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Abstract
High Impact Tutoring for Hooper
NYCP Proposal 2025

Applicant Name: Learning Point Alaska (LPA) (meets Competitive Pref. #1, Indian
Organization Applicant)

Project Title: High Impact Tutoring for Hooper Bay Alaska

Project Goal: The overall goal of the High Impact Tutoring in Hooper Bay NYCP project is to
expand and enhance the tutoring program piloted at Hooper Bay Charter School to accelerate
academic growth, improve student engagement, improve high school graduation, and support
long-term educational success for Alaska Native students. There are six objectives with
corresponding outcomes to meet this goal.

Summary of project objectives: 1) Increase academic achievement in reading and math among
participating students; 2) Strengthen student engagement in learning activities 3) Improve
student attendance rates; 4) Improve the high school graduation rate in Hooper Bay; 5) Foster
strong student-tutor relationships to build trust and motivation; and 6) Support readiness for
transition to KCA for CTE instruction and other postsecondary preparatory pathways.

Population to be served: The target population for the High Impact Tutoring in Hooper Bay
project will include 40 high—need students annually primarily in grades 4-9. Over the lifetime
of the grant the project could impact 200+ students, and all 25 teachers in Hooper Bay.

Community Driven: Partners include Hooper Bay Charter School, Hooper Bay School, Native
Village of Hooper Bay, Hooper Bay Charter School Academic Policy Committee, and
TutorTime4U.

Brief description of project activities: Using student achievement, attendance, and other data,
the project team will identify up to 40 students annually most in need of individualized tutoring.
After parent and student consent to participate, teachers and tutors will work collaboratively to
create individual tutoring plans. Each student will receive 2.5 hours of tutoring during school
hours weekly. Tutors will provide weekly data on attendance and engagement, and monthly
reports to include achievement of individual academic goals as a third metric. The project team
will report metrics each month to the Hooper Bay Charter School APC. Student success based on
the tutoring metrics will be celebrated quarterly in community events organized at the school.

Anticipated impact outcomes include: Gains in achievement in language arts, math, and
science for students in grades 4-9; increased engagement in school; improved school attendance;
graduation from high school with a four-year cohort; reports of positive engagement between
students, tutors, teachers, and families; and student interest in and success in gaining admission
to the district and other CTE programs while in high school.
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Overview

Qualified Lead Agency: Learning Point Alaska is a duly organized Alaska Native serving

501(c)3 education nonprofit formed by the Native tribe of Hooper Bay, Alaska with a six-

member governing board who are all Alaska Native. As such, Learning Point Alaska

(LPA) meets Competitive Preference Priority 1: Tribal Organization Lead Applicant.

Focused on a defined area: This project is for the community and residents of the traditional

Native Village of Hooper Bay, Alaska (Figure 1). The Alaska Native Village of Hooper Bay

is the federally
recognized tribal
government for the
Yup’ik village of
Naparyaarmiut. The
village occupies about
7.5 square miles that
is part of the alluvial,
coastal, and estuarine

environment of the

Figure 1. Site of Hooper Bay, Alaska
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Yukon-Kuskokwim Delta. At sea level, the village is susceptible to flooding during storms

and frequent outages in public services such as electricity and water/sewer. The village has

about 1,100 residents (2025). The median age is 31, and over a third of the population is

school age. The median income in Hooper Bay is $23,576, about half of the average for

Alaska. 100% of the student population is Yup’ik Eskimo and 100% of the school-age

population qualify for free and reduced-price school meals.

Barriers: Students in Hooper Bay historically and currently have low achievement in

High Impact Tutoring in Hooper Bay NYCP 2025
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academic areas which then becomes a barrier for high school graduation and entry into
training programs and employment post-high school.

Opportunities in the Community:
Hooper Bay has the prestige of having
the first tribally initiated rural charter
school in Alaska. Now in its 5" year of
operation, the school was awarded a

renewal of its charter for ten more

years. The Hooper Bay Charter School

Hooper Bay School & Hooper Bay Charter School
shares a facility with the Hooper Bay School. The charter school serves students in grades 4-8

by design and has become a popular option in the village, with enrollment at 60 students and
a waitlist of 10-13 students.

Partnership: We are partnering with the Hooper Bay public K-12 school, Hooper Bay
Charter School which serves students in grades 4-8, the Native Village of Hooper Bay, and

tutoring provider Tutor Time 4U.

A. Need for the Project (20 points)

A.1.) Magnitude of the need for the services (up to 10 pts.)
The student population in the two Hooper Bay schools is 100% Alaska Native The student

count by grade level is shown below.

Enrollment in Hooper Bay Schools 2025
Total
School KG1 2 3 4 5 6 7 8§ 9 10 11 12 KG-12
Hooper Bay Charter School o|lo0(0j0 12411 |15|15(12{ 0|0 |00 63
Hooper Bay School 333236351624 |19 (1422|3523 |23 41 353
TOTAL 418

Many students score significantly below grade level on state and district assessments,

with 96% of participants during the 20222023 school year starting below the 20" percentile

High Impact Tutoring in Hooper Bay NYCP 2025 2
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in both math and reading on the Northwest Evaluation Association Measures of Academic
Progress (NWEA MAP) assessments, and a significant number scoring below the 10", Low
proficiency on the AK STAR assessment is evident from the 2025 administration of the test

and for all three tested areas. Science is only tested in grades 5 and 8.

Percent Proficient on AK Star 2025 by Grade Level

School | 3 | 4 | 5 | 6 | 7 | 8 | 9

ELA Hooper Bay Charter X <40% <20% <20% <20% <20% X
Hooper Bay School <10% <10% <20% <20% <10% <10% <10%

Math Hooper Bay Charter X <40% <20% <20% <20% <20% X
Hooper Bay School 15.30% <10% <20% <20% <10% <10% <10%

Science Hooper Bay Charter X X <20% X X <20% X

Hooper Bay School X X <20% X X <20% X

As shown above, students do not catch up on proficiency as they progress through school.
Ultimately, it shows up in the form of a low graduation rate — 61% for Hooper Bay graduates
in 2024.

Closely related to student achievement is attendance at school. This is where the two
schools in Hooper Bay differ. The attendance rate at Hooper Bay Charter School in 2024 was
91% compared to 73% for Hooper Bay School. The higher attendance rate for the charter
school can be attributed to the instructional model at the school as well as success with a pilot
of the intervention proposed in this project. The NWEA MAP growth scores for Hooper Bay

Charter School also show some promise for inching closer to the achievement benchmarks in

the AK STAR assessment.
Percent of Hooper Bay Charter School Students who Reached the 2025 Fall-Spring NWEA
Grade
4 5 6 7 8
Hooper Bay Charter School 63.6% 55.6% 53.8% 50.0% 63.6%

One of the challenges facing Hooper Bay as a rural remote school is the limited

availability of experienced teachers and the difficulty in filling vacancies. This is a

High Impact Tutoring in Hooper Bay NYCP 2025 3
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nationwide issue, but it is particularly acute in rural, remote locations like Hooper Bay

(Vasquez Cano, Bel Hadj Amor, & Pierson, 2019). A report to the Alaska Legislature in 2024
showed that there were 355 unfilled teaching positions in Alaska at the beginning of the
school year; 322 emergency teaching certificates issued in the state; and 153 teachers in
Alaska on J-1 visas. In the Lower Yukon School district, there were 15 teachers on visas and
21 teachers on emergency certificates.

A.2.) Extent to which the challenges will be addressed (up to 5 pts)

To address the challenges just described, we are proposing an expansion of an innovative
high impact tutoring model piloted over the last two years at Hooper Bay Charter School.
High impact tutoring by design occurs during the school day. The charter school has
partnered with TutorTime4U to extend staffing capacity with highly qualified tutors who
meet with students in regularly scheduled and monitored 30-minute sessions for a dosage of
2.5 hours per week. The ratio of students to tutor is 2:1. School staff use all available data
including classroom assessments and MAP scores to create individual tutoring plans with the
tutors. Metrics that were created and monitored include attendance at tutoring (a contributor
to the high attendance rate at the charter school), engagement during the tutoring sessions (no
heads down on the desk!), and achievement of the individual tutoring goals.

The design of the tutoring model addresses the staffing shortages where there are some gaps

in type of certification because all of the tutors are highly qualified in their subject — either

ELA or math.

A.3.) Focus on serving the needs of the target population (up to 5 pts.)

The target population for the High Impact Tutoring in Hooper Bay project will include 40

high—need students annually primarily in grades 4-9. Over the lifetime of the grant the

project could impact 200+ students, and all 25 teachers in Hooper Bay. Students will be

selected for tutoring based on the RtI/MTSS schema in use in the school district. Using the
High Impact Tutoring in Hooper Bay NYCP 2025 4
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RtI/MTSS protocols, students who are at Tier 3 are served first, most in need of additional
academic support. Parents will be engaged to ensure they consent to the tutoring support for
their student. Students must also agree in writing to attend tutoring regularly and pay
attention. Parents will receive reports about their student’s achievement of the personalized
goals and once achieved, true to the RtI/MTSS model, either new goals will be written, or
another student can have the opportunity for tutoring. In this way, tutoring is responsive to
student need as learning is occurring. Low achieving students are not the only ones who will
benefit from tutoring. In a small village, there are few opportunities for enrichment and
ability to accelerate learning for the small group of students who would benefit. The
RtI/MTSS model acknowledges the need for tutoring for those students as well.

While the tutoring pilot served students in the Hooper Bay Charter School, parents
and teachers are now asking to extend the tutoring to all students in the community. Data
from the 2024 School Climate and Connectedness Survey, administered annually by the
Alaska School Boards Association, highlights some of the strengths of the charter school, and
the gaps in the community that could be brought to parity through extending this project to
students and families in both schools. Our opinion is that the tutoring model we are proposing
will address the need for high quality instructors in a novel way and provide parity in the

degree to which families are included in the school.

Percent agreement by teachers to statements on 2024 School Climate and Hooper

Connectedness Survey Hooper Bay
Bay School | Charter

School
The school or district instructional materials reflect the culture or ethnicity
: 62% 89%

of the student population

I know specific skills and strategies I can use to partner with families of my 479 789

students

This school is a welcoming place for families 56% 78%

As a staff member, I have a lot of opportunity to influence what happens at 56% 100%

my school

High Impact Tutoring in Hooper Bay NYCP 2025 5
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The tutoring intervention we are proposing is in direct response to the goals and
activities outline by the community leadership of the Hooper Bay Charter School in winter
2025. In conjunction with the renewal of the school charter for ten years by the Alaska State
Board of Education, the community reviewed the original school goals. New goals include
finding ways to increase student achievement; strengthening partnerships within and outside
the community; mapping students interests to options and needs for village leadership, and
teaching students to monitor their own growth and progress. All of these goals can be

impacted directly or indirectly with the tutoring initiative described in our project.

‘ B. Quality of the Project Design (Up to 40 Points)

B. 1. Goals, Objectives, and Outcomes are specified, measurable, ambitious, and
achievable (up to 5 pts.)

The overall goal of the High Impact Tutoring in Hooper Bay NYCP project is to expand
and enhance the tutoring program piloted at Hooper Bay Charter School to accelerate
academic growth, improve student engagement, and support long-term educational success
for Alaska Native students. There are six objectives with corresponding outcomes to meet
this goal (Table 1).

Table 1: Objectives and Outcomes

Objective Outcome Measure Target

Increase academic Student growth on interim  {70% of participants will meet or

achievement in reading and  |assessments (AK STAR or |exceed projected growth targets

math among participating NWEA MAP) and state annually for one or both
students. assessments. subjects.
High Impact Tutoring in Hooper Bay NYCP 2025 6
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Objective

Outcome Measure

Target

Strengthen student
engagement in learning

activities.

Student engagement surveys
and tutor reports of session

participation.

85% of students will
demonstrate high levels of
engagement by the end of each

academic year.

Improve student attendance

School attendance records

Five percentage point increase in|

average daily attendance for

graduation rate in Hooper Bay

annually

rates. for participating students.  |participants compared to
baseline.
100% graduation rate for high
Improve the high school Number of graduates

school students who receive

tutoring.

Foster strong student-tutor
relationships to build trust and

motivation.

Surveys of student
satisfaction and tutor

observations.

90% of students report a positive
tutoring experience and sense of

connection.

Support readiness for
transition to KCA and other

postsecondary pathways.

Enrollment and preparation
indicators for eligible middle

school students.

60% of eligible eighth graders
express interest in KCA or

postsecondary pathways.

Preparing Alaska Native students in Hooper Bay for CTE, college and careers: When

students in the Lower Yukon School District, the public school district for the two Hooper

Bay schools reach 9" grade, they are able to participate in career and technical programs at a

residential CTE program in Anchorage (Kusilvak Academy). The district offers a rich variety

of nine-week programs specifically targeted to jobs and careers in the region. The programs

High Impact Tutoring in Hooper Bay NYCP 2025
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support the strategic goal of the Hooper Bay Charter School Academic Policy Committee that
students be better prepared for tribal and other village leadership jobs after high school. Many
of the jobs in the region require a certificate or training where math or reading competency
are critical. The “catch” to admission into Kusilvak programs is that students must meet a
minimum proficiency and have a record of regular school attendance to attend the programs.
Students in Hooper Bay struggle to gain entry because they are not academically ready or
have poor attendance.

Acknowledging that developing college and career readiness begins well before high
school, with middle school serving as a pivotal period for establishing the academic and
personal foundations necessary for future success (Apex Learning, 2016), our plan is to offer
upper elementary and middle school students targeted academic high dosage tutoring in core
subjects, math and English Language Arts, to boost learning and the likelihood of staying on
track for college readiness benchmarks (Kraft et al., 2024; Nickow et al., 2020; Robinson &
Loeb, 2021).

Moreover, middle school is a critical time for students to develop essential soft
skills—such as time management, organization, and self-advocacy—that are crucial for
success in both college and the workforce (Apex Learning, 2016). Programs that integrate
academic tutoring with opportunities to build these skills can significantly enhance students'
preparedness for postsecondary challenges. Our plan for tutoring will provide individualized
support and foster a growth mindset and helps students build confidence and resilience,
which are key attributes for navigating future academic and career pathways. We are working
with a tutoring partner who shares interest in these requirements as skills that tutors must
possess and be able to cultivate in students through their specific teaching strategies.

In addition to academic and personal development, early exposure to career
exploration can help students connect their education to future goals, increasing engagement

High Impact Tutoring in Hooper Bay NYCP 2025 8
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and motivation, leading to better-informed decisions in high school and beyond, and aligning
students' interests and strengths with potential career paths (Association for Career and
Technical Education, 2018). Tutor Time 4U helps prepare students for the Kusilvak Career
Academy (KCA), operated by the Lower Yukon School District, a residential career and
technical education program designed to provide educational opportunities for rural Alaska
students.! Located in Anchorage, KCA offers 9™ through 12" grade students intensive nine-
week sessions throughout the year, focusing on career exploration, leadership development,
and cultural enrichment. While attending KCA, students continue their regular high school
coursework through distance learning, ensuring they stay on track with their diploma
requirements while gaining significant college-level experience at no cost to their families.
Entry into KCA programs is a community goal in Hooper Bay and one that students will be
prepared for with tutoring support.

B. 2. Meaningful Community Engagement and Input (Up to 10 pts)

At Hooper Bay Charter School, the Academic Policy Committee knew from the time
the school opened five years ago that students would need tutoring. In his letter
accompanying this proposal, the APC Chair Mr. Green said, “Since the beginning of Hooper
Bay Charter School (HBCS) five years ago, we knew our students were all below proficient
in state assessments and needed additional support to catch up. The APC asked the school
and district leaders to implement tutoring right away. We learned some important lessons
from our early efforts.” Additionally, he said, “Our interest is in further refining our tutoring
model and providing replicable suggestions for others, given the broad interest in “high
impact” tutoring.” The request to provide tutoring for Hooper Bay students enjoys strong

support.

Uhttps://lysd.org/en-US/kusilvak-career-academy-2afb47a5
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The Native Village of Hooper Bay is also monitoring the achievement of Hooper Bay
students and provided input about the need for tutoring. The Tribal Chief, Mr. Tall wrote in
his letter of support, “Our tribal leadership shares the concern of the schools and parents over
the historically low academic achievement of our students because we know that to keep our
village alive and functioning well into the future our students need to be prepared to
contribute and lead.” Well aware of the Hooper Bay tutoring model, Mr. Tall also said, “The
[tutoring] model that Hooper Bay Charter School is implementing is sensible and even
includes training for adults working at the schools.

Elders and local leaders in Hooper Bay help shape culturally responsive curriculum
topics. Tutors reinforce this culturally relevant curriculum, deepening the learning
experience. Quarterly themes—such as "Upnariuq — Time to Get Ready"—honor the Yup’ik
way of life and connect learning to identity. Tutors collaborate closely with the school’s
intervention staff to seamlessly integrate school learning goals into each student’s lessons.
Tutors and school staff create a cohesive learning experience for students while reinforcing
topics covered in the classroom, ultimately enhancing their understanding, retention, and
application of essential skills and knowledge. Tutors participate in school-related training and
meetings. For continuous quality improvement, Tutor Time 4U management attends monthly
meetings with school administrators and teachers and leverage feedback to adjust

implementation as needed in a timely manner.

To strengthen program alignment and effectiveness, we are proposing a joint online
training session for tutors and school staff focused on supporting students through
empowering, high-impact tutoring practices. The training will build shared understanding,
reinforce collaboration strategies, and deepen alignment between classroom instruction and

tutoring supports. The session will include an overview of particularly promising practices in

High Impact Tutoring in Hooper Bay NYCP 2025 10
PR/Award # S299A250047
Page e19



the local context, collaborative planning tools for school staff and tutors to co-design supports

and identify complementary roles, breakout group activities where tutors and teachers review

case scenarios and discuss strategies for student engagement and confidence-building, as well

as reflection and shared planning, with guided time to
develop aligned routines, communication protocols,
and instructional strategies. This session will be
designed to increase mutual understanding, foster
collaborative problem-solving, and strengthen the
relational infrastructure of the program, ensuring tutors
and school staff are working toward common goals

with shared tools and language.

The tutoring program is well-supported by
educators, parents, and students. Teachers have praised
the program’s impact on student motivation and
learning, while parents have shared personal stories of
student transformation—such as renewed interest in
reading for pleasure. Staff and community members at
Hooper Bay Charter School have voiced strong support
for Tutor Time. One teacher said, “As a teacher, I
highly recommend the tutoring model we have created
and our work with Tutor Time 4U. They have

reinforced my students’ learning in math and improved

A Parent
Endorsement for
Tutoring

“My daughter is now bringing
home books to read for fun. She
used to cry when her teacher
gave her reading assignments. I
think having a tutor who made
reading fun and took time to find
out what my daughter likes,
made all the difference for her.
She looks forward to going to
her tutoring sessions.”

Hooper Bay Charter School

Parent

their reading skills. I’ve observed that students value their tutoring time and look forward to

attending. The tutors’ expertise and enthusiasm have also contributed to boosting students’

High Impact Tutoring in Hooper Bay NYCP 2025
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confidence in their academic abilities. | hope more students can join the program. Tutor Time
4U is a valuable resource for students looking to improve their academic performance.”

Tutors as well are finding their work with Hooper Bay students rewarding. There are
instances of outright joy when a student found out they would be working with the same tutor
for a second year — it was like finding out a teacher was returning to the rural village, which
is (unfortunately) something students have learned not to expect. One tutor gave this heartfelt
endorsement of his work with Hooper Bay students, “Working with Hooper Bay Charter
School students has been an incredibly fulfilling experience. The journey has been nothing
short of rewarding. Witnessing the progress and growth of my students as they grasp new
concepts brings me immense joy. The dedication and enthusiasm of my students make every
moment worthwhile. I continue to cherish the opportunity to guide and support these bright
minds in their educational journey at Hooper Bay Charter School.”

Pledging his support for this proposal to expand tutoring to more students in Hooper
Bay, the principal of Hooper Bay Charter School said, “Moving forward, we are committed
to expanding and refining this program. We plan to deepen the cultural alignment of tutoring
sessions to better reflect our students’ identities and communities. Additionally, we are
exploring long-term staffing strategies that include inviting high-performing tutors to apply
for permanent instructional roles within our school. Our tutoring model is not just a solution
to a staffing shortage. It is a transformative support system that is helping our most
vulnerable learners find success in school and believe in their own potential. I strongly
support the continued implementation and growth of this program at Hooper Bay Charter
School.” The Hooper Bay School has hired a new principal for next year. Questions about
collaboration with the charter school and willingness to participate in a joint tutoring effort to
benefit students were asked by community members in her interview. Her letter of support
and agreement to initiate a tutoring program at Hooper Bay School is in the Appendix.

High Impact Tutoring in Hooper Bay NYCP 2025 12
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Family engagement for tutoring runs deep. Parents and students willingly sign the
agreement to participate in tutoring. Family attendance is high at school events sponsored to
highlight student’s achievements as a result of tutoring — attendance, goals met, books read,
community presentations that a tutor helped with.

B.3.) Implementation and Evaluation Design for Replication and Valid and Reliable
Effectiveness Information (up to 10 pts)

We will use a case study approach that combines descriptive quantitative data analysis with
rich qualitative insights to document implementation fidelity, participant experiences, and
student outcomes for the High Impact Tutoring for Hooper Bay project.

Implementation Design

The evaluation will collect formative data throughout the project to document activities and
assess fidelity to the Hooper Bay tutoring model. Dosage information (sessions and minutes),
tutors’ session logs, attendance records, and progress reports will be systematically reviewed.
Tutor qualifications and participation in training as well as school staff and tutor
collaboration activities will also be documented. We will conduct student surveys and
interviews and focus groups with school staff, parents, and local leaders to collect their
perceptions of implementation and progress. Quarterly feedback loops with Learning Point
Alaska and school partners will allow for real-time quality improvement.

Effectiveness Information

Summative outcome data will focus on academic growth (NWEA MAP and AK STAR),
engagement levels, student-tutor relationship quality, and readiness for postsecondary
pathways. The evaluation will not attempt to establish causal attribution but will offer
credible descriptive evidence of program results for replication planning. Table 2 presents

evaluation questions.
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Table 2: Evaluation Questions

Goal

Objective/Strategy

Performance Measure

Formative questions

1)To what extent is the

1.1. To what extent are students

Dosage (sessions and

satisfaction with the
Hooper Bay tutoring
model and the tutoring

contractor?

Hooper Bay tutoring receiving intended tutoring? minutes offered)
model implemented as Attendance
designed?
Tutor logs
1.2. To what extent is tutor and Training offerings
school staff training occurring? , .
Attendance in trainings
1.3 What are the successful design
o Training materials
features of a training model for
virtual tutors and tutoring support
staff that will create local capacity
and sustainability?
2) What is participant 2.1. What is the evidence for Student surveys and adult

parent, community, student, and
teacher satisfaction with the

tutoring as implemented?

2.2. To what extent is learning,
love of learning, and engagement

increasing?
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2.3. To what extent do students
feel increasingly prepared for

college and careers?

2.4. How is trust between students

and tutors evolving?

2.5. To what extent are tutors
satisfied with the tutoring

experience and training provided?

2.6. To what extent are tutors

becoming increasingly effective?

2.7. To what extent are tutors

retained year to year?

3) To what extent have
student outcomes

improved?

Outcome questions

3.1. To what extent have students
demonstrated growth on academic

assessments?

3.2. What are the differences in
high impact tutoring for high
achieving (RtI Tier 1) students and

RtI Tier 3 students?
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Within the first quarter following grant award, the project evaluators will meet with
the project director and staff to confirm the project timeline, priorities, evaluation activities,
and responsibilities. During this kickoff meeting, the team will also discuss project and
evaluation goals, planning completed to date, key stakeholders, the outcome and output
measures outlined in the project proposal, and grant reporting requirements. The result of the
meeting will be a detailed evaluation plan and timeline.

Project team meetings will be held monthly to monitor progress, identify any
challenges faced by the schools in the implementation of tutoring, and ensure that data
quality and reporting remain on schedule. In addition, one evaluator will attend a joint tutor
and staff training session each year.

The tutoring contractor (Tutor Time 4U) and school staff will be responsible for
tracking and sharing project data with the evaluation team. A formal data sharing agreement
will be established, and secure data transfer and storage protocols will be followed to protect
participant information. Monthly project data reports with a summary of the three student
metrics of attendance, engagement, and goal achievement will be prepared for the project
team and the Hooper Bay Charter School Academic Policy Committee.

Data will be analyzed according to the schedule agreed upon during the kickoff
meeting. As needed, the evaluation team will suggest additional data that could improve
performance tracking or interpretation of findings. Quantitative data, such as survey results
and assessment scores, will be analyzed using descriptive statistics. Qualitative data from
open-ended survey responses and observations will be analyzed through content analysis to
identify emerging themes.

Each quarter, the evaluation team will prepare a memo summarizing data collected,
key findings, and any recommended program revisions, adjustments, or capacity-building
strategies. These reports will also outline major activities, meetings, and services during the
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period. At the end of each program year, a comprehensive annual report will be completed.
Following the annual report, the evaluation team will conduct a debriefing session with Tutor
Time 4U and school staff to review findings and discuss recommendations.

Replication Readiness: Documentation tools, training models, and partnership
processes will be compiled as part of the evaluation, supporting future scaling to other Native
communities with similar needs.

B.4) Demonstration Design Quality and Procedures for Documentation and Results for
Underserved Populations (Up to 5 pts)
The evaluation will ensure valid and reliable data collection aligned with the local and
educational context of Hooper Bay.

Design Quality: The evaluation will use a mixed-methods design rooted in principles of
participatory and utilization-focused evaluation. By design, our project will use both

participatory or collaborative and utilization-focused methodologies.

e Participatory or collaborative evaluation (O’Sullivan, 2004, chapter 2; Rodriguez-
Campos, 2012) emphasizes close involvement of stakeholders in the evaluation
process. It improves access to quality information, encourages shared problem-
solving, and enhances the usefulness of findings. By engaging stakeholders in
activities such as co-developing tools and reviewing data, this approach builds
evaluation capacity and deepens understanding of the program's implementation and
impact.

e Utilization-focused evaluation (Patton, 2008) prioritizes the needs and perspectives of
those who will use the evaluation results. It begins by identifying key stakeholders
and focuses on building strong relationships and trust to ensure that findings are

relevant, timely, and actionable. This framework positions the evaluation as a tool for
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learning and continuous improvement.

Quantitative data (e.g., assessment scores, attendance rates, engagement indicators) will be
collected consistently using standardized tools. Qualitative data (focus group and interview
themes, survey open-ended responses, tutor notes) will be coded systematically to identify

patterns in experiences.

Procedures for Documentation
e Student outcomes will be tracked across the grant period using school and program
data systems.
e Tutor fidelity and engagement logs will be maintained electronically and audited
quarterly.
e Community feedback will be gathered annually through student surveys and focus
groups and interviews with parents, tutors, and school staff.
e Data will be disaggregated to highlight experiences and results for low-performing
and high-performing students.
Reliability Practices
Double-coding of qualitative data and consistency checks in quantitative datasets will
enhance reliability. Findings will be triangulated across multiple sources whenever possible.
B.5) Project Demonstrates a Rationale (up to 10 pts)
Evidence Base for Likelihood of Key Project Component to Improve Relevant
QOutcomes:
High-impact tutoring is widely recognized in education research as one of the most
effective interventions to improve student learning, particularly for those who have
experienced interrupted instruction or are performing below grade level. Research

consistently identifies several key components that drive successful tutoring programs:
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consistent frequency, individualized instruction, alignment with classroom content, qualified
tutors, and strong tutor-student relationships (Nickow, Oreopoulos, and Quan, 2020). When
designed and implemented with attention to frequency, instructional quality, and consistency,
tutoring can yield substantial academic gains, particularly in reading and mathematics
(Nickow, Oreopoulos, and Quan, 2020; Loeb, Christian, and West, 2021). Our model for
tutoring in Hooper Bay reflects these findings by integrating evidence-based practices into all
aspects of program delivery.

Research indicates that tutoring must occur frequently—ideally two to three times per
week—to achieve meaningful academic impact (Nickow et al., 2020). Other research
conducted with rural Alaska Native students showed that tutoring needed to be sustained over
20 — 22 hours to produce results (Cope, 2007). Our approach provides tutoring at this
cadence, either in two 45-minute or three 30-minute sessions weekly, over an extended
period during the entire school year and summer programming. This duration not only allows
for skill-building but also supports sustained engagement. Tutoring is delivered virtually
during the school day, thus maintaining program fidelity. Tutoring during the school day
means that it is routinized in the instructional program rather than something students must
stay after school for. There is less opportunity for students to skip a tutoring session. And our
attendance data shows that students want to attend tutoring sessions.

Another core element identified in the literature is the importance of low student-tutor
ratios to personalize instruction. Programs using one-on-one or small group formats
(maximum 1:3) can better diagnose and address individual learning needs (Loeb et al., 2021).
Tutor Time 4U exclusively uses these recommended formats (1:2 ratio), leveraging
diagnostic assessments such as interim benchmark data to assign students to appropriate
learning pathways. Each tutor develops targeted lesson plans aligned to grade-level standards
and tailored to address the student’s specific skill gaps.
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U.S. DEPARTMENT OF EDUCATION OME Number: 18940008
BUDGET INFORMATION Expiration Date: 08/31/2026
NON-CONSTRUCTION PROGRAMS

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under "Project
| Year 1." Applicants requesting funding for multi-year grants should complete all applicable
columns. Please read all instructions before completing form.

|Learning Point Alaska Inc

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Project Year 6 Project Year 7 Total

@) (b) (© (d) (e) () (9) (h)
1. Personnel | 108,000.00| | 111,240.00| | 114,577.20| | 118,014.52| | 121,554.95| | 0.00| | 0.00| | 573,386.67|
2. Fringe Benefits | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo|
3. Travel | 11,500.00| | 11,875.00| | 12,231.25| | 12,598.19| | 12,976.13| | o.oo| | o.oo| | 61,180.57|
4. Equipment | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo|
5. Supplies | 3,500.00| | 3,500.00| | 3,500.00| | 3,500.00| | 3,500.00| | o.oo| | o.oo| | 17,500.00|
6. Contractual | 425,840.00| | 427,965.20| | 430,154.16| | 432,408.78| | 434,731.04| | 0.00| | 0.00| | 2,151,099.18|
7. Construction | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo|
8. Other | 23,950.00| | 23,950.00| | 23,950.00| | 23,950.00| | 23,950.00| | o.oo| | o.oo| | 119,750.00|
z;TOtﬁl g)irect Costs | 572,790.00| | 578,530.20| | 584,412.61| | 590,471.49| | 596,712.12| | o.oo| | o.oo| | 2,922,916.42|

ines 1-

10. Indirect Costs* | 40,168.50| | 41,029.53| | 41,911.89| | 42,820.72| | 43,756.82| | o.oo| | o.oo| | 209,687.46|
11. Training Stipends | 0.00| | 0.00| | 0.00| | 0.00| | 0.00| | o.oo| | o.oo| | o.oo|
1921.;I')0tal Costs (lines | 612,958.50| | 619,559.73| | 626,324.50| | 633,292.21| | 640,468.94| | 0.00| | 0.00| | 3,132,603.88|

*Indirect Cost Information (To Be Completed by Your Business Office): If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:
(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? D Yes IXI No

(2)  Ifyes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: To: (mm/dd/yyyy)

Approving Federal agency: D ED |:| Other (please specify): |

The Indirect Cost Rate is I:I %.

(3)  Ifthisis your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? IXI Yes D No  Ifyes, you must comply with the requirements of 2 CFR § 200.414(f).

(4)  If you do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
|:| Yes |z| No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.
(5)  For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
|:| Is included in your approved Indirect Cost Rate Agreement? Or, D Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is I:I %.

(6)  For Training Rate Programs (check one) -- Are you using a rate that:

PR/Award # S299A28@94dded in your approved Indirect Cost Rate Agreement, because it is lower than the
- 3 ,
D Is based on the training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))? Or, Page e training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?

Tracking Number:GRANT14414030
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