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* 1. Type of Submission: * 2. Type of Application:

* 3. Date Received: 4. Applicant Identifier:

5a. Federal Entity Identifier: 5b. Federal Award Identifier:

6. Date Received by State: 7. State Application Identifier:

* a. Legal Name:

* b. Employer/Taxpayer Identification Number (EIN/TIN): * c. UEI:

* Street1:

Street2:
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Department Name: Division Name:

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:
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Organizational Affiliation:

* Telephone Number: Fax Number:

* Email:

* If Revision, select appropriate letter(s):

* Other (Specify):

State Use Only:

8. APPLICANT INFORMATION:

d. Address:

e. Organizational Unit:

f. Name and contact information of person to be contacted on matters involving this application:

Application for Federal Assistance SF-424

Preapplication

Application

Changed/Corrected Application

New

Continuation

Revision

05/08/2025 92-0057691

0584156620000

Lower Yukon School District

K7Z3X3UBTSP3

100 Airport Road

Mountain Village

AK: Alaska

USA: UNITED STATES

99362-0000

CTE and Residential Director

Lower Yukon School District

Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 08, 2025 07:18:27 PM EDTTracking Number:GRANT14414222

OMB Number: 4040-0004

Expiration Date: 11/30/2025
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* 9. Type of Applicant 1: Select Applicant Type:

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

* 10. Name of Federal Agency:

11. Assistance Listing Number:

Assistance Listing Title:

* 12. Funding Opportunity Number:

* Title:

13. Competition Identification Number:

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

* 15. Descriptive Title of Applicant's Project:

Attach supporting documents as specified in agency instructions.

Application for Federal Assistance SF-424

G: Independent School District

V: Alaska Native and Native Hawaiian Serving Institutions

Department of Education

84.299

Indian Education -- Special Programs for Indian Children

ED-GRANTS-011725-003

Office of Elementary and Secondary Education (OESE): Office of Indian Education (OIE): Indian 
Education Discretionary Grants Program: Demonstration Grants for Indian Children and Youth 
Program, Assistance Listing Number (ALN) 84.299A

Yukon RISING: Resources for Inspiring Students to Innovate, Nurture, and Grow

View AttachmentsDelete AttachmentsAdd Attachments

View AttachmentDelete AttachmentAdd Attachment1237-Project Area SF-424.pdf

 

PR/Award # S299A250083 

Page e4 



* a. Federal

* b. Applicant

* c. State

* d. Local

* e. Other

* f.  Program Income

* g. TOTAL

.

Prefix: * First Name:

Middle Name:

* Last Name:

Suffix:

* Title:

* Telephone Number:

* Email:

Fax Number:

* Signature of Authorized Representative: * Date Signed:

18. Estimated Funding ($):

21. *By signing this application, I certify (1) to the statements contained in the list of certifications** and (2) that the statements herein are 
true, complete and accurate to the best of my knowledge. I also provide the required assurances** and agree to comply with any resulting 
terms if I accept an award. I am aware that any false, fictitious, or fraudulent statements or claims  may subject me to criminal, civil, or 
administrative penalties. (U.S. Code, Title 18, Section 1001)

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcement or agency specific 
instructions.

Authorized Representative:

Application for Federal Assistance SF-424

* a. Applicant

Attach an additional list of Program/Project Congressional Districts if needed.

 * b. Program/Project

* a. Start Date: * b. End Date:

16. Congressional Districts Of:

17. Proposed Project:

AK-001 AK-001

Add Attachment Delete Attachment View Attachment

10/01/2025 09/30/2030

3,940,960.00

0.00

0.00

0.00

0.00

0.00

3,940,960.00

a. This application was made available to the State under the Executive Order 12372 Process for review on

b. Program is subject to E.O. 12372 but has not been selected by the State for review.

c. Program is not covered by E.O. 12372.

Yes No

Add Attachment Delete Attachment View Attachment

** I AGREE

Director of Budget and Finance

* 20. Is the Applicant Delinquent On Any Federal Debt?  (If "Yes," provide explanation in attachment.)

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?

05/08/2025

If "Yes", provide explanation and attach 
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OMB Number: 4040-0013 
Expiration Date: 02/28/2025

 

Certification for Contracts, Grants, Loans, and Cooperative Agreements

  
(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing 
or attempting to influence an officer or employee of any agency, a Member of Congress, an officer or employee of 
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan, or 
cooperative agreement, the undersigned shall complete and submit Standard 
Form-LLL, ''Disclosure of Lobbying Activities,'' in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents  for 
all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and cooperative 
agreements) and that all subrecipients shall certify and disclose accordingly. This certification is a material 
representation of fact upon which reliance was placed when this transaction was made or entered into. 
Submission of this certification is a prerequisite for making or entering into this transaction imposed by section 
1352, title 31, U.S. Code. Any person who fails to file the required certification shall be  subject to a civil penalty of 
not less than $10,000 and not more than $100,000 for each such failure. 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer  or 
employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of  a Member 
of Congress in connection with this commitment providing for the United States to insure or guarantee a loan, the 
undersigned shall complete and submit Standard Form-LLL, ''Disclosure of Lobbying Activities,'' in accordance with 
its instructions. Submission of this statement is a prerequisite for making or entering into this transaction imposed 
by section 1352, title 31, U.S. Code. Any person who fails to file the  required statement shall be subject to a civil 
penalty of not less than $10,000 and not more than $100,000  
for each such failure.

* APPLICANT'S ORGANIZATION

* SIGNATURE: * DATE:

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Suffix:

Middle Name:

* Title:

* First Name:

* Last Name:

Prefix:

CERTIFICATION REGARDING LOBBYING

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any  person 
for influencing or attempting to influence an officer or employee of an agency, a Member of 
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the 
awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the  entering into 
of any cooperative agreement, and the extension, continuation, renewal, amendment, or 
modification of any Federal contract, grant, loan, or cooperative agreement.

The undersigned certifies, to the best of his or her knowledge and belief, that:

Statement for Loan Guarantees and Loan Insurance 

The undersigned states, to the best of his or her knowledge and belief, that:

Lower Yukon School District

Director of Budget and Finance

05/08/2025

Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 08, 2025 07:18:27 PM EDTTracking Number:GRANT14414222
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Abstract

An abstract is to be submitted in accordance with the following: 
 
1.  Abstract Requirements

For research applications, abstracts also include the following:

Abstracts must not exceed one page and should use language that will be understood by a range of audiences.

Abstracts must include the population(s) to be served.

·
Research issues, hypotheses and questions being addressed.

· Study design including a brief description of the sample including sample size, methods, principals, and dependent, 
independent, and control variables, as well as the approach to data analysis.

·

Theoretical and conceptual background of the study (i.e., prior research that the investigation builds upon and that provides a 
compelling rationale for this study).

·
Abstracts must include subrecipient activities that are known or specified at the time of application submission.·
Abstracts must include primary activities to be performed by the recipient.

·
·
·

* Attachment:

[Note: For a non-electronic submission, include the name and address of your organization and the name, phone number and e-mail 
address of the contact person for this project.]

Abstracts must include the project title, goals, and expected outcomes and contributions related to research, policy, and practice. 

1235-Yukon RISING Abstract .pdf View AttachmentDelete AttachmentAdd Attachment

You may now Close the Form

You have attached 1 file to this page, no more files may be added.  To add a different file, you 
must first delete the existing file.
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Yukon RISING Project Abstract 
 

The Yukon RISING Project seeks to improve educational achievement and career 
readiness for approximately 1,986 students in the Lower Yukon School District (LYSD), 
where 98% of students identify as Yup’ik Alaska Native. The Yukon RISING Project is 
grounded in multi-source, community-responsive evidence and will be accomplished 
through a multi-level partnership with local schools, Tribes, workforce partnerships, and 
educational partners. The Yukon RISING project addresses persistent barriers to student 
success in the Lower Yukon School District (LYSD) through a comprehensive, culturally 
grounded initiative focused on student achievement, career readiness, and cross-system 
alignment.The project is structured around two overarching goals: (1) Enhancing Student 
Achievement and Career Readiness and (2) Strengthening Program Quality through Cross-
System Alignment and Workforce Responsiveness. These goals will be met through three 
objectives: Objective 1) Expanding early CTE opportunities for middle and early high school 
students through school-based and regional programming in healthcare, driver's 
education, culinary arts, small engine repair, and construction. Activities include new 
course offerings at 10 LYSD sites and the KCA CTE Headquarters. Measurable outcomes 
include increases in enrollment, course completion, learner permit attainment, and 
transition into advanced CTE. Objective 2) Increasing cultural integration to boost 
engagement and retention by incorporating traditional knowledge and local practices such 
as subsistence skills, arts, and food systems into academic content. Annual programming 
will reach at least 250 students. Objective 3) Building a sustainable CTE pipeline through 
educator training and system alignment. This includes immersive professional 
development ("Stay & Learn"), on-site instructional support ("Push-In Services"), and 
phased rollout of upgraded instructional supplies and equipment across all LYSD sites. 
Outcomes include increased educator capacity, improved curriculum implementation, 
more students earning industry-recognized credentials, and expanded dual-credit 
readiness. Collectively, these strategies aim to strengthen graduation rates, increase 
career preparedness, and foster long-term success for Alaska Native students by 
connecting cultural identity, education, and workforce pathways. A dedicated Program 
Evaluator will oversee progress monitoring and impact analysis through a mixed-methods 
evaluation approach embedded in the program timeline. Evaluation findings will inform 
continuous improvement and provide valuable insights to other Indigenous and rural 
education systems. Partner contributions include instructional expertise from regional 
aviation and driving programs, provision of local facilities and materials, and community-
based support networks. Together, these efforts will reduce educational opportunity gaps, 
support career development, and generate evidence aligned with national research, 
policy, and practice on culturally grounded education in remote Alaska. 
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Project Narrative File(s)

* Mandatory Project Narrative File Filename:

To add more Project Narrative File attachments, please use the attachment buttons below.

1236-FINAL NYCP Project Narrative.pdf

View Mandatory Project Narrative FileDelete Mandatory Project Narrative FileAdd Mandatory Project Narrative File

Add Optional Project Narrative File Delete Optional Project Narrative File View Optional Project Narrative File
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seamless transitions between secondary and post-secondary education via dual enrollment and 

collaborative agreements. KCA emphasizes early career exploration and is equipped to overcome 

the geographical and economic challenges of the LYSD communities through strategic 

partnerships and innovative funding. 

APPLICATION REQUIREMENTS 

The Yukon RISING Project has met all required application components for FY 2025 

and for any future year in which awards may be made from the list of unfunded applications 

under this competition. This includes full compliance with the application requirements outlined 

in Section 6121 of the Elementary and Secondary Education Act (ESEA) (20 U.S.C. 7441) and 

the implementing regulations under 34 CFR 263.22. The accompanying table outlines how each 

requirement has been addressed within the project narrative, supported by documentation, 

partnerships, and assurances embedded in the proposal. 

Table 1. Application Requirements. 

Requirement Met? Evidence/Description 

1) Description of how families of Indian 

children and youth are and will be 

involved. 

Yes ✓ 
Tribal consultation & family 

engagement informed development. 

2) Assurance of participation if requested 

by the Secretary. 
Yes ✓ 

Project team agrees to participate in any 

federally sponsored evaluations. 

3) Evidence -based and culturally 

appropriate. 

Yes ✓ 

Program integrates evidence-based CTE 

strategies adapted to cultural context of 

Yup’ik students. 
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NEED FOR PROJECT (20 pts) 

1 — Demonstrated Magnitude of Need. (Up to 10 pts) 

The Yukon RISING Project addresses urgent and well-documented needs in the Kusilvak 

Census Area, one of the most underserved and economically distressed regions in the nation. 

This region, spanning over 22,000 square miles in Western Alaska, consists of 10 rural Alaska 

Native communities accessible only by air, boat, or snowmachine, with no road connectivity. 

The geographic isolation alone creates significant barriers to educational and economic 

opportunities including access to basic support services. 

Educational Need and Academic Underperformance 

Lower Yukon School District (LYSD) serves approximately 1,986 PK–12 students, of 

whom 98% identify as Yup’ik and 100% are classified as economically disadvantaged. The 

district’s performance data demonstrates a severe and persistent academic crisis: 

¾ On the 2023–2024 AKSTAR assessments, 91.29% of students scored at “Needs Support” 

in English Language Arts and 95% in Math. Proficiency rates were effectively zero 

across all tested grade levels and subgroups. 

¾ Graduation rates for Alaska Native students are significantly below state targets: 65.65% 

(4-year) and 73.81% (5-year) compared to state goals of 75.5% and 78.1% respectively. 

¾ Postsecondary enrollment among Alaska Native graduates is just 9.68%, indicating a 

systemic gap in college and career readiness. 

Socioeconomic and Structural Barriers 

The students served by this project live in communities where poverty and cost of living 

challenges are overwhelming:  
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¾ Median household incomes fall as low as $20,849 (Nunan Iqua), with over 35% of 

households living below the poverty line; in Kotlik, that figure rises to 68%. 

¾ Gasoline prices in several communities, including Scammon Bay, exceed $9.00 per 

gallon, impacting every facet of access, from food delivery to school transportation. 

¾ Chronic absenteeism affects 64.11% of Alaska Native students and 67% of English 

Learners, both indicators of significant disengagement and unmet needs. 

Programmatic Gaps and Cultural Disconnect 

In addition to academic gaps, students face a lack of preparatory courses, limited dual-

credit options, and minimal exposure to career pathways or workplace settings highlighted in the 

yearly program evaluation and reconfirmed through the Alaska Department of Education & 

Early Development’s School/District Report Card to the Public: Low academic achievement, 

economic hardship and lack of support services, loss of cultural heritage in schooling, minimal 

access to college/career development, and insufficient personal/social skill development.  

Research consistently shows that Alaska Native students succeed at higher rates when culturally 

responsive and Yukon RISING will integrate place-based education at all LYSD village schools 

and the Regional CTE program through training personnel and providing structured programs to 

deliver that model. 

Direct Response of the Proposed Project 

By integrating community input, regional economic planning (AVCP CEDS 2024), and 

rigorous performance data, Yukon RISING is precisely tailored to address the severity and scale 

of need across all domains, academic, economic, and cultural.  The Yukon RISING Project 

directly targets these deficits by: 

1. Expanding access to foundational CTE courses (e.g., health care, aviation, survival, 
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drivers ed, food processing, small engine repair). 

2. Offering full wraparound supports (transportation, housing, meals, gear, SEL coaching). 

3. Training local educators to deliver culturally grounded, industry-aligned instruction. 

4. Bridging students to postsecondary options through dual-credit partnerships with King 

Tech High School, Anchorage School District, and Alaska Middle College. 

2 — Identification and Addressing of Specific Gaps and Challenges (Up to 5 pts) 

The Yukon RISING Project directly responds to clearly defined and persistent gaps that 

limit educational and economic opportunity for Alaska Native youth in the Kusilvak Census 

Area. These gaps have been identified through stakeholder engagement, student performance 

data, and community-informed planning efforts spanning over six years, including 

comprehensive needs assessments conducted between 2019 and 2021. 

Key Gaps Identified 

1. Inadequate Preparatory Pathways. Many students enter high school unprepared for 

advanced CTE coursework due to missing foundational academic skills. This lack of 

early preparation impedes their ability to meet the academic rigor and maturity required 

for success in high-demand career programs. 

2. Insufficient Exposure to Career Development and Life Skills. Students in remote 

villages have little access to structured college and career exploration opportunities. 

Exposure to industries and life-skill development is limited, leaving students 

disconnected from viable futures beyond their communities. 

3. Loss of Cultural Relevance and Community Context in Learning. A disconnect 

between school content and students’ cultural identity reduces engagement. Integrating 

 



 14 PR/Award # S299A250083 

Page e25 

Indigenous knowledge and subsistence practices is critical to retention, motivation, and 

skill transfer. 

4. Limited Mobility and Infrastructure. Driver’s education is nearly inaccessible despite 

its importance in areas reliant on snowmachines and ATVs. The lack of licensure limits 

youth mobility, safety, and employment potential. 

How Yukon RISING Addresses These Gaps 

1. Early and Targeted Preparation. New remedial and foundational classes are being 

developed for middle school students and those needing extra academic support. These 

include Basic Life Support, Emergency Trauma Technician training, First Aid, and 

introduction to aviation and construction fundamentals, scaffolding students toward 

advanced CTE success. 

2. Expanded CTE Pathways. Courses in Outdoor Survival, Flight Instruction, Ground 

School, Driver’s Education, Small Engine Repair, Culinary Arts, Subsistence Skills, and 

Home Economics are being scaled to meet workforce demand and student interest. 

3. Workforce Alignment and Community Readiness. Programming directly aligns with 

the AVCP Comprehensive Economic Development Strategy (2024), which identifies 

critical regional workforce needs in healthcare, aviation, energy, and skilled trades. 

4. Student Safety and Success Supports. Yukon RISING ensures students are equipped 

with work safety gear, transportation access, housing, and structured mentorship while 

attending residential or regional CTE academies. 

This systemic response ensures students not only enter CTE programs, but they also succeed 

in them. Over time, these enhancements are expected to increase graduation rates, expand 

credential attainment, and build a pipeline of trained, community-minded Alaska Native 
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professionals. The project is not a stopgap; it’s a regionally aligned, community-driven 

mechanism for long-term tribal self-sufficiency and economic stability. 

3 — Focus on Underserved Populations (Up to 5 pts) 

The Yukon RISING 

Project is specifically designed 

to serve a historically and 

persistently underserved 

population: Alaska Native 

youth in the Lower Yukon 

region. The project focuses on 

communities in the Kusilvak Census Area, known for its geographic remoteness and challenging 

economic conditions, has some of the highest living costs in Alaska, annual retail gas prices 

reaching up to $9.38 per gallon in Scammon Bay. With median household incomes often below 

$50,000, the economic pressure on residents is significant. High poverty rates, on average 35%, 

with communities like Kotlik where 68% live below the poverty line, highlight the acute need for 

economic support and opportunity.  

The challenges are compounded by high dropout rates, significant poverty (over 35% of 

households in the Kusilvak area live below the poverty line, throughout the state of Alaska 

15.7% of Alaska Native people live below the poverty line, compared to 11% statewide), and an 

unemployment rate of 14.7% in the Kusilvak Census Area, far above the 4.4% statewide 

average. The updated Yukon Kuskokwim (YK) Comprehensive Economic Development 

Strategy by the Association of Village Council Presidents (AVCP), the regional Native 

Nonprofit for the YK Region, identifies crucial workforce development needs in sectors such as 
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Healthcare, Aviation, Transportation, and Energy. These needs align with findings from LYSD's 

comprehensive needs assessment, which pinpointed low academic achievement and limited 

access to career development opportunities as key barriers to student success. 

Table 2. Community Demographics. Data compiled from the Alaska Department of Community 

and Regional Affairs illustrates the demographic, economic profile of Kusilvak Census Area) 

and underscore the region’s systemic economic challenges. 

LYSD KCA 

Comm. 

Median Home 

Income 

% Persons 

Below 

Poverty 

% Persons 

Below 125%   

Poverty 

Annual Retail 

Gas Price 

Alakanuk $39,667 54% 62%  **  

Emmonak $55,417 12% 17% $8.52  

Hooper Bay $47,000 16% 27% $8.13  

Kotlik $49,844 68% 71% $9.01  

Marshall $53,906 29% 43% $8.11  

Mountain Village $62,188 47% 55% $8.71  

Nunam Iqua  No Data  No Data No Data  **  

Pilot Station $43,125 36% 41% $7.55  

Russian Mission $48,125 20% 26% $7.50  

Scammon Bay $38,750 36% 36% $9.38  

**Households in Russian Mission identified as 76.24% (2 or More Races)    
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• Graduation rates for Alaska Native students in LYSD are 66% (4-year) and 74% (5-year), 

mirroring statewide Alaska Native averages of 65% and 75%, but falling short of the all-

student statewide rates of 78% (4-year) and 83% (5-year). 

• Dropout rates remain elevated: 8% of LYSD’s Alaska Native students drop out compared 

to 6% statewide for Native students and 4% across all students. 

• Postsecondary enrollment is low at 10% for LYSD, with no comparative statewide data 

provided, reinforcing the gap between high school completion and college or career 

transition. 

• Academic proficiency is critically low: 

o On 2023–2024 AKSTAR assessments, less than 1% of LYSD students were 

proficient in ELA, and 0% in Math. 

o Statewide, Alaska Native students scored 9% in both ELA and Math, while all 

students reached 32% (ELA) and 31% (Math). 

• Growth rates also reflect disparities: 

o LYSD Alaska Native students showed 28% growth in ELA and 21% in Math. 

o This lags behind all-student statewide growth rates of 44% (ELA) and 40% 

(Math), though matches Alaska Native statewide growth in ELA (28%) and Math 

(21%). 

QUALITY OF PROJECT DESIGN (UP TO 40 PTS) 

1 — Clearly Specified, Measurable, and Ambitious Goals & Objectives (Up 5 Pts) 

The Yukon RISING Project builds on six years of proven success from KCA, which 

currently serves 184 students from the Lower Yukon School District. The model has 

demonstrated high effectiveness, with over 90% of students completing their coursework, nearly 

 



 19 
 

PR/Award # S299A250083 

Page e30 

100% attendance, and a dropout rate of 0.00%, a stark contrast to the performance of non-KCA 

LYSD peers. These outcomes validate the model’s efficacy and provide a strong rationale for 

expansion into earlier grades. Yukon RISING will use this foundation to increase access to 

preparatory CTE experiences in middle school, positioning students for long-term success 

through early exposure, skill development, and culturally integrated instruction. 

The project is structured around two overarching goals: 

1. Enhancing Student Achievement and Career Readiness. 

2. Strengthening Program Quality through Cross-System Alignment and Workforce 

Responsiveness. 

To meet these goals, Yukon RISING includes a logic model guided by SMART objectives 

(specific, measurable, achievable, relevant, and time-bound), informed by community voice, 

local data, and Tribal partnerships. Each strategy tackles known barriers and is directly tied to 

actionable metrics that ensure access and continuous improvement.  

Objective 1. Expand Preparatory CTE Offerings for Middle and Early High School 

Students. 

¾ Barrier. Students lack early exposure to technical coursework, limiting future success in 

CTE programs. 

¾ Objective. Over five years, LYSD will implement introductory career exploration 

programming in 10 community-based schools and at the KCA Regional CTE 

Headquarters, targeting 150 students annually. Topics include healthcare fundamentals, 

driver's education, culinary arts, small engine repair, and entry-level construction skills. 
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¾ Inputs. KCA's existing facility, 21 experienced staff, 5-year operational infrastructure, 

strong LYSD Leadership regionally and at community-based schools, fleet 

transportation, and strong demand from families. 

¾ Activities. Core activities include the initiation of an Introduction to Driver’s Education, 

preparatory Healthcare, small engines, woodshop, and culinary & textiles courses at all 

10 schools and regional CTE headquarters. The implementation of Outdoor Survival in 

the spring at KCA. Collaborative partnerships with Anchorage-based health institutions 

to offer CNA prep classes. Teachers will be trained, instructional materials purchased, 

and programmatic needs identified through school-community engagement. 

Establishment of evaluation cycles. 

¾ Measurable Outputs. Outputs will include: 

o 50 students complete Driver’s Ed annually (with a 5% increase each year). 

o 15 students earn Learner’s Permits yearly. 

o 10% annual increase in exploratory CTE enrollment. 

o 70%+ completion rate in pre-CTE courses. 

o 5% annual increase in transition from exploratory to full CTE. 

o Reliable transportation access for 100% of participants. 

o 95% participation in Outdoor Survival and CNA prep documented per year. 

o At least 20 students will participate in CNA preparatory coursework annually, 

receiving foundational instruction aligned with state health certification pathways. 

¾ Short-Term Outcomes. Short-term outcomes include increased career readiness 

confidence (+15%) via surveys, +10% improved student satisfaction and perceived 



 21 
 

PR/Award # S299A250083 

Page e32 

school safety, and see an increase of 5% in successful student to the regional CTE 

program by 5+ starting in year 3. 

¾ Long-Term Outcomes. Long-term impacts will include improved graduation rates, more 

students earning credentials, higher employability, and expanded postsecondary 

transitions among Alaska Native students. 

Objective 2. Increase Cultural Integration as an Engagement Driver. 

¾ Barrier. Limited integration of Alaska Native cultural identity into school content 

contributes to disengagement and retention challenges. 

¾ Objective 2. Over 5 years, LYSD will incorporate local knowledge around subsistence, 

traditional foods, arts & crafts, and survival skills, into school curricula at sites during the 

Push-In Services. These culturally grounded lessons will honor tradition and open new 

avenues in tourism, food sovereignty, and environmental stewardship. 

¾ Inputs. KCA has 3 large traditional qayaqs. Throughout LYSD Communities we have 

identified Cultural educators to lead activities. 

¾ Activities. Supported by partnerships with tribal governments, local educators, and 

regional knowledge bearers, this initiative will enhance instruction and improve 

outcomes for at least 250 students annually at regional in-community schools and KCA. 

Establishment of evaluation cycles.  The project will formalize partnerships with at least 

three local businesses or Tribal enterprises annually to host job-shadowing or hands-on 

learning experiences, reinforcing CTE-aligned instruction with real-world application in 

areas such as subsistence culinary arts, engine repair, and cultural tourism. 

¾ Measurable Outputs.  

o Enroll 75 students in Home Economics and 30 in Small Engine Repair annually. 
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o Deliver 2 new culturally grounded modules per year. 

o 10% annual increase in cultural connection (survey-based). 

o 15% annual increase in student satisfaction scores. 

o At least three local business partnerships established per year offering structured 

job-shadowing or community-based project experiences. 

¾ Short-Term Outcomes.  

o 5% increase in student academic performance on relevant assessments. 

o ≥80% of participating students express satisfaction with programming. 

¾ Long-Term Outcomes.  

o Increased cultural pride and identity retention. 

o Reduced dropout rates and improved graduation outcomes. 

o More students engaged in culturally relevant career pathways (e.g., tourism, 

subsistence economy). 

o Stronger Tribal-district partnerships for sustainability. 

Objective 3. Build a CTE Pipeline Through Increased Educator Capacity & System 

Alignment. 

¾ Barrier. Disconnect between local schools and regional CTE expectations leaves 

students underprepared for rigorous programs at KCA, King Tech, and Alaska Middle 

College. 

¾ Objective. Strengthen CTE instruction through educator training at ‘KCA Stay & Learn’, 

site-based supports through ‘Push-In Services’, and upgraded supplies and equipment all 

using a phased multi-year rollout. 

¾ Activities.  
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o KCA Learn & Stay. 9 in-region educators per year attend immersive winter 

training with CTE instructors. 

o Push-In Services. In the spring, a contractor delivers hands-on professional 

development at local schools using new equipment. 

o Site-Based Rollout. Sites will be evaluated early, with supply orders timed for 

cost-effective summer shipping. 

§ Year 1–2: Hooper Bay, Scammon Bay. 

§ Year 2–3: Russian Mission, Marshall, Pilot Station. 

§ Year 3–4: Mountain Village, Kotlik. 

§ Year 4–5: Emmonak, Alakanuk, Nunam Iqua. 

¾ Measurable Outputs. 

o Module deployment across all 10 sites. 

o 27+ educators trained across the grant period. 

o Documented use of new supplies and curricula in all schools. 

o 5% increase in student CTE applications from participating schools by Year 5. 

o 60% of students enrolled in preparatory CTE modules will demonstrate skill 

competency via rubric-based assessments. 

o A minimum of 15 students will earn micro-credentials (e.g., OSHA 10, Food 

Handler, CPR/First Aid) by Year 5. 

¾ Short-Term Outcomes. 

o 5%+ increase in dual credit readiness. 

o Middle-grade CTE enrollment rises across participating sites. 

o ≥70% of students report positive exposure to CTE content. 
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¾ Long-Term Outcomes.  

o Sustained increase in advanced CTE participation. 

o Stronger foundational math, science, and technical skills in early grades. 

o Family and community investment in long-term career planning. 

o Establishment of a culturally rooted, locally relevant CTE pipeline from middle 

school through high school graduation. 

 

October November December January February March April May June July August September

CheckPoint CheckPoint CheckPoint CheckPoint CheckPoint

Federal Fiscal Year 1 Schedule 

LYSD Spring Semester LYSD Fall Semester

CTE Site 'Push-In Serivces' CTE 
Supply & Equiptment Delivery 

Evaluator  Analysis

Advertise & Contract Project 
Evaluator & Yukon RISING Staff

KCA 2nd Session

KCA 3rd Session: 11th & 12th 
Grade Students

Freshman & 
Sophomore Session

KCA 1st Sesion: AK 
Middle College

LYSD Fall Semester

Develop Evaluation Program, 
Identify metrics to Collect.

Financial Year End 
Modifications

Federal Reporting

Project 
Kickoff 
Meeting

CTE Site 'Push-In Serivces' Site 
Preparation Visit & Supply & 

Equiptment Order

Outdoor Survival

KCA 4th Session: 11th & 12th 
Grade Students

Pre-Survey

Post Survey

Figure 2. Year 1 Implementation Timeline – Yukon RISING Project. This timeline illustrates 

the launch phase of Yukon RISING, with early months focused on evaluator contracting, staff 

onboarding, and CTE program setup. The latter half of the year introduces instructional 

sessions, survey deployment, and evaluator analysis. 
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2 — Demonstrates Community Engagement (Up to 10 Pts) 

The Yukon RISING Project is 

grounded in the belief that authentic 

community engagement is essential 

to educational success. At the Lower 

Yukon School District, we recognize 

that families, educators, and Tribal 

organizations are central partners in 

shaping a responsive, high-quality educational experience. Our approach is guided by the 

principle that all we believe that all children can learn, and they deserve an education that is 

based on their values, culture, and community context. Because each of our 10 communities hold 

unique traditions, languages, and priorities, we emphasize collaborative decision-making and 

regular communication with stakeholders. This begins with our joint application process, where 

KCA administration evaluates applicants, which require both student, partner/guardian, and site 

administration input and signatures, before conferring with the district CTE counselor, and/or 

teachers and the program nurse/behavioral health counselor to ensure a good fit and shared 

expectation between the student and KCA. This partnership continues throughout the school 

year, with staff maintaining consistent communication about student progress and implementing 

supports to keep students on track. This community-driven model has led to a 98% student 

success rate, evidence of its effectiveness and cultural relevance. 

The Yukon RISING design emerged from our Parent-Advisory Committee-Native 

Education Committee that incorporates extensive community consultations, including Tribal 

Council sessions, student and parent focus groups, and interviews with regional workforce 
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leaders. These engagements shaped the four SMART objectives of the project and resulted in the 

selection of programming that directly aligns with cultural identity and local workforce demands. 

For example, Arctic Survival and Native Food Preparation courses were prioritized because of 

their cultural and economic relevance. The project also addresses a community-identified need 

for earlier exposure to preparatory CTE courses, especially in grades 6–8, to better prepare 

students for high school pathways and postsecondary transitions.  

Continuous improvement is not a static commitment but a dynamic, built-in component 

of the Yukon RISING framework. Every 9 weeks, students and educators complete feedback 

surveys. The data is reviewed by project staff and shared with Tribal partners to guide program 

adjustments. An external evaluator supports this process, ensuring cultural responsiveness and 

statistical validity. Annual community forums and Tribal Council presentations create public 

venues to share findings, hear concerns, and co-create next steps. 

In addition, Yukon RISING includes a “Stay & Learn” professional development 

opportunity where rural educators travel to the regional KCA site. These immersive experiences 

foster mutual learning between schools and support greater alignment of instruction across the 

region. By bringing together voices from Anchorage and the villages, the project creates a shared 

vision for student success that honors Indigenous knowledge and builds bridges between diverse 

educational settings.  Yukon RISING was designed alongside students, families, Tribal leaders, 

and educators are not only heard but woven into our decision-making process, ensuring the 

program remains locally led, culturally grounded, and continuously refined to meet the evolving 

needs of Alaska Native youth in the Lower Yukon region. 
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3 — Design for Replication and Information Gathering (Up to 10 Pts) 

The Yukon RISING Project employs a rigorous, mixed-methods evaluation design to 

ensure project implementation is both effective and replicable. By integrating both quantitative 

and qualitative approaches, the project will measure progress against stated objectives while also 

capturing student, staff, and community voices. These insights will drive continuous 

improvement and generate evidence-based practices that are transferable to other Tribal and rural 

education settings, while equipping LYSD with sustainable tools and strategies that extend 

beyond the funding period. 

Quantitative measures will include: 

¾ State and District Student Success Metrics: chronic absenteeism, academic scores, 

class progression, graduation rates, dual-credit attainment, industry credential attainment, 

postsecondary enrollment, and employment rates. 

¾ Yukon RISING Specific Metrics: work-based learning participation, internship 

attendance, CTE application rates, number of successful applicants, per-quarter student 

enrollment, and grade-level qualification patterns. 

Qualitative measures will include: 

¾ District-Specific Feedback: Annual Tribal Council presentation and discussion. 

¾ Yukon RISING Tools: student, parent, and staff interviews; focus groups; program 

implementation observations; and satisfaction surveys. 

In Year One, Quarter One, LYSD will issue a public call for an external evaluator. The 

selection criteria will prioritize candidates with demonstrated experience in quantitative and 

qualitative data analysis, familiarity with the Kusilvak Census Area, and cultural competence in 

working with Alaska Native communities. Evaluator qualifications will be detailed in Appendix 
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B Individual Resumes, Positions Descriptions, and Request for Applications. In Quarter Two, the 

evaluator will be formally contracted and will immediately convene a working group to co-

develop a comprehensive evaluation framework. This will occur from the time the contract is set 

up until early April. 

This framework will include the creation of Key Evaluation Questions (KEQs) to anchor 

all data collection and reporting activities. The evaluator will align indicators with U.S. 

Department of Education performance measures and grant reporting requirements. They will also 

lead the development of tools and processes for data transfer, analysis, and feedback integration. 

The evaluator will submit a detailed Annual Performance Report (APR) to summarize findings 

and recommend course corrections. Students and their families will also receive a summarized 

version of the APR tailored for community understanding. 

Statistical Methods. To measure the impact of early preparatory course participation on 

student success metrics, the evaluation will use: 

¾ F-tests and ANOVA to compare group means related to preparatory course completion 

and academic outcomes (exam scores, attendance, dual credit attainment). 

¾ Linear regression and multivariate analysis to predict long-term outcomes, such as 

credential completion and workforce or postsecondary entry, based on preparatory 

coursework variables. 

¾ Chi-square tests to assess the relationships between categorical variables, including 

whether students who attended early prep courses or educators who participated in the 

Stay & Learn program are more likely to yield higher application rates, credential 

completion, or workforce entry. 

¾ All statistical tests will be evaluated using a significance threshold of p ≤ 0.05. 
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These statistical techniques and methods are grounded in research-based best practices derived 

from foundational texts in data analysis and statistical modeling, including: 

¾ Ramsey & Schafer (2013), The Statistical Sleuth 

¾ Kutner et al. (2005), Applied Linear Statistical Models 

¾ Devore (2007), Probability and Statistics for Engineering and the Sciences 

Educator Impact Evaluation. The evaluation will also assess the impact of the “KCA Stay & 

Learn” educator residency program. The working hypothesis is that CTE educators and 

administrators who participate in Stay & Learn will improve their understanding of what 

students need to succeed in rigorous CTE programming, adapt their instruction accordingly, and 

ultimately increase student success rates in their home schools. Key indicators will include 

increased student applications from represented schools, improved application quality, and 

enhanced instructional practices as self-reported through post-residency surveys and follow-up 

focus groups. 

KCA Session-Level Evaluation and Student Monitoring. In addition to project-level 

indicators, KCA will implement a session-based data review system. At the beginning of each 9-

week session, students will be assessed on career readiness indicators. Students showing signs of 

risk will receive targeted support interventions. Post-session assessments will measure growth, 

identify strengths, and inform future programming. Students and staff will also complete pre- 

and post-session surveys to assess instructional quality and student experiences. Staff will 

participate in structured session reviews to reflect on needs, successes, and areas for 

improvement, contributing to adaptive instructional planning. 

Ongoing and Annual Evaluation Process. The evaluator will conduct quarterly check-

ins and one annual site visit to both a rural village school and the Anchorage-based KCA site. 
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These in-person observations will ensure that program fidelity, cultural alignment, and site-

specific dynamics are considered in all analyses. Program data will be reviewed internally each 

quarter and included in a comprehensive annual evaluation. Findings will be used to 

continuously refine instructional strategies, resource allocation, and partnership engagement. 

This data-driven framework ensures the Yukon RISING Project remains not only 

accountable but also adaptive, replicable, and culturally anchored, creating a model that can 

inform other Indigenous and rural education initiatives.  A summary table outlining evaluation 

tools, outcome indicators, and methods is below. 

Table 4. Evaluation Framework. This table outlines the Yukon RISING Project’s evaluation 

framework, aligning key outcome areas with corresponding data sources and analytical 

methods. The evaluation incorporates both quantitative and qualitative approaches, including 

regression modeling, chi-square testing, multivariate analysis, and thematic coding. These 

methods are selected to ensure robust, context-sensitive analysis of program impact across 

academic, workforce, and community engagement indicators. 

 

4 — Quality of Demonstration Design for Underserved Populations (Up to 5 Pts.) 

The Yukon RISING Project’s evaluation design is specifically crafted to rigorously track 

and assess activities, outcomes, and impacts on Alaska Native and other underserved student 
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populations in the Lower Yukon region. The evaluation plan applies culturally responsive, 

mixed-methods strategies that are both methodologically sound and community-anchored. 

Quantitative Rigor. The evaluation framework integrates robust statistical tools, 

including F-tests, ANOVA, chi-square tests, and multivariate regression, to assess the 

relationship between student engagement in preparatory coursework and measurable academic 

and workforce outcomes. These include dual-credit acquisition, credential attainment, graduation 

rates, attendance, and postsecondary transitions. A significance threshold of p ≤ 0.05 will be used 

to ensure that findings are statistically valid and reproducible. 

Qualitative Depth. Qualitative data will be collected through student, educator, and 

family interviews, focus groups, and observations of program implementation, tools that are 

intentionally designed to reflect the cultural values and lived experiences of the region’s Yup’ik 

communities. Input from Tribal Councils and Native organizations will be regularly incorporated 

through structured community reviews and collaborative feedback sessions. 

Project Monitoring. Disaggregated data will be used to track outcomes by subgroup, 

including Alaska Native students, English learners, students with disabilities, and economically 

disadvantaged youth, ensuring the project continuously assesses equity gaps and makes mid-

course adjustments. The Stay & Learn educator training initiative will also be evaluated for its 

impact on increasing culturally informed instruction and local CTE participation. 

Culturally Responsive Design. The evaluation does not treat underserved populations as 

an afterthought, it is designed for them from the ground up. Tools are adapted with respect for 

Indigenous knowledge systems, and community interpretation of data that is built into the 

reporting cycle. Quarterly check-ins and annual Tribal presentations ensure transparency, 

relevance, and actionable feedback. 
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This approach ensures that all evaluation data are not only statistically and 

methodologically rigorous but also relevant to the cultural, economic, and geographic realities of 

the students and communities being served in the Kusilvak Census Area. 

5 — Evidence-Based Rational. (Up to 10 pts) 

Hands-On, Kinesthetic Learning.  One effective method for engaging students in CTE is 

the kinesthetic or hands-on approach, where learning occurs by doing. According to Oxford 

University (2021), hands-on learning “has shown to be more effective in terms of equipping 

learners with a comprehensive understanding of the material and preparing them for their 

careers. . . Students become more familiar with the processes and skills they’ll use in the future.” 

By embedding practical, real-world tasks, such as small engine repair, construction modules, 

driver’s education, and health care labs, into the curriculum, we not only foster stronger 

comprehension but also prepare students for the workforce demands in their local communities. 

Career Pathways and Student Motivation.  When students discover real-world career 

options and pinpoint personal interests, they develop greater ownership of their academic and 

career paths. They can then research the required steps, credentials, and professional qualities 

needed to excel in those fields. In a study published by the Peabody Journal of Education, 

researchers found that “the combination of a career pathways model along with targeted career 

counseling services enhanced students’ sense of career and academic self-efficacy by increasing 

their motivation to complete school, willingness and interest to take more challenging courses, 

and sense of preparedness for college and work” (Stipanovic et al.). This underscores our focus 

on introducing robust career exploration activities, guided research projects, and one-on-one 

counseling to help students align their aspirations with actionable plans. 

Transportation, Attendance, and Success. Reliable transportation is a critical factor in 
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increasing student attendance, which in turn boosts academic achievement. Research shows 

“students who attend school regularly have been shown to achieve at higher levels” (2025). 

Conversely, chronic absenteeism is often linked to increased dropout rates. Therefore, our 

project design includes strategies to provide or coordinate transportation support, whether 

through bus routes, local partnerships, or scheduling accommodations, so students can attend 

CTE courses consistently and stay on track for graduation. 

School Connectedness and Cultural Proficiency. A sense of belonging and cultural 

relevance significantly influences student success. “School connectedness has a powerful 

influence on students’ academic success, well-being, and long-term outcomes” (2024b). In 

addition, research underscores cultural proficiency, where educators acknowledge and integrate 

local traditions, language, and practices, which can greatly improve academic and behavioral 

outcomes (NuriRobins, Lindsey, Lindsey & Terrell, 2012; Briscoe et al., 2015). By weaving 

indigenous knowledge, language components, and local cultural activities into our curriculum, 

we enhance engagement, foster respect, and reinforce the importance of community identity. 

Whole-School Career Exploration. Evidence suggests many strong career exploration 

programs use a whole-school model, embedding career awareness into everyday routines and 

the broader school mission (Hemmy et al., 2021). Our project similarly encourages teachers 

across disciplines to integrate career-related examples, activities, and discussions, ensuring 

students repeatedly encounter practical information about their future options. 

Professional Development for Educators.  Finally, we prioritize ongoing professional 

development for our teaching staff to keep pace with evolving educational, cultural, and 

industry standards. “When professional development is done well, it provides an opportunity for 

teachers to grow their knowledge and sharpen their skills, which can lead to better student 
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outcomes” (Schwartz, 2023). Moreover, studies show PD aligned with classroom curricula is 

particularly effective at boosting instructional quality and student learning (2024a). By equipping 

educators with up-to-date methodologies, ranging from trauma-informed teaching to culturally 

responsive strategies, we ensure our program remains responsive to student needs and local 

workforce trends. 

Importance of Evaluation for Continuous Improvement.  A core element of our project 

design is regular evaluation to ensure our goals and student outcomes remain aligned. This 

process “includes identifying appropriate metrics, gathering qualitative and quantitative data, and 

ensuring the information accurately reflects the program’s performance” (2023). By highlighting 

areas needing improvement (2023), we can refine instructional methods, curriculum materials, 

and support services to yield higher student outcomes. As Metz (2007) notes, program evaluation 

can reveal “what works” and “what does not work,” prompting adjustments in recruitment 

strategies, staff training, and resource allocation. Such data-driven decisions are central to 

sustaining and enhancing the program’s effectiveness. 

By integrating hands-on, kinesthetic learning; comprehensive career pathways; consistent 

evaluation; culturally proficient practices; and high-quality professional development, our project 

design directly addresses the identified needs of our target population. Each program component 

is grounded in evidence-based research and best practices, ensuring we meet local workforce 

demands, close educational gaps, and foster sustainable success for students in the Lower Yukon 

School District. This multi-faceted approach aligns with state and federal guidelines, ensuring 

the project is both appropriate and effective for the unique challenges of our underserved 

communities. 

QUALITY OF PROJECT PERSONNEL (UP TO 20 PTS) 
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1 — Representation and Lived Experience of Personnel (Up to 1 point)   

The Yukon RISING project is led by individuals who deeply understand the lived 

realities of the students they serve. Over 60% of KCA staff identify as Alaska Native, 60% are 

alumni of the Lower Yukon School District (LYSD), 90% have experience working in rural 

districts, and 57% are from within the Lower Yukon region, many of whom are former LYSD 

students themselves, bringing deep cultural and community insight to their roles. These 

educators and mentors have experienced firsthand the challenges of growing up in remote 

villages, navigating life in road-inaccessible communities, managing economic hardship, and 

balancing traditional lifeways with formal education systems. 

Staff backgrounds include rural upbringing, many live a subsistence-based living, Yup’ik 

language proficiency, and first-generation college or credential attainment, all of which mirror 

the barriers faced by LYSD students today. KCA is an LYSD oasis in the heart of Anchorage, 

and our students leave KCA ready to thrive in both worlds.  KCA’s holistic approach is reflected 

in both academic and life-skills instruction. Staff not only teach but also model critical 

navigation strategies, like how to access healthcare, apply for housing, or pursue postsecondary 

enrollment. These supports are especially important for students confronting poverty, housing 

insecurity, and long-standing systemic barriers. The commitment to representation is not 

incidental, it is foundational, and it is producing results: KCA dropout rates have fallen to 0.00% 

(2023–2024), compared to over 21% in non-KCA LYSD peers. 

2 — Qualifications and Relevant Expertise of Project Director (Up to 5 points) 

Conrad Woodhead (0.15 FTE), an Unangan (Alaska Native) leader, will serve as the 

Project Director (PD) for the Yukon RISING initiative. He brings over 19 years of experience in 

Alaska education, including extensive leadership in rural, Alaska Native-serving programs. As 
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Director of Career and Technical Education (CTE) and Residential Services at Kusilvak Career 

Academy (KCA), Mr. Woodhead currently oversees daily operations, student housing, and 

career pathway programming. His professional career has focused on implementing programs 

that support the academic, cultural, and career readiness of Alaska Native youth. 

Mr. Woodhead holds a B.S. in Multidisciplinary Studies with minors in Elementary 

Education and English Discourse, an M.A. in Educational Administration, and a post-graduate 

Professional Superintendent Endorsement from the University of Alaska Southeast. These 

credentials are directly aligned with the objectives of the project, which include high-quality 

instruction, program evaluation, professional development, and multi-agency collaboration. 

As PD, Mr. Woodhead will: 

¾ Provide fiscal oversight, program implementation, and operational leadership 

¾ Supervise staff recruitment, onboarding, and training 

¾ Coordinate with Tribal partners, employers, and postsecondary institutions 

¾ Lead data collection in collaboration with the Program Evaluator 

¾ Facilitate monthly Management Team (MT) meetings and semi-annual KCA partner 

convenings 

¾ Maintain all reporting, compliance, and communication with the U.S. Department of 

Education 

In his prior role, Mr. Woodhead developed and managed partnerships with Tribal 

governments, Native health organizations, and state education agencies. He has served as a 

trusted liaison between federal funders and rural school districts, ensuring alignment with both 

grant deliverables and Indigenous values. His leadership is deeply rooted in lived experience: he 

is a Tribal member of the Aleut Community of Saint Paul and grew up in rural Alaska. Because 

 



 
 

of this he has firsthand knowledge of the barriers facing Alaska Native youth, particularly those 

in the Yukon-Kuskokwim region.  Mr. Woodhead’s unique combination of formal training, long 

tenures in multiple rural Alaska School Districts, and cultural fluency makes him exceptionally 

qualified to lead the Yukon RISING Project and ensure its objectives are achieved with fidelity, 

equity, and local relevance. 
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¾ Specialized supports for students with disabilities, including individualized learning 

accommodations and assistive technology. 

¾ Ongoing professional development for staff to ensure inclusive, trauma-informed, and 

accessible instruction. 

To uphold the principles of continuous improvement, the project integrates a system of 9-

week checkpoints to assess participation, instructional equity, and access. Data collected during 

these intervals informs refinements to programming and ensures that no subgroup is excluded or 

underserved.  By addressing the diverse needs of its student population through structural, 

cultural, and instructional interventions, the Yukon RISING project guarantees that all 

participants have equitable access to, and benefit fully from, the program. 

4 — Familiarity with Implementation Context (Up to 4 Pts.) 

The Yukon RISING Project team brings deep, place-based experience in the unique 

educational, geographic, and cultural landscape of the Lower Yukon region. All ten LYSD 

communities served by this project are road-inaccessible, located in the Kusilvak Census Area of 

Western Alaska, and are home to predominantly Yup’ik populations. The implementation team 

reflects this cultural context and is comprised of individuals who either reside in the region, have 

taught in its schools, or are Alaska Native themselves, bringing lived knowledge of the barriers 

and strengths that define these communities. 

The planning team, including LYSD and KCA leadership, has already demonstrated 

effective cross-agency coordination by transforming the former Longhouse Motel into the state’s 

only quarterly residential CTE school, Kusilvak Career Academy (KCA). Since opening in 2019, 

KCA has grown into a culturally anchored, flexible model that honors students’ ties to seasonal 

subsistence, sports, and family obligations, offering students a chance to choose quarters of 
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attendance based on personal and community priorities. This local design reflects LYSD’s 

cultural fluency and structural agility in adapting to the rural Alaskan context. 

Our selection process is intentionally collaborative. Staff, principals, families, and 

community members jointly review each application to ensure students are set up to thrive. Once 

enrolled, students receive personalized support from a team that understands both their academic 

and social landscapes. The program’s 98% student success rate reflects the team’s ability to 

guide students within systems shaped by village life, regional workforce dynamics, and 

traditional cultural values. 

We also sustain ongoing dialogue with Tribal and regional organizations such as AVCP, Tribal 

councils, and the Alaska Native Tribal Health Consortium. These partnerships inform culturally 

responsive instruction and evaluation and provide students with internship, mentorship, and 

workforce development pathways. 

To further expand this shared understanding, Yukon RISING will include a professional 

development component titled “Stay and Learn” which is a site-based educator immersion 

experience that brings rural educators to KCA for hands-on, peer-to-peer engagement with CTE 

curriculum, instructional practices, and student life. This ensures that educators from local 

villages who support students before and after their time at KCA gain context for what student’s 

experience, fostering alignment across systems.  Our evaluation partner will also be selected 

based on proven experience in Alaska Native education and rural research methodologies. This 

ensures that findings are sensitive to cultural nuance, logistical realities, and the aspirations of 

the communities we serve. 
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QUALITY OF THE PROJECT EVALUATION OR OTHER EVIDENCE BUILDING 

PLAN (UP TO 20 PTS) 

1 — Culturally and Contextually Appropriate Evaluation Methods (Up to 10 pts.) 

The Yukon RISING Project employs a robust, mixed-methods evaluation strategy 

tailored to the cultural, geographic, and educational context of the Lower Yukon region. This 

plan accounts for the barriers faced by Alaska Native and other underserved students, including 

remote location, disrupted access to in-person services, and limited formalized career readiness 

pathways. The evaluation integrates both quantitative metrics, such as chronic absenteeism,  

exam scores, dual credit and credential attainment, and postsecondary transitions, and qualitative 

tools, including student and family interviews, educator focus groups, and community-informed 

observations. 

To ensure cultural and linguistic relevance, evaluation instruments are co-developed with 

community input and reviewed by Tribal partners. Community values are centered throughout 

the process, and adaptations are made based on real-time implementation experiences. The Gantt 

Chart (Figure 3) anchors the project’s formative evaluation cycle, aligning pre- and post-survey 

administration, evaluator analysis points, and session-based programming with program 

milestones. Evaluation events are timed to coincide with nine-week KCA instructional blocks 

and professional development cycles, creating a built-in feedback loop that allows for immediate 

data use to inform program refinement. quarterly Checkpoint reviews and formal annual 

performance reporting, supported by the evaluator, ensure that the evaluation remains ongoing, 

adaptive, and embedded within daily operations, rather than isolated to year-end assessment. 

This continuous, context-responsive approach reflects the principles of cultural humility and 

localized accountability. 



U.S.C. 1452(e)), preference in the award of contracts in connection with the 
administration of the grant. 

(1) Give to Indians preferences and opportunities for training and 
employment in connection with the administration of the grant; and 
(2) Give to IOs and to Indian-owned economic enterprises, as defined in 
section 3 of the Indian Financing Act of 1974 (25 U.S.C. 1452(e)), 
preference in the award of contracts in connection with the administration of 
the grant. 

(b) For purposes of this section, an Indian is a member of any federally recognized 
Indian Tribe (25 U.S.C. 1452(b)). 

 
Program Authority: 20 U.S.C. 7421, et seq. 

 
NOTE TO PROPOSERS: This entire RFP must be signed and returned with your proposal. Failure to do so 
may cause your bid/cost submission and proposal to be non-responsive.  
 
Individual / Firm Name:________________________________________________________________  
 
 
Authorized Representative Signature:_____________________________________________________  
 
 
Name and Title (please print): ___________________________________________________________  
 
 
 

END OF RFP 
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Budget Narrative File(s)

* Mandatory Budget Narrative Filename: 1234-NYCP Budget Narrative Final.pdf

To add more Budget Narrative attachments, please use the attachment buttons below.

Add Mandatory Budget Narrative Delete Mandatory Budget Narrative View Mandatory Budget Narrative

Add Optional Budget Narrative Delete Optional Budget Narrative View Optional Budget Narrative

Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 08, 2025 07:18:27 PM EDTTracking Number:GRANT14414222
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Project Year 1
(a)

OMB Number: 1894-0008

Expiration Date: 08/31/2026

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under "Project 
Year 1."  Applicants requesting funding for multi-year grants should complete all applicable 
columns.  Please read all instructions before completing form.

U.S. DEPARTMENT OF EDUCATION 
BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS

6. Contractual

4. Equipment

Budget Categories Project Year 2
(b)

1. Personnel

2. Fringe Benefits

3. Travel

5. Supplies

11. Training Stipends

7. Construction

8. Other

9. Total Direct Costs   
(lines 1-8)

12. Total Costs  (lines 
9-11)

10. Indirect Costs*

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Total
(h)

*Indirect Cost Information (To Be Completed by Your Business Office):   If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

202,708.00

137,337.00

18,000.00

28,000.00

53,460.00

301,500.00

741,005.00

741,005.00

ED 524

768,888.00 789,254.00 810,105.00 831,708.00 3,940,960.00

768,888.00 789,254.00 810,105.00 831,708.00 3,940,960.00

348,695.00 359,156.00 369,803.00 380,897.00 1,760,051.00

32,476.00 33,450.00 34,454.00 35,487.00 189,327.00

21,630.00 22,279.00 22,947.00 23,636.00 118,492.00

18,540.00 19,096.00 19,669.00 20,259.00 95,564.00

138,758.00 140,220.00 141,727.00 143,279.00 701,321.00

208,789.00 215,053.00 221,505.00 228,150.00 1,076,205.00

Lower Yukon School District

(1)       Do you have an Indirect Cost Rate Agreement approved by the Federal government? Yes No

(2)       If yes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: To: (mm/dd/yyyy)

Approving Federal agency: ED  Other (please specify):

The Indirect Cost Rate is  %.

(3)       If this is your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a 
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? Yes No If yes, you must comply with the requirements of 2 CFR § 200.414(f).

(4)       If you do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
Yes No If  yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.

(5)       For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

 Is included in your approved Indirect Cost Rate Agreement?   Or, Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is  

(6)       For Training Rate Programs (check one) -- Are you using a rate that:

Is based on the training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?   Or, Is included in your approved Indirect Cost Rate Agreement, because it is lower than the  
training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?

%.

Project Year 6 Project Year 7
(f) (g)

Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 08, 2025 07:18:27 PM EDTTracking Number:GRANT14414222
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U.S. Department of Education Supplemental Information for the SF-424  
Application for Federal Assistance

* Zip Code:

* State:

Address:

Prefix: * First Name: Middle Name: * Last Name:

* Phone Number (give area code)

 * Street1:

 * City:

Suffix:

* Email Address:

1. Project Director and Applicable Entity Identification Numbers:

Fax Number (give area code)

 Street2:

* Country:

County:

100 Airport Road

Mountain Village

AK: Alaska

99362-0000

USA: UNITED STATES

OMB Number: 1894-0007
Expiration Date: 04/30/2026

* Project Director Level of Effort (percentage of time devoted to grant): 15

Alternate Email Address:

OPE ID(s) (if applicable)

NCES School ID(s) (if applicable) 

NCES LEA/School District ID(s) (if applicable)

2. New Potential Grantee or Novice Applicant:

N/A. This item is not applicable because the program competition’s notice inviting applications (NIA) does not include a definition of either 
“New Potential Grantee” or “Novice Applicant.” This item is not applicable when the program competition’s NIA does not include either 
definition.

For NIA’s that include a definition of “New Potential Grantee” or “Novice Applicant,” complete the following: 
 
a. Are you either a new potential grantee or novice applicant as defined in the program competition’s NIA?

Yes No

Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 08, 2025 07:18:27 PM EDTTracking Number:GRANT14414222
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3. Human Subjects Research:

Yes No

Yes

No

1 2 3 4 5 6 7 8

c.  If applicable, please attach your "Exempt Research" or "Nonexempt Research" narrative to this form as indicated in 
the definitions page in the attached instructions.

Provide Federal Wide Assurance #(s), if available:

Provide Exemption(s) #(s):

b.  Are ALL the research activities proposed designated to be exempt from the regulations?

a.  Are any research activities involving human subjects planned at any time during the proposed Project Period?

Add Attachment Delete Attachment View Attachment

4. Infrastructure Programs and Build America, Buy America Act Applicability:

If the competition Notice Inviting Applications (NIA) in section III. 4. “Other” states that the program under which this application is 
submitted is subject to the Build America, Buy America Act (Pub. L. 117-58) (BABAA) domestic sourcing requirements, complete the 
following:

This application does not include any infrastructure projects or activities and therefore IS NOT subject the BABAA domestic 
sourcing requirements.

This application IS subject to the BABAA domestic sourcing requirements, because the proposed grant project described in this 
application includes the following infrastructure projects or activities:

Construction

Remodeling

Broadband Infrastructure

If this application IS subject to the BABAA domestic sourcing requirements, please list the page numbers from within the application 
narrative where the proposed infrastructure project or activities are described: 

Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 08, 2025 07:18:27 PM EDTTracking Number:GRANT14414222
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