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MR. RITSCH:  

 
Good to see you back.  Again, we have folks here in the audience at the Department, and we have folks on line, as well.  Thanks for tuning in on line for the first time.



This is a series that we're doing all summer particularly for educators, and we thank you for taking time out of your evening as well as your summer, if that's the case, to be with us.  



There's a bit of housekeeping to do, some of it is only relevant to people in the room, some of it is only relevant to people on line.  The restrooms are that way for women, and that way for men should you need them. Here in the room we've got brochures and other publications and materials at the front where you came in.  Those are all on line for folks watching at home on ed.gov.  But if you here, take some with you.  Feel free to take extras.  We'll go through them at some point to let you know what we've got.



If you're in the building make sure you've got your badge on that you were given so that you're able eventually get out of here with the security folks.



The purpose of these seminars, of course, is to give teachers information that you could use to continued to be engaged at the national, state, and local level about education.  These seminars are open to anyone.  They're designed particularly for teachers.



We learned the last time that we needed more time to talk with you, so we have extended the seminar until 7:30 this evening, and we'll continue to do that for the rest of the summer.  If you have to leave sooner, feel free, that's fine.  You can recycle your badges.  This was a suggestion last time out there, so we've taken that.



We want to make sure you know when you exit if you're here in the building exit on the C Street side, which is sort of this way.  Don't try to go out that way or alarms go off.



As we did last time, this session is being webcast and video taped, and then will be posted on line at ed.gov.  So, if there's someone you know that wanted to catch it and didn't, you can let them know about that.  We'll also have it transcribed, as well.  And you can find all this on our web page, ed.gov, on our teaching page, ed.gov/teaching/summer seminars.



Folks on line, here's how you can participate and send questions and comments by email.  The email address is ask.ed@ed.gov.  So, that's A-S-K.E-D@E-D.G-O-V.  And on Twitter you can put ask.ed and we'll take your questions in that way.



We do have quite a few teachers who work at the Department. You're going to meet a few of them tonight.



We did a survey last summer and found that we have, as far as we could tell, almost 500 more teachers and other educators who work here in the U.S. Department of Education.  



Combined, the teaching experience is about 3,000 years, and tonight we've got a few folks here who are teachers who are working with us.



We also have a new crop of teaching ambassador fellows.  These are teachers who come out of the classroom for a year and join us here at the Department to help advise us on policy.  It's a great program.  You can learn more about it on ed.gov if you're interested in applying for the future.



We also have classroom fellows who  are sprinkled around the country and remain their classrooms, but give us a little bit of time each month to help advise us, but also work on how we see teachers around the country.  So, we're delighted to have a new crop of teaching fellows with us.  This is the first week.



Anyone here in town for the Save our Schools event raise your hand.  Okay. Welcome, glad you're here.  



Last week we talked about just what the Department does.  We also talked about -- or two weeks ago -- what the Department does and what we don't do.  It was a real basic introduction to the function of the U.S. Department of Education, our mission and our structure, how education funding flows, and particularly we focused on Title 1, our signature programs for equity and opportunity for children. 



This week the session is entitled "Who's on First? State and federal roles and responsibilities for education."  We find when we -- our conversations with teachers all around the country, very quickly it comes up that certain things that are a burden to them or a concern to them are our fault in Washington, and some things are responsibilities that lie with the state, or with the school districts, or with the school.  And then for teachers to effectively be advocates themselves, and to really be -- sort of have an effective voice, it's important to understand where those different points and responsibilities lie.  So, that's what we're going to talk about tonight, states and federal government's responsibilities for education.  We're going to talk about the common core which is not a Department program. It was developed by the states, and we'll talk about what they've been doing on that.



We'll talk about primary ed funding streams that are formula-based, some that are competitive, and then Race to the Top, one of our signature programs for reform.



We have three presenters for you tonight.  We have Jackie Gran who works on the Race to the Top Program in supporting states in implementing those reforms.  Shannon Winters from our Office of the Deputy Secretary, both former teachers.  Jackie was saying that in her family there's a whole family of educators, which about a century of experience.  And then from our regional office in Atlanta, the Office of Communications and Outreach, Dennis Bega, who has worked at both the federal and the state level, to talk to us tonight.



So, I hope the presentation is informative to you.  We'll then do a Q&A after all three have presented, and discussion.  And if you're on line, ask questions at ask.ed@ed.gov.  I'll start with Dennis Bega.



MR. BEGA:  Good evening, everybody. I want to echo what Massie said about the collective experience of the Department as it relates to teaching experience.  I've been in education since my hair was brown and my teeth were white.  However, I do not represent all 3,000 years of the collective education experience in the Department.



Many, many years ago I taught Social Studies at middle school and high school level, and taught for a while at the university level, and still carry with me the -- not so much the memory but the experience of what it was like being in a classroom, having that unique dynamic between me as the teacher and sometimes the student.  And those that I was working with trying to move them a little step forward in terms of what education meant as pathway for success in their lives.



I'm also a bit of a political junky. Some of you may have heard this before.  There was a former Speaker of the House, Tip O'Neill from Massachusetts who had a very famous phrase that all politics is local.  And I've come to paraphrase that statement that all education is local.



When we look at the dynamic of education in the United States, we play a role, the state plays a role, and our colleagues at the local level play a role.  It is that role where the fundamental relationship of education working occurs.



I don't grade papers any more.  I don't have a classroom any more. I'm not developing tests or writing curricula any more.  That's happening with colleagues at the local level. 



And I bring this up to illustrate that there is an empathetic environment in this building for what we all have experienced as teachers.  I'm going to ask you to close your eyes, even as teachers you'd know who it was, who was instrumental in setting you on the path that led you to become an education professional, whether it's the K-12 level, higher ed, or any other facet where education is provided.



But with all education being local, it doesn't mean that education is isolated only at the local level. There is a dynamic interplay between the partners, the federal level, the state level, and the local level.



And we went through an era a couple of years ago where through the support of Congress the Department was given an enormous amount of money to contribute to stimulating education expansion, ARRA, you may know what that is.  And that was an isolated event that created a momentum for innovation and reform. 



But it would be a mistake, I think, to only look at that experience as the way a federal partner contributes to an ongoing systemic stimulus in creating opportunities for reform and thinking outside traditional terms at the state and local level.



I would say that if your school system, whether you're at the administrative level, the district level, or even at the state level is like those counted in other parts of the country, any resources you get from the state and local school system are obligated before the check even arrives in your mailbox.  Some costs of personnel, infrastructure, support, bus schedules, all of the variety of cost centers that allow a school to stay open.



Our resources, they provide that opportunity for a school system at the state level or at the local level to look a little bit differently about what some options may be to explore some reform agendas that are a little bit slightly outside what their daily costs are incurred and paid for by state and local resources.



So, I want to use our first slide to give you an idea of where we fit in the funding infrastructure of education in the country.  In 2010, fiscal year that just ended, and the Department really funds -- has funding streams that are of two types, formal which is at it implies, Congress allocates to us a set amount of money, and with those funds comes an allocation formula that is preset that we then use that formula to redistribute the funds to the 50 states and territories around the country.



We don't have the ability to reinterpret the definition.  It is prescribed.  We simply apply that formula to the funds that are allocated, and then those are distributed out to the state departments of education or departments of home instruction, and then they are further redistributed down to LEAs and then down to schools.



We say grace over this, but it is simply a way of passing it from our funding account into that state level.  The Title 1 program that some of you are familiar with, maybe you're all familiar with, is probably our most outstanding example of formula grant program.  It basically passes the funds that Congress allocates to us down to the state level, and then down to the LEA.  We have no control over this except to hope that you follow the guidelines and regulations that come with those funds flowing through Congressional action.



The second category of funding that we provide is competitive or discretionary grants, which is -- I guess the best way of explaining it is that's a relationship between you and me to engage in an activity that will elevate a part of the educational system that brings us something we do not have, or continues something of excellence that allows us to engage in progress.



An example of discretionary grants would be the School Improvement grants, where  they are competitively applied for, and an assessment is done on whether or not the application meets the criteria that was laid out for the application, and then those funds are awarded as a way of making certain that the states or the local education agencies' efforts to meet the expectations of the discretionary grants are met.



Another very popular example is our array of funds with our investigating in  innovation grants, or I-3 grants, which are also competitive grants that are competed across a number of different categories of priority, but it's applications or applicants  competing with one another to go after a share of the funds that are available through the discretionary award.



So, in the fiscal year that just ended, in our grant program we issued a little over 8,000 awards and various formula authorities throughout our statutory roles, and it totaled a little bit less than $65 billion.  Not an insignificant amount of money.  With our discretion, our competitive grant program in that same period we awarded a little over 11,000 grants, and that totaled a little bit over $11 million.



Now, in the big scheme of things that may not be a lot of money.  I mean, to me, if I won the lottery and that was the amount that would be a lot of money, and in some of our sister agencies this would be considered decimal dust.  But for education what it does is provide another mechanism by which state and local school systems can enhance their delivery capability to address unique needs of populations at risk, populations that are in danger of not getting the array of services they need, or in one or another way penalizing or denying students and the servers at the schools that serve them the chance to elevate program capability to a level where all students would benefit.



So, in that sense -- and you'll hear a little bit later on where we fit in the budgetary context, but we are putting resources into the system to stimulate ideas of innovation and reform. 



Some of the applications that are submitted are applied for by a coalition of teachers that are working in rural school system, or a faith-based organization in conjunction with a local school system to enhance the community-based interest of organizations that have education as a priority.



Oftentimes, what happens, what we see happening is the organizations that get our grants may not realize at first that we live in an era where everything you do is public, and we do is public, environment of You Tube, Face Book, of the variety of other technological resources that are out there.  If you have a great idea and you develop it, and you put it into practice, the chances are somebody has captured that in a way that is sharing it with the rest of the country, maybe sharing it as You Tube video, maybe sharing as a log entry, maybe sharing it in some way that all of us get the benefit of the experiences you've had implementing a program that has been funded, in part, with resources from the Department. 



So, the days where you're working in isolation and you can shut the proverbial classroom door and it's just you and the students in may ways has disappeared. And that's a good thing, because what we hope our funds will do is leverage these great ideas that will allow others to take advantage of what you've done.



Now, as a teacher I -- and I say this now in retrospect, I had a lot of great ideas, I thought. But I thought everyone else had these great ideas, too.  And I've come to find out that not everybody has the same great ideas, and by gathering them together and sharing them in a way that what you're doing in Toledo, or what's being done in suburban Maryland can be shared in a way that all colleagues benefit from that experience, elevates and really leverages our resources in a more effective way. 



But this is what happens when we don't talk.  Some of you may have this experience between teacher and principal, the principal and a superintendent, superintendent and the State Department of Education, the State Department of Education and us.  Both have great ideas, we're both focused in the direction that we hope will benefit students, in our case student achievement, student success.  And we wonder sometimes why things don't work the way we intend it to. 



And oftentimes it may be because we have failed to connect in a way that recognizes that centerpiece of all our objectives.  While we may have dialogues in differences between teachers and administrators, or administrators and their local education agency, it is still the student that is the centerpiece of everything we do.



And our goal in the Department, leveraging the dollars that we have available, and what I hope will come clear in the rest of the discussion of the other resources we offer is that our goal is to connect those rails and make certain that our collective support as federal partners, state partners, and local partners is aimed at making certain that the success of students is a deliberate consequence of what we do, and not an inadvertent consequence. 



So, with that I'd like to turn the  next portion of the program over to my colleague, Jackie Gran. 


(Applause.)



MS. GRAN:  Hey, so my name is Jackie Gran.  I am Special Assistant in the Office of the Deputy Secretary working on the Race to the Top program.  Before I get into sort of elaborating on some of Dennis' comments about the state and federal role, I just want to share a few thoughts that I don't think anyone in this room or anyone watching on webcam will find surprising, but there are two things I thought when I walk in here every day.  The first is the very sad reality of 25 percent of high school students not making it to graduation.  And the second is that those who do make it through graduation and of those who get to college, 60 percent of them need remediation when they get there. 



And the second thing I think about is how joyous and how hard teaching is.  I taught middle school, and one of my favorite things to do was try, sometimes successfully, sometimes unsuccessfully, to channel that awesome creative energy of 12-year olds.  And I also remember getting a letter in my mailbox that said, "Ms. Gran, you are formally written up because the bulletin board was supposed to be changed on the first of the month, not two days before the first of the month."  And those frustrations are still present as I think about how the work that we do as a Department impacts how kids, teachers, parents, school systems are able to work together successfully, and sometimes helping to work together more successfully, per Dennis’s slide with the train tracks, in order to get that really core goal of improving students lives, trajectories, and abilities to be able to choose as if they were investing in their lives. 



So, going out to the state/federal piece, Dennis talked about two approaches. He talked about the formula funding and discretionary funding.  And billions of dollars from the federal government sounds like a lot of money, he said if I won that in the lottery, I would be quite excited.  In the reality of the grant scope of how much money is spent on education in the country, it's actually less than 10 percent.  Across the country, most of the money comes from local and state expenditures, about $600 billion total, so even with the huge federal absolute dollars that go out, when you're a state agency or a school system, the amount that's actually federal money that's driving whatever it is that's in your school system is incredibly small.



So, at this point, I'd actually like to step back for a second and touch briefly on the role of the federal, and state and local school systems and how they work together. The federal piece, as Dennis mentioned, just kind of touch back to a civics class that perhaps you took in high school or a specific class that perhaps you're prepared to teach this fall.  And it starts with Congress.  So, Congress told us how much money we have to spend, and Congress told us what their intent for how we spend the money is.



They can be prescriptive and say you need to spend the money exactly in this way, or they can be flexible and say we want you to spend it on this general priority because you get to decide who the grantee is, what's the focus, what's the target audience.



At the state level, you have a similar situation.  You have some money at the state level coming from the federal government with some requirements, some flexibility, then you have a whole other level of state laws, and state legislatures and state guidance collecting their own revenues for taxes with their own governing structures, and their own legislature saying okay, spend some of this money this way, and some of the money that way.



Now, imagine you're a superintendent and you're overseeing a school system, and you've got some money coming from the state that's actually passed through from the federal government, some of which has requirements, some of which doesn't, some of  it coming in from the states, some of it coming in from the local, and you've got to figure out how do I put all of these funding streams together, which by and large actually aren't enough to accomplish the goals that you want to accomplish, but I've got to work together and put all these different funding streams together to create a coherent system that works for kids, parents, teachers, principals, everyone who touches the schools in some way.



This is not easy, and again it kind of brings to mind a picture of the train tracks.  With Secretary Duncan’s experience as a Superintendent, you can imagine that this is something that is live and real.  It's been something we think about often here, as it actually plays out in the school system, it actually plays out for teachers and parents and kids in schools.  And it brings us back to that question of okay, so in that big picture, what is that federal role, what is that right federal role?  And it has two things that we do here.  One, how we approach investments in education with the funds that we get from Congress.  And two, how we organize ourselves.



So, with regard to the investments, if we had all the money in the world for disposal at our fingertips this would be a very, very different conversation.  What we do have is a certain amount of money from partners.  We also have these islands of excellence across the country.  So, we have these individual schools where they have proven it without question that any child from any background regardless of socio economic level of background can achieve at high levels, succeed, get to college and create the life for themselves that they choose.



But we don't yet have systems of excellence.  We don't yet have a guarantee that any school that you kid will go to in any given system will be able to have the opportunity that they would if they were going to one of the islands of excellence.  And one of our charges is to figure out how we can take that to scale, so it's not just this school or that school, but it's really schools across the entire system.



So, what we've decided with the discussion that we get from Congress when they give it to us is that we need to make targeted investments that work toward getting to a place where all kids have the opportunity to succeed.  So, it's not about creating winners and losers, what it is about is making a targeted investment that actually with the Race to the Top, in particular, we do this, actually requires the grantees to share the learning, share the work, share the knowledge that's being generated through these investments and make it useful and relevant for the entire country so that we can learn from the work that these targeted investments will hopefully bring us.



The second piece is how we organize ourselves, and so what this Department has done is we created the implementation and support unit which sits within the Office of the Deputy Secretary.  It has a couple of goals.  The first is to pilot new approaches that can strengthen Department-wide efforts to support state reforms. How can we do a better job of helping folks navigate our bureaucracy.  The second is a shift from a compliance orientation to a performance management approach that balances support and accountability.  We will always, and should always have a responsibility to the taxpayer dollars that are being spent to make sure that they're spent ethically, they're spent well, they're spent according to how the money was proposed to be spent, et cetera, et cetera.  And we can do a better job of saying how can we help you?



As you're going through the work of this grant how can we do a better job of getting you access to what other folks are doing, and either convening all our technical assistance development, which my colleague, Shannon, will talk more about in a moment, to help accelerate the work that folks are doing to help bring about changes in the school environment.



And the third is to establish a single point of contact for four big massive programs that require the involvement of governors and Chief State's officers, so we brought together Race to the Top, Race to the Top 7 program, a program called the State Fiscal Stabilization fund, and also the Education Jobs bill that just passed last August all together so that as states were working through how to best manage all these different funding streams, they had their person at the Department that they could call that could help them navigate and see from a more holistic point of view, instead of -- and can go above some of the silos that have existed beforehand.



So, before I close and turn it over to Shannon, I just want to make one key point that's somewhat separate from this whole  question of federal, state, and local, and that is that -- and thank goodness for this, that innovation is not necessarily limited to coming from within Washington, D.C. within the Beltway here.  There has been such incredible leadership especially over the past couple of years from teacher leaders, from local systems and states. And one example of that is Common Core Standards initiative.  So, as Massie has indicated, this is an initiative that is being completely led by the states.  And understanding why they decided to do this I think is pretty important.



So, the backdrop for this is under No Child Left Behind.  No Child Left Behind said okay, states what we want you to do is we want you to identify challenging standards and then set proficiency targets, but year, after year, after year more and more kids will meet your proficiency targets.  So, what happened?



After a few years of this, a bunch of states said hey, our kids aren't meeting these proficiency targets.  Maybe we should change the standards.  So, states -- not all states, but some states starting lowering their standards, and lowering their expectations of what we should be able to expect from kids and what they should be able to do.  So, right now you're a teacher, as all of you are, and you're getting feedback that says hey, my kid is proficient. I've got nothing to worry about.  But then your kids graduate and go off to college and aren't ready for the work, weren't prepared for the work course that they're entering.



So, what states did is they said look, state standards are the purview of states, and so we're going to get together to change this.  We are going to collaborate.  We are going to set a new high bar for what we want for our kids, and the information that teachers get about what they should expect kids to do by the end of third grade, fourth grade, fifth grade that allows them the opportunity to be both creative in the classroom and have a clear sense of vertical alignment so that when my kids, when my sixth graders come in I understand what they were supposed to have learned in fifth grade, fourth grade, and third grade, and make sure that they're ready for seventh grade before they get there.  And, also provide teachers the opportunity to have a common lexicon across what it is that they're working towards, and how they can share ideas not just across classrooms, but schools, school systems, and states.



So, about 45 states have gotten together and adopted these standards, and are now looking to see how can we leverage this great collaboration as we work towards implementing that with tools that help support teachers and helping kids reach these standards.  



With 50 different states and 50 different standards it's easy to have kind of a scattershot, and it's understandable about why that lack of coherence existed under that system, but now that states have gotten together to lead this work together through their leadership and their innovation on their own they were able to say let's have a shared expectation of what we want for kids across our country, and provide better opportunities for us to collaborate, create better instructional materials, create better opportunities for learning and expectations, and actually be really honest about where kids are.



One of the things that this necessarily means is that as states are raising their standards, we're going to see this moment where if I’m a parent, and for year, after year, after year my kid's been proficient, and now these new standards, all of a sudden my kid is not proficient any more.  But I've got the federal government making these huge, big investments, how does that work?



So, as this implementation rolls out, I think it's so important that we figure out the right--and we need kind of the larger education community, and again, this is something that absolutely cannot be done by federal government, but figure out how we can  all work together to figure out how it is that we can have high expectations for kids and support teachers and being able to make those expectations valid.



So, thank you very much, and I will turn it over to Shannon.


(Applause.)



MS. WINTERS:  So, as my colleagues mentioned earlier, I'll be talking to you about the Race to the Top program.  But before I begin, if you'll indulge me, I have to tell a story about my all-time favorite moment since coming to work here at the Department after teaching for eight years.



I found myself in a meeting for the ISU which Jackie just finished describing, and we had a new colleague who was on detail from the -- from another office here at the Department.  And I knew her name was Carol.  She's talking about what she's going to be working on throughout the meeting, and I keep looking at her thinking my God, that woman looks so familiar to me, her mannerisms, her voice, where do I know this woman from?  And end the meeting, run off to the next thing, and a couple of days later we're in a larger meeting with a larger audience, and the head of ISU at the time asks Carol to introduce herself to the group.



He turns it over to her and she says, "Hi, everyone, my name is Carol O'Donnell," and it dawned on me, that's my fourth grade teacher.  Not only is it my fourth grade teacher, Carol O'Donnell is one of two of my teachers, Susan Mann, my tenth English teacher being the other one. They were absolutely the reason I became a teacher, so to find myself sitting across from her and actually working with her again, we won't say how many years ago, was very special.  And seeing her here tonight makes me feel much more at peace with the fact that I'm presenting in front of a bunch of teachers.  I haven't done this sort thing since I stood in front of a classroom two years ago now.



So, I think it's a great example of how we're lucky enough here at the Department to have a lot of colleagues that have been in the classroom and still carry that passion for what that experience is like and the importance of that work.



So, I'm going to move on to talk about Race to the Top.  And as Jackie and Dennis mentioned, this is a good example of the type of funding that Dennis described as discretionary or competitive.  And Jackie had mentioned that while compliance and stewardship of public funds will always be our responsibility, Secretary Duncan feels very strongly that it is also our responsibility to support states in that work, and to constantly ask that question, how can we help you as states get this work done? So, Race to the Top is a good example of that philosophy and great thinking.



Through the Recovery Act, which Dennis had mentioned earlier, there was $4.35 billion dedicated to this Race to the Top fund.  And the program focuses on four assurance areas, and these assurance areas -- by assurance areas what we mean is, the Department has identified these as core reform areas.



The first being adopting the standards and assessments that can prepare students to succeed in college, and in their careers, and to compete in a global economy.  Building data systems that measure student growth and success, and inform teachers and principals about how they can improve their instruction.  Recruiting, developing, rewarding and most importantly retaining effective teachers and principals, especially where they're needed the most, making sure there's equitable distribution of these great teachers and leaders, and focusing on turning around our lowest achieving schools, and our persistently lowest achieving schools, those schools that for decades have failed to graduate more than 10, 20 percent of their students.



And these four assurance areas build towards broader goals, of closing these achievement gaps, improving our graduation rates, and insuring college and career readiness for all of our students.  



In order to be eligible for these funds, states really only have two requirements.  One, that their state fiscal and stabilization funds applications were approved.  Jackie alluded to that program.  It's one of the four that is covered and administered by the ISU, and that nothing in the state landscape at the time of application would prevent linking teachers to student achievement.  Those were really the only two eligibility requirements.



So, at the Department as we march towards performance management, Jackie mentioned technical assistance before, and I'll be talking about that, as well, as I describe all three of these programs. That's what we're talking about when we describe the work that we do in trying to answer those questions to states, how can we support you in doing this important work that you're doing?  How can we collectively get this work done?



So, for Race to the Top, the way we're delivering our technical assistance, you picture a pyramid, the bottom level of this pyramid, the broadest level, that will represent the support that we provide to all states, not just Race to the Top grantees, but to all states for national convenings, sharing the work that's come out of the Race to the Top work, and the findings and lessons learned, best practices.



The middle level is the work that we conduct with our Race to the Top grantees for communities of practice, and the development of common resources and tools. And then the top level where the pyramid comes to a point, our most focused level, is how these can be individual support that we're providing to each individual Race to the Top state.  



There will also be -- we've had two phases of this competition.  There will also be a third phase, where states who have previously applied will be given another opportunity for additional funding.  



The next program is Race to the Top Assessment, so on this cover page what you see is RTTA, we love acronyms around here, we have a lot of them.  While it shares the name Race to the Top, grantees did not have to be  recipients of Race to the Top funds in order to be eligible for the Race to the Top Assessment Program.  



It's another good example of investing federal dollars in order -- with the ultimate goal of creating space at the state level for innovation and collaboration.  And the context for this grant program is that states weren't happy with the assessments that they had available to them, and it was very frustrating to have what felt like 50 efforts, individualized efforts, each state working kind of in a silo to develop assessments that ultimately they felt were not getting the job done. 



So, the purpose of the Race to the Top Assessment Program is to create a system that is more effective for creating these instructionally useful assessments.  And what we mean by instructionally useful is, assessments that give us more accurate information about what students know, and what they're able to do, achievement of standards, student growth, not just the sort of quantitative did you reach this benchmark, but  where did the students start, where did they end up at the end of the year, that growth is what's really important. And whether those students are on track for college and career readiness by the time they graduate from high school.



The focus of this program is also to reflect and support the instructional practice, so having that full circle coming back to what teachers are doing in the classroom and what's really working, and supporting that.  And assessments that include all students, English language learners, students with disabilities, all students.



The way it's set up is there are two consortia of states.  They are -- so, I'll give you the name and a brief description, and explain how they came about.  But the first is referred to as PARCC, which is the Partnership for Assessment of Readiness for College and Career.  And that's a consortium of 29 states  in total, Florida being the lead state.  And those states self-selected into that particular consortium. 



Another second self-selected group is the Smarter Balanced Assessment Consortium with 25 states in that group, with Washington State the lead state.  And, again, the purpose of this is -- what both of those consortia are doing is working on creating new reading and language arts and mathematics tests for grades 3-8 and high school to replace the existing state tests. These new tests that they are in the process of developing will be operational in school year 2014.  



The last program I'll be talking to you about this evening is Race to the Top Early Learning Challenge, so the third lovely acronym there.  And this program is really about one thing, making sure students are prepared when they enter the kindergarten classroom, especially students of high needs.  So, too many children right now are entering kindergarten and they're already behind.



This includes many children who are in early learning programs with the primary focus being on making sure they're ready for kindergarten, but there's currently such a wide spectrum of quality in those early learning programs, so there's no guarantee that when they arrive in kindergarten they'll be actually ready.  



So, the Early Learning Challenge Program will challenge states to improve the quality of these early childhood programs, and  close the kindergarten readiness gap for children with high needs. 



The neat thing about this program is it's a joint effort between the Department of Education and HHS, Health and Human Services.  Sorry, another acronym.  So, this is an example of multiple federal agencies recognizing that they have a shared focus, and realizing that rather than investing our dollars again in silos, thinking about how can be smarter about this?  How can we join our efforts and get more impact with the investments that we're making?  So, this is a great example of that.  And it's another way for grant programs moving forward across all federal agencies.



The bar for this Early Learning Challenge Program will be set high.  The award size will range from 59 to 100 million, depending on the state population of children with high needs.  And I think that's pretty much it.  This program is still in development, so there'll be lots of information forthcoming, and feel free to check on that.  



Actually, the last slide we have here provides three links that you can go to, and these will give you more information on each program.  They'll also give you more information on actual people that you can contact with questions for any of these programs specific to your state.



And I think with that, we're turning to questions and answers.


(Applause.)



MR. RITSCH:  Thank you, Jackie and thank you, Dennis.  We're going to bring some chairs up for all of you so we can start the discussion.



Again, if you have a question or comment on line, you can email us at ask.ed@ed.gov., or on Twitter at patch tag ask.ed.  



I will revisit the comments and questions that we have here in the room.  Also, for folks here in the room we've got -- I'd like to draw your attention to a number of publications up front.



So, the Blueprint for Reform here, this is the large magazine-sized publication, is our proposal to fix the goals of No Child Left Behind, keep the things that are good about it, improve the things that are not.  This is officially formally known as the Reauthorization of the Elementary and Secondary Education Act.  We put this out in March of 2010, and it summarizes our education reform plan as informed by conversations we've had in all 50 states and territories with educators like you, as well as business leaders, global leaders, parents, students.  This is a good document to take a look at.



Last week we really covered what's in this brochure, which is an overview of the Department of Education, what we do, how we were started, what we don't do, and how the office is structured, how the Department is structured.  



And for the resources, again, these are all on line so you can check all of this out, these are 800 numbers, websites, things that might be useful, to our Office for Civil Rights, Federal Student Aid, our Doing What Works series which are resources for teachers, our research-based practices to help you do even better in your classrooms.  



I mentioned the Blueprint for Reform.  This is especially for teachers. It's all built for teachers, and it's a really -- takes this document and makes it a little more approachable for classroom teachers what the impact of this would be for you in your classroom.



There's another way to look at it, too.  We've got an animated video, a Teacher's Guide to Fixing No Child Left Behind.  It's on  You Tube at youtube/USed.gov.  It's on ed.gov. It's on DVDs that we have in the room, so take a look at that.  It's kind of fun.



And for those of you that still read books on paper, and I'm one of those people, a bookmark that on the back of it has ways to connect with the Department on Twitter and Face Book, all these different things.  So, feel free to take that stuff with you, and take extras if you know of other people who would like them.



We have been joined by those teaching professor fellows that I mentioned earlier.  They're all at the back of the room, sitting at the back of the class.  They arrived late.


(Laughter.)



MR. RITSCH:  They're tardy, we're marking them down for that.  



I want to introduce our new crowd. They just arrived this week.  We haven't exhausted them fully.  They're with us for the next -- essentially, the next school year and joining us out of the classroom for a year here in Washington. Stand up folks, wave when I call your name. We've got Greg Mullenholz, Greg, and wave to the camera, as well, Greg.  Okay.  Excellent.


(Laughter.)



MR. RITSCH:  Greg teaches nearby in Montgomery County, Maryland.  And also is a coach of Brighter Teachers, as well, sort of - 



MR. MULLENHOLZ:  Staff development.



MR. RITSCH:  Staff development, there you go. Genviette DuBose from New York who works Arts Integration School is here with us.  Shakira Walker from Boston working on our Early Learning team here.  Mary Ann Woods Murphy, Spanish teacher who's from New Jersey, former Teacher of the Year in New Jersey.  Welcome, Mary Ann.  Claire Delake is in Office of Innovation and Improvement from  where, Claire?



MS. DELAKE:  Albuquerque.



MR. RITSCH:  Albuquerque.  Right?  Great to have you all here with us.



So, let's turn to discussion.  We've got microphones that we'll kind of run around the room, so you can just raise your hand, and we'll come to you. Again on line, you folks know how to ask questions.  And I'm going to move over here, and I see we've got a bunch of - 



FEMALE PARTICIPANT:  Okay.  Good evening.  My name is Cynthia Harden, local educator here in DC Public Schools.  I had a question, thinking about the fact that we spend about 2 percent or less of the federal money that we have towards education. We talk a little bit about not preparing our students for them to be prepared to go the work force.  The idea that you discussed these different programs that you all are doing for the Department of Education, I guess where do they come from?  That last time we kind of talked about competing on an international level, so where do we stand internationally? Is this something that we're doing from the research from that, or is that nation wide?  Where does that stand?



MR. RITSCH:  Let me just clarify the spending stat—it’s that of all of education money spent in the country, about 10 percent of it comes from the federal government not less 10 percent.  Okay?  And the remainder as a percentage of the federal budget.  We don't know. It's 100 percent our budget to spend on education I can tell you that- 


(Laughter.)



MR. RITSCH:  So, international comparison, Jackie, do you want to take that one?



MS. GRAN:  So, the best place to look for that would be the PISA, and there are a few other places as well, but the high level point is not well.  I believe we're 24th or 25th.  I definitely want to double check that, but what we do know is that we've dropped pretty far, especially – not just in terms of absolute achievement, but also in terms of students who are going to college, leaving college.  And so when we do look at the kind of case for investing more and doing more in education in the country, that question is really front and center both for the moral error, what it means for each individual child to be able to define their life for themselves that they want, but also for the economic case for the country about what it means to have fallen so far behind as a nation when global competition is what it is.



MR. RITSCH:  We're looking quite closely as some other nations' practices.  Just in March we had an international summit on the teaching profession in New York where we had [unintellible] nations, the equivalent of our Secretary of Education, their Education Minister came along with their National Teachers Union, as well as other distinguished educators to really share best practices from around the world.  And there's a report that came out of that summit, you can see on ed.gov and other places. There was a report going into the summit that surveyed practices all around the world by OECD, and you can check that on this, as well.



MS. GRAN:  You want to add to that?



MR. BEGA:  I'm just going to add to the context in which our comparison with other countries is relevant.  If you were to walk out here and go across to the building across the street, walk up to anybody at random and say where do you think the United States ranks in education compared to its peer nations around the world?  I don't think many would say 24.  I don't think many nations -- I don't think many people would think that we are 10th in the world college graduation ratios.  So, there's not that sense of expectation that I think is driven by folks misunderstanding of where we rank as other countries have moved well ahead of us.  It's not that we're doing -- well, maybe we're not doing some things we should be doing, but the rest of the world has accelerated their attention to education because they see it as the avenue to economic prosperity.  And maybe we're standing still as other countries have figured out, they're just going to zoom ahead and they're not going to wait for us to catch up.  



So, the data are damaging in the quantity, but they're also damaging in the quality because it gives us a -- we are far behind, not a lot of people know that.



MS. GRAN:  So, just to follow on the second part of your question about what is it that drives the particular programs that we have.  We also do go to the research first.  And then there's another question about some of this work, for example, comprehensive state reform, how it’s actually been done in this style before, so one of the things that I'm so excited about in the Race to the Top about is that -- Shannon has outlined four different assurances that were the areas of focus where we said to states we think it's important to raise your expectations of what this can achieve to support great teaching and great school leadership to address the lowest performing, chronically low performing schools and to create data systems that provide relevant information for teacher prep programs, for making professional development moving away from the kind of one-size fits all we're going to throw at you, and more in terms of what's actually reasonable for my practice in my classroom.  



And with each of the 12 grantees, they all have really different from each other.  We've got different approaches about how they're going to think about improving support for teachers.  They have different paths for how they're going to think about school leadership pipelines and things like that.  And I'm so excited to see how that worl unfolds so that we can gain more lessons and more knowledge and make that more useful.  Since we do know they're aren't silver bullets, and we are trying to figure out how we can learn from the great work that's being done, and share it more widely. 



MS. WINTERS:  The only thing that I'll add to that is one thing that the Secretary says over and over again that I know you all really appreciate is with that as our ultimate goal, it's about thinking about what is best for our kids, what those ultimate goals are, and then letting states figure out what the means are that makes more sense for them.  So, I think that is that level of flexibility that is so important and allows for creating that space for states to be innovative and to collaborate without us at the federal level  presuming that we have all the answers and being very prescriptive on how states should do it.



MR. RITSCH:  Other comments or questions?



FEMALE PARTICIPANT:  Hi, my name is Terry West. I'm an Einstein Fellow at the National Science Foundation.  I have a question about the -- if there are any provisions in Race to the Top for professional development.  



When you talk about sharing best practices, okay, those that are getting an opportunity to share are going to need professional development so that they can take those practices and put them to the best use in their classroom.  What kind of provisions are we looking at for professional development?



MS. GRAN:  So, the goods news is that there are parts of Race to the Top proposals that get exactly to that question.  And the other good news is that we're not telling them how to do it.  So, what we’ve said to states is that that as you’re thinking about designing a comprehensive system of educator preparedness that looks at the whole trajectory, starting with the recruitment of potential teachers, how are their programs supporting them to prepare them for the classroom. Once they get in the classroom, what's the mentoring, what's the induction.  As they proceed into their career, are they getting the professional help and relevant support that's needed.  How are you as a state going to build a full system of educator effectiveness that looks at all of those questions, and that professional help is an absolutely essential part of it, so the Race to the Top application did ask states to think about how their approach to do it, but it did not tell them how they should they do it.



So, to answer that question on a state-by-state basis, you actually have to look each of the different state Race to the Top ones, but that question of how the support will be there was definitely one of the priorities that we asked states to write to.



MS. WALKER:  Hi, Shakira again.  I want to know, you mentioned that under the new provisions, states will become a more compliant system to support accountability.  So, just exactly how do we hold states accountable for using that money?  Because, historically, funds let's say haven't necessarily been withheld, so what will you do if all these wonderful things that states put on an application are really not realized?



MR. RITSCH:  The State Fiscal Stabilization Fund money under the Recovery Act, of course, is half of it, I believe went to essentially save jobs and support more, in a formula-based way to states.  But the states that get it had to make some assurances, what are we doing also to insure that they're following through on those.



MS. GRAN:  So, I will take a shot  at answering the State Stabilization part even though it’s a little bit out of my expertise area.  But within the Race to the Top, it's such an important question, so there are two ways to really look at it.  The first is how do we help states succeed in their work, and the second is what tools do states really have at their disposal to do the work?



So, the tools that we gave them where states were receiving between $75 million or $700 million for this massive grant. The flip side is that any one, and you think about as a teacher we do our lesson plans, so then start executing the lesson and you realize that a couple of kids are actually on a different page and you need to do a couple of quick tweaks to figure out how to get everyone back on the same page again.  We're constantly adjusting for better outcomes.  



So, states are able to approach the Department and say we're implementing in this way.  We think that if we do a small tweak we can do it even better, and then the Department has a process by which we can consider whether or not we would approve that.



Then there's the penalty side, which is that ultimately the Department does have the discretion to withdraw if a state is not meeting the aims and the goals of the proposal that it's seeking.  So, it comes down to the question of like what is the right way that we can best help support states?  And at what point would it be bad, it would prompt a question is this moving forward or going to reach the goals?  



We're a year into the program right now, so the past year has been a lot of  building systems and putting processes into place.  States have approached us in so many different and really exciting ways, so some states have actually said Race to the Top is the way our state education agency will be from now on as far as is the philosophies and programs are embedded throughout so it's not as if there’s going to be the Race to the Top, like team within the department working on it, it's actually the vision and the common goal. So, as they've been rolling out this work, it is -- it was hard to write a proposal.  And then once they got the grant, that's when the really tough work begins.  That's actually the change.



MS. WINTERS:  I would just add, again, I don't want to speak in specifics on SFS, but what I could say is that not just in the ISU or the core programs but across the Department we're having conversations about smarter ways to provide that support and monitoring to states, and again, it's just like in the classroom.  You need those early warning signs, you don't want to just give a test at the end of the year, and if the kids don't well, and if they don't, it's too late to do anything about it.



So, rather than putting everything on an annual or end of the year report, having more of a realtime conversation with our grantees, checking in with them regularly on how things are going, where they're struggling so that we can be a partner with them in figuring out okay, what's working, what's not working, and how do we need to adjust to make sure that they reach those ultimate goals.



And that's true not just for the discretionary stream of funding, but for formula funding as well. You could say that because they're formula funds, you have less of an opportunity, less flexibility to hold states accountable.  But what we found is in conversations with even our formula grantees, the level is there, they really want to make sure these funds are spent well, and they are, because we're checking in more regularly, and having more consistent conversations with them throughout their reporting period.  It's much more useful to them as grantees being with the formula funding because they're able to check in with us and say okay, here's how it's gone.  Do you have any thoughts on how this could go better, or just wanted to let you know this is not working for us. So, again, it's more information in real time that helps both sides of that partnership to make sure we're reaching our goals.



MR. RITSCH:  All right.  Just a reminder to folks on line, you can email your questions to ask.ed@ed.gov or on Twitter hash tag asked.



FEMALE PARTICIPANT:  Yes.  Hi, again, it's Mary.  And I was interested in the technical assistance part, and to know, you asked part of it.  Is technical assistance prior to getting the grant, and then checking in as the grant is received?  And I'm also wondering if there's any attempt to connect winners across the country?  In other words, what you're asking sounds mighty similar to this other grant winning state.  Perhaps you want to create networks and connect with their expertise. I wonder if that's something that you thought about, or are planning to implement.  Thanks.



MS. WINTERS:  So, I'm happy to start, and then I'll hand the microphone over to Jackie.  I think that's one of the things that's most exciting about the work on the ISU team, is that given this new approach we are -- that is a main focus for us, to search for those economies of scale.  So, where can we pool our efforts?  So, similar to the description I gave for the Race to the Top Assessment Program, where states were frustrated by their individual efforts and have instead moved to this group effort, what makes sense for all of us, two minds put together are better than one.



So, that's certainly a major focus  for the work of the ISU, is to help states as they are realizing what their needs are, putting them together with other folks who have similar needs and similar ideas, so that they can join forces and leverage that impact.  Because we do have that great vantage point, and that's true across the entire Department.



One thing that we feel responsibility for in providing support to the states is states don't have the luxury of knowing what is going on in the other 45 states, and U.S. territories.  We do have that vantage point, so we feel it is our responsibility to use that and to disseminate that information across that country.



MS. GRAN:  This is something I'm really excited about.  One of the -- I mean, I cannot think of the number of kind of like over the past 15 years the number of like conferences that I've sat it on and drifted off during,  or presentations where you're like, oh, this actually is useful. And within the Department, we have a range of different approaches to technical assistance across lots of different programs for the last year, some of it successful, some of it not as successful as it needs to be. 



So, with the Race to the Top grantees, basically what we've been doing, we've done one thing this past year, and we're going to do a slightly different thing going forward.  So, the past year what we've been doing is trying to be as responsive as we can to what the grantees needs are.  And then when we get them together, it's not the kind of like stand and deliver here is your silver bullet solution to the problem that doesn’t exist. 



Instead, what it is, is it's getting states together -- we'll bring together 12 grantees with representatives from -- they choose their team that’s going to be at these gatherings, they figure out the right folks to have for their team, go get them together in a room and say let's workshop your problems.  Talk about something you're struggling with and we're going to bring experts based on the needs that you've expressed into the room with you.  And instead of experts saying here's what the experts think, you're going to present your problem, and then you're going to get good critical pure feedback from other states and from other experts.  So, that's one different approach that we've been taking at this posture that I'm really excited about.



What we need to do better is we need to a better job of helping states [unintelligible]. So, for the past year it's been very much what are states saying they need, and how can we try to be responsive to them?  And now that we're kind of getting out of -- we're kind of still in our own infancy as an Implementation and Support Unit, and as we go build our own work out, one of the things that we'll be looking to do in the future is not just trying to be quickly responsive, but also trying to say hey, by the way, some issues that might come up in the future include the following.  Would you like us to start building out support for those areas?



An important piece of all this is how do we translate that for our grantees?  So, part of the work of this technical assistance system is gathering the lessons from those conversations and creating and providing tools so that states who aren't in the room for that, who have access to the knowledge, the experience, and the--If I'm a state that's not a Race to the Top grantee and I want to think about building a system of educator effectiveness, what are the things that I should be thinking about?  What are the questions I should be asking myself?  What's the roadmap that I should be developing so that this become a hero group of states get to do this work. But your target investment in states that are doing the work that is going to be useful for everyone.



MR. BEGA:  I'd just add one other point, and that -- with Race to the Top we have a unique opportunity to move away from a pattern of funding where everything is aligned vertically, but we don't encourage an opportunity to share across state lines what may be promising practices that some other state hasn't thought.  An example is work that is going on in some parts of the country with STEM, the group.  There are a lot of states, a lot of local school systems that cannot recruit and retain credentialed math and science teachers.  I've been in places where  on one day an announcement is made that X number of social studies teachers are being laid off, and then next day there's an article in the paper that a recruitment team from that same district traveled overseas, trying to recruit math and science teachers from other countries. 



And it creates a situation where there's a disconnect between what we're trying to accomplish, and what resources we've devoted to that.  So, anyway, an ad hoc example of that is creating an opportunity for those persons within the Race to the Top environment within their states to talk to one another across states about what are you doing with non-traditional employees, for example?  Are you looking at folks that have been recently laid off, or individuals that have content credentials who may be interested in coming into the region professionally?  And really looking at Race to the Top as a systemic innovation, not just a funding innovation, where we can kind of create the nexus where colleagues are talking about their strengths and weaknesses, insuring them. They may use different language, but the outcomes would be  the same in terms of hadn't thought of that. I could use my chamber, I could use my large employer, I could use whatever enterprise there is to encourage people to consider teaching as an alternative profession, as a second career, or as a primary career because they realize they got  to the top of their career ladder, and the ladder was leaning against the wrong wall, and teaching may be a good calling that they overlooked the first time.



MR. RITSCH:  We've got a question from online.  Lisa.



DEPARTMENT OF EDUCATION STAFF: So, Larry from West Jefferson, North Carolina online asks or says please explain how tying mandated adoption of common core standards to federal funding is not Department of Education meddling in the state curriculum development,



MS. GRAN:  So, that's -- I really glad that question was asked, because I think this is a misperception, a myth that’s been out there. The only connection that we've done between the common core standards at the U.S. Department is that over 500 points, I think it was something like 20 points or 40 points we give the Race to the Top application which [decides that it wants] to do it. It's certainly possible to win our Race to the Top without adopting the common core.



One of the things I actually thought was really neat was that states that applied for Race to the Top that didn't win and knew they weren't going to win, still went ahead and adopted the common core anyway, because it's something that they chose to do because they wanted to do it.



MR. RITSCH:  This also is specific to Race to the Top and let’s look to our proposal to reauthorize the Elementary and Secondary Education Act.  The emphasis is on having college and career-ready standards, and there are two paths, two choices to get there.  One is to adopt the work that the states have developed together, the common core, which as Jackie pointed out, around 45 or so have already done it.  



And the other path, if that's not right for your state, is to work with your higher education system, your community colleges, your four-year colleges to really develop and certify that your standards that you teach in K-12 truly do prepare students for college level work. As Jackie said, 60 percent or so of college students, particularly community college students, requires some level of remediation when they get into college after high school.  That indicates that those standards aren't college or career-ready, that diploma didn't get them to be college-ready.



So, if the emphasis is on college and career-readiness, we don't especially care  how you get there as long as the standards are high at that time.  Yes, Cameron.



FEMALE PARTICIPANT:  I’m a school counselor. Every time I check your website and read the news, it’s all about teachers. Where do we fit in as school counselors?



MR. RITSCH:  Where do school counselors fit in?  First, let me acknowledge  that you're absolutely right that we spend a lot of time, probably most of our time talking about the role of a teacher which of course is a critical role in the classroom, but then there are so many other folks who help teachers work with students, and you're one of them as a counselor.  



We, in a number of different, if you teach in a high school or principal?  Okay.  So, one function that you have, I imagine, is to help students on the path to college and see what their options are.  Right?  Which ranges from everything from what courses you need to take to be college-ready, to what courses do you need to take to get into the career that you might want to do, we'll set that career pathway where you -- how do you take the SAT or ACT, how you apply for financial aid, all of these different things, which when our goal is to become number one in the world once again in college completion, where we're at the bottom of the top ten.  



The role of that counselor in that particular function is essential to that because teachers can prepare them all they want for college work, but they need to figure out how to get there, and how to make it work.  Right?  And we ought to have a discussion about all the things we're doing to make college more accessible to students of all financial backgrounds.



We have -- this is one area where we have -- are seeking, I think, to really put an emphasis on school climate as a whole, counselors are key, of course, to that environment.  And to offer flexibility to the school districts and states in how they access money to support school environment.  So, rather than having fairly narrow buckets of money, streams of money that address certain aspects of culture of the school, the environment of the school, having a larger pot of money that may be accessed so that you can really comprehensively address your needs in this area, and counselors would be a part of that.



So, that's sort of a budgetary and priority way of answering the question.  And then on the other side, we start thinking ahead to our Back to School, to where we're talking about maybe doing a roundtable with counselors at the same time that we're doing roundtables with teachers individually around the country, so your point is well taken.  Thank you.



MS. GRAN:  I would just add that my mom's an elementary school guidance counselor and she just retired after 37 years serving that role.  And one of the things that I saw throughout my childhood, when I was teaching, and now in my current role, of the things that I’ve always just been in awe of is how the school counselor's role is -- I mean, it's not defined anywhere.  I mean it's connected to so many aspects of how the students to get -- the school system to get the necessary providers, be able to identify the mental health resources necessary, services for kids who are homeless.  There are so many aspects at so many levels, and seeing how counselors do that work together also shows their success as well.  It's just something that -- very conscious of both the equivalents and the level of -- the putting all the pieces together of the work that it involves.



MR. RITSCH:  Also, on ed.gov or on You Tube here in the great series we did in 2009, Fairfax County, Virginia, our state fiscal stabilization job money, job saving money from ARRA helped save the jobs of counselors. They prioritized that in Fairfax County, so we showed those counselors in all the different things that happened when that money was implemented.



MR. BEGA:  I was just going to amplify the points here of the many avenues we've created to solicit the input from teachers throughout the system.  We've got all the electronic media access you could want, Face Book response, Tweets, You Tube, all that.  We conducted probably 50 roundtable discussions with teachers, at-risk counselors at locations around the country, not with the idea that if we want your opinion we'll tell you what it is.  It's more to find out where we are hitting the mark with message, where we're being clear with what our initiatives are, and conversely where we may think we're being very clear, but our colleagues at the local level are saying this makes absolutely no sense at all. 



Now, we could disagree.  If we agree it makes sense, if we disagree on the goal that's one thing, but if we're not making clear what our expectations are, and the avenues to get the responses are not clear, then we're not fulfilling part of what the Secretary has mandated us to do, which is listen to the stakeholders who are the beneficiaries of what we do, as well as the providers.



MR. RITSCH:  Is there another question online?



DEPARTMENT OF EDUCATION STAFF:  Janine in Yoshun, Missouri says I believe in strong public schools.  I heard your second presenter wants all schools in a system to be excellent. If that is true, why is the Department of Education pushing charter schools?  Why do you need charter schools to get Race to the Top funds, cause that's what my impression is.  There are bad charters, as well.



MS. GRAN:  So, thank you for the question, and I do want to make sure that I take all elements in account. I appreciate that.  



So, the first question about having a system of excellence.  You know, when the Secretary talks about charter schools, he talks about wanting more good charter schools, not just more charter schools, because the reality of charter is to your point, there is variation among the charter school community, just as there's variation among the traditional public school community.  So, among these public charter schools, you'll have some charter schools that aren't meeting the goals of their charter, and some that are breaking all boundaries and really creating this quite amazing incredible examples of schools that are getting all the kids to graduation, into college, and in some cases even supporting them as they go through college.  



Supporting charter schools is actually not a requirement to receive funding from Race to the Top.  Shannon mentioned the two requirements of Race to the Top. The two requirements were that you had an approved state fiscal stabilization on your application and that there weren't any laws in place that actively prevented matching up teachers and student achievement, so there was actually no charter school requirement.



But similar to something I think we talked about, for example, the professional development question, there was a part of the Race to the Top points that did look for the opportunity for innovation charter schools to give states points for those who chose to do it.  So, again, somebody with high points, was something that you could do for Race to the Top. It wasn't actually an eligibility requirement.



There were a couple of other questions in there.  



DEPARTMENT OF EDUCATION STAFF:  Why is the Department of Education pushing charter schools?



MS. GRAN:  Yes, so, again, let me just go back to what Secretary Duncan said. You know, I actually think about how he was a superintendent in Chicago.  I feel I’ll actually speak this for him, but what I see when I think about the work that he did in leading the Chicago public school system was how many of these charter schools to create opportunities for innovation in education.  How  can they keep these as public charter schools as part of the public school system that are spaces where I can try out this with the various programs that exist in Chicago.  How can I use this as an opportunity to try out new ways to train teachers.  And if these ways work, then import those ideas into traditional public schools. And if these ways don't work, well, it's a good thing that we tried them, and took a look at whether or not they worked or not, and let's go figure something new out.  Do you have anything to add?



MR. RITSCH:  I was just curious, in this room does anyone teach at a charter school?  Yes, several of us. So, one thing I would agree, because I've noticed it in so many conversations we've had with teachers, teachers in traditional district schools and teacher teaching in public charter schools need to talk more to each other about their respective jobs.  And I think you'll find how similar they actually are, and similar challenges, and things that motivate you and otherwise; that there's not a great understanding if you haven't taught at both types of schools of what it's like in the other.  So, just a challenge to educators is to really engage with those teachers and folks who teach in that type of school.



Other questions or comments?  Yes, ma'am. Right up front, we'll get a microphone to you.  Hold on for a second.



FEMALE PARTICIPANT:  My name is Jennifer Curetch, and I'm from Seattle, Washington. And I would like to thank you for helping the State of Washington to improve its teacher evaluation system by creating a four-level system, and pushing us to look at quality teaching.  And my question, I'm just here on vacation, is that I - 


(Laughter.)



FEMALE PARTICIPANT:  I attended the first one on line from Seattle.  And I'm curious about why you're having a series.  I got this -- there's a program in Washington called the Center for the Strengthening of the Teaching Profession, which is what forwarded the invitation to me.  And I want to know what your goal is, what you hope to accomplish by having us come both virtually and in person here with the series?



MR. RITSCH:  Well, we wanted to meet you, Jennifer.  


(Laughter.)



MR. RITSCH:  And we achieved our goal. Got you there.  So, we've had conversations all over the place with teachers, your state, all the states I imagine. We have them all the time.  We are teaching fellows here and there helping us coming through, helping us understand how -- what teachers -- how teachers would interact with our policies, what they think are the challenges in their classroom.  And one thing we've noticed is that teachers could really be empowered better to understand the different levers that they have at their disposal in policies.  So, as I said at the top, in this sort of decentralized system of education that we have where we have 50 states with various accountability systems, standards, although they're coming together around a common set, more than 14,000 school districts, more than 95,000 public schools, billions of teachers and other educators, there are all sorts of places along the way where change has happened, that things are done to you, and things are done to help you, and that sort of thing.  And then if you understand that, when you need to make some change yourself, you know where to go. 



So, the series is kind of designed to really help you as teachers know how to engage with that system at the right level.  So, when Arne Duncan comes to have a conversation with you, you know what to pin down on at the federal level, and then you know what to hold back so that you can go talk to your school superintendent about it, or your school board, or your principal.



We're not able to solve everything from here.  We don't intend to.  We talk a lot about the flexibility that we want to give states and local districts to do what they need to do.  So, we hope that you will go back armed with some information about how you can raise your voice as a teacher in the right places at the right -- in the right spots where it will be effective. 



And our teaching goals, in particular, are going to be helping teachers over the next year to understand that, so that you really have this army of teachers around the country who are empowered to speak up again at the right points so that you can feel effective, that you're not yelling against a wall that really can't help you.  Does that clarify the goal?



FEMALE PARTICIPANT:  Yes, and it's politically -- are there some points coming up with these grants, and you mentioned the early part of the program. But there are teachers, at least in Seattle, that the Department of Education grants are done to us, and then sort of after-the-fact you find out about them, and we don't play much of a role in going after them.  And the school -- it gets done to the schools.  We have some six schools there and the teacher where a teacher incentive grant program has just come in.  And I want to change that somehow. Though I think it's very exciting the work that the Department of Education is doing.



MR. RITSCH:  So, this gets to that goal, is that now by understanding how the career process works, and what sort programs are here. Every time we do one of these programs we’re highlight what we’re doing acorss multiple programs.  By understanding that, we can better engage with the folks who do write the grants and do implement the grants.  And I can always tell you a bit more about that.



Another way that you could be connected to us is when you register for this,  you could choose to give us -- to sign up for emails that other colleagues in education receive from the Department.  Those are loaded with announcements of grant competitions, or it's all these different things, so you'll start to get that, and if it's something you don't want, toss it, and if it’s something you do want and you think other might, forward it to them so that they will sign up, as well.  And we hope that will help cut some of the distance between the money that we're putting out and what you do in your classroom out.



MS. WINTERS:  I understand that in those announcements for new competitions for teachers that are interested in what's coming up, and getting involved in the design of these programs.  There are often periods of public comment where you can invite—pay attention to those announcements for our upcoming grant programs.  That's a great opportunity for you to take a look at what is outlined in that grant program.  And, as Massie said, raise your voice and contribute what your thoughts are on how to make those grant programs better. 



And then I think just in general, events like this, if I could just add to what Massie said, selfishly we work for you all, and so events like this where we get to interact with you and hear from you, you are the on-the-ground practitioners, so it doesn't make any sense for us to kind of hang out in this building in Washington, D.C. without any contact with teachers.  So, honestly, this is what invigorates us and motivates us, so I appreciate events like this too.



MS. GRAN:  Well, the other thing I'd note is that in addition to what Massie and Sharon said about things you could do for upcoming grants, there's also the reality of how grants that  have already been allocated play themselves out on the local level. So if you are in a district that received a grant, or you are in a district that received other grants, your school system is making a certain amount of decisions on where they want to go.  



I heard recently about a colleague’s mother who is a teacher at a large urban school system, and is really concerned about how kindergarten teachers -- like the role of the kindergarten teacher in the urban school system very, very often you got to the superintendent and it's now on a local committee about thinking about how kindergartens—about kindergarten is going to work across the larger main school system.  And I just think there are a lot of ways to engage in this.  And I can comment the points that we were trying to get at through this part of the presentation that there -- that education is approached at so many different layers and levels, and perspectives that even after the grant is awarded and the dollars start flowing, and then there's -- so, there are so many days to treat that as well.



MR. RITSCH:  All of those layers require and benefit from teacher voice.  We promised to let you go in a few minutes, so I don't want to talk much longer.  One last question or comment, if we have it.  All right.



So, here's what I want to get back to.  


(Off mic comment.)



MR. RITSCH:  Sure, come on up after and we’ll give you our cards. Okay?  So again thanks, folks, for being here tonight.  Thanks to our presenters, Jackie Gran, Shannon Winters, Dennis Bega had to leave early.  We really appreciate you taking time this evening. Let's give them a round of applause.


(Applause.)



MR. RITSCH:  So we'll meet again.  The third in our four-part series will be in two weeks, Thursday evening, August 11th again at 6:00 p.m. Eastern Time until 7:30 p.m. Eastern Time. The topic, "Fixing What's Broken in No Child Left Behind," so we go through that.  We'll talk about -- discuss what problems teachers, schools, and states have right now with NCLB. What are President Obama along with Secretary Duncan are proposing to fix what is not working. You may want to read either our Blueprint for Reform or Built for Teachers, also available in this room before you come next time. And we'll focus on the federal school improvement grant programs, SIG.  That's for low performing schools and how it might help in your school.



We will have the materials, PowerPoints, and other recommended readings on our web page on the teaching section of ed.gov.  We will send you an evaluation by email.  We love your feedback.  We're just getting that up and running, so we hope you'll respond to that.



To those of you in the room, your badges can be recycled when you leave.  Please do that. Exit again from the C Street side of our building, and we hope we'll see you next time either in person or on line.  And so, everyone, have a great evening.  Thanks.


(Applause.)



(Whereupon, the proceedings went off the record at 5:23 p.m.)





