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APEX Alaska Abstract

The Southeast Island School District (SISD) is applying to implement Project APEX, a comprehensive
school improvement initiative grounded in What Works Clearinghouse research to better prepare students
for college and careers. Submitted in partnership with the Organized Village of Kasaan, this proposal builds
on SISD’s strong track record of successfully meeting or exceeding federal program goals. Project APEX
will equip educators with tools for data-informed instruction, job-embedded professional development,
collaborative planning, and ongoing coaching. It also provides academic, social-emotional, and college and
career enrichment opportunities to support the whole child, with a focus on underserved populations. SISD
serves 194 students in seven remote, economically disadvantaged Title I schools on Prince of Wales, as well
as a statewide correspondence school, all of which face significant geographic and logistical barriers.
Measurable objectives include credit attainment, increased participation from tribal and industry partners,
improved assessment scores, and postsecondary readiness. The project consists of both GPRA measures and
rigorous evaluation for replication. Responses to the Absolute Priorities can be found on the following
pages: 1) Focused on a defined local geographic area, pages 1 - 4; 2) Centered on the goal of ensuring that
Indian students are prepared for college and careers, pages 7 —23; 3) Informed by evidence, What Works
Clearinghouse page 37 and Appendix 65 - 78; 4) Focused on one or more barriers or opportunities with a
community-based strategy or strategies and measurable objectives, pages 1-23 & page 32-33; 5) Designed
and implemented through a partnership of various entities, page 1, 3, 12 and Appendix pages 105-120; 6)
Led by an entity that is eligible and demonstrates the capacity to improve relevant outcomes throughout the
grant, personnel, and SISD letter in appendix pages 126-127 and SISD is a Local Educational Agency.
Evidence of the Competitive Preferences can be found on the pages: CPP 2: Tribal Partnership, page 1,
Appendix page 64, CPP 3: Improving Educational Opportunities and Achievement of Indian Children and
Youth. Pages 7 — 23 in the narrative and research on MTSS/RTI, Check & Connect, and School

Improvement on pages 65-92 in the appendix.
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(a) Need for Project

(1) The extent to which the proposed project demonstrates the magnitude of the need for
the services to be provided or the activities to be carried out by the proposed project.

The Southeast Island School District (SISD), a predominantly Alaska Native-governed entity, is
applying to implement /Project APEX.” This initiative aims to provide a comprehensive school
improvement model that equips teachers with the tools and support to

elevate instructional effectiveness. The model ensures alignment between

gl

curriculum, assessment, and student needs by focusing on data-informed
teaching, job-embedded professional learning, collaborative planning, and ongoing instructional
coaching. This approach promotes continuous professional growth and cultivates a collective
commitment to improving student outcomes."educational, social-emotional, and college and
career enrichment activities for struggling students through research-based strategies that address
the whole child and professional development for their teachers to provide research-based
strategies to increase the quality of teaching and student achievement, focusing on underserved
populations. All schools in SISD are economically disadvantaged and classified as Title I. SISD
serves seven remote schools on Prince of Wales and Baranof Islands in Southeast Alaska and
one statewide correspondence school, with 194 students in the district. These communities face
extreme logistical and economic challenges. The data in this “Need” section underscores the
urgent demand for tailored educational interventions in these communities. High unemployment
rates, limited local career pathways, and minimal access to postsecondary training contribute to
impoverishment and disconnection. This project will serve all K-12 students from SISD’s eight
(8) remote schools, area homeschoolers, and other eligible students. Our comprehensive school
improvement model is designed to empower teachers through data-driven instruction, targeted
professional development, collaborative planning structures, and embedded coaching. By

aligning curriculum, instruction, and assessment with student needs, the model fosters
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continuous growth in instructional practice and promotes shared responsibility for student
success. To further illustrate the challenges our staff and student face, the weighted average me-
dian income across our district communities is $35,498—approximately $8,500 less than the me-

dian income for Alaskan Native (AN) students statewide (see Census Data below).

Socioeconomic Statistics from the 2023 Census Data — District’s Averaged
(Population 25 years and over) All Alaskan Pop. | Alaskan Native
0 0
Percent of high school graduates or higher 80.3% 27:4%
Percent bachelor’s degree or higher 31% 12%

The chart below outlines the academic deficiencies of our students compared to other students in

the state of Alaska.

Performance Evaluation for Alaska’s Schools (PEAKS) State Assessment 23-24
Percent of AN Students Approaching Proficient / Needs Support vs. State Average

District English/Language Arts Math
0
AN State /0 State AN State % State
Students Differ- Students
Students Results ence Students Results Difference
SISD 80.0% 58.3% -21.7% 80.0% 65.9% -14.1%

Richardson and Stone (2014) similarly found that students often disengage from school when the
material feels irrelevant — an issue reflected in the academic outcomes of Alaskan Native (AN)
students. In the 2023-24 school year, over 80%% of AN students scored “Approaching Proficient
or Needs Support” in English Language Arts, and over 80% in math. Research from the Univer-
sity of Alaska Anchorage further highlighted these disparities, showing that AN students had
GPAs a full letter grade lower than their peers, scored lower on the SAT, and experienced signif-

icantly higher attrition rates — 26% compared to 16% for all other students.
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Proposed Project Services

How Services Address the Needs of Under-

served Populations

Develop and implement a community-
centered curriculum through Professional
Learning Communities (PLC). To ensure
effectiveness, monitor and evaluate in-
structional practices through structured

classroom walkthroughs.

PLC teams regularly analyze student performance
data, set instructional goals, and develop action
plans. Conducting targeted walkthroughs will al-
low ASC to focus on predetermined "look-fors"
aligned with curriculum objectives, such as inte-

grating life skills and student-centered learning.

Enhance college and career readiness op-
portunities to better prepare students for
post-secondary education, vocational

training, and employment pathways.

Students will engage in college and career experi-
ential exploration activities designed to foster pos-
itive attitudes, build self-esteem, and develop lead-
ership skills through participation in student or-
ganizations. These experiences will help prepare
students to be job-ready and address the current

“skills gap” in the workforce (Tan, 2017).

Provide student-centered learning to ac-
tively engage students in their own learn-
ing process, making education more rele-

vant, personalized, and effective.

According to the What Works Clearinghouse, pro-
grams like Check & Connect have demonstrated
positive effects on retention and potentially posi-
tive effects on academic progress. An Academic
Support Coach will advocate for students’ needs,
support their growth, and challenge them toward

continuous improvement.

Academic support coaches play a pivotal

role in enhancing instructional quality

Academic coaches collaborate with teachers to re-

fine instructional strategies, ensuring alignment
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and student achievement by providing with evidence-based practices. Through classroom
educators targeted, collaborative, and observations and feedback sessions, coaches help
data-informed support. educators identify areas for growth and implement
effective teaching methodologies. This partnership
improves lesson planning, delivery, and student

engagement.

(b) Quality of Project Design

(1) Goals, objectives, and outcomes are clearly specified, measurable, and ambitious yet
achievable within the project period, and aligned with the purposes of the grant program.

This chart is based on the desired outcomes listed in logic model in the appendix (pages 93-94).

Goals Objectives QOutcomes
* A walkthrough assessment will | % After each grant year, 100% of
allow educators to reflect on teaching staff will engage in struc-
their practices and make data- tured, bi-weekly Professional Learn-
driven decisions. PLCs will ing Community (PLC) sessions fo-
Improving teacher serve as platforms for teachers cused on data-driven instruction and
pedagogy through to engage in dialogue, share collaborative planning, resulting in a
High-Quality Pro- best practices, and address in- 25% increase in the use of evidence-
fessional Learning structional challenges. based instructional practices

Communities and | * Completed Walkthrough Ob- | = After each grant year, all staff will

Walkthroughs servation using Classbright participate in at least three focused
* Individualized Feedback Re- classroom walkthroughs per term. In-
ports dividualized feedback will result in a
* Professional Development 20% increase in the use of evidence-
Adjustments based teaching strategies,

* Data from standardized read- | % After each grant year, 75% of stu-
ing assessments and tools that dents receiving Tier 2 reading inter-

track growth. ventions in grades K-3 will demon-

strate at least one year of growth, as
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Multi-Tiered
System of
Supports (MTSS)

* Reports summarizing the
growth of each student in read-

ing,

measured by standardized reading as-

sessments

* Data on the number of students
attending and completing
Phlight Clubs and Camp

* Professional development ma-
terials focused on implement-
ing Phlight Clubs and Camps
effectively

+ After each grant year, the number of
office discipline referrals (ODRs) will
decrease by 10% school-wide com-
pared to the previous year due to the
implementation of Tier 1 behavior in-

terventions Phlight clubs, and Camps

* Documented intervention
strategies for students in Tier 1
and Tier 2 supports in both
math and ELA.

* Regular, data-driven reports

that track the academic pro-
gress of students receiving Tier

1 and Tier 2 interventions

+ After each grant year, the percentage
of students in grades K-12 meeting or
exceeding adequate yearly growth will
increase by 10% due to targeted Tier 1
and Tier 2 supports implemented
through MTSS, as measured by end-
of-year state MAP and AK state as-

sessments.

Data-Driven

Decision Making

* Reports summarizing the anal-

ysis of student data from form-
ative and summative assess-
ments, highlighting trends and
instructional needs.

“* Logs from classroom observa-
tions where data-driven in-
structional adjustments are im-
plemented, with teacher feed-

back.

+ By June 2025, the academic support
coach and curriculum specialist will
collaborate with 100% of teachers to
analyze student data (formative and
summative assessments) and create
data-informed instructional adjust-

ments.

* Curriculum maps for Math and

ELA that reflect adjustments
based on data analysis, includ-
ing pacing, grouping strategies,

and differentiated content.

4 After each grant year, the curriculum
specialist will ensure that 100% of
core subject curricula (Math, ELA)

are aligned with data-driven instruc-

8
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+* PD materials focused on data-

driven curriculum design, en-
suring teachers understand how
to integrate performance data

into curriculum adjustments.

tional strategies, using student perfor-
mance data to adjust pacing, group-

ing, and content delivery.

Four PD sessions will be con-
ducted on data analysis and in-
tegration into teaching, with at-
tendance records and session

materials.

* Completed surveys from teach-

ers after each PD session to as-
sess their understanding and
application of data analysis in

instruction.

4 After each grant year, the academic
support coach and curriculum special-
ist will facilitate four professional de-
velopment sessions on data analysis
and its integration into daily teaching
practices. As evidenced by post-PD
surveys and classroom observations,
90% of teachers will demonstrate im-

proved use of data in lesson planning.

Student-Centered

Learning

Agendas, materials, and slide
decks from PD sessions on stu-
dent-centered strategies.
Classroom walkthrough data
showing increased application
of student-centered practices.
Professional Development
Records show at least 15 hours

of PD completed per teacher.

+ After each grant year, 90% of teach-
ers will complete at least 15 hours of
professional development on student-
centered learning strategies (e.g., dif-
ferentiated instruction, formative as-
sessments, and student choice) as evi-
denced by PD session logs and certif-
icates. This will lead to a 10% im-
provement in classroom implementa-
tion of student-centered practices, as
measured by classroom walkthroughs

and teacher self-reports.

Document student participation
in SEL activities (e.g., attend-
ance logs, activity completion

data).

+ After each grant year, 100% of stu-
dents in grades K-12 will engage in
social-emotional learning activities
that support their personal growth and
academic achievement, as integrated

into the curriculum. This will result in
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Staff training records showing
professional development in

SEL delivery and practices.

a 10% improvement in student self-
regulation and emotional intelligence,
as measured by pre- and post-SEL as-

sessment tools.

Implement a K-12
College and
Career Readiness

Model

* Individual PCLP plans were + After each grant year, 100% of grades
developed and updated for all 6—12 students will develop and annu-
grades 6—12 students. ally update Personal Career Learning

* Awareness activities for stu- Plans (PCLP) plans, including aca-
dents in grades K-5 demic goals, career interests, and

* All student PCLPs are re- post-secondary pathways. These
viewed twice yearly during plans will be reviewed twice per year
meetings with designated with school staff, resulting in a 15%
school staff (e.g., counselors, increase in student awareness of col-
advisors, or career coaches). lege and career options, as measured

by CCR readiness surveys.

* At least four career exploration [# By June 2025, at least 80% of stu-
or work-based learning events dents in grades 9—12 will participate
are organized annually, with in one or more career exploration or
documented student attendance work-based learning opportunities
and engagement. (e.g., job shadowing, internships, ca-

* 10% increase in self-reported reer fairs, or dual enrollment). Partici-

post-secondary preparedness

among participating students

pation will lead to a 10% increase in
student post-secondary preparedness,
as measured by exit surveys and post-

graduation data.

Implementation of
all Project

Measures

* Project Measures/Outcomes re-

viewed to see if Measures were

met

Annually, the number of project objec-
tives that have been met & partnerships-

GPRA

(2) Project design reflects community input to ensure ongoing improvement efforts.

To ensure the project design reflects the needs and priorities of the target population, SISD con-

10
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ducted a comprehensive community survey prior to launching the project. The survey was distrib-
uted across multiple channels — including schools, community centers, and partner organizations —
and reached students, families, educators, employers, and community stakeholders. In survey re-
sponses, tribal members stated there were numerous reasons for obstacles to why our schools con-
tinue to have significant gaps in educational achievement by ethnicity along all age groups of child
development which leads to not being college and career ready (AP). The feedback received played
a critical role in shaping the program’s structure., which establishes a process for continual feed-

back from participants to program staff to a presentation to the Advisory Council.

Continuous Improvement Feedback Flow Chart

— Ongoing Formative
E Assessment of Program

Participant
Formative
Evaluation

PD & Program
Implementation
Feedback

: Professional Development for
\w’ Program Staff Feedback for

Improvement

(3) The extent to which the project’s implementation and evaluation will produce valid, relia-
ble data to support replication and assess the effectiveness of its strategies.

The design of PROJECT APEX is grounded in current research and comprehensively addresses

the requirement for "Demonstrating a Rationale." Key project components are closely aligned
11
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with the project's logic model (see pages 93-94) and are informed by evidence-based practices
that indicate a substantial likelihood of achieving positive outcomes. To ensure the project pro-
duces valid, reliable data that supports both replication and rigorous assessment of its strategies,
the following elements are integral to the design: Standardized Data Collection Tools: Vali-
dated instruments will be used to gather academic performance data, career readiness indicators,
attendance rates, credential attainment, and student engagement metrics. Surveys and rubrics
will be piloted and refined to ensure clarity, relevance, and consistency. Mixed-Methods
Evaluation Approach: Both quantitative (e.g., test scores, graduation rates, credentialing out-
comes) and qualitative (e.g., student focus groups, teacher interviews, classroom observations)
methods will provide a comprehensive picture of program impact. Fidelity of Implementation
Monitoring: Regular classroom walkthroughs, teacher self-assessments, and project activity
logs will document adherence to the project model. Adjustments will be made based on findings
to maintain implementation integrity. Benchmarking and Continuous Improvement: Key per-
formance benchmarks will be established at project onset. The leadership and evaluation teams
will review progress toward benchmarks quarterly to identify successes and areas for targeted
support. External, Independent Evaluation: National Evaluation Group (NEG) will conduct an
impartial evaluation to ensure objectivity, data accuracy, and credibility. NEG will apply rigor-
ous analysis methods, including disaggregated data review by subgroups (e.g., rural, Alaska Na-
tive students), to identify impacts across various populations. Replication Guidance: Detailed
documentation of implementation processes, materials, training models, and evaluation instru-
ments will be maintained throughout the project. This will support easy adaptation and scaling of
project APEX in similar rural or Native-serving educational settings. Data-Driven Reporting:
Evaluation findings will be compiled into annual reports, mid-course feedback sessions, and a

final comprehensive evaluation report, offering clear evidence of strategies’ effectiveness and

12
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lessons learned for future replication efforts. The following elements illustrate how the project
will produce valid, reliable data to support replication and assess the effectiveness of its strate-

gies: A. Improving teacher pedagogy through High Quality Professional Learning Commu-

nities and Walkthroughs. According to recent studies, improving teacher pedagogy requires a

shift from traditional professional development models to more collaborative and sustained ap-
proaches. Research indicates that Professional Learning Communities (PLCs) foster teacher de-
velopment and enhance instructional practices. A 2024 study involving over 16,000 teachers
found that PLC participation significantly mediates the relationship between professional devel-
opment and integrating instructional practices. The study concluded that PLCs are crucial in
helping teachers translate training into effective classroom applications, thereby improving
teaching quality and student learning outcomes. Similarly, a 2023 action research study high-
lighted the positive effects of online PLCs on teachers' competencies and the formation of a
learning environment. The study emphasized that different collaborative learning approaches
within PLCs cater to teachers at various stages of development, suggesting that the structure and
focus of PLCs should be adaptable to meet student needs. In addition to PLCs, classroom
walkthroughs have emerged as a valuable strategy for enhancing teaching practices. A 2023
study published in Frontiers in Psychology found that classroom walkthroughs positively impact
educators' professional growth and curriculum development. The study highlighted that
walkthroughs facilitate data gathering and relationship building, leading to continuous improve-
ment in teaching and learning. These findings underscore the importance of integrating PLCs and
classroom walkthroughs into professional development strategies. Providing platforms for col-
laborative learning and continuous feedback enables teachers to develop innovative teaching

practices and improve student achievement. Therefore, incorporating PLCs and classroom

13
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walkthroughs is essential for enhancing teacher effectiveness and fostering a climate of continu-

ous improvement in schools. B) Multi-Tiered System of Supports (MTSS) - The proposed pro-

ject will implement a robust Multi-Tiered System of Supports (MTSS) framework (training to
be provided by the National Performance for Education and Dr. Jason Gibson, see pages 107-
109) to drive sustained academic improvement across the K—12 continuums. MTSS is a proac-
tive, data-driven approach that integrates academic, behavioral, and social-emotional support
within a comprehensive system to meet the varied needs of all learners. The APEX MTSS model
will feature the following core components: Tier 1: High-Quality Core Instruction for All
Students - All students will receive rigorous, evidence-based instruction aligned with College
and Career Readiness Standards. Teachers will receive professional development on differenti-
ated instruction, formative assessment practices, and Universal Design for Learning (UDL) to
ensure all students can access high-quality, standards-aligned education. Tier 2: Targeted Sup-
ports for At-Risk Students - Students identified through universal screening and progress moni-
toring who require additional academic support will receive targeted interventions in small-group
settings. These supports will be time-bound, research-based, and designed to accelerate learning
in identified areas of need, particularly in reading, writing, and mathematics. Tier 3: Intensive,
Individualized Intervention - Students demonstrating significant, persistent academic difficul-
ties despite Tier 2 supports will receive intensive, individualized interventions. Plans will be cus-
tomized based on diagnostic assessments and continuously monitored to inform instructional ad-
justments. Professional Development and Capacity Building - Staff will participate in ongoing
professional learning focused on effective intervention strategies, MTSS implementation fidelity,
community responsive practices, and the use of data to inform instruction. School-based MTSS
teams will be established and supported to maintain a sustainable system. Family and Commu-

nity Engagement - Families will actively engage as partners through regular communication,

14
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progress reports, and workshops supporting student learning at home. Community resources will
be leveraged to holistically support students’ academic and social-emotional needs. By imple-
menting a comprehensive MTSS model, the APEX project will ensure that all students, particu-
larly those at risk of academic failure, receive the personalized support they need to meet grade-
level standards, graduate college- and career-ready, and develop the skills necessary for lifelong

success. C) Data-Driven Decision Making - The APEX project is committed to data-driven

decision making at every level of the system to drive continuous improvement and raise student
achievement. Systematic collection, analysis, and use of data will ensure that instructional strate-
gies, interventions, and resource allocations are responsive to identified student needs. Key ele-
ments of our Data-Driven Decision-Making model include: Comprehensive Assessment Sys-
tem - APEX will implement a balanced assessment system that includes universal screeners, in-
terim/benchmark assessments, formative classroom assessments, and summative measures
aligned to College and Career Readiness Standards. This will provide timely, actionable infor-
mation on student learning across content areas. Data Dashboards and Real-Time Reporting -
APEX will utilize user-friendly data dashboards through our Hourglass online portal to allow
teachers, principals, and district leaders to easily access and interpret key performance indicators
at the student, classroom, school, and district levels. Real-time data visibility will enable proac-
tive rather than reactive responses to emerging needs. Goal Setting and Progress Monitoring -
Data will inform both individual student learning goals and school wide improvement targets.
Staff will engage in regular progress monitoring cycles to track growth toward goals, celebrate
successes, and recalibrate strategies where necessary. Leadership and Accountability Struc-
tures - School leadership teams will be trained to lead data-driven cycles of inquiry and hold

staff accountable for results. The district will provide coaching and technical assistance to
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schools to ensure consistent implementation of the best practices in data use. Through inten-
tional, system wide data practices, the APEX project will create a system of continuous improve-
ment, empower educators with actionable insights, and ensure that every student has access to

the high-quality education they deserve. D) Student-Centered Learning - The APEX project

will prioritize student-centered learning to ensure that all students are active participants in their
education and fully prepared for success in college, careers, and life. Research shows that stu-
dents learn best when instruction is personalized, engaging, local knowledge appropriate, and
aligned to their individual interests, strengths, and goals. Key features of the APEX Student-Cen-
tered Learning approach include: Personalized Learning Pathways - Students will engage in
customized academic and career pathways tailored to their needs, interests, and aspirations.
Through the development of Personalized Career and Academic Plans (PCAPs), students set
goals and track their progress over time, promoting ownership and agency in their learning. In-
quiry-Based and Project-Based Learning - Classrooms will be reimagined to prioritize in-
quiry, collaboration, and real-world problem-solving. Project-based learning experiences will
connect academic content to real-life issues, making learning meaningful and applicable beyond
school walls. Social-Emotional Learning Integration - Recognizing that academic success is
deeply tied to emotional well-being, APEX embeds social-emotional learning (SEL) into daily
instruction, helping students build resilience, empathy, self-regulation, and interpersonal skills.
Phlight Clubs and camps which will bring together students and adults from the community to
learn vital resilience and whole-child skills development. By centering students' needs, strengths,
and aspirations at the heart of the school experience, the APEX project will build a learning envi-
ronment where students are empowered to achieve academic excellence, discover their passions,

and develop the skills necessary to thrive in a rapidly changing world.
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E) Implementation of a K-12 College and Career Readiness Model — The APEX K—12 Col-

lege and Career Readiness (CCR) Model is designed to equip students for success in both higher
education and the workforce. This comprehensive approach extends beyond traditional academic
preparation to include critical competencies such as social-emotional learning, critical thinking,
communication, and collaboration. Beginning in Grades K—5, APEX provides Early Awareness
activities, introducing students to a variety of careers through read-alouds, career days, guest
speakers, and hands-on projects. Students also gain an early understanding of the purpose of edu-
cation and the basic concepts of college, with a strong emphasis on building foundational liter-
acy, numeracy, critical thinking, and social-emotional skills. In Grades 68, students engage in
Career Exploration. They complete interest inventories and skills assessments and begin devel-
oping their Personalized Career and Academic Plan (PCAP). Students will also participate in lo-
cal business tours, career fairs, and "reality fairs" that help them strengthen decision-making and
problem-solving abilities. At the high school level (Grades 9—-12), students move into Pathway
Development and Postsecondary Transition. They will select academic pathways aligned to
career clusters, engage in service-learning projects, and gain hands-on experience through dual
credit courses, or work-based learning opportunities. Support activities, such as FAFSA work-
shops, resume-building sessions, and college application guidance, will prepare students for life
beyond graduation. APEX’s model is rooted in the belief that readiness for life includes not only
achieving academic milestones but also developing resilience, adaptability, and personal well-
being. Our goal is to graduate students who are not just prepared for college and career—but pre-
pared to lead, innovate, and thrive in every area of their lives. The chart below illustrates our

methodology in developing the “Project Design” of the program.
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(4) Qualitative and quantitative design and procedures for documenting project activities
and results for underserved populations.

The evaluation design for project APEX ensures rigorous, ongoing data collection through
weekly, monthly, and quarterly cycles. The National Evaluation Group (NEG) will provide quar-
terly quantitative and qualitative evaluation reports to project staff and the Advisory Team to
monitor participant engagement, assess service delivery, and guide continuous improvement ef-
forts. Project staff will utilize Hourglass, a secure, integrated web-based performance data sys-
tem NEG provides. Hourglass is a centralized platform for collecting, managing, and analyzing
real-time data on student outcomes, program implementation, and key performance indicators. It
enables educators, administrators, and evaluators to input and access data from any internet-ena-
bled device, ensuring seamless, real-time collaboration across schools, programs, and stakehold-
ers. This approach supports timely interventions, enhances transparency, and strengthens evi-
dence-based decision-making. The system will track and document both quantitative metrics
(e.g., state assessment test data, community standards integration, check and connect data, num-
ber of educational plans created, etc.) and qualitative data (e.g., student surveys, focus group
feedback, teacher observations, interviews) with a specific focus on measuring outcomes for un-
derserved populations. This dual-method strategy ensures a comprehensive understanding of the
measurable impact and participants' lived experiences.

5) The extent to which the proposed project demonstrates a rationale

Project APEX demonstrates a clear rationale grounded in research, stakeholder input, and data
analysis. To design effective services, SISD staff conducted a comprehensive review of evi-
dence-based practices to improve academic outcomes in rural schools with comparable needs

(see Appendix, pp. 65-92). This effort was complemented by ongoing needs assessments that
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gather input from students, families, educators, and community partners. Findings from this pro-
cess informed the selection of a school improvement framework supported by proven strategies
to enhance academic and behavioral outcomes for AN students. PROJECT APEX aims to in-
crease student engagement, boost graduation and post-secondary enrollment rates, and equip par-
ticipants with the skills and confidence needed to pursue meaningful careers by fostering strong
connections between students, educators, families, and communities. Ultimately, the project aims
to empower Alaska Native (AN) youth to navigate their educational and career pathways with
purpose and pride by implementing a comprehensive school improvement strategy. This ap-
proach supports instructional staff in delivering student-centered, research-based

practices that foster engagement, relevance, and academic success in the classroom. The chart
below outlines the program’s core goals alongside the services and supports that will be imple-

mented to achieve them.

Goal Services to be Offered

Goal 1: Improving teacher The program will strengthen teacher pedagogy through high-

pedagogy through High quality Professional Learning Communities (PLCs) and regular
Quality Professional Learn- | classroom walkthroughs that promote collaboration, reflective
ing Communities and practice, and the use of student-centered, research-based strate-
Walkthroughs gies.

Goal 2: Multi-Tiered System | The program will implement a Multi-Tiered System of Sup-
of Supports (MTSS) ports (MTSS) to provide differentiated academic, behavioral,
and social-emotional interventions, ensuring all students re-

ceive the level of support needed to succeed.
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Goal 3: Data-Driven Deci-

sion Making

The program will utilize data-driven decision making to inform
instruction, monitor student progress, and guide continuous im-

provement efforts at both the classroom and school levels.

Goal 4: Student-Centered

Learning

The program will focus on student-centered learning by tailor-
ing instructional strategies to meet individual needs, fostering
engagement, and promoting active, hands-on learning experi-
ences that empower students to take ownership of their educa-

tional journey.

Goal 5: Implement a K-12
College and Career Readi-

ness Model

The program will implement a K-12 College and Career Readi-
ness Model, providing students with a comprehensive frame-
work that integrates academic, career exploration, and life skills
development to ensure preparation for post-secondary educa-

tion and future careers.

The proposed initiative is grounded in a well-defined logic model (see next page) collabora-

tively developed by SISD and its partners. This model articulates a coherent theory of action,

outlining the relationships between identified community needs, strategic interventions, and both

short- and long-term outcomes. It clearly illustrates how proposed activities are intentionally

aligned to produce meaningful, measurable impact, thereby providing a strong and evidence-

based rationale for the project. Rooted in local traditions and informed by community-driven per-

spectives, PROJECT APEX addresses persistent barriers to educational attainment and work-

force participation. Its holistic framework weaves together academic support, locally relevant

mentorship, and hands-on experiential learning to create a continuum of opportunities that nur-

ture student potential and prepare them to thrive in an increasingly complex world.
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2) How does school improvement affect student engagement and achievement?

3) How have parents and community members been involved, and how has this im-
pacted program success?

(2) The extent to which the evaluation will provide guidance about effective strategies suita-
ble for replication or testing and potential implementation in other settings. (Up to S points)

Our approach is designed to ensure that the findings from PROJECT APEX can be applied
broadly, influencing a wide range of students as the program expands. To achieve this, our objec-
tives aim to explore the factors that determine how, when, and for whom the project is most effec-
tive. This initiative builds upon the success of a previous SISD grant proposal, where internal pro-
cesses were established to replicate key elements of the original program. PROJECT APEX will
address critical gaps in existing knowledge, offering a foundation for future initiatives. Through
the activities, outputs, and outcomes outlined in this proposal, the project will also facilitate ongo-
ing research and replication efforts, ensuring that the strategies work for all educators, students,
and communities. Identifying any challenges along the way will allow us to make targeted im-
provements. To ensure that high-quality services are delivered and the project’s implementation
remains effective, PROJECT APEX will provide monthly updates to an Advisory Team (AT)
(composition on page 28) and an external evaluator. These updates will help maintain the fidelity
and rigor of the implementation process, ensuring timelines are met, data is analyzed, and objec-
tives are achieved. A successful project will meet or exceed its goals and objectives while provid-
ing high-quality outcomes. The Advisory Team will convene quarterly, receiving detailed reports
on program progress from both staff and evaluators. Community partners will be invited to partic-
ipate in these meetings to foster transparency and collaboration. Program staff will review the sta-
tus of timelines and the implementation process, recommend real-time adjustments, and assess

through data whether the project is meeting its goals, with support from the evaluator. The out-
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comes of these discussions will be shared with the AT and community partners. This thorough re-
view process will include an assessment of the goals, objectives, and key milestones of the pro-
ject. It will also document other critical implementation aspects, such as budget, staffing, notable
achievements, and scheduling. All this information will be compiled into an online living docu-
ment, continually updated to reflect the ongoing progress of PROJECT APEX.

(3) The extent to which the evaluator has the qualifications, including the relevant training,
experience, and independence, required to conduct an evaluation of the proposed project,
including experience conducting evaluations of similar methodology as proposed and with
evaluations for the proposed population and setting. (Up to 5 points)

National Evaluation Group, LLC (NEG) will be an integral part of the project team, collaborating
closely with staff from the outset of implementation through to the final evaluation report. NEG
brings over 10 years of experience providing evaluation services for programs targeting Alaskan
Native populations, such as ANEP, Native Youth Community Programs, the Elementary and Sec-
ondary School Counseling Program, Carol White Physical Education, and the Native American
Language Program. They have actively participated in training for each of these grants and have
been instrumental in incorporating community-centered curriculum into their evaluations. Engag-
ing an external evaluator like NEG will enhance the fidelity of the implementation process and
ensure a high level of objectivity in data analysis. The evaluator is a member of the American
Evaluation Association and has more than 20 years of expertise in delivering comprehensive eval-
uation services, including federal Annual Performance Reporting and data collection. NEG staff
will actively engage as part of the project team, providing continuous oversight and contributing
to key decisions throughout the project's lifecycle. For additional details, please refer to the evalu-

ator resumes in Appendix, pages 111-120.
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CHAPTER 1: INTRODUCTION

Improving persistently low-performing schools is a core goal of the No Child Left Behind Act of
2001 (NCLB), the most recent reauthorization of the Elementary and Secondary Education Act of
1965 (ESEA). Policymakers have sought ways to address the increasingly large numbers of
schools identified as low-performing. Across the nation, 13,457 schools failed to make adequate
yearly progress (AYP) in 2007-08. Of those, 1,583 were planning for restructuring, and 3,358
were in the first year of implementing restructuring. These numbers are likely to increase

because many states have established more ambitious targets for meeting the NCLB goal of
student proficiency by 2013-14.

Persistently low-performing schools are more likely than other schools to serve high proportions
of poor students and students of color (LeFloch et al., 2007; U.S. Government Accountability
Office, 2007). Such differences raise concern that the poor quality of these schools may be
reinforcing or even exacerbating inequities in educational opportunity and outcomes—the very
inequities that NCLB intends to eliminate.

The pressure to meet NCLB's 2014 deadline has motivated many policymakers to seek ways to
accelerate the process of improving schools. Some policy analysts have questioned the widely
held consensus in the educational research literature that it takes at least three to five years to
improve schools enough to produce substantial gains in student achievement. These analysts
have asked what the field of education can learn from the private sector about quick, dramatic,
and sustained organizational improvement.

Dramatic School Improvement Cross-site Study

In 2001, the U.S. Department of Education (ED) contracted with WestEd to conduct a
longitudinal study of the Comprehensive School Reform (CSR) program.> This large-scale
national evaluation was expanded in 2006 to include a study of low-performing schools that
dramatically improved their achievement in a relatively short time period. The purpose of this
study was twofold: to conduct in-depth retrospective case studies of schools nationwide that
received CSR grants and that demonstrated significant improvement in student achievement; and
to understand the processes and practices in which they engaged to accomplish this
improvement. This study, conducted jointly by WestEd and American Institutes for Research
(AIR), is part of the larger national study, the Evaluation of the Comprehensive School Reform
Program Implementation and Outcomes (ECSRIO).6

5 With the reauthorization of ESEA, the CSR program became Part F of Title I (20 USC §6511).

6 The First-Year Report (U.S. Department of Education, 2004) addressed questions regarding the targeting of CSR
funds, reform implementation, and the influence of district and state conditions on implementation. The Third-Year
Report (U.S. Department of Education, 2008) addressed questions related to student achievement outcomes and
reform implementation fidelity. Analyses explored the relationship between scientifically based model adoption and
school-level achievement and the longitudinal relationship between CSR awards and school-level achievement.
Other analyses examined the association between implementation levels and achievement gains. Qualitative case
study analyses of CSR reform implementation in 15 pairs of schools added further detail.
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General Education Provisions Act (GEPA) Statement

Southeast Island School District (SISD) pledges full compliance with the requirements of
GEPA Section 427, ensuring equitable access to, and participation in programs by
persons with special needs and Section 504 of the Rehabilitation Act. The district does
not tolerate discrimination based on gender, race, sexual orientation or disability.

SISD makes every effort to remove barriers that might impede the participation of
students, teachers or other stakeholders with special needs. School Board Policy includes
a section on non-discrimination (BP 0410) as required by the Title VI of the Civil Rights
Act of 1964, Title IX of the Education Amendments of 1972, Section 504 of the
Vocational Rehabilitation Act of 1973, IDEA and the Americans with Disabilities Act.

The district will take the following steps to ensure equitable access to and participation in
this federal program for students, teachers and paraprofessionals who will benefit from its
objectives.

1) Ensure wheelchair access, sign interpreter, and assistive technology as needed for
individuals with disabilities.

2) Deliver information about non-discrimination and locally sensitive educational
practices at the fall teacher in-service training.

3) Ensure all teachers and paraprofessionals have read and signed the Alaska
Teachers’ Code of Ethics.
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Project

APEX((«

An analysis of the costs demonstrates that they are reasonable, effective, and appropriate in

Budget Narrative (Federal Funds):

relation to the project's stated goals and anticipated outcomes. The Southeast Island School
District (SISD), where the project will be carried out, primarily serves Alaska Native (AN)
students, with four schools having AN populations exceeding 80%. All schools in the district are
classified as rural: remote (code 43) by the National Center for Education Statistics.
Additionally, 95% of students qualify for free or reduced-price lunch, underscoring the
significant economic challenges faced by AN families. Every SISD school is designated as
economically disadvantaged and receives Title I funding. SISD encompasses seven remote
schools located on Prince of Wales and Baranof Islands in Southeast Alaska, as well as one
statewide correspondence school, collectively serving a total of 194 students. Project APEX
addresses a critical need by offering high-quality, structured afterschool programming for
students in grades K—12. This budget narrative provides a comprehensive overview of how
federal funds will be allocated and managed under the NYCP grant. Partnerships with the
Southeast Island School District (SISD) are designed to establish a robust pipeline of services
and resources, including administrative support, technology integration, internet connectivity,
website management, custodial services, fiscal oversight, office space, telecommunication
services, equipment, furniture, and access to professional development facilities for regional
training. SISD’s financial capacity to implement and sustain this project is supported by a strong
track record of managing multiple federal and state grants successfully. All expenditures, such as
salaries, fringe benefits, travel, and contractual services, adhere to SISD’s written policies and
board-approved financial practices. SISD’s Human Resources and Operations department works
closely with the Regional School Board and the Alaska Department of Education, utilizing
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approved provisional rates under the state’s indirect cost agreements. The department prepares
quarterly financial reports and maintains thorough documentation in alignment with federal
payment management systems. Additionally, SISD undergoes an annual financial audit
conducted by the Alaska Auditor of Public Accounts. This budget reflects a carefully developed
projection to meet the goals outlined in our proposal, shaped through collaboration with our
team. We recognize that the introduction of new programs may require adjustments to these
plans as the project evolves. Additionally, unanticipated supply needs for our activities and
trainings may arise periodically, requiring the purchase of unexpected materials. We remain
committed to using funds responsibly and adaptively to ensure program success. Program staff
will ensure that all services funded through this grant will supplement—not replace—those
provided by local schools. Funding will enhance, rather than duplicate, existing resources such as
Johnson O'Malley funds. Supplemental services will not affect students’ rights to a Free
Appropriate Public Education (FAPE) under IDEA or Section 504, nor will they replace services

required by a student’s IEP or 504 Plan.

Leveraging Resources — Multiple resources have been identified to support the goals of this
program. All participating organizations will offer training facilities for teachers involved in
Project APEX and will grant access to technology, advising services, libraries, and technology
centers. Additionally, each school within the district will provide meeting spaces, materials,
extended library access, and other resources to support staff participation in professional
development and training opportunities as needed. SISD will also collaborate with local
businesses and community partners to align resources that help both students and teachers
achieve their educational objectives. Project APEX will use federal funds exclusively for new
initiatives and will ensure that these funds do not replace existing Federal, State, or local funding
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currently designated for activities under section 6121(b) of the ESEA and 34 CFR 263.20. A
detailed, itemized budget is provided below, outlining projected costs for each program year,
including estimates for personnel, benefits, travel, equipment, supplies, contracts, training

stipends, and other anticipated expenses.
Administrative Cost Limitation

Project APEX is estimated to run $124,094 toward the administrative cost limitation, which is
below the five percent allowed ($124,984). All calculations can be found at the end of this
budget narrative or on page 62.

Planning Period — Project APEX will establish partnerships based on identified needs and built
around clearly defined, shared goals and outcomes. SISD recognizes that effective interagency
collaboration is a complex process that demands thorough planning and consistent
communication among partners and key stakeholders. During the planning phase, the project
director, partnership councils, and evaluator will collaboratively review and refine milestones
and outcomes, establish necessary baselines, and set annual targets for each performance
measure to ensure progress toward the project’s objectives. Baseline data from the initial needs

assessment will guide both federal and non-federal cost projections throughout the project.

Personnel
The following section outlines the position titles, responsibilities, salaries, and percentage of
time each staff member will dedicate to the project. It also highlights the significance of each

role in the project's success and provides the rationale behind the cost estimates.
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These benefits were calculated according to the state requirements in Alaska based on the fixed
costs for staff salaries. Fringe varies by employee and position depending on partner organization
and average 38% per employee. Fringe benefits include Medical Insurance, retirement,
Unemployment Insurance, Life Insurance; FICA is 7.65% of taxable wages; ESC is 1.00% of
first $39,800 of taxable wages; Workers Compensation varies depending on position and number
of hours worked. Below is a breakdown of the amounts and percentages that were calculated for
Personnel to Project APEX based on the current salary schedule, or hourly rate, in accordance

with after school hours.

Travel
Travel YR 1 YR 2 YR 3 YR 4 YRS Total
Staff Travel to $22,000 | $22,000 | $22,000 | $22,000 | $22,000 | $110,000
School/Village Sites
Professional $22,000 | $22.000 | $22,000 | $22,000 | $22,000 | $110,000
Development |
Conference
Project Directors $5,300 $5,300 $5,300 $5,300 $5,300 $26,500
Annual Meeting

Total | $246,500

Travel will be required for scheduled meetings, advisory sessions, and coordination of all
activities under Project APEX. SISD reimburses travel based on a mileage rate reviewed
quarterly by the Board of Education or Superintendent, aligned with the state rate and the IRS
Standard Mileage Rate. The travel budget includes $26,500 over five years to support conference
travel for Project APEX staff attending U.S. Department of Education Project Directors’ events.
These events provide essential training aligned with the program’s goals and objectives.
Professional travel will be approved for SISD staff directly involved with Project APEX who
participate in educational and professional development activities. All professional leave

involving overnight stays must receive prior approval from the Board of Education. Such
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activities must either align with the staff member’s professional growth plan or directly support
the goals of Project APEX. SISD adheres to established policies, procedures, and per diem rates
for travel expenditures. Additionally, SISD provides travel supplements to school personnel who
serve multiple campuses and engage directly with students, teachers, administrators, parents, and
community stakeholders. For the NYCP program, federal funds will be used to provide travel
supplements for Project APEX staff. Traveling to remote Alaska villages is essential for teachers
and staff to provide equitable education, build relationships, and support students in relevant
ways. These visits help educators better understand the unique environments and challenges
students face, leading to more effective teaching. However, reaching these villages is difficult
due to geographic isolation, extreme weather, high travel costs, and limited infrastructure. Many
communities are only accessible by bush plane or seasonal transport, making consistent support

logistically and financially challenging. Descriptions of each travel item are provided below.

Staff Travel to YR3 YRS Total
School/Village
Sites $22,000 $22,000 $22,000 $22,000 $22,000 $110,000

Description of travel activities with calculations: Program staff will travel weekly to each
remote site to maintain consistent support and engagement. The Project Director will also
make periodic visits to village sites to monitor program quality and compliance, oversee the
implementation of project goals, and collaborate with school leadership. Several of these
locations are only accessible by small aircraft. As of Spring 2025, round-trip airfare to school
sites ranges from $180 to $540 per person. The travel budget accounts for five to six trips per
month (average cost is $360 per trip). Mileage reimbursement is provided for staff traveling to
locations accessible by vehicle. These regular visits are essential to ensure Alaska Native

students receive ongoing academic and social-emotional support. Program staff work directly
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with students and families in their home communities, fostering stronger connections and
contributing to improved academic outcomes in alignment with NYCP program goals. Any

annual travel expenses exceeding $22,000 will be covered by SISD.

Professional
Development |
Conference

$22,000 $22,000 $22,000 $22,000 $22,000 | $110,000

Description of travel activities with calculations: Conferences such as the National PBIS
Leadership Forum, the Innovative Schools Summit, and the RTI/MTSS Leadership Institute
provide valuable professional development for educators focused on Multi-Tiered Systems of
Support (MTSS). These events offer training in evidence-based practices for academic,
behavioral, and social-emotional interventions across Tier 1, Tier 2, and Tier 3 levels.
Attending MTSS-focused conferences is important because they equip teachers with strategies
to support all students, use data to guide instruction, and create more positive learning
environments. This professional development helps schools build sustainable systems that
improve outcomes for all learners. These events promote professional connection and leave
attendees inspired, motivated, and equipped to enhance their programs. The travel estimate is
an average cost for 10 educators to attend each year. Average trip cost per person is $2,200
each based on mileage + flights at $700, lodging for 4 nights at $245/night = $980, car rental
at $140, and per diem at $95/day x 4 = $380, for four days of total travel for a three-day

training.
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YR 2 YR 3 YR 4 YRS Total

Project Directors
Annual Meeting $5,300 $5,300 $5,300 $5,300 $5,300 $26,500

Description of travel activities with calculations: Required budget item to ensure
understanding, compliance and effectiveness of the program. Two people annually, estimated
travel and lodging from Alaska to Washington, DC will average around $5,300 per year.
Below is an estimated breakdown of all travel items for these events.

Lodging: 4 nights x $195/night x 3 rooms = $2,340; Travel Fare = $20; Airfare = $700/person

x 3 people = $2100; Per diem $70/day x 4 days x 3 people =$840; Total each year = $5,300

The amount set for travel will allow Project APEX personnel to travel within the local
communities/schools and provide flexible scheduling for educational sessions.

Supplies

Supplies will also be utilized for correspondence, PE equipment resources, reporting results,
advisory meetings, professional development workshops, and facilitation of Project APEX.
Supplies YR 1 YR 2 YR 3 YR 4 YR 5 Total

Support Curriculum & $15,000 | $15,000 | $15,000 | $15,000 | $15,000 | $75,000
Supplies
Program | Office $8,000 $4,000 $4,000 $4,000 $4,000 | $24,000
Supplies

Total | $99,000

The table below provides a breakdown of how supplies cost was determined through budget
software and operational programs from specialists, coaches, teachers, and other administrators
from previous projects at SISD. These are based on average outcomes per year, in relation to the

size of the project.

49

PR/Award # S299A250026
Page 128



Support
Curriculum &
Supplies

$15,000 $15,000 $15,000 | $15,000 | $15,000 $75,000

Description of supplies with calculations: In a student-centered learning environment, the
curriculum supplies play a crucial role in fostering engagement, promoting self-directed
learning, and supporting individual needs. To support Multi-Tiered Systems of Support
(MTSS), these resources should provide differentiated instructional strategies, interventions,
and opportunities for individualized attention. For college and career readiness, the materials
should help bridge the gap between classroom learning and real-world applications. The right
supplies can offer targeted support across different levels of academic and social-emotional
development, preparing students for success beyond high school. Below is a list of essential
supplies:

Interactive Whiteboard (Smartboard) Cosz: $1,500 each (total cost for 10 = $15,000) -
Facilitates dynamic lessons, engaging in all learning styles, and provides real-time feedback.
Differentiated Reading Materials (leveled books) Cosz: $250 each (total cost of 25 =
$6,250) - Supports appropriate reading levels and helps meet the needs of all learners.
Graphing Calculators (for STEM subjects) Cosz: $130 each (total cost for 100 = $13,000) -
Essential for high-level math and science courses, fostering problem-solving and analytical
skills.

Career Exploration Software Cost: $200 each (total cost for 20 = $4,000) - Helps students
explore career options, set goals, and align their learning with future careers.

Behavioral Support Tools (e.g., reward systems, charts) Cosz: $50 each (total cost for 100
= $5,000) - Assists in promoting positive behavior and academic success through

reinforcement. (example — Check and Connect)
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U.S. DEPARTMENT OF EDUCATION OME Number: 18940008
BUDGET INFORMATION Expiration Date: 08/31/2026
NON-CONSTRUCTION PROGRAMS

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under "Project
| Year 1." Applicants requesting funding for multi-year grants should complete all applicable
columns. Please read all instructions before completing form.

|Southeast Island School District

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Project Year 6 Project Year 7 Total

@) (b) (© (d) (e) () (9) (h)
1. Personnel | 177,428.00| | 180,977.00| | 184,596.00| | 188,288.00| | 192,053.00| | 0.00| | 0.00| | 923,342.00|
2. Fringe Benefits | 62,099.00| | 63,341.00| | 64,609.00| | 65,900.00| | 67,221.00| | o.oo| | o.oo| | 323,17o.oo|
3. Travel | 49,300.00| | 49,300.00| | 49,300.00| | 49,300.00| | 49,300.00| | o.oo| | o.oo| | 246,500.00|
4. Equipment | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo|
5. Supplies | 23,000.00| | 19,000.00| | 19,000.00| | 19,000.00| | 19,000.00| | o.oo| | o.oo| | 99,000.00|
6. Contractual | 144,600.00| | 143,800.00| | 138,900.00| | 133,900.00| | 128,800.00| | 0.00| | 0.00| | 690,000.00|
7. Construction | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo|
8. Other | 20,000.00| | 20,000.00| | 20,000.00| | 20,000.00| | 20,000.00| | o.oo| | o.oo| | 1oo,ooo.oo|
z;TOtﬁl g)irect Costs | 476,427.00| | 476,418.00| | 476,405.00| | 476,388.00| | 476,374.00| | 0.00| | 0.00| | 2,382,012.00|

ines 1-

10. Indirect Costs* | 23,535.00| | 23,535.00| | 23,534.00| | 23,534.00| | 23,533.00| | o.oo| | o.oo| | 117,671.00|
11. Training Stipends | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | 0.00|
1921.;I')0tal Costs (lines | 499,962.00| | 499,953.00| | 499,939.00| | 499,922.00| | 499,907.00| | 0.00| | o.oo| | 2,499,683.00|

*Indirect Cost Information (To Be Completed by Your Business Office): If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:
(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IXI Yes D No

(2)  Ifyes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: [07/01/2024 To: |06/30/2025 (mm/dd/yyyy)

Approving Federal agency: I:’ ED & Other (please Specify); |A1aska Department of Education and Early Development

The Indirect Cost Rate is %.

(3)  Ifthisis your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? D Yes D No  Ifyes, you must comply with the requirements of 2 CFR § 200.414(f).

(4)  If you do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
|:| Yes |:| No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.
(5)  For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
|z| Is included in your approved Indirect Cost Rate Agreement? Or, D Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is I:I %.

(6)  For Training Rate Programs (check one) -- Are you using a rate that:

PR/Award # S299428@9dfded in your approved Indirect Cost Rate Agreement, because it is lower than the
- 3 ,
D Is based on the training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))? Or, Page e training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?
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Name of Institution/Organization
o Tand Sohool Di - Applicants requesting funding for only one year
Southeast Island School District should complete the column under "Project Year 1."
Applicants requesting funding for multi-year grants
should complete all applicable columns. Please read
all instructions before completing form.
IF APPLICABLE: SECTION D - LIMITATION ON ADMINISTRATIVE EXPENSES
(1) List administrative cost cap (x%): 5.00
(2) What does your administrative cost cap apply to? |:| (a) indirect and direct costs or, |Z| (b) only direct costs
" Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Project Year 6 Project Year 7 Total
Budget Categories
gettates (@) (b) © ) (e) ® © (h)
1. Personnel | 5,014. 00|| 5,115. 00|| 5,217. oo|| 5,321. oo|| 5,427. oo|| o.oo|| o.oo|| 26,094, 00|
Administrative
2. Fringe Benefits | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0. oo| | o.oo| | o.oo| | 0. 00|
Administrative
3. Travel Administrative | 5,300. 00| | 5,300. 00| | 5,300. 00| | 5,300. 00| | 5,300. oo| | o.oo| | o.oo| | 26,500. 00|
4. Contractual | 14,300. 00|| 14,300. 00|| 14,300. oo|| 14,300. oo|| 14,300. oo|| o.oo|| o.oo|| 71,500. 00|
Administrative
5. Construction | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo| | 0.00|
Administrative
6. Other Administrative | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo| | 0.00|
7. Total Direct Administrative | 24,614.00| | 24,715.00| | 24,817.00| | 24,921.00| | 25,027.oo| | o.oo| | o.oo| | 124,094.00|
Costs (lines 1-6)
8. Indirect Costs | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo| | 0.00|
9. Total Administrative | 24,614.00| | 24,715.00| | 24,817.00| | 24,921.00| | 25,027.oo| | o.oo| | o.oo| | 124,094.00|
Costs
10. Total Percentage of | 5.00| | 5.00| | 5.00| | 5.00| | 5.00| | o.oo| | o.oo| | 5.00|
Administrative Costs
ED 524
PR/Award # S299A250026
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