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PR AWARD #: P407A250014-NORTHEASTERN STATE UNIVERSITY
CITY/STATE: TAHLEQUAH, OK

PROJECT DIRECTOR: JUSTIN CHASE

PROJECT TITLE: RIVERHAWKS RISING: EXPANDING OPPORTUNITIES

FOR POSTSECONDARY SUCCESS AND EMPLOYMENT
PROJECT DESCRIPTION:

Northeastern State University (NSU) requests funding to expand the RiverHawks Scholar
Program (RSP). RSP is a four-year inclusive postsecondary education, Comprehensive
Transition Program (CTP) certified, program for young adults with intellectual disabilities
(ID). RSP is built around four key pillars: Academics, Career Readiness, Independent Living,
and Social Skills Development. These pillars are integrated into every aspect of the
students’ college experience. Individualized learning goals and person-centered planning
ensure that RSP students have authentic access and agency in their postsecondary
journey. All RSP students live on campus in student housing, and RSP students take 75% of
their course load in inclusive environments, promoting academic success and career
readiness. RSP graduates earn a Certificate of Integrated Community Studies from NSU.
The RiverHawks Rising project will expand opportunities for young adults with ID in
Oklahoma, developing a model program that can be replicated by other institutions. To
expand opportunities for ID students, NSU will 1) expand enrollment in RSP by 50%; and 2)
ensure that 10 faculty members complete the newly created RiverHawks Educator
microcredential each year. To expand career opportunities for young adults with ID, NSU
will 3) ensure that 30% of RSP students complete at least one employer-paid work-based
employment experience before graduation; 4) develop a Work-Ready Certificate, endorsed
by the OK Department of Rehabilitation Services, adapted for young adults with ID; 5)
ensure that at least 50% of RSP students earn the Work-Ready Certificate by graduation; 6)
ensure that 85% of RSP students obtain paid employment above minimum wage within six
months of graduation; and 7) obtain 20 new work-based employment experiences. To
prepare RSP graduates to live independently, NSU will 8) develop an Independent Living
Skills Certificate; and 9) ensure that at least 50% of RSP students earn the Independent
Living Skills Certificate by graduation. RSP will partner with Local Education Agencies
(LEAs), state workforce organizations, and other departments and programs on campus to
implement project activities leading to the measurable objectives. Key activities include a)
hiring a new RSP Career Support Specialist and Project Coordinator who will work closely
with employers to develop the Work-Ready Certificate and related microcredentials,
prepare RSP students for success in the workplace, assist with placement into work-based
employment experiences, expand the number of available opportunities, and provide



professional development to employers and staff to ensure a positive, developmental,
inclusive experience for all parties. A newly hired dedicated RSP Admissions and Outreach
Coordinator will closely work with LEA partners to provide direct student and family
support, as well as professional development for teachers, school counselors, and
administration. This support will prepare high school students with ID, including low-
income and first-generation students who may be unfamiliar with IPSE programs, for
application to and success in higher education programs that meet their needs and
interests. An expanded and robust Peer Mentoring program will utilize the newly developed
Independent Living Lab to work closely with students on completion of the Independent
Living Skills Certificate (and related microcredentials). NSU faculty will benefit from the
opportunity to support RSP and all students through the development of a RiverHawks
Educator Badge, focused on inclusive learning.

PR AWARD #: P407A250016 WASHINGTON STATE UNIVERSITY
CITY/STATE: PULLMAN, WASHINGTON

PROJECT DIRECTOR: DR. MARCUS POPPEN

PROJECT TITLE: WSU ROAR PATHWAYS

PROJECT DESCRIPTION:

Washington State University’s ROAR Pathways initiative builds on the success of WSU
ROAR, the largest inclusive postsecondary education (IPSE) program in the Pacific
Northwest and the only residential Comprehensive Transition Program (CTP) in the region.
All proposed expansion activities are specifically designed to serve students with ID, as
defined by HEOA (2008). WSU Pathways fully addresses the TPSID absolute priority
elements with a plan that grows the number students served and the variety of inclusive
postsecondary programs offered. Goals: Through the 2025 TPSID project, WSU will expand
inclusive education, career development, and independent living opportunities for
students with intellectual disabilities (ID) by implementing eight interrelated goals: (1)
launch “Ready to ROAR” summer experience for students with ID who are still in high
school (WSU Ready to ROAR); (2) sustaining and enhancing our existing program (WSU
ROAR CTP); (3) developing a new two-year CTP program that is focused on advanced
studies (WSU ROAR Advance CTP); (4) increasing our emphasis on post-program supports
in order to strengthen graduates employment and independent living outcomes (WSU
ROAR Beyond); (5) expand opportunities for inclusive campus and community
engagement; (6) strengthen our efforts in advocacy, outreach and collaboration; (7)
enhance faculty and staff professional development; and (8) advance scholarship and
program evaluation. Activities: Our project opens a new K-12, Ready to ROAR to help high
school students explore inclusive higher education early. WSU ROAR Pathways expands
the largest inclusive postsecondary education (IPSE) program in the Pacific Northwest



(WSU ROAR CTP), establishes a new four-year WSU ROAR Advance CTP, and enhances
follow-up support for graduates of the program. By expanding and opening some new
Pathways, our project will increase equitable access to high-quality, inclusive
postsecondary opportunities for students with ID, particularly those from underserved
communities. Total students with ID served (5 years): 165. Breakdown: 48 in Ready to
ROAR, 90 in WSU ROAR CTP, and 27 in WSU ROAR Advance CTP. WSU ROAR Pathways
Partners. Campus partners include the Office of the Provost, College of Education, the
Department of Teaching and Learning, WSU Housing and Residence Life, WSU’s Office of
the Dean of Students, and WSU Student Accommodations and Disability Resources, and
more. Some of our community partners include Local Employers, Pullman Public School
District (LEA), Educational Services District 101 (LEA), the Washington Office of the
Superintendent of Public Instruction (OSPI; SEA), Washington Division of Vocational
Rehabilitation, and Washington Developmental Disability Community Services. Outcomes
and contributions to research, policy, and practice: ROAR Pathways will serve as a
demonstration modeling multiple on-ramps (K-12 summer experiences, two-year and four-
year CTPs, and post-graduation supports) to inclusive postsecondary education. Through
active participation in TPSID evaluation, peer reviewed research, and dissemination
activities to inform federal and state policy, ROAR Pathways advances inclusive education

practices.

P407A250017 TEXAS A&M UNIVERSITY-SAN ANTONIO

CITY/STATE: COLLEGE STATION, TEXAS

PROJECT DIRECTOR: DR. MARIYA DAVIS

PROJECT TITLE: TRANSITION UNIVERSITY FOR CAREER ADVANCEMENT AND

SUCCESSFUL ADULTHOOD

PROJECT DESCRIPTION: The comprehensive transition and postsecondary program —
Transition University for Career Advancement and Successful Adulthood (Transition
University) —is designed to provide individuals with intellectual disabilities (ID) with true
university experience while equipping them with the knowledge and skills essential for a
successful transition to independent adulthood. The mission of Transition University is to
deliver a comprehensive evidence-based post-secondary education (PSE) model program
that empowers students with intellectual disabilities (ID) through individualized person-
centered academic, career, and independent living supports tailored to their interests,
preferences, and future goals. The vision of Transition University is to establish a PSE model
that transforms higher education for students with intellectual disabilities in Texas by
offering high-quality learning experiences that promote lifelong success, independence,
and active participation in the workforce and community. This personalized approach will
foster academic achievement, support employment opportunities, and enhance



independent living experiences, culminating in gainful employment and improved
adulthood outcomes. The program will place a strong emphasis on 21st-century career
readiness, STEM and innovative technology integration, and active community partnerships
(e.g., LEAs, VR providers, employers), positioning A&M-SA as a leader in advancing PSE for
all Texans. Project Goals/Objectives: The project has 9 goals and 25 objectives designed
around the enhancement and expansion of an evidence-based training program for
students with ID: 1) Serve students with intellectual disabilities in the San Antonio region
and surrounding rural communities; 2) Provide individual supports for academic and social
inclusion; 3) Provide a focus on academic enrichment, socialization, independent living
skills, and integrated work experiences that lead to gainful employment; 4) Integrate
person-centered planning (PCP) in the development of the course of study; 5) Participate
with the Coordinating Center (CC); 6) Partner with one or more local educational agencies
(LEASs); 7) Plan for the sustainability of the model program. 8) Create and offer a meaningful
credential; and 9) Incorporate partnerships with relevant agencies (e.g., VR) and gain
feedback from these organizations for continuous program improvement. Transition
University will leverage the unique strengths of A&M-SA and its community partners to
prepare young adults with ID for successful adulthood. Activities: Transition University will
enhance and expand a sustainable evidence-based PSE model project through: (a) person-
centered planning; (b) inclusive academic coursework; (c) micro-credentialing system; (d)
Al and AT integration; (e) career development and field-based internship/practicum; (f)
independent living on-campus experiences; and (g) peer mentorship. Project Participants:
university students (including students with ID), VR/Transition professionals, LEAs,
employers, families, and community stakeholders. Geographic Location Covered by
Project: San Antonio, Bexar County, and adjacent areas.



P407A250018 GEORGIAN COURT UNIVERSITY

CITY/STATE: LAKEWOOD, NEW JERSEY
PROJECT DIRECTOR: SUSAN FIELD
PROJECT TITLE: THE NEW JERSEY INCLUSIVE POSTSECONDARY EDUCATION

CONSORTIUM: INCREASING ACCESS TO INCLUSIVE
POSTSECONDARY EDUCATION IN NEW JERSEY

PROJECT DESCRIPTION:

The NJ Inclusive Postsecondary Education (NJIPSE) Consortium is a partnership between
Georgian Court University (GCU) and Sussex County Community College (SCCCQC),
established to expand inclusive higher education opportunities for students with
intellectual disabilities (ID) in NJ. Funded under CFDA 84.407A, the Consortium will
address all nine components of the absolute priority, creating a new comprehensive
transition and postsecondary program (TPSID) that will support academic, social, and
vocational success. Through this partnership, SCCC will launch a new two-year inclusive
college program for students with ID, guided by the technical expertise of GCU’s federally
recognized TPSID program. GCU will strengthen its existing program by expanding person-
centered planning processes, developing a fifth-year honors option, preparing for
accreditation, and implementing peer mentor credentialing. An articulation agreement
between GCU and SCCC will enable SCCC students to transfer to GCU'’s residential
program as juniors. The NJIPSE Consortium will advance awareness among high school
students with ID by offering campus-based experiences, delivering information sessions
and professional development for students and school personnel, and collaborating with
state agencies, including the NJ Division of Vocational Rehabilitation Services and the
SPAN Parent Advocacy Network. At the regional and national level, the Consortium will
contribute to the growing movement for inclusive postsecondary education by sharing best
practices, building partnerships, and promoting college as a transition pathway for
students with ID. The NJIPSE Consortium will increase access to high-quality, inclusive
postsecondary education in NJ, preparing students with ID for meaningful careers, greater
independence, and full participation in their communities.



P407A250019 INDIANA UNIVERSITY OF PENNSYLVANIA

CITY/STATE: INDIANA, PENNSYLVANIA
PROJECT DIRECTOR: ALEXANDRIA KAPPEL
PROJECT TITLE: INDIANA UNIVERSITY OF PENNSYLVANIA

PROJECT DESCRITPION:

Indiana University of Pennsylvania (IUP) is applying as the lead agency for a Consortium
(IUPSRU Consortium) with Slippery Rock University (SRU) for a U.S. Department of
Education Transition Program for Students with Intellectual Disabilities (TPSID) grant to
fund programs at their respective institutions: Crimson Hawk Bridge at IUP and Rock Life at
SRU. The project will operate at their two campuses in rural Western Pennsylvania (PA).
Both will offer a high-quality, inclusive model comprehensive transition and postsecondary
program for students with intellectual disabilities (ID), including academic programming,
comprehensive socialization, independent living preparation, and integrated work
experience. Participants will be supported in a full collegiate experience and work toward
earning a meaningful credential. I[UP will serve students in Year 1 through an enhanced
College in High School program as it finalizes the preparation for CHB, a new, two-year
program to be fully implemented in the second full semester of the grant period. CHB will
build on its expertise in serving students with disabilities through its Labyrinth program for
students on the autism spectrum. Rock Life has been providing a four-year, non-degree,
certificate-based experience for students with ID since 2016. It will use TPSID funds to
expand its program and enhance the level of services. Program Goals and Objectives: Goal
1: Students with ID from Armstrong, Butler, and Indiana counties will successfully
transition into higher education. Objective: finalize and fully implement CHB; integrate
TPSID personnelinto ongoing Rock Life Program. Goal 2: Students will receive
comprehensive academic enrichments, socialization, independent living skills, integrated
work experiences, and career skills. Objectives: (a) 280 students served in the two
programs; (b) 60% of students successfully complete CHB; (c) 90% of Rock Life students
persist from year 1 to year 2. Goal 3: Students will transition into employment and
independent living upon completion of the program. Objectives: (a) 50% of students find
employment; (b) 75% of students transition to living arrangements that align with personal
goals. Goal 4: Strong partnerships will exist with LEAs in Indiana and Armstrong Counties.
Objective: Develop 10 MOUs with LEAs to serve students in western PA. In fulfilling these
goals and objectives, the Consortium will meet all elements of the TPSID Absolute Priority.
Activities: Through person-centered planning, students will work with professional staff to
develop an academic life plan that will guide their individual journey through the program.
It will assist students in their choice of classes, in which they well enroll at least half-time.
At least 50% of the classes will be inclusive university classes. Meetings with program staff,



at least weekly, as well as required, supervised study hours will provide students with
support in their academic work. Students will be able to participate in all university-wide
academic supports as well as social and extra-curricular activities. Undergraduate peers or
graduate assistants will encourage engagement with social events on campus. The
programs will provide career guidance, including program-specific classes, facilitated on-
and off-campus employment while enrolled, full support of the university’s career services
offices, and transition support to postprogram employment. Students who choose to live
on campus may live in a living-learning community in the residence halls where a resident
assistant will serve as a mentor and provide living skills activities to prepare students for
independent living after program completion. Programs will partner with high schools to
support students with ID who are still eligible for special education and related services
under IDEA. Confirmed participants include the Indiana Area School District, Indiana
Career and Technical Center, and Slippery Rock Area High School.



P407A250020 UNIVERSITY OF KANSAS CENTER FOR RESEARCH, INC.

CITY/STATE: LAWRENCE, KANSAS
PROJECT DIRECTOR: DANA LATTIN
PROJECT TITLE: THE UNIVERSITY OF KANSAS TRANSITION TO

POSTSECONDARY EDUCATION (TPE) EXPANSION —
DEVELOPING, ENHANCING AND IMPLEMENTING HIGH
QUALITY KANSAS COMPREHENSIVE, TRANSITION PROGRAMS
(CTP) (EXPAND TPE)

PROJECT DESCRIPTION:

University of Kansas Center for Research, Inc.
The University of Kansas Transition to Postsecondary Education (TPE) Expansion —

Developing, Enhancing and Implementing High Quality Kansas Comprehensive, Transition
Programs (CTP) (EXPAND TPE) will meet the Absolute Priority by building on the foundation
of KU TPE, a 2-year certificate CTP that is inclusive across all facets of academic and
student life on campus, to further establish and expand inclusive postsecondary education
opportunities and improve postsecondary outcomes for young adults with ID in Kansas.
The project goals are: e Expand awareness of inclusive postsecondary education among
transition-age youth, their families, and teachers in Kansas to expand numbers of students
with ID who attend model Kansas CTPs. e Expand KU TPE, including adding credential
options, peer supports, and career development program elements, and obtain
accreditation through the Inclusive Higher Education Accreditation Council (IHEAC). e
Establish a Kansas CTP Consortium by supporting the development of model CTPs at two
additional universities in Kansas, Benedictine College and WSU Tech, to build and sustain
opportunities for inclusive postsecondary education in other geographic areas of the state.
Anticipated outcomes include: ¢ Increased enrollment resulting in up to 48 additional
students with ID enrolled across Kansas CTP Consortium partner institutions (KU,
Benedictine, WSU Tech). e Increased access to inclusive postsecondary education and
variety of credentials offered for youth with ID in Kansas. e Improved career development,
self-determination, and alignment of career interests with workforce needs. e Increased
competitive integrated employment outcomes for graduates of Kansas CTP Consortium
partner institutions. Anticipated outputs are: e Materials and training for K-12 students,
families, and educators about inclusive postsecondary education and model CTPs in
Kansas resulting in increased awareness. ® ATPE Alumni Council to advise on TPE and
advocate for sustained inclusive postsecondary education in Kansas. e Establishment of a
Kansas CTP Consortium and additional model CTPs at Kansas college/universities
(Benedictine and WSU Tech) e Increased collaboration among Kansas CTP Consortium



partners, LEAs, Kansas VR, Workforce Centers, and Employment First. e Multiple credential
options

P407A250038 UNIVERSITY OF MEMPHIS

CITY/STATE: MEMPHIS, TENNESSEE

PROJECT DIRECTOR: CHRISANN-SCHIRO-GEIST

PROJECT TITLE: BRIDGE INNOVATE: BUILDING RESOURCES FOR

THOSE WITH INTELLECTUAL DISABILITIES TOWARDS
GAINFUL EMPLOYMENT INCENTIVE
PROJECT DESCRIPTION:

Project: BRIDGE Innovate: Building Resources for those with Intellectual Disabilities
towards Gainful Employment Incentive. Name of Applicant: University of Memphis,
University of Memphis Institute on Disability. City and State: Memphis, Tennessee. Goals
and Objectives The BRIDGE Innovate initiative has three primary goals, which are to
enhance existing Inclusive Postsecondary Education (IPSE) programming, increase the
sustainability of the programs, and build capacity for replication. The objectives for
reaching these goals include using evidence-based research, expanding available
credentials for students, and launching a residential pilot program. The initiative also aims
to diversify its funding and strengthen support from its partner agencies. A key objective is
creating and replicating a "toolkit" which can be used to help other institutions and
organizations. In addition, a second Inclusive Higher Education site for the TigerLIFE, the
current Inclusive Higher Education program at the University of Memphis Institute on
Disability, will be established in Jackson, Tennessee, at the University of Memphis Lambuth
Campus. To secure programmatic sustainability, the initiative will pursue objectives
focused on diversifying funding through the maintenance of state scholarship support and
partnerships with Tennessee Vocational Rehabilitation (VR). Concurrently, the project aims
to fortify interagency collaborations and leverage its role as a centralized resource hub to
provide professional development for graduate students, thereby creating a reciprocal
support structure. The goal of capacity building will be addressed through objectives
centered on the development and dissemination of a comprehensive replication "toolkit"
designed for implementation at other institutions. This objective specifically targets
outreach to underserved programs, including community colleges, rural institutions, and
Historically Black Colleges and Universities (HBCUs), with the overarching aim of
expanding IPSE access to approximately 850 students over the project's five-year duration
Major Activities Key activities of the project focus on providing individualized academic,
social, and career support for neurodiverse students, using methods based on the Systems
Approach to Placement (SAP) and personcentered planning. The initiative will carry out its
work through formal partnerships with Shelby County Schools and Tennessee Vocational
Rehabilitation to overcome regional barriers to employment and postsecondary access. A
major activity involves the development of the replication toolkit designed to expand the
program model to other partners. The project also includes awarding a Completion Award
upon program completion, with opportunities for students to earn other industry-
recognized credentials. All activities will be guided by a rigorous evaluation plan to ensure



continuous improvement and to track important outcomes, such as program completion
and employment rates, and a new program in Jackson, Tennessee, will be established. The
primary function of this initiative is to serve as an intensive training and research
environment for University of Memphis students from various professional fields. This
approach aims to cultivate the next generation of practitioners through practical, hands-on
experience. To promote wider adoption of these methods, a key activity involves creating
and distributing a comprehensive guide that outlines the program’s successful strategies
for other postsecondary institutions to replicate. Additionally, the project works to
strengthen formal partnerships with state and local agencies, such as Memphis-Shelby
County Schools and Tennessee Vocational Rehabilitation, to create a smooth support
system for participants. All project activities will undergo continuous and rigorous
evaluation by an independent third party. This evaluation will ensure the program is
implemented as intended, inform ongoing improvements, and measure student outcomes
using both quantitative and qualitative data.

P407A250046 SIERRA JOINT COMMUNITY COLLEGE DISTRICT

CITY/STATE: ROCKLIN, CALIFORNIA

PROJECT DIRECTOR: ANGEL GARCIA

PROJECT TITLE: THE SIERRA COLLEGE LEARNING INDEPENDENCE FOR
FUTURE EMPLOYMENT (LIFE) PROGRAM
ENHANCEMENT

PROJECT DESCRIPTION:

The Sierra College Learning Independence for Future Employment (LIFE) Program
Enhancement Through TPSID represents a comprehensive initiative to transform
postsecondary education opportunities for students with intellectual disabilities across
Northern California's expansive 10-county region. Located in Rocklin, California, and
serving the Alta California Regional Center service area, this program addresses critical
gaps in employment preparation and independent living services for one of the most
underserved populations in higher education. The LIFE program serves 24 students
annually in its foundational programming and will systematically expand to serve 48
students by Year 5 through TPSID enhancement funding. This expansion reflects careful
attention to maintaining program quality while increasing access to evidence-based
transition services that prepare students for competitive integrated employment and
independent community living. It builds upon Sierra College's existing commitment to
inclusive education while implementing the unique advantages of community college
settings for workforce development. The program's primary objectives center on achieving
measurable improvements in employment and independent living outcomes for
participants. The initiative projects achieving 70% competitive integrated employment
rates within two years of program completion. These ambitious yet realistic targets reflect
comprehensive employment preparation through structured work-based learning,
employer partnerships, and individualized career development. Additionally, the program
will aim to establish formal partnerships with more than 20 regional employers while



strengthening collaborative relationships with Local Educational Agencies across the
service area to ensure seamless transitions from secondary education. The
implementation of comprehensive person-centered planning for all of participants using
validated assessments ensures individualized programming that honors student
preferences, strengths, and goals. The development of sustainable funding models
combining regional center vendorization, workforce development resources, and
institutional support guarantees program continuation beyond the grant period. Finally, the
creation of meaningful workforce credentials recognized by regional employers provides
participants with portable documentation of their competencies and achievements. The
five-year implementation plan encompasses systematic development phases beginning
with infrastructure enhancement and staff expansion during Years 1-2, including
employment specialist hiring, employer network development, and formal LEA partnership
agreements. Years 3-4 focus on full implementation of enhanced services with expanded
student enrollment and comprehensive evaluation protocols that inform continuous
improvement. Year 5 emphasizes sustainability implementation, replication planning, and
final evaluation with dissemination of findings to contribute to national knowledge about
effective inclusive postsecondary practices. This initiative addresses documented regional
needs affecting over 27,000 individuals with developmental disabilities in the service area,
where fewer than 20% achieve competitive employment compared to national averages
already considered inadequate. Through enhanced work-based learning opportunities,
systematic employer partnerships, evidence-based transition practices, and innovative
community college programming, the LIFE program will establish a replicable model for
inclusive postsecondary education that can be adapted across diverse rural and suburban
communities nationwide.



P407A250052 CURRY COLLEGE

CITY/STATE: MILTON, MASSACHUSETTS
PROJECT DIRECTOR: MAURA MCNAMARA
PROJECT TITLE: CURRY COMPASS: GUIDING & SUPPORTING

STUDENTS WITH INTELLECTUAL DISABILITIES
THROUGH A COMPREHENSIVE TRANSITION PROGRAM

PROJECT DESCRIPTION:

Curry Compass: Guiding & Supporting Students with Intellectual Disabilities through a
Comprehensive Transition Program Location: Milton, Massachusetts Curry College (Curry)
requests TPSID funds to support Curry Compass, a 2-year comprehensive transition to
postsecondary education and employment program for students with intellectual
disabilities (ID). The proposed program, which culminates in a certificate in Career
Development & Experiential Learning, draws on principles of Universal Design for Learning
(UDL) and person-centered, individualized supports for students with ID. Curry is
requesting consideration under the Absolute Priority for this proposal. Goals & Objectives:
Compass will enroll 5-10 students with intellectual disabilities (ID) each year (~50 students
across project period). The following goals will structure the activities in the Curry
Compass program: 1) support the academic enrichment, socialization, and independent
living skills of enrolled students with ID, 2) provide students with employment readiness
preparation and resources for successful employment post-program, 3) enhance the local,
regional, and state capacity for supporting students with ID, and 4) develop and
disseminate a model for supporting students with ID to the Curry community and to other
institutions. Activities: Compass students will have full student access at Curry, including
in the realm of academics, extracurricular activities, and participation in
convocation/commencement ceremonies. Compass students will take partin a series of
skill-based courses (‘Compass Core’) tailored to the specific needs and strengths of
students with ID (e.g., independent living skills, time management & self-advocacy).
Students will also participate in undergraduate courses within the broader college (1
course during Year 1, 2 courses in Year 2) for credit or audit. These courses are fully
inclusive and taken alongside nondisabled peers. Students will take part in a weekly ‘All
Student Seminar’ that includes discussions and experiential learning across a range of
topics relevant to the transition to the postsecondary environment. Students will have
access to a dedicated Program Coordinator, Learning Specialist, Social-Emotional Support
Specialist, Faculty Mentor, and Assisted Living Advisors. Each of these positions will offer
new and enhanced services to help students navigate higher education, succeed in the
classroom, practice independent living skills, and explore internships and careers. Upon
enrollment, each student will lead the creation of their Personalized Learning Plan (PLP),
which is an individualized tool similar to Individual Education Plans (IEPs) that will be used
to tailor the Curry experience to their unique strengths and needs. Additional activities
include: x workshops about UDL principles for Curry faculty, staff, and peer mentors, x
collaborations with the Career & Experiential Learning Center, x the creation of the
college’s first course on intellectual and developmental disabilities, x didactics and training



on ID for graduate students in the Special Education, Nursing, and Licensed Mental Health
Counselor programs at Curry, x the development of a network of employers, school
districts, and community organizations in supporting the needs of students with ID.

P407A250053 UTAH VALLEY UNIVERSITY

CITY/STATE: OREM, UTAH

PROJECT DIRECTOR: LAURIE BOWEN

PROJECT TITLE: ESTABLISHING A STRENGTHENED MODEL LEADING TO

SUSTAINABILITY OF THE CTP PROGRAMS FOR STUDENTS
WITH ID THROUGH THE UTAH HIGHER EDUCATION
INCLUSION ALLIANCE

PROJECT DESCRIPTION:

Establishing a Strengthened Model Leading to Sustainability of the CTP Programs for
Students with ID through the Utah Higher Education Inclusion Alliance This consortium
project will provide young adults with intellectual disabilities (ID) in Utah with opportunities
forinclusive college participation at two public institutions of higher education. The project
will strengthen and expand the high-quality, inclusive models of comprehensive transition
and postsecondary (CTP) programs at Utah Valley University (UVU) and Utah State
University Eastern (USU Eastern) that were initiated in 2020. UVU’s Wolverines Elevated
program serves students from a primarily suburban/urban population with a commuter-
model, 3-year program. USU Eastern’s Aggies Elevated Eastern will serve a rural/frontier
population with a residential-model, 2-3 year program. Both programs will (a) coordinate
with LEAs and others to recruit eligible students ages 18-26 with ID; (b) involve students in
inclusive academic, social, and independent living opportunities or training; (c) embed
career preparation across the student experience including internships in community
organizations and businesses; (d) pair students with ID with peer mentors from the
university community; (e) implement personcentered planning as a core strategy for goal
setting and skill development, and selfdetermination; and (f) use person-centered
evaluation methods to assess the ongoing effectiveness of the program. This application
addresses all elements of Absolute Priority 1. UVU and USU Eastern are members of the
Utah Higher Education Inclusion Alliance (UHEIA), which they co-founded along with USU
in Logan, Utah. The consortium proposing this project, UVU and USU Eastern, are open-
admissions institutions that accept all campus applicants. Admission to each institution’s
inclusive CTP program, however, is governed by a separate and selective process. All
students in both programs are students who have an ID or a documented related
disability(ies) in the ID range, with similarly significant limitations in adaptive learning. All
participants are fully matriculated and use standard university systems for registration,
advising, housing, and student life. Both programs prioritize fully integrated college
experiences beyond the classroom, tailored to the living contexts of their campuses and
the unique needs of their student populations. USU Eastern participants live in fully
inclusive dorms for two years. They share suites with non-disabled peers and are expected
to participate fully in dorm life. At UVU, a commuter campus, participants receive



instruction and community-based practice in independent living skills such as money
management, personal wellness, transportation, selfadvocacy, and time management.
Robust peer mentorship is embedded into each program. Both Elevated programs share
the following goals: (1) increase the annual enrollment of students with ID; (2) strengthen
outreach and recruitment; (3) develop and expand internship and employment
partnerships; (4) expand post-graduation tracking systems; and 5) formalize the UHEIA
board to act in an advisory capacity for all CTP programs currently in the state and any
future programs. Student performance measures address the percentage of students with
ID who are enrolled at UVU or USU Eastern who complete the program and obtain a
meaningful credential. All students who complete the program will receive an Integrated
College and Community Studies (ICCS) credit-bearing certificate and, in many cases, a
relevant industryrecognized credential or micro credentials. Students at both institutions
may also pursue additional stackable credentials aligned with emerging career fields.
Students have opportunities for leadership training and experiences. An external evaluator
will guide the evaluation process to improve the program and share promising models for
inclusive CTP programs and provide feedback to the UHEIA board.

P407A250056 UNIVERSITY OF MARYLAND

CITY/STATE: COLLEGE PARK, MARYLAND

PROECT DIRECTOR: AMY D’AGATI

PROJECT TITLE: MARYLAND INCLUSIVE HIGHER EDUCATION CONSORTIUM

PROJECT DESCRIPTION:

The Center for Transition and Career Innovation at the University of Maryland College Park
(UMD) and its model Inclusive Postsecondary Education (IPSE) program TerpsEXCEED
propose the Maryland Inclusive Higher Education Consortium (MIHEC), a statewide effort
to expand inclusive postsecondary education (IPSE) opportunities for students with
intellectual disabilities (ID). Building on a proven model developed at UMD, and in
partnership with Towson University (TU) and an institution of higher education (IHE) on the
Eastern Shore of Maryland, along with state and local stakeholders, MIHEC will guide the
development, implementation, and sustainability of high-quality IPSE programs across the
state. By recruiting and supporting IHEs in these regions, MIHEC will increase geographic
availability, affordability and cultural relevance of IPSE options for Maryland families. Led
by UMD, the project will directly serve students with ID to achieve its ultimate goal to
improve competitive integrated employment (CIE), independent living, and social inclusion
outcomes for young adults with ID by developing high-quality IPSE programs in more
Maryland IHEs. It will do so through addressing three specific goals: 1. Expand the capacity
of Maryland IHEs to develop more and varied high quality inclusive higher education
opportunities; 2. Increase the number of students with ID accessing high quality higher
education to improve CIE, independent living, and social outcomes; and 3. Improve the
capacity of local education agencies, students, and families to plan for and pursue higher
education opportunities. A statewide consortium of Maryland stakeholders already
invested in IPSE will conduct activities (such as establishing a Community of Practice



among professionals, training and outreach materials, and a Readiness Tool to assess IHE
needs) that will extend the TerpsEXCEED model to two IHEs. Each IHE will develop their
pilot IPSE program through a three-phase approach (preparation,
replication/implementation, and sustainability) to incorporate best-practice IPSE
components, including academic and social inclusion, advising, career development and
work experience, independent living, person-centered planning, credential completion,
and peer mentorship. MIHEC will train secondary educators, students, and families in local
education agencies near the partner IHEs to support college planning and build a pipeline
of well-prepared IPSE students and families. The two IHEs, along with UMD and
TerpsEXCEED, will act as the core IPSE Program team in the state, sharing effective tools
and practices and offering guidance to new Maryland IHEs interested in exploring
programming on their own campuses. This core team of staff from active IPSE programs
will create an effective infrastructure of experience, knowledge, best-practice services, and
quality accountability. By project end, both IHEs will have incorporated and sustained their
pilot IPSE programs into permanence, the model IPSE Terps EXCEED will have grown and
partnered more strongly with its local LEAs to better prepare students and families fto
apply, and students will have completed their programs and obtained better employment,
independent living, and social skills. UMD will lead project management, coordination,
consultation, data management, and evaluation activities, with the implementation and
evaluation teams operating independently to maintain a clear firewall between the two.
MIHEC will provide the required 25% annual cost share.

P407A250060 CURATORS OF THE UNIVERSITY OF MO OBO UMSL
CITY/STATE: SAINT LOUIS, MISSOURI

PROJECT DIRECTOR: APRIL REGESTER

PROJECT TITLE: SHOW ME COLLEGE: TRANSFORMING POSTSECONDARY

EDUCATION FOR STUDENTS WITH INTELLECTUAL DISABILITY
IN MISSOURI AND BEYOND

PROJECT DESCRIPTION:

Show Me College: Transforming Postsecondary Education for Students with Intellectual
Disability in Missouri and Beyond The University of Missouri-Saint Louis (UMSL) Office of
Inclusive Postsecondary Education (OIPE) offers two innovative programs, Succeed and
Succeed Plus, for students with intellectual disability (ID). These Comprehensive Transition
Programs (CTPs) are built on four core pillars — Live, Learn, Work, and Play —to provide a
holistic college experience that fosters competitive integrated employment (CIE) and
independent living. While enrolled in our programs, students engage in ongoing person-
centered planning, receive evidence-based supports and services for academic and social
inclusion, and work in volunteer and paid positions in integrated environments. Since our
launch in 2013, we have graduated 147 students. After graduation, 60% go on to gainful
employment and with over 25% living independently (alone or with a roommate outside the
family home). In addition, we have had several graduates continue their education in
degree programs, with three alumni earning their bachelor’s degree in 2025. Despite a
history of successful outcomes, there is a clear need to address persistent barriers to



postsecondary education (PSE) and employment for individuals with ID in Missouri. Only a
small fraction of high school graduates with ID in the state enroll in higher education (5%),
and employment rates for this population remain significantly low (37%). Our proposal
directly addresses these gaps by aiming to enhance and expand Succeed programming,
strengthen vocational and academic opportunities, and improve transition services. We
are responding to the TPSID Absolute Priority to expand and enhance our existing programs
and meet all nine sub-components. We have four primary goals: Goal 1. Enhance
Vocational Curriculum, Support Services, and Experiences. We propose to (a) implement
and evaluate a vocational curriculum and aligned service-learning project; (b) develop and
evaluate a Multi-Tiered System of Employment Supports; (d) formalize Succeed Plus
Pathways; and (e) form and host the Excellence in Employment Alliance. Goal 2. Promote
Academic Access through Stronger Campus Collaboration. We propose to (a) implement
and evaluate the UMSL Social Peers Program; (b) develop innovative courses for students
with and without disabilities; (c) develop discipline-specific internships to enhance
support for students with ID; and (d) develop the Summer Academy for Disability, Sport and
Wellness. Goal 3. Facilitate Seamless Transitions into and Beyond Succeed Programs. We
propose to (a) train middle school students, families, and teachers about evidence-based
practices in transition; (b) expand the Summer Enrichment Camp; (c) create a pre-
collegiate bridge program to enhance transition into PSE; and (d) increase and strengthen
community partnerships for successful transition out of college and increase gainful
employment outcomes. Goal 4. Expand and Sustain High-Quality Higher Education
Programming for Students with Intellectual Disability. We propose to (a) develop and
provide vocational training and technical assistance for PSE staff, interns and employers;
(b) form Missouri PSE Disability Advocacy Coalition; (c) leverage regional alliances to
expand technical assistance across PSE programs; (d) strengthen person-centered
planning through Charting the LifeCourse training and implementation support; and (e)
conduct local and statewide needs assessments. Students served and partners: This
project will serve approximately 200 students (~40 enrolled each year) in our program and
countless others by supporting a culture shift in our state toward PSE as a common
pathway for all students with ID. We will work alongside our UM System Partner (UMKC-
IHD) as well as our long-time partners: the St. Louis Arc, our LEA, and our Developmental
Disability Resource Boards. This project will also strengthen partnerships with the MO
Department of Education, Vocational Rehabilitation, and local agencies and employers.
Together, we will participate with the TPSID Coordinating Center to evaluate and refine our
program and plan for the sustainability of the project.



P407A250062 LOUISIANA STATE UNIVERSITY

CITY/STATE: BATON ROUGE, LOUISIANA
PROJECT DIRECTOR: PAUL MOONEY
PROJECT TITLE: EMPOWERED TO BE GAINFULLY EMPLOYED: CO-DEVELOPING

INDUSTRY-BASED CREDENTIAL CURRICULUM AND
TECHNOLOGY IN A COMPREHENSIVE TRANSITION PROGRAM
(CTP) AT LOUISIANA STATE UNIVERSITY (LSU)

PROJECT DESCRIPTION:

Empowered to be Gainfully Employed: Co-Developing Industry-Based Credential
Curriculum and Technology in a Comprehensive Transition Program (CTP) at Louisiana
State University (LSU) in Baton Rouge, Louisiana, is a five-year initiative proposed to the
Transition and Postsecondary Programs for Students with Intellectual Disabilities (TPSID)
funding opportunity. The goal of this project is to expand LSU’s existing two-year federally
approved CTP, Integrative Community Studies (ICS), into a four-year inclusive
postsecondary model that integrates workforce-aligned credentials and prepares students
with intellectual disabilities (ID) for competitive, gainful employment. This project will
focus on two core aims: (1) to extend the ICS program by developing an advanced two-year
experience (Years 3 and 4) that embeds opportunities to earn inclusive industry-based
credentials (IBCs), and (2) to create and implement modified credential-bearing programs
of study aligned with Louisiana’s Jump Start pathways and workforce priorities, supported
by interactive technology-based instruction. Students in the first two years of the program
will participate in foundational coursework, including newly developed courses in financial
literacy and emergency preparedness. These courses are designed to build essential life,
safety, and employment readiness skills while scaffolding student success for later
credential attainment. During Years 3 and 4, eligible ICS students will complete all program
and credential-specific competencies, with the opportunity to earn up to two industry-
based credentials: (1) certification in the hospitality and hotel customer service sector, and
(2) the pharmacy management. The curricula for both pathways will utilize Universal
Design for Learning (UDL) and include academic enrichment, self-determination
instruction, and integrated work-based learning experiences such as internships with
community partners. To increase student access to applied learning, the project will
incorporate a web-based simulation platform with scenario-based training in areas such as
emergency response, customer service, medication handling, and personal finance. These
simulations will allow students to rehearse and demonstrate complex, real-world skills in a
safe and flexible learning environment. This project will be implemented in partnership with
organizations including other federally approved CTP/ISPEs, (ClemsonLIFE), industry
professionals, (Aetna/CVS, Olivier Wealth Management Group, RBW Consulting), state
agencies (Louisiana Rehabilitation Services (LRS), and the Louisiana Department of
Education (LDOE)) and local education agencies (East Baton Rouge Parish School System).
These partners will guide the development, implementation, and alignment of inclusive
credentialing pathways with Louisiana’s workforce priorities and Career and Technical



Education (CTE) policies. Additionally, the project team will collaborate with the TPSID
Program Coordinating Center to meet data collection and evaluation requirements and to
contribute to national efforts to improve postsecondary outcomes for students with ID. By
the end of the five-year grant period, this project will deliver a sustainable, replicable model
that offers inclusive access to credential-bearing coursework, supports mastery of
employment related competencies, and increases the number of adults with ID in
Louisiana who achieve competitive integrated, gainful employment in high-demand
industries.

P407A250067 CALIFORNIA STATE UNIVERSITY SAN MARCOS
CORPORATION

CITY/STATE: SAN MARCOQOS, CALIFORNIA

PROJECT DIRECTOR: REBECCA BROOKS

PROJECT TITLE: ACCESS FOR ALL: CALIFORNIA STATE UNIVERSITY SAN

MARCOS ASPIRING SCHOLARS PROGRAM

PROJECT DESCRIPTION:

Access for All: California State University San Marcos Aspiring Scholars Program San
Marcos, California The ultimate goal of the Aspiring Scholars Program is to promote access
to, and the successful transition of, students with intellectual disabilities into higher
education in order for students to achieve meaningful competitive integrated employment
in a career of their choice and to live their lives as active, contributing members of their
community. The program provides academic and social inclusion of students in academic
course, integrated vocational internships, extracurricular campus life activities, and
independent living skills instruction. The project’s goals and objectives and major activities
to be implemented during the grant are specified below: Objective #1: Partner with
California Regional Centers, Department of Rehabilitation, San Marcos Unified School
District, the Local Education Agency (LEA), and the North County Consortium on Special
Education (Special Education Local Planning Area composed of 14 school districts in North
San Diego County) to provide outreach services and student recruitment to admit and
graduate a minimum of 69 students over 5 years, with students receiving a recognized,
meaningful academic and careers studies certificate. Activities: Partner with LEA and
community partners to recruit and enroll eligible students; Conduct person-center
planning; Provide professional development and training; Track student participation in
academic courses, campus life, internships, and employment following program
completion. Objective #2: Partner with Coordinating Center to coordinate evaluation for
the components of the program and collaborate to disseminate inclusive higher education
best practices. Activities: Partner with the Coordinating Center to coordinate program
evaluations, methodologies, and project design; Conduct presentations to disseminate
information across the California State University system, regional conferences, and/or
national conferences. Objective #3: Create an accessible pathway for students to apply for
CSUSM campus housing with students without disabilities and deepen theirindependent
living skills through participation in independent living skills seminar. Activities: Create
accessible pathway for students to apply for and live in CSUSM campus housing; Provide



independent living skills seminars. Objective #4: Recruit and train students attending
CSUSM who are studying special education, general education, human development,
social work, psychology, criminal justice, speech language pathology, and related fieldsto
serve as Peer Mentors for the program. Activities: Recruit and train students studyingin
aforementioned fields Objective #5: The Aspiring Scholars Program will increase program
revenue, submit grants and complete a Regional Center vendor application to ensure
sustainability of the program beyond the TPSID funding period. Activities: Conduct
financial tracking and evaluation; Recruit and accept increased numbers of students;
Submit grants that contribute to the program and partner with Regional Center as a vendor.
Objective #6: Secure space on campus to continue, enhance, and grow program. Activities:
Seek and secure an effective space; Purchase office/school furniture



P407A250071 BD OF TRUSTEES OF COMMUNITY COLLEGE DISTRICT NO.
508-CITY COLLEGES OF CHICAGO

CITY/STATE: CHICAGO, ILLINOIS
PROJECT DIRECTOR: PATRICE HENDERSON
PROJECT TITLE: CITY COLLEGES OF CHICAGO TRANSITION AND

POSTSECONDARY PROGRAMS FOR STUDENTS WITH
INTELLECTUAL DISABILITIES
PROJECT DESCRIPTION:

FY 2025 Transition and Postsecondary Programs for Students with Intellectual Disabilities
City Colleges of Chicago (CCC), a system of seven independently accredited community
colleges, seeks $2,068,108.98 to expand After 22 (A22), a program that empowers the city’s
residents age 18-25 with intellectual disabilities (IDD) to achieve their goals through
innovative credit-based education and programming in a supportive, inclusive, and
equitable environment for lifelong learning. By providing an integrated, person-centered,
and academically rigorous model, A22 directly addresses gaps in access to higher
education, career development, and independent living support for students with IDD. A22
offers a comprehensive, evidence-based solution that directly addresses the magnitude of
these needs by integrating person-centered planning, inclusive instruction, career
development, and community engagement. The five-year initiative will serve 40 students
annually, and by program completion, will expand to include three of the seven colleges of
CCC. Proposed Goals and Expected Outcomes ¢ expanding access to inclusive
postsecondary education for students with IDD to increase their academic success,
retention, credential and job attainment; ¢ strengthening employment outcomes through
work-based learning and professional skill development; ¢ building students’ capacity for
independent living and self-determination; ® increasing institutional capacity and foster a
culture of inclusion; and ® long-term systemic change in inclusive higher education across
CCC. Primary Activities will build on over a decade of inclusive learning efforts informed by
evidence-based practices, A22 is designed to produce long-term, systemic impact across
academic, employment, and independent living domains. To achieve these outcomes,
project staff willimplement the following: semesterly extended orientations at the start of
each term, including a thorough review of campus and community resources, which are
accessible to all participants; person-centered planning and advising to create
Individualized Pathway Plans; customized college readiness courses; job shadowing and
employment experiences; professional development to support faculty engagement with
students with IDD; and the creation of three new inclusive academic and career pathways.
At the time of application, no subrecipients have been identified or included in the project’s
implementation plan. Key strategic partners include Chicago Public Schools (LEA), Ilinois
DHS-Division of Rehabilitation Services, University of Illinois-Chicago (former TPSID



recipient), Mayor’s Office for People with Disabilities, various employer partners in
Chicago.

P407A250078 BATON ROUGE COMMUNITY COLLEGE
CITY/STATE: BATON ROUGE, LOUISIANA

PROJECT DIRECTOR: LAKEISHA LONDON

PROJECT TITLE: FROM CLASSROOM TO CAREER: THE BEARS

COMPREHENSIVE TRANSITION PROGRAM AT BRCC
PROJECT DESCRIPTION:

Project Title: From Classroom to Career: The BEARS Comprehensive Transition Program at
BRCC Location: Baton Rouge, Louisiana The Believing in Every Ability and Realizing
Success (BEARS) Comprehensive Transition Program (CTP) at Baton Rouge Community
College (BRCC) will expand inclusive postsecondary pathways for students with
intellectual disabilities (ID) by integrating creditbearing coursework, industry-based
certifications, structured work-based learning, and independent living skill development.
Serving students from East Baton Rouge Parish and surrounding parishes, many from low-
income households and underserved high schools, the program will address significant
opportunity gaps in Louisiana’s community college system and align with state workforce
priorities. Over the 5-year TPSID grant period, BEARS CTP will enroll 7-10 students with ID
in Year 1, growing to 13-15 by Year 3, and ensure that 100% of students develop
individualized college and career plans integrating academic, vocational, and independent
living goals. At least 80% of participants will earn an industry-recognized credential such as
OSHA 10, ServSafe, or Customer Service & Sales, and 65-70% of graduates will secure
competitive, integrated employment within 12 months of program completion. BRCC will
also document and disseminate a replicable community college CTP model aligned with
TPSID standards. Major activities during the grant period will include launching a dedicated
PSE Lab equipped with adaptive technology, transition assessment tools, and assistive
learning software; expanding curriculum to offer inclusive, credit-bearing courses linked to
Louisiana’s high-demand sectors, alongside workforce readiness and independent living
instruction; and implementing a progressive work-based learning plan beginning with on-
campus roles and short-term externships in Year 1, expanding to paid internships in Years
2-5, supported by job coaching and employer training in disability-competent practices.
The program will also recruit and train BRCC students as peer mentors to support
academic and social integration, formalize recruitment pipelines with local educational
agencies and Louisiana Rehabilitation Services, and maintain strong partnerships with
employers and developmental disability service providers to ensure coordinated supports
and internship-to-employment pathways. Through TPSID funding, BRCC will build
sustainable infrastructure including staffing, facilities, and partnerships that will embed
BEARS CTP into the college’s long-term strategic plan for workforce development.
Outcomes will be measured through a robust evaluation process, with results shared
nationally through the TPSID National Coordinating Center to contribute to research,
policy, and practice in inclusive postsecondary education.



P407A250081 AUBURN UNIVERSITY

CITY/STATE: AUBURN, ALABAMA
PROJECT DIRECTOR: BETTY PATTEN
PROJECT TITLE: CREATING A FRAMEWORK FOR WRAPAROUND SERVICES FOR

STUDENTS WITH INTELLECTUAL DISABILITIES IN HIGHER
EDUCATION: THE ENGAGE PROJECT

PROJECT DESCRIPTION:

Project Name: ENGAGE Project (Empowerment, Networks, Growth, Access & Al,
Guidance, Equilibrium) Location: Auburn University — Auburn, Alabama Auburn University’s
EAGLES Program is a federally approved Comprehensive Transition Postsecondary
program. Through the ENGAGE Project, the EAGLES Program will expand and strengthen
wraparound services before, during, and after the two and four-year programs. The project
directly addresses gaps in long-term employment sustainability, independent living, social
integration, and mental health supports, aligning with all nine TPSID priorities. Objectives
and major activities include: (a) Enhance person-centered planning via Alintegration
dashboards to track progress in real time and embed goal attainment in daily routines, (b)
Expand academic and career pathways with seven concentrations, sequenced
coursework, stackable credentials, and integrated work-based learning, (c) Strengthen
independent living and mental health supports via evening/weekend skill practice, licensed
counseling supervision, and Al/VR simulations for decision-making, social skills, and
online safety, (d) Increase pre-program readiness with a scalable summer overnight
academy for high school students in partnership with Local Education Agencies, (e)
Provide transition planning supports including individualized transition planning and
coaching, employment follow-up, and sustained peer networks, and (f) Pursue IHEAC
accreditation to institutionalize quality standards and scaleability. Implementation and
Evaluation: ENGAGE will leverage Auburn’s 50+ campus and community partnerships,
robust institutional infrastructure, and nationally recognized leadership team. An external
evaluator will conduct formative and summative evaluations, with results disseminated
through national conferences, peer-reviewed publications, toolkits, and The TPSID
Coordinating Center. By integrating evidence-based practices, Universal Design for
Learning, and technology, ENGAGE will serve as a replicable national model.



P407A250082 SAN JOSE UNIVERSITY OF RESEARCH FOUNDATION

CITY/STATE: SAN JOSE, CALIFORNIA
PROJECT DIRECTOR: SUDHA KRISHNAN
PROJECTTITLE: SPARTANS ADVANCE (Access, Determination, Vocational,

Navigation, Collaboration, and Excellence)
PROJECT DESCRIPTION:

San José State University (SJSU) in San José, California, proposes to create SPARTANS
ADVANCE (Access, Determination, Vocational, Navigation, Collaboration, and Excellence),
a model postsecondary education certificate program for students with intellectual
disabilities (ID) offering inclusive academic instruction, individualized support, integrated
campus engagement, and career-focused experiences. SPARTANS ADVANCE builds from
SJSU’s pilot, state-funded inclusive postsecondary program, SPARTANS OCLS
(Occupational and Career Life Studies) Program, leveraging successes and needs
analyses. With this solid foundation, SPARTANS ADVANCE will address critical needs in our
community by establishing a sustainable program that meets all of the requirements of the
Absolute Priority, the unique needs of our students with ID, and our entire university
community. The project’s three overarching goals include: 1) Establishing a model,
sustainable demonstration TPSID project at SJSU that will serve up to 85 students with ID
during the fiveyear funding period, 2) Expanding SJISU’s inclusive postsecondary program
capacity and institutionalizing practices across campus operations to ensure long-term
sustainability and systemwide impact, and 3) Contributing to the field of inclusive higher
education by including plans for replication. Our five objectives include 1) Obtaining
accreditation and recognition as a program of quality, 2) Developing and implementing
professional development modules focused on UDL to support the development of
effective teaching strategies for faculty, 3) Developing and providing specialized, evidence-
based courses for ID students in vocational skills, digital and Al literacy, and career
readiness, all of which are necessary for employment, 4) Developing a residential pilot
program to provide student with ID with hands-on experience to build independent living
skills, and 5) Creating integrated work experiences through job development efforts that
match with each student’s person-centered goals and preferences. We aim for each
student to graduate the program and achieve and maintain competitive, integrated
employment aligned with their personal interests and ambitions. The project’s
sustainability plan focuses on embedding services into permanent university and
community infrastructure. This includes creating standalone, university-approved courses
to secure faculty roles; transitioning key functions into funded staff positions; and
strengthening operational partnerships with regional centers and community agencies.
These strategies will support a scalable, inclusive model of postsecondary education that
ensures equity, continuity, and meaningful outcomes for students with ID. We seek to
develop and refine the program such that it is eligible for university accreditation by the end
of the grant period. To ensure quality and formal recognition, the project will pursue: 1) A
university-recognized Certificate of Completion; 2) Designation as a Comprehensive
Transition and Postsecondary (CTP) program, and 3) National accreditation through the



Inclusive Higher Education Accreditation Council (IHEAC). Key partners include the
California Department of Rehabilitation, San Andreas Regional Center, Hope Services,
California Center for Inclusive College, and high schools like San José Unified High School
and Fremont Unified High School.

P407A250083 REGIS UNIVERSITY

CITY/STATE: DENVER, COLORADO

PROJECT DIRECTOR: JEANINE COLEMAN

PROJECT TITLE: THRIVING COLLEGE STUDENTS, EXPANDING POSSIBILITIES:

THE GLOBAL INCLUSIVE PROGRAM FOR ADULTS WITH
INTELLECTUAL DISABILITIES

PROJECT DESCRIPTION:

The GLOBAL Inclusive Program at Regis University in Denver, Colorado, requests TPSID
funding to expand and deepen its individualized support to students with intellectual
disabilities. Over the five-year grant performance period, this project will serve 25-30
students annually through holistic and person-centered planning, with 8-10 students
receiving their academic certificates and participating in commencement each year. By
year 5, we anticipate 50 GLOBAL students will have completed their chosen certificate
program. If awarded the TIPSID funding, the program commits to engaging in the following
major activities and goals: 1) Staffing and Support Enhancement: The program will hire a
Transition-to-Work Coordinator and another Student Success Coach, growing the team to
six people who will support all students. We aim to retain 100% of the staff annually for
consistency. The program will also hire additional peer mentors who will support students
with academic, social, and independent living skills. We will aim to have 80% of peer
mentors return year to year, except for those graduating. 2) Campus-Wide Inclusion: We
will provide professional development to 75 or more Regis University faculty, staff, and
students annually on inclusive practices and Universal Design for Learning practices. We
aim to have 90% of the courses offered at Regis open and available to GLOBAL students by
years 3-5. Additionally, we will host quarterly workshops on developing accessible campus
facilities and technologies. The goalis that 100% of campus facilities and activities open
and accessible to GLOABL students by years 3-5. 3) Career Development and Community
Partnerships: Our Career Development Coordinator will aim to work with 20-25 employers
to expand career development opportunities and facilitate internships and job placements
that lead to employment. By year 2, we plan to have 70% of graduates employed in
competitive, integrated jobs within 6 months of graduation. Our team will also work with
community partners, so that by years 3-4, our program sees a 50% increase in local school
district referrals from special education programs. 4) Academic Curriculum: We will create
3-4 additional career-path certificates for GLOBAL students in education, business,
psychology, and fine arts, as well as an Inclusive Peer Mentor Certificate. We will add
curriculum workshops from community partners on topics such as sexual health, financial
literacy, nutrition, and entrepreneurship. We will aim to have 90% of inclusive courses and
program activities sustained with grant funding by year 1-2. 5) Evaluation and



Dissemination: In partnership with an external evaluator, our program will collect data for
students, families, and alumni to evaluate program effectiveness. Through this partnership,
we aim to engage in a model dissemination process by years 3-5 to provide broader
visibility and replication of the GLOBAL program competencies. Through these activities
aligned with the five program pillars — academics, emotional and physical wellness, social
engagement, career development, and self-determination and independent living -
GLOBAL students will thrive at Regis and beyond. Regis faculty, staff, and students will be
better equipped to foster belonging, access, and success for GLOBAL students across all
areas of campus life. The GLOBAL Inclusive Program will pave the way for broader systems
change by modeling inclusive, person-centered practices that can be replicated across
diverse college settings.

P407A250084 UTAH TECH UNIVERSITY
CITY/STATE: SAINT GEORGE, UTAH
PROJECT DIRECTOR: DRUSILLA (DRU) BOTTOMS
PROJECT TITLE: UT ELEVATED PROGRAM

PROJECT DESCRIPTION:

The UT Elevated program, proposed by Utah Tech University in St. George, Utah, aims to
establish a comprehensive transition and support program for students with intellectual
disabilities, facilitating their pathway from high school to higher education through
intensive support networks. The program addresses the critical need for equitable access
to postsecondary education for students with intellectual disabilities enhancing inclusive
educational opportunities. By integrating tailored academic, social, basic needs, learning,
and career support, UT Elevated seeks to empower these students to achieve academic
success and workforce readiness. Over the five-year grant period, the program will serve as
a model for sustainable, inclusive higher education practices. Goals and Objectives: The
primary goal of UT Elevated is to increase enrollment, retention, and graduation rates of
students with intellectual disabilities at Utah Tech University. Objectives include creating
individualized academic plans, enhancing workforce readiness through targeted coaching
and preparation while students complete degrees or certificates, and fostering social
integration through structured programming and peer mentorship. The program will
implement a dedicated case manager, academic advisor, learning specialist, and student
support/career coach, to provide personalized guidance, ensuring students navigate
academic and social challenges effectively. UT Elevated aims to build a collaborative
framework with partners to streamline transitions from high school to college and into
employment. Program Activities: Major activities over the five-year grant period include
establishing a transition pipeline with the Washington County School District to identify
and recruit eligible students during their final high school years. The program will offer
specialized academic advising, case management, career counseling, and student
support through the coordination of resources. The academic advisor will tailor student
schedules to meet their abilities and goals. Workshops on career readiness, in
collaboration with the UT’s Career Services and the Utah Department of Workforce



Services, will provide vocational training and internship opportunities. Student support
personnel and peer mentorship programs will foster social inclusion, connecting students
with intellectual disabilities to their peers. Regular evaluations, including student feedback
and partner input, will ensure continuous improvement, positioning UT Elevated as a
replicable model for other institutions. Program Partners: This initiative includes these
external partners — Washington County School District, Utah Department of Workforce
Services, Deseret Industries, Utah Food Bank, and Dixie Technical College. Internal
partnerships include — Student Resource Center, Career Services, Booth Wellness Center,
Disability Resource Center, Testing Center, College of Education, Peer Coaching, Academic
Advising, Financial Aid, Student Success, Finance Dept., and Doctorate of Occupational
Therapy program. The combination of these partnerships creates a robust success
pathway and support system. Evaluation: Data will be collected during and after program
participation yearly. These objectives will be measured through annual assessments of
student progress, graduation rates, employment outcomes, and student feedback.

P407A250085 ABOR OBO NORTHERN ARIZONA UNIVERSITY

CITY/STATE: FLAGSTAFF, ARIZONA

PROJECT DIRECTOR: KELLY ROBERTS

PROJECT TITLE: SUPPORTING COLLEGE ACCESS, LEARNING, AND
EMPLOYMENT (SCALE)

PROJECT DESCRIPTION:

Project Name: Supporting College Access, Learning, and Employment (SCALE) Location:
Flagstaff, Arizona — Northern Arizona University (NAU)

Goal: Increase the attendance of individuals with intellectual disabilities (ID) in
postsecondary education in Arizona and support their successful transition to
employment. Long-Term Goal: Develop a sustainable and inclusive postsecondary
transition program. Project Summary: SCALE builds on NAU’s Supporting Inclusive
Practices in Colleges (SIPC) initiative, providing student-led, inclusive services that help
individuals with ID pursue postsecondary goals at their own pace. Emphasizing self-
determination, positive risk-taking, and person-centered planning (PCP), SCALE will
expand access to underserved areas while offering multiple entry points to accommodate
diverse readiness levels. SCALE will advance inclusive postsecondary education and
employment practices statewide for individuals with ID. Objectives and key activities,
outputs, and outcomes include: Obj. 1: Implement the SCALE Model. Activities include
utilizing a PCP approach to support student-led goal setting and progress through SCALE
curricula, training staff and mentors in evidence-based methods to support SCALE
students, and conducting outreach to expand student recruitment. Outputs: Serve 80
unique students over five years; implement and sustain a digital PCP platform; deliver
preparatory curricula annually. Outcomes: Increased student selfdetermination and
confidence; student progress on academic, social, and employment goals; and enhanced
staff capacity to implement inclusive practices. Obj. 2: Expand Experiential Learning and
Employment. Activities include building partnerships with campuses, employers, and



community organizations to create internships, paid employment, and service-learning
opportunities aligned with student interests, as well as providing employer training on
inclusive hiring practices and accommodations. Outputs: Establish 6+ new employment
partnerships annually; ensure student engagement in integrated employment; conduct
annual employer training. Outcomes: Improved employment skills; increased transition to
competitive integrated employment; sustained employer and community engagement.
Obj. 3: Engage Stakeholders for Awareness and Inclusion. Activities include conducting
community outreach campaigns and training community members (families, educators,
and employers). Outputs: Hold outreach campaigns annually; train 50+ community
members and 20+ educators/employers yearly; support high school professionals
completing transition coursework. Outcomes: Greater community support; improved
educator capacity for inclusive transitions and learning environments. Obj. 4: Build
Sustainability Pathways. Activities include collaborating with state leaders and advocacy
groups to diversify funding, integrate SCALE into statewide transition resources, and
communicate impact to funders and policymakers. Outputs: Submit 4+ funding proposals
annually; secure 2+ new funding streams; conduct policy briefings and advocacy events.
Outcomes: Increased decision-maker awareness and support; integration of SCALE into
Arizona’s transition infrastructure; sustained funding beyond federal grants. Obj. 5: Use
Data for Continuous Improvement. Activities include conducting ongoing evaluation to
monitor progress and outcomes, and engaging students, stakeholders, and SCALE program
leaders in data review for continuous improvement. Outputs: Implement data systems
fully; hold quarterly data reviews; convene Interagency Collaborative Team regularly to
provide recommendations. Outcomes: Ongoing program refinement; stronger alignment
with student needs; improved outcomes in credential attainment, employment, and
college persistence.

P407A250086 UNIVERSITY OF ALABAMA

CITY/STATE: TUSCALOOSA, ALABAMA

PROJECT DIRECTOR: AMY WILLIAMSON

PROJECT TITLE: CROSSINGPOINTS+: ENHANCING INCLUSIVE

POSTSECONDARY EDUCATION THROUGH EARLY
COLLEGE AND CREDENTIALING PATHWAYS

PROJECT DESCRIPTION:

This proposed project will expand and enhance CrossingPoints, a nationally accredited
inclusive postsecondary education (IPSE) program at The University of Alabama (UA).
CrossingPoints serves students with intellectual disabilities (ID) through a tiered model
that promotes inclusive academic engagement and excellence, independent living, and
pathways to competitive integrated employment. The program includes three distinct tiers:
Tier 1 provides transition services to students with ID who are still eligible for transition
services under IDEA; Tier 2/ Summer Bridge is residential pipeline program that offers a
practical exploratory experience of college for students with ID who have exited special
education; and Tier 3 is a fully inclusive, residential postsecondary program culminating in
the university-recognized CrossingPoints Certificate in Occupational Studies (CCOS), a



non-degree credential. While all three tiers serve college-age students with ID, they
operate distinctly rather than as a continuum. The project will address all nine components
of the TPSID Absolute Priority by strengthening all tiers of CrossingPoints and introducing
two major enhancements: (1) an Early College/dual enrollment pathway for qualified Tier 1
students with ID, in partnership with two local education agencies; and (2) the integration
of online industry credential opportunities for Tier 3 students to support career-aligned
skills acquisition while enrolled in the CCOS program. Beginning in Spring 2026, 1-2
students per partnering district will take one university course per semester during their
enrollmentin Tier 1. These students will accumulate up to 18 credit hours prior to
matriculation into Tier 3, fostering academic success and accelerating their inclusive
postsecondary trajectory. In parallel, students currently enrolled in Tier 3 will be provided
supports to access structured online training programs that lead to stackable industry-
recognized credentials in high-demand fields such as food services, hospitality, and
customer support. The five-year project period will include implementation of a robust
person-centered planning framework, academic and social inclusion supports, embedded
work-based learning experiences, and expanded partnerships with vocational
rehabilitation, Medicaid waiver programs, and related service providers. The program will
also offer opportunities for UA students in special education, rehabilitation, and allied
fields to engage with CrossingPoints through practicum and mentorship roles. The goals for
the project include expanding access, enriching program offerings, and deepening student
outcomes related to academic success, credential attainment, and competitive integrated
employment. Key objectives include increasing enrollment of students with ID, embedding
self-advocacy and independent living skills, strengthening interagency collaboration, and
positioning the enhanced model for long-term sustainability.

P407A250087 THE UNIVERSITY CORPORATION

CITY/STATE: NORTHRIDGE, CALIFORNIA

PROJECT DIRECTOR: AMY HANREDDY

PROJECTTITLE: BRIDGE California Building Resilience, Inclusion,

Determination, Growth, and Employment in California
PROJECT DESCRIPTION:

BRIDGE California Building Resilience, Inclusion, Determination, Growth, and Employment
in California BRIDGE CA addresses the urgent need for inclusive postsecondary education
(IPSE) for students with intellectual disabilities (ID) in California, where only 13.8% of
individuals with intellectual and developmental disabilities are employed—compared to
61.9% of the general population. Despite clear evidence that inclusive college experiences
significantly improve employment and self-sufficiency, most of California’s 66,000
transition-age students with ID lack access to such opportunities. In the Los Angeles and
Bay Area regions—home to over 311,000 special education students—fewer than 1% of
college-aged students with ID are currently served. BRIDGE CA will strengthen
partnerships with Local Educational Agencies (LEAs) to support students still eligible under
IDEA as they transition into higher education. The project brings together two pioneering



CSU programs—CSUN Explorers at California State University, Northridge, and the
Inclusion Pilot Project at San Francisco State University—into a unified, collaborative
model. Together, these programs will demonstrate a scalable, sustainable, cross-campus
approach to IPSE, expanding access to integrated academic, career, and community
experiences. Grounded in evidence-based practices and aligned with TPSID priorities, the
model embeds person-centered planning, peer mentorship, Universal Design for Learning
(UDL), career development, and CSU-recognized credentials into institutional structures. It
also expands inclusive housing and supported living options reflective of typical CSU
student experiences. A core strength of BRIDGE CA is its capacity to catalyze systems-level
transformation across the CSU system. The collaboration between CSUN and SFSU builds
on momentum generated by the California Inclusive College Alliance (ICA), which helped
pass AB 447: Arambula (2023) and launch the California Center for Inclusive College
(CCIC). By formalizing inter-campus collaboration and sharing tools, strategies, and
lessons learned, BRIDGE CA will promote a shared vision for inclusion that can be
replicated across the CSU’s 23 campuses. The project’s partnerships with Regional
Centers, the California Department of Rehabilitation (DOR), and other service providers
ensure braided funding and wraparound supports. Students in related fields—such as
special education and psychology—will serve as peer mentors and support staff,
deepening interdisciplinary learning and preparing future professionals for inclusive
practice. BRIDGE CA also centers the voices of individuals with ID. Students will participate
as consultants, guest speakers, and role models—contributing to planning,
implementation, and evaluation. Families will be engaged as partners throughout. These
inclusive structures ensure the program reflects lived experience and builds lasting
institutional change. By embedding inclusive practices into public universities and working
with the TPSID Coordinating Center, BRIDGE CA challenges assumptions about who
belongs in higher education and offers a replicable national model for inclusive
postsecondary education.



P407A250089 CALIFORNIA STATE UNIVERSITY-EAST BAY FOUNDATION

CITY/STATE: HAYWARD, CALIFORNIA

PROJECT DIRECTOR: SARA MCDANIEL

PROJECT TITLE: THINK BY THE BAY (TBTB) at CALIFORNIA STATE UNIVERSITY,
EAST BAY (CSUEB)

PROJECT DESCRIPTION:

Think by the Bay (TBTB) at California State University, East Bay (CSUEB) is an inclusive
postsecondary program addressing the educational, employment, and independent living
disparities faced by students with intellectual disabilities (ID). Despite legislative progress,
students with ID remain underrepresented in higher education, experience low rates of
employment, and have limited independent, supportive housing options. TBTB’s four-pillar
modelincludes: @ Inclusive Academic Access - integrated coursework with tailored
supports, tutoring services, and peer mentoring. @ Employment Preparation — career
exploration, on-campus internships, and competitive employment pathways into student’s
home communities. @ Independent Living Skills — supported residential experiences to
build daily living, self determination, and self-management skills. ® Campus & Community
Inclusion — peer connections and active participation in all aspects of campus and
community life. With TPSID funding, TBTB will expand from a two-year pilot program to a
four-year residential program serving up to 40 students, becoming the first residential IPSE
program in the Bay Area, offering a transcripted credential, career pipelines, and strong
interagency partnerships. Grounded in Universal Design for Learning, Self-Determination
Theory, Dignity of Risk, and Person-Centered Planning, TBTB integrates a mixed-methods
evaluation for continuous improvement. Anticipated outcomes include higher rates of
employment, greater independent living skills, and stronger social integration for program
graduates. TBTB will serve as a replicable model for inclusive higher education across
California and beyond.



P407A250090 UNIVERSITY OF HAWAII

CITY/STATE: HONOLULU, HAWAII
PROJECT DIRECTOR: ERIC FOLK
PROJECT TITLE: HAWAII POSTSECONDARY SUPPORT PROJECT AND PACIFIC

TECHNICAL ASSISTANCE CENTER
PROJECT DRESCRIPTION:

Project Title: Location: Commonwealth of the Northern Mariana Islands (CNMI) proposes a
project of national significance to expand inclusive postsecondary education (IPSE)
opportunities and strengthen the technical assistance infrastructure that sustains them.
Building on 15 years of TPSID-funded innovation, this initiative will complete unfinished
work from TPSID 3 delayed by the COVID-19 pandemic while launching new, nationally
relevant activities that advance IPSE practice and infrastructure. The pandemic caused
extended campus - s flagship the project will realize the promise of prior work and deliver
scalable innovations. Over the five-year grant period, the project will: 1. Establish new
inclusive CTP programs at UH and models in Pacific jurisdictions. 2. Expand two nationally
recognized summer programs Camp -Determination Training and Levelinto a National
Summer Programming Hub, offering inclusive summer school enrollment with embedded
coaching and a Summer Institute for IPSE professionals. 3. Launch a National IPSE Student
Exchange Network in collaboration with Syracuse University and the University of Missouri
St. Louis, enabling fully inclusive short-term study and work experiences at partner
campuses. 4. Strengthen secondary-to-postsecondary pathways through Local Education
Agency (LEA) partnerships, improving transition planning, raising awareness of IPSE
options nationwide, and integrating self-determination skill-building into secondary
programs. 5. Institutionalize the Pacific Technical Assistance Center on Transition (PTACT)
as a permanent, multi-state hub for training, technical assistance, and dissemination of
best practices in inclusion, transition, and postsecondary success. The model integrates
academic, vocational, and life skill development through person-centered planning,
inclusive residential living, flexible credential pathways, peer mentoring, integrated
employment supports, and structured practicum and internship experiences. Grounded in
research linking authentic inclusion, self-determination, and work-based learning to
improved post-school outcomes (Grigal et al., 2019; Papay et al., 2023), the project will
grow annual enrollment to 37 students across three campuses by Year 5. Outcomes by
Project End: At least 80% of completers will earn a meaningful credential, 75% will secure
competitive integrated employment, and 70% will live independently or semiindependently
within one year of exit. Continuous quality improvement will be supported by an
Implementation Fidelity Protocol and the Data Collection, Analysis, and Reporting System
(DCARS) for real-time monitoring of outcomes and service delivery. IPSE system that
increases educational equity, strengthens economic self-sufficiency, and provides a
nationally replicable model for inclusive higher education in diverse, rural, and island
contexts.



P407A250094 FERRIS STATE UNIVERSITY INC.

CITY/STATE: BIG RAPIDS, MICHIGAN
PROJECT DIRECTOR: JASON BENTLEY
PROJECT TITLE: READY FOR LIFE ACADEMY AT FERRIS STATE UNIVERSITY

LOCATION: BIG RAPIDS, MICHIGAN READY FOR LIFE
ACADEMY AT FERRIS STATE UNIVERSITY

PROJECT DESCRIPTION:

Project Title: Ready For Life Academy at Ferris State University Location: Big Rapids,
Michigan Ready For Life Academy at Ferris State University (RFLA@FSU) is an Inclusive
Postsecondary Education (IPSE) program for individuals with intellectual disabilities (ID),
launched in 2021 through the collaborative efforts of Ferris State University (FSU) and the
nonprofit Ready For Life Academy (RFLA). Rooted in FSU’s enduring mission to provide
careerfocused education to all aspiring learners, and RFLA’s commitment to serving
individuals with ID to help them reach their goals and potential, RFLA@FSU has synergized
not only their partnership, but numerous partnerships, to create a dynamic, inclusive
program poised for growth, sustainability, and lasting impact on students with ID. Project
Purpose and Goals This five-year initiative seeks to expand RFLA@FSU'’s capacity and
impact, ensuring students with ID can thrive in college and beyond. Core goals include: ¢
Enabling academic success through college readiness courses and individualized supports
¢ Building independent living skills via inclusive living in residence halls and RFLA@FSU
transition classes and seminars on independent living, finance, and relationships ®
Building skills for gainful employment through coursework, job coaching, and internships
Building skills for meaningful community and social engagement through RFLA@FSU
relationship classes, peer partners, reciprocal friendships, and extracurricular engagement
¢ Attainment of meaningful credentials with certificate and degree options Objectives To
achieve these goals, the project will: ® Grow program capacity with measured growth
toward a maximum of about 20-25 students, scaling up to a maximum of 10 in each cohort
e Secure Comprehensive Transition and Postsecondary (CTP) designation to enable
financial aid access ® Develop multiple credential tracks aligned with students’ strengths
and aspirations ® Expand faculty training in Universal Design for Learning (UDL) ¢ Expand
and enhance partnerships with local businesses and relevant support agencies ® Recruit
and train FSU students to serve as program supports ® Collaborate with peer institutions to
share best practices ® Enhance ties with LEAs and rural Ml school districts to recruit
RFLA@FSU students and engage high school students ¢ Increase engagement of
nondisabled students in RFLA@FSU’s program e Partner with an external evaluator for
continuous improvement Major Activities Key activities include expanding the advisory
board, formalizing certificate options for students auditing courses, hosting and helping
plan statewide IPSE convenings, deepening interuniversity collaborations, and enhancing
professional development for all stakeholders. The program will also increase involvement
in student organizations and recruit volunteers and peer partners from across campus, as
well as strengthen and expand external partnerships. With grant funding facilitating



RFLA@FSU’s enhancement and expansion, the rural model program can extend their reach
for improving the lives of individuals with ID in historically underserved areas.

P407A250030 BD OF TRUSTEES OF THE LELAND STANFORD JUNIOR
UNIVERSITY

CITY/STATE: STANFORD, CALIFORNIA

PROJECT DIRECTOR: CHRIS LEMONS

PROJECT TITLE: STANFORD CARDINAL ACADEMY (SCA) AT STANFORD
UNIVERSITY

PROJECT DESCRIPTION:

Stanford Cardinal Academy: A Model Comprehensive Transition and Secondary
Program for Students with Intellectual Disabilities (TPSID)

The Stanford Cardinal Academy (SCA) at Stanford University, located in Stanford,
California, will be a four-year, comprehensive postsecondary path for students with an
intellectual disability (ID). SCA will offer a fully integrated university experience that
culminates in a recognized credential and prepares our students, SCA Scholars, for
meaningful careers and joyful, independent lives. The program will provide students with
inclusive access to Stanford's academic, residential, and social environments. A central
focus will be on career readiness, with extensive internship and employment opportunities
facilitated on campus and with leading employers in Silicon Valley—and we will offer two
innovative credentials, one in Al/Digital Literacy, another in Entrepreneurship, to further
advance employment opportunities. The program's framework is built upon six core pillars:
1. Increasing academic integration and outcomes through access to both specialized and
university-wide courses. 2. Increasing independent living and health/wellness through fully
inclusive on-campus housing options and peer and staff supports. 3. Expanding social and
community connections through rich engagement in campus life, supported by a strong
network of student services. 4. Providing targeted, effective employment training,
coaching, and placement. This robust career development through high-quality internships
and competitive employment on campus, in the surrounding community, and throughout
Silicon Valley, combined with options for two earned credentials—one in Al/Digital Literacy,
the second in Entrepreneurship, will further advance the career opportunities for our
graduates. 5. Building and maintaining partnerships with Stanford faculty and our broader
community to ensure the curriculum and other aspects of our program reflect best
practices in instruction and supports for young adults with ID. 6. Continuing strong
collaborations with partner school districts to create a strong pipeline of prepared
students, to advance universal design for learning in K-12 education, and to support
students who are still eligible for IDEA funds. Major activities include designing the SCA,
securing necessary approvals and agreements to launch the program, recruiting and
enrolling SCA Scholars. SCA Navigators, faculty, and other community members will also
be engaged. We aim to launch to program in Fall 2026, enrolling our first cohort of 12 young
adults with ID. We will enroll three additional cohorts of 12 young adults over the remaining
years of this funding cycle.



P407A250058 ARKANSAS STATE UNIVERSITY

CITY/STATE: CRAIGHEAD, ARKANSAS

PD: DR. KRISTIN JOHNSON

EMAIL: Krjohnson@astate.edu

PROJECT TITLE: THE CONSORTIUM FOR INCLUSIVE

POSTSECONDARY EDUCATION
& TRANSITION (CIPET)

The Consortium for Inclusive Postsecondary Education and Transition (CIPET) will be
located at the RESTORE Hub at the Arkansas State University (A-State) main campus in
Jonesboro, Arkansas. CIPET is grounded in the belief that every student, regardless of
ability, deserves access to high-quality, inclusive postsecondary experiences that are both
meaningful and measurable. Through partnership with the University of Arkansas at Pine
Bluff (UAPB), Arkansas State University—-Mountain Home (ASUMH), and the Restore Hub,
we are launching a statewide initiative that expands access, strengthens institutional
capacity, and centers equity at every level. Together, we are building a model that’s not only
inclusive and evidence-based but also responsive to the unique needs of our students and
communities. Aligning academic programming, mental health support, disability services,
and workforce connections across three strategically located campuses, the consortium
offers a comprehensive, scalable, and sustainable framework for inclusive post-secondary
education in Arkansas and, in the future, the nation. These resources will not only support
program implementation but also transform the educational and employment landscape
for young adults with disabilities across urban, rural, and marginalized communities. CIPET
will provide technical assistance for all comprehensive transition and postsecondary
programs, lead data collection and evaluation, and disseminate resources to enhance the
capacity and sustainability of TPSID grantees nationwide.
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