into formative and summative decisions.  But they are -- sorry?



GERALDINE:  What was the motivation to have two consortia?  What was the motivation rather than putting it out to bid and going with one particular group?



MR. ALDEMAN:  It was put out to bid.  It was put out to bid.



MS. CALVERT:  But you're asking why were two selected instead of one?



GERALDINE:  Right, right.



MS. CALVERT:  Partially to create competition and because there were different ways to --



MR. JUPP:  Actually, so Laurie's right, but plain and simple what we realized was the state-of-the-art testing wasn't perfect and the nation didn't want a single national test.  And so instead of bidding for a single test, what we did was to run a competition and to let anybody who thought that they could meet a set of specifications to get a portion of the grant money.



And it so happened that there were two winners and one that didn't win, okay?  And Chad got it right.  Sooner or later a state will choose one of the two consortia to administer its test.  So there's not going to be ambiguity within the test.  And the tests share certain technical attributes so you're going to be able to compare data from the one consortium to data from the second consortium pretty easily.  So it's not like you're getting two wildly different sets of data.  But we were not at a time at all as a nation where the Federal Government could have ordered up a single test for all 50 states.  And we were not at a time as an industry where there was enough knowledge and skill to say there's one best way.  So this is where Laurie's point about competition is right.  And so what we said was let's create a competition and let states choose among those that win the competition which assessment system that they develop is best for the state.  Does that help?



MS. CALVERT:  And they have some pretty big differences more in how they run the tests even than the test items.  So you know, some have a lot more room for some for formative evaluations and some focus more on summative, some test throughout the year, some test mainly at the end of the course.  



And so rather than make those decisions for states because it is possible for thinking people to disagree on those, the Department is letting the states choose which one they want to go with.  And a lot of states haven't decided and they're waiting until the testing really comes out and they're partnered with both of the consortia right now.



MR. ALDEMAN:  I have one more quick thing.  We have to remember where we came from, so before No Child Left Behind, states weren't required to assess anything really.  And then No Child Left Behind required them to set standards and assessments and then hold schools accountable for the results.  And then we had 50 different sets of standards and 50 different sets of assessments and this would at least create hopefully two and plus the states that aren't participating.



MS. CALVERT:  And it will probably take time for us to get it right.



Okay.  Got a question over here, Chareese?  Oh, by the way, Chareese is one of those people who answers the phone about the loan payments and about the loan programs, so you can hook up with her or connect with her and she can give you the information about the phone number.  And you can always find it on ed.gov, www.ed.gov.



CHAREESE R.:  We have an email from Judy and her question:  "What are your feelings about merit pay?  Schools are a place where teachers need to work together, collaboration is important.  I am afraid that merit pay will leave teachers competing with one another, looking out for number one instead of working together for a greater goal."



MS. CALVERT:  Great question.  Are you all concerned about that at all, that the merit pay might set teachers against one another instead of working together?



MR. JUPP:  Yes.  I mean I think it's an appropriate fear and I think that it's also a fear that we can address, right?  One can make compensation systems that reward collaborative behavior and that recognize individual and collective effort and recognize individual and collective success, compensation systems that don't create competition and that don't create the bad behavior that's associated with the worst aspect of competition.  I've done some work on that in my career as a union leader in Denver, built an alternative compensation system that was results oriented, worked on some of those really difficult problems to make sure that people weren't competing against one another.  

There are simple things that you can do like set expectations so that if anybody meets the expectations, they get the incentive rather than the kinds of expectations that would knock people out even though they did a great job.  It takes a little bit more work to make a budget that can afford an unspecified number of winners, but that's a solvable problem.



Now the long answer to your question is something that people are working on in Race to the Top states right now, working on in TIF grant programs right now.  Are they each one getting it perfect?  No.  But they are taking steps in the right direction and saying what if we rethink the single largest expenditure we have as a school system which is the teacher compensation portion of their budget.  And what if we rethink it so that it on the one hand benefits teachers and on the other hand points more directly towards the goals that we have in mind, including the President's goals.



Maryann, do you want to say anything?



MS. WOODS-MURPHY:  Yes, this is a very tough issue for all of us out there in classroom land.  We are worried, I think.  Merit pay often brings up concerns of choosing colleagues from colleagues and eliminating collaboration.  That's the fear.  And those concerns could happen in a badly formed system.  But when the system is created such that collaboration is enhanced and the group wins, the group wins and the students win, I think that you can work with a system of compensation which benefits the group.  I hope I'm not talking in circles, but I think that we can emphasize collaborative efforts for student achievement and reward that.



MR. JUPP:  One final thought and I think it's important because this is such a tough topic.  We actually forget that the current way of paying teachers, the single salary schedule, is actually a set of differentiated incentives that are focused entirely on individuals, that reward individuals for another year of service and reward individuals for going out and purchasing more graduate credit.  And those are the rewards you get under the current system.  And there aren't any group incentives under the current system at all.  



And so one of the things we have to ask ourselves is is the current set of incentives the right one?  And can we build a next generation of incentives that are more right than the ones that we might have.  And I think that when we do we're going to ask tough questions like the ones Maryann is asking, like can we create incentives so that teams that succeed get rewarded which is certainly not the case under the present practice.



MS. CALVERT:  Okay, good.  We have probably time for one or two more questions.  Does anybody else have a question?  I've got some from online if we don't have questions in the audience.



Okay.  All right, oh gosh, my glasses.  This one is from -- I can't tell who it's from but it says, "There's a document on one of the slides concerning teacher prep programs that says it's time for the program to be turned upside down.  What does that mean?"



(Laughter.)



MR. ALDEMAN:  That wasn't us, just so we're clear.  I can't remember -- I think it was the accreditors that said that, the teacher preparation accreditors said that about their own institution.



MS. CALVERT:  About their own program.



MR. ALDEMAN:  And I think what they mean and there's a Blue Ribbon report from NCATE on line if you'd like to read it.  It's a really good report, but basically it says that they need to raise the bar in the profession and they need to do more clinically-based practices. 



I think that's a really -- you know, student teaching we think of as a clinically-based, but it can be more rigorous.  It can be better.  NCTQ just released a study about student teaching and what it found was that not many programs are doing a good job of placing teachers in student teaching.  They're not placing them with mentors who are able to help them learn how to be a good teacher.  Oftentimes, they don't have very strict requirements about what type of classroom they're in or what school they're in or anything that might help them actually develop.  I think those are things that would really help turn the teacher preparation programs upside down.



MS. CALVERT:  We were talking with some teachers in New York last week who were talking to us about the value they would see in a residency-type program like the medical profession undergoes where they're really placed with a practicing teacher who is really good for a longer period of time, who can really develop them and how much they would like that, particularly if it was going to lead to the kind of salaries that doctors make after going through that process.  I think that's interesting.



Any other questions from the field?  Okay, great.  Thank you so much for coming.  We have really, really enjoyed it and appreciate it.

  

I wanted to tell you that when you get your survey, we've had a lot of interest in the summer seminars, so everybody who registered either here or online will get a feedback survey and it asks you about potential topics for future seminars.  They wouldn't be summer seminars any more because the summer is about over, but we might do this again, do it a little bit more, drill down deeper on the topics that you all want to talk about or that you want to know more about.  



So please take a look at that survey and if you've answered all of them up until now and want to skip all the first questions and just answer number 13 and 14, that would be really nice.



Thanks very much.  Don't forget to drop your badge at the door on the way out and we've really, really enjoyed this interaction with the teachers.  So thank you.



(Applause.)



(Whereupon, at 7:28 p.m., the summer seminar was concluded.)





