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Abstract

Project Title: Pathways to Success: Strengthening Early Academics and Cultural Learning 

Project Goals: We have three interconnected goals: (1) increasing academic achievement among 
early childhood and elementary students, (2) building a strong and sustainable culture of 
professional learning among instructional staff, and (3) expanding student exposure to science, 
technology, engineering, art, and math learning across grade levels. 

Expected Outcomes: We expect to achieve measurable improvements in early academic 
achievement, increased participation of instructional staff in high-quality professional 
development, and expanded student engagement across science, technology, engineering, art, and 
math disciplines. By strengthening foundational skills during early childhood and elementary 
years, we aim to close academic gaps before they widen. By building a strong professional 
learning culture, we will improve the quality of instruction across grade levels and create 
leadership capacity within the school. By integrating culturally responsive practices and 
expanding academic enrichment opportunities, we will promote student engagement, resilience, 
and long-term college and career readiness.  

Contributions: This project will contribute practical, real-world strategies for supporting Indian 
students in rural school settings by focusing on early academic achievement, professional 
development embedded in daily practice, and culturally responsive learning environments. 
Through documentation of project activities, outcomes, and continuous improvement efforts, we 
will build an evidence base that shows how strengthening early learning, supporting teachers, 
and engaging families can create sustainable academic growth in tribal communities. By 
grounding activities in the lived realities of students and families, the project will offer a realistic, 
adaptable model for other schools facing similar challenges. In addition to academic outcomes, 
the project will demonstrate how integrating culture and community strengths into education can 
improve engagement, resilience, and long-term success for Indian students. 

Population Served: This project will serve Indian students enrolled at Little Wound School from 
early childhood education through high school, residing on the Pine Ridge Indian Reservation. 

Primary Activities: Primary activities for this project include delivering high-quality 
professional development to instructional staff, with a focus on early childhood education, 
culturally responsive practices, and integration of science, technology, engineering, art, and math 
across the curriculum. Classrooms from early childhood through high school will be equipped 
with new academic resources to support hands-on, inquiry-based learning. The project will also 
expand after-school enrichment opportunities, including clubs and activities that extend 
academic learning beyond the regular school day. Additionally, the project will strengthen family 
engagement by providing training, home-based learning resources, and culturally grounded 
support activities to connect families with their children’s academic growth. 

Subrecipient Activities: This proposal does not include any subrecipient organizations. 
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classroom activities, use new resources, and embed culturally responsive practices into academic 

content. Lead STEAM integration specialists will also meet quarterly with project leadership to 

provide feedback on implementation, share best practices, and help guide adjustments to ensure 

that activities are practical and effective across grade levels. By developing internal champions 

for STEAM integration, we will build sustainable leadership capacity that strengthens our 

instructional team beyond the life of the grant. 

Our primary focus is on academic achievement by students in early childhood education through 

third grade, as allowed in the request for applications. We are prioritizing these early years 

because research shows that foundational academic skills developed before and during third 

grade are strong predictors of later educational success. By investing heavily in early literacy, 

math, science, and culturally connected learning during these formative years, we aim to close 

achievement gaps before they widen over time. However, the thread of our work will continue 

throughout upper elementary, middle, and high school as well, though to a lesser extent. Through 

extended learning opportunities like after-school programs, enrichment activities, and continued 

exposure to science, technology, engineering, art, and math fields, we will maintain student 

engagement and support academic growth beyond third grade. By embedding these practices into 

the fabric of the school, we expect to create lasting improvements that benefit students across 

grade levels even as the most intensive activities focus on the earliest years. 

Our project design is rooted in evidence-based practices that research has shown to improve 

educational outcomes for underserved and Indian students. We intentionally selected strategies 

that not only address academic achievement but also foster cultural identity, support teacher 
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development, and strengthen family-school partnerships. These evidence-based practices also 

support our comprehensive improvement plan and the request for applications. Core EBPs are: 

1. Culturally Responsive Teaching: Culturally responsive teaching is a well-established 

practice that recognizes the importance of including students’ cultural references throughout all 

aspects of learning (Gay, 2018). Research shows that when students, particularly Indian students, 

see their culture reflected in curriculum and instruction, their engagement, achievement, and 

sense of belonging increase (Castagno & Brayboy, 2008). Our project integrates Lakota culture, 

values, and language into proposed activities, early learning experiences, and after-school 

programming. We work with local cultural leaders and organizations to ensure that students’ 

identities are honored and that learning remains meaningful and relevant. 

2. Early Childhood STEAM Education: Introducing STEAM education in early 

childhood significantly improves later academic outcomes, critical thinking skills, and interest in 

STEM careers (McClure et al., 2017). Young children benefit most when STEAM concepts are 

taught through hands-on exploration and inquiry-based learning. Our project delivers STEAM 

experiences throughout early childhood education through third grade, providing classrooms 

with developmentally appropriate science kits, curriculum resources, and activities that build 

foundational skills in math, science, engineering, art, and technology. 

3. Professional Development Embedded in Practice: Professional development is most 

effective when it is ongoing, collaborative, and directly connected to teachers’ everyday work 

(Darling-Hammond et al., 2017). Short, disconnected workshops do little to change instructional 

practices. Our project embraces an embedded PD model by providing third-party coaching, 

regular peer collaboration, and conference learning cohorts that create a continuous cycle of 
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growth. This approach builds teacher capacity over time and improves instructional quality 

across the school to promote the closing of the achievement gap. 

4. Family Engagement in Academic Learning: Family engagement has a strong, positive 

effect on student achievement, particularly when parents are supported to participate in academic 

learning activities at home (Henderson & Mapp, 2002). Programs that train and equip families to 

reinforce academic skills outside of school see higher student outcomes in reading, math, and 

school attendance. Our project extends STEAM learning into students' homes by providing 

parents with training, resources, and simple activities they can use to support their children’s 

education, even in homes with limited internet or transportation access. 

B-1 — Goals, Objectives, and Outcomes 

Our comprehensive needs assessment reveals serious gaps in academic achievement, 

professional development opportunities, and home-based learning supports for students in our 

community. In response, we designed this project to focus on building a strong culture of 

professional excellence, delivering early STEAM resources to classrooms, and sustaining 

STEAM engagement through middle and high school while equipping families to support 

learning at home. Through these strategies, we aim to close early academic gaps, strengthen 

teaching quality, and expand student exposure to STEAM disciplines. In this work we have three 

overarching goals: (1) increase academic achievement for students from kindergarten through 

third grade; (2) build a culture of continuous professional learning by embedding and enhancing 

high quality professional development; and (3) create STEAM learning opportunities by 

engaging students in hands-on, experiential learning experiences that do not currently exist. 
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Each goal is paired with a specific, measurable objective to track progress throughout the project 

period. Each objective is designed to align with SMART criteria—specific, measurable, 

achievable, relevant, and time-bound—to ensure accountability and meaningful impact. 

● Objective 1: By the end of each project year, the percentage of third-grade students 

meeting or exceeding expected growth benchmarks on the Measures of Academic Progress 

(MAP) assessment will increase at least 2% compared to the previous year. 

● Objective 2: By the end of each project year, at least 80% of instructional staff will 

participate in supplemental professional development activities aligned with project priorities, 

including workshops, coaching sessions, cultural camps, and conference learning cohorts. 

● Objective 3: By the end of each project year, students in early childhood grades (through

third grade) will engage in programming that incorporates at least three of the five STEAM 

domains (science, technology, engineering, art, and math) through classroom instruction, 

after-school activities, and project-based learning opportunities. 

Our project is designed to produce clear, measurable outcomes that align with the needs 

identified in our comprehensive assessment and with our three overarching goals. The primary 

academic outcome will be improved student achievement, reflected by increased third-grade 

MAP scores each year of the project. We chose third grade because we anticipate this grade will 

best reflect our investments in early childhood STEAM education during the grant period. By 

closing early academic gaps, we expect to increase students’ long-term success in school, 

positioning them for higher graduation rates and college and career readiness. 



 

 
 

20 
 

PR/Award # S299A250016
Page e30

A second outcome will be a stronger, sustained culture of professional excellence among 

instructional staff. Through regular participation in supplemental professional development 

activities, teachers will build skills in early childhood instruction, STEAM integration, culturally 

responsive practices, and classroom management. As a result, we expect to see improved 

instructional quality, higher staff confidence, and greater retention of both new and veteran 

teachers. We will conduct an annual survey to measure these changes among instructional staff. 

The third major outcome will be expanded and sustained exposure to STEAM disciplines 

for students from early childhood through high school. During early childhood learning, 

exposure to at least three of five STEAM domains each year will occur through a combination of 

classroom instruction, after-school programming, and hands-on projects. We anticipate that this 

exposure will increase student engagement, build foundational academic and critical thinking 

skills, and foster greater interest in STEAM pathways throughout students’ educational journeys. 

Our project objectives are ambitious because they directly tackle deep-rooted academic and 

systemic gaps, but they are achievable because they are grounded in building and strengthening 

the systems we already have in place. Rather than adding new, unsustainable layers of 

programming, our project focuses on investing in and enhancing our current school 

infrastructure. This supplementary approach is critical given the rural nature of our community 

and the persistent challenges we face in recruiting and retaining staff. By improving professional 

development, enriching early childhood and elementary classrooms with new resources, and 

equipping families to support learning at home, we maximize the potential of our existing staff, 

students, and families. Our objectives set a high bar for improvement in academic achievement, 

professional learning participation, and STEAM engagement, but they are tied to focused, 
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strategic activities that align with Little Wound School’s strengths, community values, and 

commitment to long-term success. We believe that by working through existing structures and 

relationships, and by centering professional growth and early intervention, we can achieve 

meaningful change that is both ambitious and sustainable. 

Our proposed project and objectives are directly aligned with the priorities and allowable 

activities outlined in the Demonstration Grants for Indian Children and Youth Program—Native 

Youth Community Projects (NYCP) RFA. The RFA notes that “The Department [of Education] 

is also prioritizing access for Native students to early learning educational opportunities. In 

addressing this priority, applicants could propose projects that are designed to administer early 

learning programs to prepare young children to make sufficient academic growth by the end of 

grade 3” (page 5). Our entire project is centered on this requirement. By investing in early 

childhood education and early elementary grades through the lens of STEAM-focused 

professional development, resource enhancement, and home-to-school connections with families, 

we are approaching this challenge with evidence-based guidance about improving achievement. 

While NYCP has historically focused on high school matriculation into college, this new RFA 

notes that success in high school and college is traced back to early learning, and by improving 

outcomes in early grades long-term academic and professional success follows. 

B-2 — Design Includes Meaningful Community Engagement and Input 

● Participation in design of proposal—Meaningful community engagement and input have 

been central to the design of this proposed project. Our proposal is rooted in findings from our 
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annual comprehensive needs assessment, which surveys students, families, staff, and broader 

community stakeholders. Feedback collected through this process identified the core needs that 

directly shaped the focus and design of this project. In addition to the broad survey process, our 

school improvement team meets regularly with parents, families, and community members to 

review progress, discuss priorities, and ensure that school improvement efforts reflect the needs 

and hopes of the community. The school improvement team conceptualized this proposal. 

Additionally we engaged in conversations with our four partner organizations—Oyate 

Teca Project, Oglala Lakota Artspace, South Dakota State University, and the Oglala Sioux Tribe 

Education Agency—who also provided insight and guidance during project development. Each 

partner shared perspectives on how best to connect STEAM learning to community strengths, 

cultural values, and real-world opportunities. Their input helped refine our strategies to make 

sure they are both academically rigorous and culturally meaningful. 

Finally, this proposal was discussed with and endorsed by the Little Wound School 

Board, an elected body composed of members from within the community. Because the board 

represents the voice of the community, their support reflects broader agreement that this project 

addresses real, identified needs and aligns with community priorities. Through all of these 

efforts, community engagement has been woven throughout the planning process to ensure that 

the project is responsive, grounded, and owned by those it is intended to serve. 

● Ongoing participation in implementation of proposal—Community engagement and 

partner collaboration will continue throughout the full implementation of the project. Our school 

improvement team will meet quarterly to review progress toward project goals, discuss 

challenges, and recommend adjustments to keep the project aligned with community needs; the 

project director is a member of this team. Families will also continue to be engaged through 
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parent surveys, feedback sessions, and involvement in home-based STEAM activities. Our four 

key partner organizations will participate by helping deliver programming, providing 

professional development, supporting learning activities, and advising on cultural integration. We 

will also publish information about this project on our school improvement website, which is 

accessible to (and used by) the community and include a feedback form for community input. 

This project is specifically designed to meet the needs of our target population—Indian students 

living on the Pine Ridge Indian Reservation and attending Little Wound School—by addressing 

the academic, professional, and family engagement gaps identified through our comprehensive 

needs assessment. Our students face significant barriers to academic success rooted in poverty, 

limited access to high-quality educational resources, and systemic underinvestment in 

professional development. This project targets these barriers directly by strengthening early 

childhood and elementary instruction through ongoing professional development, enriching 

classrooms with accessible and culturally relevant STEAM resources, and building strong 

home-school connections to support learning outside of school. Rather than layering on 

temporary or disconnected programs, we focus on building the capacity of our existing staff, 

classrooms, and families to create sustainable improvements. We designed the project to fit the 

realities of our rural, high-need setting, where recruiting external staff and resources is difficult. 

By also investing in early intervention, embedding culturally responsive practices, and creating a 

consistent thread of engagement through middle and high school grades, the project will 

strengthen student academic outcomes and college- and career-readiness over time. Every 

element of the project was shaped to be achievable, sustainable, and relevant to the lived 

experiences of the students and families we serve. Finally, an important component of this 
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project is the intentional integration of Lakota culture, language, and values across all activities. 

We will work with cultural leaders, local organizations, and community members to ensure that 

academic content, professional development, and family engagement efforts reflect and honor 

Lakota identity. Through this approach, students will see their culture represented in their daily 

learning experiences, which research shows strengthens engagement, builds resilience, and 

promotes long-term academic success. 

We will use the program as a foundation for continuous improvement by closely monitoring 

progress, gathering regular feedback from staff, students, families, and partners, and making 

adjustments based on data and lived experiences. Our School Improvement Team will meet 

quarterly to review project data, including student achievement results, professional development 

participation rates, and engagement in science, technology, engineering, art, and math activities. 

Partner organizations and the Little Wound School Board will also be invited to provide input 

during these reviews. We will use the Plan-Do-Study-Act (PDSA) cycle as our continuous 

improvement model, allowing us to plan activities, implement them, study results, and adjust 

strategies quickly and systematically (Deming, 1986). 

B-3 — Design and Evaluation for Replication 

The design for implementing and evaluating this project is built to generate valid and reliable 

information that can guide possible replication of activities and strategies. On the 

implementation side, our focus on enhancing current infrastructure makes it possible to 

document clear steps that other schools serving Indian students can replicate. Each major project 
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component—professional development, classroom resource delivery, student enrichment 

activities, and family engagement—will have specific action plans, timelines, responsible staff, 

and data collection points to monitor fidelity of implementation. We will record not just what 

activities occur, but how they are integrated into the school system and adapted to fit local needs, 

providing other schools with a realistic guide to scaling the work. 

Our evaluation design is aligned closely with the project’s goals and objectives and will 

yield both outcome and process data to inform replication efforts. We will track student 

achievement through standardized MAP testing for third graders (we also track MAP scores for 

all students, but our objective is only related to this single grade), monitor PD participation rates 

among staff, and document student engagement across science, technology, engineering, art, and 

math learning areas. In addition, we will collect perception data from students, staff, families, 

and partners through annual surveys and structured feedback sessions. We will use the 

Plan-Do-Study-Act continuous improvement model to organize, reflect on, and adjust project 

strategies throughout the implementation period, ensuring that the evaluation is active, real-time, 

and capable of capturing both successes and areas for growth. Additionally, all BIE-funded 

schools utilize MAP to monitor student progress and would be able to quickly adapt our 

activities and monitor changes in their own student populations.  

At the end of the project period, we will compose a public report on our work. This report 

will summarize project activities, implementation strategies, outcomes achieved, challenges 

encountered, and lessons learned. The report will also document adaptations made during 

implementation and offer recommendations for replication in other schools serving Indian 

students. We will share this report on our website, with other BIE-funded schools serving 

students in our region, and make it available to the BIE and Department of Education to 
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disseminate it to other schools and districts as seen fit. It will also be published on our school’s 

website and we will work with the local newspaper, the Lakota Country Times, to write an article 

about the project and point interested parties to our website with the report. 

To ensure that the information gathered is valid and reliable, we will use standardized and 

externally validated measures wherever possible, such as MAP assessments and formal survey 

tools. All data collection processes will be consistent across time points and documented in 

detail, including who collects data, when it is collected, and how it is verified. This level of rigor 

will ensure that outcome measures are trustworthy and that changes can be confidently attributed 

to the project’s strategies rather than to external factors. 

The anticipated, evidence-based effectiveness of our approach strengthens its potential for 

replication in other Indian communities. By focusing on early academic support, professional 

development embedded in practice, culturally responsive teaching, and home-based engagement 

strategies, we are addressing factors that research has shown to be critical for improving 

outcomes among Indian students (Castagno & Brayboy, 2008; Henderson & Mapp, 2002). Our 

strategy is not dependent on specialized staffing models or programs, but rather on strengthening 

and using existing school infrastructure in a systematic, sustainable way. Because we are 

aligning our activities to real needs, using valid measures to track progress, and adjusting 

strategies through a structured continuous improvement process, we expect to see meaningful 

growth that can be documented and shared. These features—clear goals, practical strategies, and 

systematic evaluation—make our project a strong model for other schools and communities 

seeking to improve academic success in a realistic and sustainable manner. 
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B-4 — Quality of Proposed Demonstration Design 

Our proposed qualitative demonstration design is structured to capture rich, meaningful 

information about the experiences of students, staff, families, and partners throughout the 

project. We will use multiple methods, including surveys, interviews, focus groups, and 

structured observation tools, to gather ongoing feedback. Our school improvement team, in 

consultation with our evaluator, will organize focus groups with teachers and families to discuss 

the impact of our proposed activities. Observations of classroom instruction and after-school 

activities will provide further insight into how new strategies are being implemented. By using 

several types of qualitative data, we will create a fuller picture of the project's impact beyond 

what can be captured by test scores alone. These findings will help us understand how the project 

influences school climate, cultural relevance, instructional quality, and student engagement, and 

will guide continuous improvement throughout the project period. 

Our proposed quantitative demonstration design is built to track clear, measurable outcomes tied 

to each of our project objectives. We will use standardized assessments, participation tracking, 

and structured data collection tools to ensure that results are valid and reliable. Student academic 

growth will be measured using MAP assessment scores for third-grade students, with growth 

benchmarks monitored three times annually. Supplemental quantitative measures will be 

monitored and reviewed by the project team including attendance rates, grades, promotion to 

subsequent grades, dropout rates, and graduation rates. Staff participation in supplemental 

professional development activities will be tracked through attendance records, sign-in sheets, 
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and activity logs. Student engagement in program activities will be documented through 

participation records in classroom projects, after-school activities, and related efforts. Data 

collection will follow consistent procedures across the project period to ensure accuracy and 

comparability. By relying on objective, standardized measures wherever possible, and carefully 

documenting all collection processes, we will produce high-quality quantitative data that can 

demonstrate the effectiveness of the project and support future replication. 

We will maintain clear and consistent procedures for documenting all project activities. Staff 

involved in implementation, led by the project director, will complete activity logs that record 

the date, time, description, and participants for each professional development session, classroom 

activity, after-school program, and family engagement event. Consultants delivering professional 

development will submit reports summarizing training content, attendance, and feedback from 

participants. Classroom teachers will document use of new STEAM resources through lesson 

plans, project descriptions, and student work samples. After-school activity leaders will track 

student attendance and engagement through sign-in sheets and brief activity summaries. All data 

will be compiled by the project coordinator and reviewed quarterly by the school improvement 

team to monitor progress and ensure that project activities are being delivered as planned. This 

documentation process will allow us to maintain a complete record of implementation and 

support both evaluation and replication efforts. 

American Indian populations in the United States are significantly underserved. For example, in 

2024, BIE schools received $7,250 per student for educational activities (BIE, 2025). The only 

other federally-funded K–12 school system, the Department of Defense Domestic Dependent 
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Elementary and Secondary Schools, received more than $32,000 per student for the same 

purposes (CRS, 2024). Because of this funding imbalance, Little Wound School has a history of 

applying for federal grant funds to target and address specific challenges our students face. This 

has included specific projects focused on educational attainment, Lakota language learning, and 

mental and behavioral healthcare. For each grant we maintain detailed records about the impact 

these supplemental federal funds make. For example, we received an NYCP grant in 2016 to 

increase support of our most vulnerable high school students enrolled in alternative education 

programming. These students had the highest rates of absenteeism and lowest rates of graduation 

in the district. Over five years, we reduced the chronic absenteeism rate for this group by more 

than 40% and doubled graduation rates. Our track record gives us confidence that this federal 

investment will be successful in producing results for an underserved population group.  

B-5 — Rationale Alignment 

Our project demonstrates a strong rationale that is fully aligned with the purposes of the Native 

Youth Community Projects grant program and outlined in the logic model below. The program 

seeks to prepare Indian students for college and careers by addressing barriers to academic 

achievement through community-driven strategies. Our comprehensive needs assessment 

identified gaps in early academic performance, professional development opportunities, and 

home-based support for learning. Our project directly responds to these needs by investing in 

early childhood education, strengthening teacher skills, enriching classroom learning in science, 

technology, engineering, art, and math, and supporting families to extend learning into the home. 

Our approach is grounded in evidence-based practices, including culturally responsive teaching, 

early childhood academic intervention, embedded professional development, and family 
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engagement strategies (Castagno & Brayboy, 2008; McClure et al., 2017; Darling-Hammond et 

al., 2017; Henderson & Mapp, 2002). We designed the project to produce measurable 

improvements in student achievement, teacher effectiveness, and family involvement, all of 

which align directly with the grant’s goal to promote college and career readiness for Indian 

students through locally developed, coordinated strategies. 

This logic model maps directly to the three overarching goals of this project: (1) increase 

academic achievement, (2) build a professional learning culture, and (3) expand student exposure 

to academic enrichment. Each component of the model is designed to align activities, outputs, 

and outcomes with these goals to ensure focused implementation and measurable impact. 

The If-Then statements above show the logical progression from activities to expected outcomes. 

The table below provides additional detail by identifying the inputs, activities, and outputs that 
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support each goal. Together, they offer a clear and practical roadmap for how the project will be 

implemented, monitored, and positioned for success. 

Goal: Increase academic achievement 

Inputs Activities Outputs 

Funding, instructional 

staff, third-party 

consultants, academic 

materials 

Deliver PD focused on early STEAM 

instruction; equip early classrooms with 

strong learning resources 

Number of teachers 

trained; number of 

classrooms equipped; 

number of coaching 

sessions completed 

Goal: Build a professional learning culture 

Inputs Activities Outputs 

Funding, consultants, 

staff release time for 

PD, travel funds for 

conferences 

Facilitate conference learning cohorts; 

embed peer collaboration and regular 

coaching cycles 

Percentage of 

instructional staff 

participating in 

supplemental activities; 

number of peer 

collaboration sessions 

Goal: Increase academic achievement 

Inputs Activities Outputs 

Classroom materials, 

after-school program 

leaders, community 

Provide project-based learning 

opportunities; deliver after-school 

science, technology, engineering, art, 

Number of students 

participating in 

enrichment activities; 
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partners and math clubs; engage families with 

home learning resources 

number of families 

engaged in home-based 

learning activities 

C — Quality of the Project Personnel 

C-1 — Personnel Onboard or Plan for Hiring 

We have identified three incredibly talented staff members already on board at Little Wound 

School to lead this grant’s work.  

 Two Key Personnel— 

● Lana Christensen, Project Director: Lana Christensen is exceptionally qualified to 

serve as the project director for this grant. She brings over 25 years of experience in education at 

Little Wound School, including direct leadership roles in school improvement, curriculum 

development, assessment coordination, professional development, and federal reporting. She 

holds two master’s degrees, one in reading education from Black Hills State University and one 

in curriculum and instruction from South Dakota State University, providing her with strong 

expertise in literacy development, academic improvement strategies, and instructional leadership. 

As School Improvement Director, she has successfully coordinated comprehensive needs 

assessments, organized preschool–12th grade professional development, supervised multiple 

federal programs, and led grant-funded initiatives including a previous Native Youth Community 

Project (NYCP) and a Native American teacher fellowship grant. Her previous role as interim 

superintendent further demonstrates her high-level leadership and management capacity. Lana’s 



 

33 
 

PR/Award # S299A250016
Page e43

experience designing and leading professional development, managing complex educational 

projects, and integrating culturally responsive practices across a school system makes her 

uniquely suited to guide this project. Her long-term service at Little Wound School and her direct 

work with the Pine Ridge Reservation community ensures she brings the deep contextual 

knowledge and cultural grounding essential for successful project implementation. 

● Saige Pourier, Project Administrator: Saige Pourier is highly qualified to serve as the 

project administrator. She brings extensive experience in education program management, early 

childhood development, trauma-informed practices, and culturally grounded leadership, all of 

which align directly with the goals and activities outlined in the grant. Saige holds a Master’s 

degree in Lakota Leadership and Management from Oglala Lakota College and a Bachelor’s 

degree in Social Work, giving her a strong foundation in both educational administration and 

community engagement. She has led program coordination efforts as project director for our 

school’s Pejuta Haka Teacher Fellowship Program, where she managed dual enrollment 

pathways, job shadowing opportunities, and teaching fellowships, demonstrating her ability to 

organize complex education initiatives. Through her prior work as a Trauma-Informed 

Implementation Coach with Project AWARE at Little Wound School, she developed skills in data 

collection, professional development coordination, and stakeholder engagement—key 

responsibilities for the project administrator role. Saige also has work experience at Head Start 

and in research coordination has strengthened her abilities to manage documentation, organize 

events, support compliance efforts, and work collaboratively with families and staff. Her training 

history, background, and Lakota cultural integration expertise ensures that she brings both 

technical expertise and cultural competence to the project team. Saige’s professional background 

and lived experience on the Pine Ridge Indian Reservation make her exceptionally well-suited to 
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manage the day-to-day operations of this grant, ensuring that activities stay aligned to project 

goals, timelines, and community needs. 

   One Named Non-Key Personnel— 

● Mindy Hunter, Project Assistant: Mindy Hunter is highly qualified to serve as the 

project assistant for this grant. She brings 18 years of continuous experience supporting school 

leadership at Little Wound School, where she has worked closely with administrators, 

instructional staff, and federal program directors to manage day-to-day operations and grant 

activities. In her current role as executive assistant to the district’s leadership team, including 

Lana Christensen, Mindy is responsible for coordinating communications, organizing 

documentation, scheduling meetings, maintaining records, and supporting reporting and 

compliance processes. She has extensive experience with federal grants management, 

procurement procedures, and tracking deliverables to ensure projects stay on schedule and withi

scope. Her familiarity with school operations, federal program requirements, and community 

needs makes her uniquely prepared to support the administrative functions of this project. 

Mindy’s long-standing commitment to Little Wound School and her proven attention to detail 

and reliability will ensure that project operations run smoothly throughout the grant period. 

We will have three named staff positions supporting this project. While we are confident in the 

commitment and stability of our team, we have a plan in place in the event of turnover. In the 

event of staff turnover, all hiring will follow Little Wound School’s established policies and 

procedures, ensuring transparency, fairness, and alignment with the priorities of this grant. When 

a position becomes available, we will post the job description publicly through school 

communications, tribal education channels, and regional education networks to reach qualified 
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candidates within and beyond our immediate community. We will prioritize recruitment of 

individuals who are members of groups that have historically encountered barriers, including 

those with lived experience of economic disadvantage, language barriers, or rural isolation. Our 

hiring process will value both professional and personal experiences that reflect an understanding 

of the realities our students and families face. Job descriptions will emphasize the importance of 

experience in education, cultural competence, and a commitment to supporting Indian students. 

Applications will be screened by a hiring committee composed of school leadership and relevant 

project staff to ensure that candidates meet both the technical and cultural expectations of the 

role. Selected candidates will participate in structured interviews that assess experience, 

understanding of culturally responsive practices, and commitment to continuous professional 

growth. Once a candidate is selected, we will provide a thorough onboarding process, including 

orientation to project goals, specific job responsibilities, continuous improvement practices, and 

cultural expectations. We will prioritize hiring individuals from the local community whenever 

possible to strengthen school-community connections and support long-term retention. If a 

qualified candidate is not immediately available, the school leadership team will assign interim 

coverage to maintain project operations while continuing recruitment efforts. 

We will use an internal application and selection process to identify five teachers to serve 

as STEAM integration specialists. The opportunity will be posted internally to all instructional 

staff, with a description of the role, responsibilities, expectations, and stipend amount. Interested 

teachers will submit a short application describing their interest in the role, any prior experience 

with STEAM instruction, and how they would support their peers in integrating these disciplines 

into classroom learning. The project leadership team will review applications and select 

candidates based on their instructional experience, demonstrated commitment to professional 
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growth, willingness to mentor peers, and ability to integrate culturally responsive practices into 

academic content. Preference will be given to teachers with strong relationships with students 

and families and to those who demonstrate an understanding of Lakota culture and values. Once 

selected, STEAM integration specialists will participate in a targeted orientation session to 

prepare them for their leadership and mentoring responsibilities. They will also meet quarterly 

with project leadership to receive continued support and to ensure alignment with project goals. 

C-2 — Project Director Qualifications 

We have identified Lana Christensen as the most qualified individual to serve in the role of 

project director. She has robust experience with school improvement, early childhood education, 

grant administration, and community-informed project implementation.  

● Formal training in related fields—Lana Christensen holds two master’s degrees that 

provide strong formal training for this project: a master’s in reading education from Black Hills 

State University and a master’s in curriculum and instruction from South Dakota State 

University. She also holds a bachelor’s degree in elementary education with an early childhood 

endorsement. Her formal academic background has prepared her to lead initiatives focused on 

academic achievement, early childhood education, culturally responsive instruction, and 

schoolwide curriculum improvement. 

● Work experience in related fields—Lana has over 25 years of experience working in 

education at Little Wound School. Her career has included roles as a Title I teacher, data and 

assessment coordinator, school improvement director, federal programs director, and interim 
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superintendent. Through these roles, she has worked extensively with curriculum development,

assessment systems, professional development planning, program evaluation, and federal grant 

administration, all of which are directly related to the objectives and structure of the proposed 

project and equips her with the proper experience to bring this proposal from plan to reality. 

● Experience designing, managing, and implementing similar projects—Lana has 

successfully designed, managed, and implemented multiple large-scale education projects at 

Little Wound School. She served as the project director for a previously awarded Native Youth 

Community Project (NYCP) grant and for another that developed a Native American teacher 

fellowship at the school, both of which involved managing multi-year federally funded initiatives 

focused on academic improvement, early learning, teacher development, and cultural integration. 

In her current role as school improvement director, she has also led the design and 

implementation of annual comprehensive school improvement plans, including needs 

assessments, strategy development, and program coordination across grade levels. 

● Past work experience with the target population—Lana has spent her entire career 

serving Indian students on the Pine Ridge Indian Reservation. Her work at Little Wound School 

has been focused on addressing the educational needs, strengths, and cultural context of the 

community she serves. She has decades of experience designing instruction, professional 

development, and school improvement strategies that are tailored to the needs of Indian students 

and their families, and she has built strong relationships within the community that will support 

the success of this project. 

C-3 — Key Personnel Qualifications 

We have identified staff members for each of the two key project roles, and each person meets 

the qualifications required to successfully carry out the objectives of the project. The project 
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director (Lana Christensen; 20% level of effort) will oversee the overall execution of the project, 

ensure alignment with grant objectives, supervise project staff, coordinate reporting 

requirements, and lead the continuous improvement process. The project administrator (Saige 

Pourier; 20% level of effort) will manage day-to-day project operations, including scheduling, 

coordinating professional development activities, tracking participation data, and supporting 

communication with partners and families.  

● The project director must have significant experience in school leadership, project 

management, and instructional improvement. Required qualifications include experience 

coordinating education programs, managing federal or state-funded initiatives, and overseeing 

data collection and reporting processes. The project director must have demonstrated skills in 

supervising staff, facilitating continuous improvement efforts, and leading cross-functional 

teams. Familiarity with culturally responsive education practices and working within Indian 

communities is essential. A strong understanding of rural education challenges and a 

commitment to improving outcomes for Indian students are also required. 

● The project administrator must have experience managing day-to-day operations of 

education or community-based programs. Required qualifications include organizational and 

scheduling skills, the ability to coordinate professional development activities and events, and 

strong communication abilities with staff, partners, and families. Experience working in a school 

setting or education environment is preferred. The project administrator should have a clear 

understanding of project management procedures, be comfortable tracking participation data, and 

be able to assist with budget tracking and reporting support. Familiarity with the local 

community and cultural competence are important for success in this role. 

C-4 — Team Familiarity with Assets, Needs, and Context 
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Lana Christensen (project director), Saige Pourier (project administrator), and Mindy Hunter 

(project assistant) are the planning, implementing, and evaluating team for this project. We are 

deeply familiar with the assets, needs, and unique contextual factors of Little Wound School and 

the surrounding Pine Ridge Indian Reservation. All three of us are enrolled members of Lakota 

tribes, live and work within the community, and have firsthand experience with the educational, 

cultural, and economic realities our students and families face. We also have long tenures 

working to improve Little Wound School and student outcomes—Lana has worked at Little 

Wound School for 25 years; Saige for 7 years; and Mindy for 18 years. The team understands the 

strengths of the community, including the deep cultural knowledge, resilience, and commitment 

to youth, as well as the challenges, such as high rates of poverty, limited access to resources, and 

systemic barriers to educational success. The project leadership has worked extensively within 

the school system to address academic achievement gaps, support professional development for 

staff, and promote culturally responsive practices. The team has experience operating in a rural 

setting where transportation, broadband access, and staff recruitment and retention present real 

challenges that must be considered in project design. In addition, the evaluation component is 

grounded in an understanding of what types of data collection, feedback gathering, and reporting 

are realistic and appropriate in this context. By combining professional expertise with personal 

experience in the community, the project team is well-positioned to design, implement, and 

evaluate activities that are culturally grounded, community-driven, and responsive to the lived 

realities of Indian students and their families. 

In addition to their familiarity with the community and school context, members of the 

project leadership team bring direct experience managing similar grant-funded initiatives. Both 

the proposed Project Director and Project Administrator have previously served as Project 
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Directors for federally funded grants, including Native Youth Community Projects (NYCP) 

grants. Their past leadership on NYCP grants demonstrates their understanding of the specific 

expectations, reporting requirements, and programmatic goals tied to this funding stream. Their 

experience managing budgets, coordinating multi-partner activities, supervising staff, and 

ensuring compliance with grant conditions strengthens the team's capacity to successfully 

implement and oversee the proposed project. This history of successful grant leadership within 

the same funding structure provides a strong foundation for delivering on the objectives outlined 

in this application and leading to improved academic outcomes for Indian students. 

D — Quality of the Project Evaluation or Other Evidence Building 

D-1 — Appropriate Methods for Context 

We will use a mixed-methods evaluation strategy to measure progress toward each objective and 

build evidence about the effectiveness of the project’s activities. Quantitative and qualitative data 

will be collected consistently throughout the project period. The table below outlines how each 

objective (itself aligned with an overarching goal) will be evaluated, including the specific 

metrics, data collection methods, and timelines for review. 

Obj. Metric Collection Method Timeline 

1 % of third-grade students meeting 

or exceeding expected MAP 

growth targets in each subject 

MAP assessment results, 

analyzed three times 

annually 

Beginning of year, 

mid-year, and end of 

year 

2 % of instructional staff Attendance records, Tracked quarterly and 
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participating in supplemental PD 

activities 

sign-in sheets, activity 

logs 

annually 

3 % of students participating in at 

least three of five STEAM 

learning experiences annually 

Program attendance logs, 

classroom records, 

project documentation  

Tracked quarterly and 

annually 

Our evaluation methods are appropriate to the context in which this project operates because they 

are designed to be both rigorous and realistic within a rural, poorly resourced school setting. 

Using MAP assessments allows us to rely on a standardized, nationally normed measure of 

academic growth that is already familiar to our teachers and administrators, reducing the burden 

of additional testing. Tracking staff participation in professional development through attendance 

logs and sign-in sheets fits naturally into our existing professional development system. 

Monitoring student engagement through program records and classroom documentation allows 

us to collect meaningful data without requiring significant additional reporting time from staff. 

Qualitative methods like surveys, interviews, and focus groups will give families, students, and 

staff multiple ways to share their experiences in ways that are flexible and culturally responsive. 

We built our evaluation plan to use tools and structures already in place whenever possible, 

ensuring that data collection is manageable for our staff and that findings reflect the real 

conditions and experiences of our school community. 
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Our evaluation methods are well-suited to the target population of this project—Indian students 

and their families living on the Pine Ridge Reservation. We selected methods that respect the 

lived experiences, cultural values, and practical realities of our community. MAP assessments 

provide a consistent, objective measure of academic growth without relying on subjective or 

unfamiliar testing practices. Tracking participation in professional development and student 

activities through simple, structured records ensures that data collection is straightforward and 

does not interfere with the student-teacher relationship. Our qualitative methods, including 

surveys, interviews, and focus groups, are designed to give voice to students, families, and staff 

in ways that are culturally appropriate, flexible, and respectful. By using familiar tools, valuing 

community input, and minimizing unnecessary complexity, we ensure that the evaluation process 

is accessible, credible, and meaningful for the people we serve. 

D-2 — Evaluation Strategies Promote Replication, Testing, or Implementation 

Our evaluation is structured to provide concrete guidance about which strategies are most 

effective, how they were implemented, and under what conditions they can be successfully 

replicated in other settings. For each major project strategy, we will document not only outcome 

results but also detailed implementation processes, including staffing models, timelines, resource 

requirements, challenges encountered, and solutions applied. For example, in tracking 

professional development activities, we will document not just the number of sessions or staff 

participation rates, but also the structure and content of successful trainings, the coaching models 

used, the duration and frequency that proved effective, and staff feedback on which formats led 

to the most changes in practice. For classroom learning activities, we will record how STEAM 
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resources were introduced, how teachers integrated them into daily instruction, what adaptations 

were made to fit cultural and linguistic needs, and how student engagement changed over time. 

For family engagement strategies, we will track participation rates in home-learning 

programs, gather direct feedback from families about usability and relevance of the resources 

provided, and document how resources were modified to fit family needs in a rural, 

reservation-based setting. These real-world lessons about what works and how it fits into the 

lives of Indian families will provide powerful guidance for replication in similar communities. 

We will also specifically track adaptations made due to staffing shortages, transportation barriers, 

broadband limitations, and other rural challenges so that other programs can learn not just from 

our successes but from the context and constraints we faced. 

At the end of each project year, we will produce an internal report summarizing key 

implementation data and evaluation results. These reports will include concrete case studies of 

successful strategies, supported by both quantitative and qualitative evidence. At the end of the 

project period, we will compile a full public report that includes detailed implementation guides, 

lessons learned, key success factors, and recommendations for replication in other BIE-funded 

schools, tribal education agencies, and rural communities. Where possible, we will also produce 

short practice briefs focused on specific project elements—such as professional development 

models, resource integration strategies, or family engagement approaches—that can be shared 

with broader networks. 

D-3 — Evaluator Qualifications 

We have identified and selected Alex Mackey as an independent evaluator to monitor our 

progress toward the goals, objectives, and activities in this proposal. He has more than ten years 
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of experience with grant administration and evaluation, including robust experience working 

with BIE-funded schools and programs impacting American Indian children and youth.  

● Experience and training—The independent evaluator brings extensive professional 

experience and academic training that align with the goals and context of this project. The 

evaluator holds a Master’s degree in Lakota Leadership and Management with a concentration in 

Education Administration from Oglala Lakota College, which provides a strong foundation in 

culturally responsive leadership and education practices. The evaluator has nearly a decade of 

experience supporting tribal governments, Native-serving schools, and not-for-profit 

organizations in securing and managing third-party funding, including designing and leading 

evaluations of grant-funded programs. This includes direct experience working at BIE-funded 

and Indian-serving schools as a teacher, principal, and grant writer, as well as extensive 

experience supporting educational programs for Indian students and communities through roles 

at the Johns Hopkins Center for Indigenous Health and other organizations. The evaluator has 

managed competitive and formula-funded grants, overseen program budgets, led project 

evaluations, and has worked both at the school level and at the federal policy level. This blend of 

local, tribal, and national experience ensures that the evaluation will be both culturally grounded 

and methodologically rigorous, with a clear focus on continuous improvement and building 

evidence that supports replication. 

● Experience conducting evaluations of similar methodology—The project evaluator has 

extensive experience conducting evaluations using similar mixed-methods approaches with tribal 

communities and Native-serving organizations. Specifically, the evaluator has served as an 

external evaluator for two previous Native Youth Community Project (NYCP) grants in South 
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Dakota, supporting the design, data collection, and reporting of culturally responsive evaluations 

focused on academic achievement, school engagement, and community-based strategies for 

Indian students. In addition to NYCP evaluations, the evaluator has led assessments of 

STEM-focused initiatives, including grants designed to expand science, technology, engineering, 

and math programming in Native communities and rural schools. Other relevant experience 

includes evaluating projects funded through 21st Century Community Learning Centers, Project 

AWARE, Strategic Prevention Framework, and Native Language Preservation and Maintenance 

grants, all of which required rigorous evaluation designs, stakeholder engagement, and culturally 

grounded reporting. This background ensures a strong understanding of federal grant 

expectations, a proven ability to collect and interpret both quantitative and qualitative data in 

tribal settings, and a demonstrated ability to produce evaluation findings that inform continuous 

improvement and replication efforts. 

● Experience conducting evaluations for proposed population and setting—The project 

evaluator has extensive experience conducting evaluations for the proposed population and 

setting. Over the past decade, the evaluator has worked directly with schools and organizations 

serving Indian students on the Pine Ridge Indian Reservation, including conducting evaluations 

for six different schools located across the reservation. This work has included evaluating 

programs funded by the U.S. Department of Education, the U.S. Department of Health and 

Human Services (including SAMHSA, ANA, and others), the Bureau of Indian Education, and 

private grantors. The evaluator is familiar with the strengths, needs, and realities of Indian 

students and families in rural, high-poverty settings and has designed evaluations that are both 

culturally responsive and methodologically rigorous. The evaluator’s long-term work on Pine 

Ridge (including living on the reservation’s lands for six years) has included supporting 
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grant-funded programs focused on early childhood education, academic enrichment, behavioral 

health, language revitalization, and family engagement. This direct experience ensures that the 

evaluation design for this project will be appropriate, respectful, and grounded in the real 

conditions of the community we serve, with a focus on building evidence that can be used for 

continuous improvement and broader replication. 

● Independence—Our contract with Alex will be based on deliverables to eliminate any 

potential conflict of interest. To promote independence, the contract will be for the duration of 

the project period with requirement for cause to terminate the contract early. These actions all 

promote meaningful, effective, and independent evaluation of our program when implemented.  
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U.S. DEPARTMENT OF EDUCATION 
BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS

OMB Number: 1894-0008

Expiration Date: 08/31/2026

Name of Institution/Organization

Little Wound School Board, Inc.

Applicants requesting funding for only one year should complete the column under "Project 
Year 1."  Applicants requesting funding for multi-year grants should complete all applicable 
columns.  Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY 
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Project Year 1
(a)

Project Year 2
(b)

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Project Year 6
(f)

Project Year 7
(g)

Total
(h)

1. Personnel 89,000.00 91,670.00 94,420.00 97,253.00 100,170.00 472,513.00

2. Fringe Benefits 30,661.00 31,580.00 32,528.00 33,504.00 34,509.00 162,782.00

3. Travel 16,480.00 16,480.00 16,480.00 16,480.00 16,480.00 82,400.00

4. Equipment 0.00 0.00 0.00 0.00 0.00 0.00

5. Supplies 232,758.00 224,680.00 212,700.00 212,700.00 212,700.00 1,095,538.00

6. Contractual 82,046.00 86,535.00 94,817.00 91,008.00 87,087.00 441,493.00

7. Construction 0.00 0.00 0.00 0.00 0.00 0.00

8. Other 3,600.00 3,600.00 3,600.00 3,600.00 3,600.00 18,000.00

9. Total Direct Costs   
(lines 1-8)

454,545.00 454,545.00 454,545.00 454,545.00 454,546.00 2,272,726.00

10. Indirect Costs* 45,455.00 45,455.00 45,455.00 45,455.00 45,455.00 227,275.00

11. Training Stipends

12. Total Costs  (lines 
9-11)

500,000.00 500,000.00 500,000.00 500,000.00 500,001.00 2,500,001.00

*Indirect Cost Information (To Be Completed by Your Business Office):   If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1)       Do you have an Indirect Cost Rate Agreement approved by the Federal government? No

(3)       If this is your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a 
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? Yes
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Name of Institution/Organization

Little Wound School Board, Inc.
Applicants  requesting funding for only one year 
should complete the column under "Project Year 1."  
Applicants requesting funding for multi-year grants 
should complete all applicable columns.  Please read 
all instructions before completing  form.

IF APPLICABLE: SECTION D - LIMITATION ON ADMINISTRATIVE EXPENSES

(1)   List administrative cost cap (x%): 5.00

(2)   What does your administrative cost cap apply to? (b) only direct costs

Budget Categories Project Year 1
(a)

Project Year 2
(b)

Project Year 3
(c)

Project Year 4
(d)

Project Year 5
(e)

Project Year 6
(f)

Project Year 7
(g)

Total
(h)

1. Personnel 
    Administrative

1,500.00 1,500.00 1,500.00 1,500.00 1,500.00 7,500.00

2. Fringe Benefits 
    Administrative

516.75 516.75 516.75 516.75 516.75 2,583.75

3. Travel Administrative 0.00 0.00 0.00 0.00 0.00 0.00

4. Contractual 
    Administrative

10,000.00 10,000.00 10,000.00 10,000.00 10,000.00 50,000.00

5. Construction 
    Administrative

0.00 0.00 0.00 0.00 0.00 0.00

6. Other Administrative 0.00 0.00 0.00 0.00 0.00 0.00

7. Total Direct Administrative  
Costs (lines 1-6)

12,016.75 12,016.75 12,016.75 12,016.75 12,016.75 60,083.75

8. Indirect Costs 0.00 0.00 0.00 0.00 0.00 0.00

9. Total Administrative  
    Costs

12,016.75 12,016.75 12,016.75 12,016.75 12,016.75 60,083.75

10. Total Percentage of  
      Administrative Costs

2.40 2.40 2.40 2.40 2.40
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