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OMB Number: 4040-0013
Expiration Date: 02/28/2025

CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person
for influencing or attempting to influence an officer or employee of an agency, a Member of

Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the
awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the entering into
of any cooperative agreement, and the extension, continuation, renewal, amendment, or

modification of any Federal contract, grant, loan, or cooperative agreement.

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing
or attempting to influence an officer or employee of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan, or
cooperative agreement, the undersigned shall complete and submit Standard

Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents for
all subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and cooperative
agreements) and that all subrecipients shall certify and disclose accordingly. This certification is a material
representation of fact upon which reliance was placed when this transaction was made or entered into.
Submission of this certification is a prerequisite for making or entering into this transaction imposed by section
1352, title 31, U.S. Code. Any person who fails to file the required certification shall be subject to a civil penalty of
not less than $10,000 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance

The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer or
employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member
of Congress in connection with this commitment providing for the United States to insure or guarantee a loan, the
undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities," in accordance with
its instructions. Submission of this statement is a prerequisite for making or entering into this transaction imposed
by section 1352, title 31, U.S. Code. Any person who fails to file the required statement shall be subject to a civil
penalty of not less than $10,000 and not more than $100,000

for each such failure.

* APPLICANT'S ORGANIZATION
|Klawock City School District

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: I:I * First Name: l_ | Middle Name: |

* Last Name: _ | Suffix: I:I
*Title: | |

* SIGNATURE: .— | * DATE: |05/06/2025
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Project SOAR UP Abstract

Project SOAR UP represents a critical intervention to address the absence the demonstrably high
educational needs within Alaska's Prince of Wales Island, a region characterized by extreme
remoteness, significant economic disadvantage, and a predominantly Alaskan Native (AN) student
population. The project will provide Career and Technical class opportunities to 275 AN students
in grades 6-12 across three school districts: Klawock City School District (KCSD), Southeast
Island School District (SISD), and Craig City School District (CCSD). KCSD is eligible as an
LEA and will serve as the fiscal agent. Klawock Cooperative Association will serve as our tribal
partnership. This targeted Career and Technical Edication initiative is vital given the stark
disparities revealed by performance data. Measurable objectives include credit attainment,
increased participation from tribal and industry partners, improved assessment scores, and
postsecondary readiness. The project consists of both GPRA measures and rigorous evaluation for
replication. Responses to the Absolute Priorities can be found on the following pages: 1) Focused
on a defined local geographic area, pages 1 - 9; 2) Centered on the goal of ensuring that Indian
students are prepared for college and careers, pages 9 — 23; 3) Informed by evidence, What Works
Clearinghouse and Institute for Educational Sciences page 1-23 and Appendix 63-82; 4) Focused
on one or more barriers or opportunities with a community-based strategy or strategies and
measurable objectives, pages 1-23 & page 31-32; 5) Designed and implemented through a
partnership of various entities, page 1-23 and Appendix pages 93-97; 6) Led by an entity that is
eligible and demonstrates the capacity to improve relevant outcomes throughout the grant,
personnel, and KSCD is a Local Educational Agency. Evidence of the Competitive Preferences
can be found on the pages: CPP 2: Tribal Partnership, page 1, Appendix pages 62, CPP 3:
Improving Educational Opportunities and Achievement of Indian Children and Youth. Pages 9 —

23 in the narrative and research on career academies on pages 67-82 in the appendix.
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(a) Need for Project

(1) The extent to which the proposed project demonstrates the magnitude of the need for
the services to be provided or the activities to be carried out by the proposed project.

Project SOAR UP represents a critical intervention to address the absence the demonstrably
high educational needs within Alaska's Prince of Wales Island, a region characterized by extreme
remoteness, significant economic disadvantage, and a predominantly Alaskan Native (AN)
student population. The project will provide Career and Technical class opportunities to 275 AN
students in grades 6-12 across three school districts: Klawock City School District (KCSD),
Southeast Island School District (SISD), and Craig City School District
(CCSD). KCSD is eligible as an LEA and will serve as the fiscal agent.

Klawock Cooperative Associatino will serve as our tribal partnership. This
targeted Career and Technical Edication initiative is vital given the stark disparities revealed by
performance data. Key data highlights include: 1) Klawock City School District (KCSD):
Boasting a 75% Alaskan Native student population, KCSD faces significant challenges.
AKSTAR test results show that English 83% and Math 81% are below proficiency, with
graduation rates at 75% for AN students. 2) Southeast Island School District (SISD): 70.7% of
its student body identifies as Alaskan Native, and it similarly demonstrates a significant need,
with 83% of AN students scoring below proficiency in English and 80% below proficiency in
Math; the graduation rate for AN students is 71%. 3) Craig City School District (CCSD):
Representing 75% AN students, CCSD 's performance mirrors this trend, with AN students 72%
score below proficiency on the AKSTAR test in English and 60% below proficiency in Math; the
graduation rate for AN studdents is 42%. These figures underscore the urgent need for targeted
support. These districts, where resources, college and career exposure, and travel are severely
limited, create a concentrated educational vulnerability within the Prince of Wales island. The

1
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project's innovative design is grounded in strong evidence research based on career pathways
from the What Works Clearinghouse and will motivate and engage at-risk students toward career
choices and post-secondary education. This redirected mindset — connecting high school learning
to “what lies ahead” — will empower students to plan their success, including engagement in pre-
career and post-secondary coursework. A pre-grant survey was administered to parents in our
communities to analyze the need to update and revitalize our Career Technical Education (CTE)
programs. When asked if they knew of the Career Technical Education (CTE) courses offered at
their students' school, 66% of the parents stated they were unaware of the programs. When asked
if their child is currently enrolled in a Career and Technical Education course(s) or has taken a
CTE course in the past, 72% responded they were not currently or previously enrolled. When

asked about their child's feelings toward career planning, respondents noted the following:

How parents view child feeling about career planning

40 34.38 375
30 21.88 21.88
20
9.38
,
Confident Worried Excited Not So Ready Not enough
Information

From the data, only 9% were confident and 21.88% were excited. However, over a third of the
parents stated that students were not ready or currently do not have enough information to make
an informed decision. Parents in the communities were also surveyed about what they think their
child would do after high school. Only 50% stated their child would attend a four-year college;
another 46% stated that their child would attend a career training program. Considering that only
65% of the students are graduating from high school and 50% might attend a four-year college,
our schools need to provide in-depth career exploration opportunities for students in and out of
2
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the classroom. Students should have the opportunity to experience career awareness as early as

elementary school and career exploration in middle school through high school.

60
50

What will Child Do after High School?

46.88

40
© 88 28.13
20 I 9.38
10
0 [ |

The parents were also queried on the following statements: 1) My child has received sufficient

guidance on career planning — 50% Disagreed; 2) The most important thing schools should do is

to teach the skills needed in the workplace — 84% Agreed; and 3) Schools should work with local

employers to stay in touch with what skills are needed in the workplace — 91% Agreed. In a final

question, parents were asked what career opportunities were beneficial and the following were

recorded: 1) 53% listed Commercial Driver’s License (CDL), 2) 40% listed Computers/Coding,

3) 34% listed Maritime and 4) 28% listed Certified Nursing Assistant.

(2) The proposal identifies specific, significant gaps or challenges and outlines how the pro-
ject’s services, supports, infrastructure, and opportunities will effectively address them.

Gaps or Challenges in

services

Greatest Obstacles to the
Readiness of AN Students

Analysis of Need

Proposed Services, supports &
Infrastructure or

Opportunities to close gaps

There are significant

achievement gaps between

Many teachers lack experi-

ence in integrating tradi-

This effort will enhance CTE op-

portunities in villages by provid-

3

PR/Award # S299A250028
Page e14



Alaskan Native (AN) stu-
dents and their urban

peers

tional knowledge and
traditional heritage into
their in-struction, leading
some community members
to view CTE courses as dis-
connected from local values
and needs. Additionally,
course offerings are often
repetitive and limited by in-
adequate access to modern
equipment (see ATA course
matrix in Appendix, pgs.

108-110).

ing essential equipment and of-
fering Accelerated CTE Training
Programs. These academies will
cover welding, construction,
STEM/STEAM, minor engine
repair, healthcare, and other rele-
vant CTE subjects. The goal is to
improve employment outcomes

for all rural communities.

Teachers and principals in
remote rural villages face
multiple challenges, in-
cluding multi-grade class-
rooms, administrative re-
sponsibilities, disconnec-

tion, and lack of support.

Beyond demonstrated edu-
cational gaps, Project
SOAR UP addresses a criti-
cal challenge: high teacher
turnover significantly un-
dermines student success.
Recruiting qualified, CTE-
certified teachers is difficult
in rural areas due to geo-
graphic isolation and limited

applicant pools and funding.

Project SOAR UP will deliver
localized staff training on new
equipment and implement career
readiness programs, empowering
Prince of Wales Island students
to pursue post-secondary suc-

CCSS.

4
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Low graduation rates
highlight the need for
stronger student engage-
ment, better support sys-
tems, and more career-
connected learning oppor-

tunities.

Many courses fail to engage
students, who often see little
connection between the cur-
riculum and their lives, in-

terests, or future goals.

Offer short-term intensive train-
ing academies, shaped by parent
feedback, to help students earn
credentials faster and build clear
pathways to local and statewide

employment.

Students in remote schools
need more career-based
exploration and hands-on

learning opportunities.

CTE classes are limited due
to high instructor turnover
and scarce equipment, leav-
ing students unaware of

available opportunities.

Offer classes in welding, plumb-
ing, small engine repair, and
construction to help students
build meaningful careers and

thrive in rural communities.

Students often lack a
clear, well-developed ca-
reer and life skills plan to
guide their educational

and professional goals.

Students have limited access
to career exploration, struc-
tured planning resources,
and guidance from mentors

or advisors.

AN students create Personal Ca-
reer Learning Plans (PCLPs) to
set short- and long-term career
goals, with students in grades 4—
8 exploring careers of interest
and building foundational em-

ployability skills.

The curriculum must
more fully integrate com-
munity traditions to en-

sure learning is relevant to

Research (Appendix pages
63-82) shows that AN stu-
dents achieve better out-
comes when the curriculum

is directly relevant to their

SOAR UP staff will integrate lo-
cal knowledge into CTE units,
ensuring they are relevant to
community traditions. They will

deliver engaging lessons that

5

PR/Award # S299A250028
Page e16




students and reflects the daily lives and local ex- embed the community’s ways of

community’s ways of life. | periences. life throughout the curriculum

The primary goal of PROJECT SOAR UP is to engage Alaska’s most at-risk students, using
supportive evidence from the What Works Clearinghouse study on Career Pathways. Under-
standing the barriers and opportunities faced by rural Alaskan schools is crucial. The previous
section outlined gaps in services and infrastructure, driven by pressing local needs. All school
districts are located on the Prince of Wales Island, a highly remote area, with a poverty rate of
18.1%, which is far above the state average of 10.2%. The median income for the island is

$59,079, about $39,111 less than the median statewide ($98,190). (see Census Data below).

Socioeconomic Statistics from the 2023 Census Data

(Population 25 years and over) All Alaskan Pop. | Alaskan Native

() ()
Percent high school graduate or higher Sl I

Percent bachelor’s degree or higher 31% 12%

PROJECT SOAR UP is crucial for improving the area's median income, as U.S. Census data
shows that high school graduates earn an average of $13,386 more annually than dropouts (2023
Census). Outsiders currently fill many education and construction jobs due to a lack of qualifica-
tions among residents. Research from the Wallace Foundation highlights that the skills required
for workplace success — critical thinking, communication, problem-solving, teamwork, and eth-
ics — align with those needed for college success. Programs preparing Alaskan Native (AN) stu-
dents must integrate these skills alongside academic and technical knowledge for specific career

pathways. The chart below shows the academic gaps between our students and others in Alaska.

Performance Evaluation for Alaska’s Schools (PEAKS) State Assessment 23-24
Percent of AN Students Approaching Proficient / Needs Support vs. State Average

District English/Language Arts Math

6
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% State

AN State AN State % State
Students Differ- Students
Students Results ence Students Results Difference
KCSD 82.93% 58.3% -24.63% 80.95% 65.9% -15.05%
SISD 80.0% 58.3% -21.7% 80.0% 65.9% -14.1%
CCSD 72.73% 58.3% -14.43% 66.3.6% 65.9% -0.4%
Total Avg. % Difference | -20.25% | Total Avg. % Difference | -9.85%

Research indicates a strong positive correlation between student engagement in Career and Tech-

nical Education (CTE) coursework and improved high school graduation rates. Students who

concentrate their CTE coursework, meaning they take a series of focused CTE courses, are sig-

nificantly more likely to graduate than their peers. Additionally, CTE programs have increased

students' chances of attending college and persisting through graduation. (Arnholz, 2022) In ad-

dition, research from the University of Alaska Anchorage shows that AN students had GPAs a

full letter grade lower than their peers, scored lower on the SAT, and experienced significantly

higher attrition rates — 26%, compared to 16% for all other students. Only 24% of our districts

graduates pursue postsecondary education, and just 18% of adults over the age of 25 in our dis-

trict communities hold a bachelor’s degree or higher. These statistics reflect low academic

achievement and limited access to meaningful educational and career pathways.

Graduation Rates for 2023-2024 by 4-year cohort

National Alaska Districts AVG. % Diff to State

85% 78.47% 62.55% -15.92%

According to data released by the Children’s Trust in 2023, Alaska consistently ranks as the low-
est state for student education outcomes — currently holding the 50th position. Within our dis-
tricts, significant challenges persist: 30% of students experience poverty, 46% are chronically ab-
sent, 42% experienced one or more adverse childhood experiences and a 36% report feelings of

sadness or hopelessness daily. Furthermore, opportunities for experiential learning are severely

7
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limited. Unlike students in urban areas, our pupils often lack access to vital field trips, job shad-
owing experiences, career exploration programs, and college and career readiness events. Many
of our small schools operate with teachers instructing multiple subjects — a model that dramati-
cally restricts instructional breadth. Even within larger schools, curricular limitations exist due to
a shortage of teachers holding specialized certifications, resulting in inconsistent access to
courses. Students may face two-year delays before enrolling in a course that fits their interests.

(3) Proposed project will focus on serving or addressing needs of underserved populations.

Proposed Project Services How Services Address the Needs of Under-

served Populations

Developing and implementing a commu- | Research indicates that community-centered CTE
nity-centered CTE curriculum that inte- | teaching practices are essential for the academic
grates Native principles, traditions, and success of students from diverse sociocultural

community knowledge. backgrounds (Au, 2011).

Enhance college and career readiness op- | Students will participate in college and career ex-
portunities to better prepare students for | periential exploration activities designed to foster
post-secondary education, vocational positive attitudes, build self-esteem, and develop
training, and employment pathways. leadership skills through involvement in student
organizations. These hands-on experiences will be
central to preparing students for future careers and
helping them develop essential soft skills, while
also addressing the current "skills gap" in the

workforce (Tan, 2017).

8
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Provide access to post-secondary oppor- | Programs like Check & Connect have demon-
tunities that support improved academic | strated positive effects on retention and potentially
proficiency and prepare students for positive effects on academic progress, according
long-term success in both education and | to the What Works Clearinghouse. A CTE instruc-
the workforce. tor will advocate for students’ needs, support their
growth, and challenge them toward continuous im-

provement. *See ATA calendar pages 108-110

Create a clear pathway for native stu- Create a clear pathway for AN students to explore
dents to explore and pursue careers in ed- | and pursue careers in education, helping to de-
ucation, supporting the development of | velop a local workforce that reflects the unique

future workforce from their communities. | needs and values of their communities.

(b) Quality of Project Design

(1) Goals, objectives, and outcomes are clearly specified, measurable, and ambitious yet
achievable within the project period, and aligned with the purposes of the grant program.

This chart is based on the desired outcomes listed in logic model in the appendix (pages 21-22).

Goals Objective Performance Outcomes
Measures
e A walkthrough assessment will v' By the end of each
allow educators to reflect on grant year, all Career
* Offer research-based CTE their practices and make data- and Technical Educa-
opportunities aligned with driven decisions. Professional tion (CTE) instructors
community standards to Learning Communities (PLCs) will participate in at
support skills-based learn- will serve as platforms for teach- | least four structured
ing and workforce readi- ers to engage in dialogue, share classroom
ness. best practices, and address in- walkthroughs. These
structional challenges. This pro- walkthroughs are de-
signed to observe and

9
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cess aims to enhance instruc-
tional practices, align teaching
methods with industry standards,
and ultimately improve student

outcomes in CTE programs

assess the implementa-
tion of instructional
strategies discussed

within PLCs.

* To deliver innovative pro-
grams that utilize research-
based strategies to enhance
student engagement and
foster strong career inter-

ests.

* College and Career Readiness

* [dentify industry-standard tests
and certifications for each CTE
program

* Integrate industry certification

preparation into the curriculum

The number of Accel-
erated CTE Training
Programs will in-
crease by 20% by the
end of each grant

year.

* Conduct needs assessment and
industry consultation

* Develop and design new CTE
courses

* Establish partnerships with local
businesses and community or-

ganizations

By the end of each
grant year, achieve a
25% increase in new

CTE course offerings.

* Alaska Career Information Sys-
tem (AKCIS) online platform

* Career Counselor will meet with
students to discuss career op-
tions, interests, and pathways to
employment through Personal
Learning and Career Plans

{PLCP)

By the end of each
grant year, 75% of
6th—12th grade AN
students will create a

PLCP

* Provide post-secondary op-
portunities that strengthen ac-

ademic proficiency and equip

* Conduct teacher training fo-
cused on integrating math into

CTE instruction

By the end of each
grant year, trainings
will lead to a 5% in-

crease in the number

10
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students for success in higher

education and future careers.

Integrate math skill-building
into CTE coursework.
Collaborate with math teachers

to align instruction.

of participating AN
CTE students and an
improvement in their
math proficiency on

the state assessment.

* Students will participate in the

College/Career Experiential Ex-
ploration Institute to discover
and further their CTE knowledge
(AVTEC, UAA, HOSA,
SkillsUSA, Educators Rising,
post-secondary visit to universi-
ties, vocational or technical col-

leges).

v Based on participa-

tion records, 40% of
the students involved
will take part in the
College/Career Expe-
riential Exploration
Institute by the end of

each grant year.

Align dual-credit courses with
Career Academies to offer col-
lege-level coursework in partner-
ship with Alaska university cam-
puses, ensuring seamless path-
ways for students to earn high

school and college credits

v" Enrollment records

indicate that 20% of
students will enroll in
a dual-credit course
that aligns with their
academic pathway or
academy by the end

of each grant year.

* Provide Check & Connect-
like program (Lighthouse) to

improve graduation rates

Check and Connect-like pro-
gram, Lighthouse, training for
staff

Monitor academic progress regu-
larly

Strengthen student engagement
through CTE and experiential

learning

v Student graduation
rates will increase by
2% by the end of each

grant year.
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(2) The project design reflects meaningful community input to ensure it effectively ad-
dresses the target population’s needs and informs ongoing improvement efforts.

To ensure the project design reflects the needs and priorities of the target population, all districts
have conducted a comprehensive community survey (see results in need pgs. 2-3) prior to pro-
ject launch. The survey was distributed through multiple channels — including schools, commu-
nity centers, and partner organizations — and engaged students, families, educators, employers,
and community stakeholders. Its primary goal was to gather input on workforce development
needs, barriers to employment, and areas where additional training or support was most critical.
Feedback from the survey was instrumental in shaping the Project SOAR UP. Respondents em-
phasized the need for hands-on training, access to industry-recognized certifications, and mentor-
ship opportunities. Additionally, many community members highlighted the importance of flexi-
ble programming to accommodate students' academic and personal responsibilities. In response,
Project SOAR UP was designed to include pre-apprenticeship opportunities, credentialing path-
ways, and mentorship sessions. Ongoing community feedback will continue to refine the pro-

gram.

Continuous Improvement Feedback Flow Chart
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All districts have established periodic surveys and informal check-ins with students, families,
and employers to assess satisfaction with educational opportunities, identify emerging needs, and
guide program adjustments. This continuous feedback loop ensures the program remains respon-
sive, community-driven, and focused on preparing students for long-term career success. To
maintain high standards of implementation and accountability, Project SOAR UP will provide
regular updates to the CTE Advisory Team and an external evaluator. This collaborative struc-
ture is intended to uphold program fidelity, ensure data-driven decision-making, monitor pro-
gress against timelines, and meet or exceed project objectives. The CTE Advisory Team will in-
clude the project director, CTE teachers and specialists, a CTE career counselor, parents, mem-
bers of the site-based school council, principals, a representative of the regular day teaching
staff, the superintendent or designee, students, community business leaders, workforce develop-
ment staff, local union representatives, and tribal leaders. This team will meet quarterly to review
data, track milestones, and guide continuous improvement efforts in collaboration with tribal and
district partners. Progress will be systematically tracked through monthly, quarterly, and annual
milestones, with responsible parties clearly identified. Updates and findings will be shared with
the CTE Advisory Team through a living online document (meeting log) that captures budget up-
dates, staffing developments, milestone achievements, celebrations, and scheduling details. All
organizational structures and procedures for Project SOAR UP will align with KCSD policies
and guidelines. Through this dynamic and inclusive community engagement model (see graphic
below), KCSD will develop and deliver innovative services and programs that expand educa-

tional and career opportunities for AN students, directly addressing community-level challenges.
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(3) Project’s implementation and evaluation will produce valid, reliable data to support rep-
lication and assess the effectiveness of its strategies.

Project SOAR UP is grounded in current research and meets the ESSA “Demonstrates a Ra-
tionale" standard. Each project component is based on empirical evidence and outlined in the
logic model (see page 21-22), which clearly links resources, activities, outputs, and expected out-
comes to guide implementation and evaluation. The project’s implementation and evaluation pro-
cesses are designed to generate valid, reliable data that will measure program effectiveness and
support future replication. A comprehensive evaluation plan will be used to monitor fidelity of
implementation, track student outcomes, and assess progress toward project goals. Key strategies
include: 1) Consistent Data Collection: Quantitative and qualitative data will be collected at reg-
ular intervals, including student performance metrics, industry certification attainment rates, sur-
vey feedback from students, parents, and employers, and observational data from walkthroughs,
i1) External Evaluation: An external evaluator will independently analyze project data to ensure
objectivity, reliability, and rigor. iii) Continuous Improvement: Findings will be regularly re-
viewed by the CTE Advisory Team to inform adjustments and strengthen practices in real time.
iv) Replication Support: All project materials, curriculum enhancements, professional develop-
ment modules, and evaluation tools will be documented and packaged for dissemination, enabling
replication by other schools or districts seeking to strengthen their CTE programs. v) Alignment
with Research Standards: Data collection methods and evaluation protocols will adhere to es-
tablished educational research standards, ensuring validity and comparability across settings.
Through this structured evaluation and feedback system, Project SOAR UP will produce high-
quality evidence of what works, inform ongoing improvements, and contribute to best practices in
CTE program development. The following components will be used to provide high quality evi-

dence of success:
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A. Enhancing CTE Instruction through Professional Learning Communities and
Walkthrough Evaluations: PROJECT SOAR UP staff are dedicated to improving the quality of
Career and Technical Education (CTE) by fostering collaborative Professional Learning Commu-
nities (PLCs) among educators. Research shows that PLCs are a highly effective strategy for en-
hancing teaching practices and student achievement when focused, data-driven, and sustained
over time (DuFour, Eaker, & Many, 2010)". In our project, PLCs will act as collaborative spaces
where educators engage in reflective dialogue, share evidence-based strategies, and tackle instruc-
tional challenges. To support continuous instructional improvement, Project SOAR UP will im-
plement a structured system of classroom walkthroughs — brief, focused observations designed to
collect real-time data on specific teaching strategies and student engagement levels. Studies indi-
cate that when walkthroughs are used as formative, non-evaluative tools, they promote profes-
sional growth and enhance instructional practices (Hord, 2009)*. Insights gathered from
walkthroughs will inform PLC discussions, creating a feedback loop where educators can reflect
on their practices, identify trends, and make data-driven instructional decisions. Key Components
include: 1) Collaborative Planning: PLCs will analyze student data, set goals, and create action
plans, i1) Targeted Walkthroughs: Administrators and coaches will observe key CTE practices,
i11) Feedback Mechanism: Walkthrough results will inform PLC reflections, highlight strengths,
and target improvements, and iv) Tailored Professional Development: Training will address
needs identified through PLC discussions and walkthroughs. By tightly integrating PLC collabo-
ration with structured walkthrough feedback, Project SOAR UP will create a dynamic, continu-
ous improvement system. This approach ensures that CTE instruction remains adaptive to student

needs, grounded in industry expectations, and aligned with community workforce goals.

! DuFour, R., DuFour, R., Eaker, R., & Many, T. (2010). Learning by Doing: A Handbook for Professional Learning Communities at Work. Solu-
tion Tree Press.
2 Hord, S. M. (2009). Professional Learning Communities: What Are They and Why Are They Important? Issues About Change.
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B. Student Support, Monitoring & Enrichment using Check and Connect: PROJECT
SOAR UP staff, with the assistance of the Career Counselor, will slightly modify the Check &
Connect intervention model to meet the unique needs of the rural, multi-grade 6-12 AN students.
Check and Connect meets the What Works Clearinghouse (WWC) (See Appendix, p.63-66)
group design standards without reservations. It was found to have positive effects on students re-
maining in school and potentially positive effects on progress for students with learning, behav-
ioral, or emotional disabilities. Our project will employ Lighthouse, an online intervention data
program for students who exhibit warning signs of disconnection from school or significant social
and emotional needs. The central premise of Lighthouse is to build a trusting relationship between
students and caring, trained adults who advocate for and challenge students to improve their edu-
cational attainment. Lighthouse adults work systematically to monitor student performance varia-
bles across all grades (e.g., self-regulation, tardiness, behavioral referrals, grades) while connect-
ing with students to provide personalized, timely interventions that help them solve problems and
enhance skills. The Lighthouse portal allows adults to access real-time aggregated data to assess
the impact on student outcomes.

C. The Career Counselor will provide career exploration opportunities and soft skills train-
ing to prepare students for employment. One of the tools used by the Career Counselor is the
Alaska Career Information System (AKCIS). This free website will allow students in the sixth to
12th grades to develop their Personal Learning and Career Plan (PLCP). This targeted effort will
benefit our students, as research indicates that rural parents’ relatively lower college graduation
rates may leave them less familiar with the college application process and potentially less likely
to provide comprehensive information about college to their children. Hurwitz (2013) found that a

career counselor is likely to induce a 10-percentage point increase in four-year college enrollment
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or employability among students. The career counselor will also employ career and interest inven-
tories to guide students toward reasonable, locally relevant career pathways, if they choose this
route. Adding a Career Counselor will connect the experiences students have in school to their fu-
ture, enhancing their academic motivation and providing meaning and purpose to their work in
school. (Curry, Belser, & Binns, 2013) As students gain insight into themselves and the world of
work, they are more likely to make informed career decisions, value school, succeed academi-
cally, and engage in school assistance with career planning (Rose, 2013). Lapan, Gysbers, & Pe-
troski (2014) also state that “In schools with fully implemented comprehensive counseling pro-
grams that include career counseling, students self-reported higher grades, perceived they are bet-
ter prepared for the future, recognized the relevance of school, and experienced a sense of belong-
ing and safety, more so than in schools with less comprehensive school counseling programs.”
The project SOAR UP CTE teacher and Career Counselor will adapt the Check & Connect inter-
vention model to better serve the unique needs of rural, multi-grade 6-12 Alaskan Native (AN)
students, whose graduation rates are below 50%. Check & Connect meets the What Works Clear-
inghouse group design standards without reservations (see Appendix, p.63-66). It has shown pos-
itive effects on student retention and potential improvements in academic progress for those with
learning, behavioral, or emotional disabilities. The core of the program focuses on fostering inter-
action between students and the CTE Counselor, who advocates for and challenges them to im-
prove their educational outcomes. The CTE Counselor will monitor key student performance indi-
cators (e.g., graduation plans, tardiness, career plans, and grades) and provide individualized in-
terventions to help students solve problems, develop skills, and enhance their abilities. A signifi-
cant barrier to completing CTE courses has been a lack of basic life skills, which will be ad-
dressed through life skills and job readiness training during school hours and in Accelerated CTE

Training Programs.
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(4) Qualitative and quantitative design and procedures for documenting project activities

and results for underserved populations. The evaluation design provides weekly, monthly, and

quarterly data collection for program staff; the National Evaluation Group will provide quarterly
quantitative and qualitative evaluation data feedback to project staff and the CTE Advisory Team
to monitor participants and review the services provided. Project SOAR UP staff will track data
through our integrated web-based performance data system, Hourglass, which our evaluator sup-
plies. Hourglass is currently instrumental in providing a centralized and secure platform to collect,
manage, and analyze real-time data for project activities and results related to student outcomes,
program implementation, and performance metrics. It allows educators, administrators, and evalu-
ators to input and access information from any internet-enabled device, ensuring seamless data
sharing across schools, programs, and stakeholders, and facilitating timely interventions. Stream-
lining data collection and reporting processes enhances transparency, promotes accountability,
and supports evidence-based decision-making. The chart below outlines qualitative and quanti-
tative metrics that will be measured and analyzed in alignment with the design and objectives of

the project.

1) Student State Assessment Test Data | 2) Graduation Rate

3) AKCIS Data 4) Industry Certifications

5) Soft Skill Data 6) Community-Centered Assessment Data

7) Number of PCLP Educational Plans | 8) Student Grades

Quantitative Data

9) Time and Effort Logs of CTE Instructor and Career Counselor
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1) Student Surveys on CTE Class Opportunities

2) Teacher Surveys of Professional Development

Qualitative
Data

3) Surveys from College/Career Experiential Exploration Institute Participation

5) The extent to which the proposed project demonstrates a rationale

Project SOAR UP presents a sustained, comprehensive, and coherent strategy aligned with
clearly defined goals, objectives, and performance measures. The CTE Advisory Team (member-
ship detailed on p. 13) will monitor progress to ensure cohesive and faithful implementation.
Following the launch of activities, the team will engage in a continuous cycle of review, assess-
ment, and modification to support project success. The program structure is designed to: (1) en-
sure adherence to the project design, (2) evaluate and monitor progress, (3) maintain implementa-
tion fidelity, and (4) support the sustainable delivery of high-quality CTE programming. SOAR
UP’s innovative approach begins with career exploration in the elementary grades and builds
through postsecondary pathways, aligning programs with industry standards and validating suc-
cess through assessments and performance benchmarks. The project's logic model, developed col-
laboratively by KCSD and partners, represents the project’s design, expected outcomes, and

demonstrates a clear rationale for achieving lasting impact.

*SEE LOGIC MODEL ON NEXT TWO PAGES
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Logical Plan/Nethodology to Achieve the Desired Outcomes

Overarching goal: Toimprove student academic success through a career pathway focused Career and Technical Education (CTE) program

Inputs

= (oals

—p-

Activities

i

Outputs

m—p

Outcomes

o Community

* Offer research-

¢ Conduct Professional Learning Community

A walkthrough assessment will allow

By the end of each grant year, all Career

Tribal basedCTE op- | (PLC) training sessionsfor CTE students educators toreflect on their practices | and Technical Education (CTE) instruc-
providesinsight | portunities and educatorsto build foundational andmake data-driven decisions. PLCs | tors will participatein at least four struc-
into community aligned with knowledge andrelevancein instruction. will serveas platforms for teachersto | tured classroom walkthroughs. These
standards forac- | community + Administer walkthroughsto measure growth | engage in dialogue, share best prac- walkthroughs are designed to observe
tivities standards to in understanding of the community-relevant | tices, and addressinstructional chal- and agsesstheimplementation ofinstruc-
supportskills- | curriculum. lenges. This processaimsto enhance | tional strategies discussed within Profes-
basedlearning instructional practices, align teaching | sional Learning Communities (PLCsg).
and workforce methods with industry standards, and
readiness. ultimately improve student outcomesin
CTE programs.
* College and Career Readiness » Percentage of students passingindus- | The number of Accelerated CTE Train-
* Identify industry-standardtests and certifi- try-standard assessments ing Programs will increase by 20%by
o cations for each CTE program the end of each grant year.
o b o
© Currffntp.ro. To del.lver n * Integrateindustry certification preparation
grammingis lim- | novativepro- into the curriculum
itedto What 111- g.,rams thatuti- * Conduct needs assessment andindustry con- | * Number of new CTE course offer- | By the end of each grant vear, achievea
formation the lize research- . . . .
) sultation ings developed 25%increasein new CTE course offer-
current teacher based strategies . ' i
. * Develop and design new CTE courses » Number of studentsenrolledin new | ings.
can provide. It to enhance stu- _ o i
: * Establish partnershipswith local businesses | CTE courses
can be different dent engage- ) o
and community organizations
year toyear de- ment and foster : > _ -
pendingon staff | strong career * Alaska Career Information System (AKCIS) | # Percentage of student.s withcom- | Bythe end of each grantyea.r, 75%o0f
turnover interests * Career Counselor will meet with students to pleted Personal Learning and Career | 6th—12th grade Alaskan Native students

discuss career options, interests, and path-
ways to employment through Personal
Learning and Career Plans (PCLP)

Plans

will createa Personal Learning and Ca-
reer Plan.

o Teachers are
using assessment

*  Conductteacher training focused oninte-
gratingmath into CTE instruction

» Improvement in math proficiency
scores on Stafe Assessments

By the end of each grant vear, trainings
will leadto a 5%increasein the number
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results to improve * Integrate math skill-buildinginto CTE # Development of math-integrated of participating Native CTE studentsand
instructional and coursework CTE curriculum materials an improvementin their math profi-
student outcomes * Collaboratewith mathteachersto align in- ciency on the State Assessment.
struction
+ Provide post- * Students will participatein the College/Ca- | # Studentswill parficipatein unique | As measured by participationrecords,
secondary op- | T Experiential Exploration Instituteto College and Career exploration op- | 40% of participating students will partic-
portunities that dizcover and further their CTE knowledge portunities, providinghands-onex- |ipateinthe College/Career Experiential
strengthen aca- (AVTEC, UAA, HOSA, SkillsUSA, Educa- periences and exposureto various | Exploration Institute by the end of each
demic profi- tors Rising, Post-Secondary Visit) academic and professional path- grant year.
ciency and equip ways.
studentsfor suc- | « Alipn dual-credit courses with Career Acad- | » Enrollmentin dual-credit courses | Enrollmentrecords indicate that 2096 of
cessin higher | emjes to offer college-level coursework in for 20% of students will offer stu- | studentswill enrollin a dual-credit
education and partnership with Alaskauniversity cam- dents valuable college-level course- | coursethataligns with their academic
future careers. puses, ensuring seamless pathways for stu- work, acceleratetheir academicpro- | pathway or academy by the end of each
dents to earn high school and college cred- gress, boosttheir readiness for post- | grant year.
its. secondary education, andenhance
their career opportunities upon grad-
uation.
oPrior Gradua- | * Provide Check |* Check and Connect-likeprogram, Light-  |[» Two(2) Lighthousetrainings
tionratesare | & Connect-like | house, training for staff » Annual graduation ratereports
being usedto | program (Light- | * Monitoracademicprogressregularly ¥ Student attendancerates Student graduation rates will increase by
guideimprove- | house)toim- % Strengthen student engagement through 2% by theend of each grant year.
ment efforts | provegraduation | CTE and experiential learning
rates
Results of Project | To Meet GPRA | *Implementation of all Project Measures Project Measures/Outcomesreviewed | Annually, thenumber of project objec-
Measures Measure to see if measures weremef tivesthat have been met & number and

% of community collaborative efforts-
GPRA
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PROJECT SOAR UP aims to prepare AN students for success in their careers. Project strategies

include: 1) facilitating intentional student transitions for individual success and systemic collabo-

ration; 2) aligning curricula across schools to meet academic, professional, and technical industry

standards; 3) implementing a comprehensive CTE model to equip students with essential skills for

future training and careers; and 4) recruiting, developing, and retaining high-quality CTE educa-

tors. Services will include:

Goal

Services to be Offered

Goal 1: Offer research-based
CTE opportunities aligned with

community standards

Conduct Professional Learning Community (PLC) &
walkthrough training for CTE educators to build founda-

tional knowledge and importance in instruction.

Goal 2: To deliver innovative
programs that utilize research-

based strategies

Through Accelerated CTE Training Programs, CTE teachers
will provide College and Career Readiness activities, indus-

try-standard tests, certifications, and career plans.

Goal 3: Provide post-secondary
opportunities that strengthen ac-

ademic proficiency

CTE staff will help students set career goals tailored to their
profiles, provide college and career exploration, and align

dual credit classes with Accelerated CTE Training Programs

Goal 4: Increase graduation
rates of AN students through

CTE engagement

Research shows active CTE participation correlates with im-
proved academic performance and graduation rates. The
Check & Connect model will be used to support student re-
tention. (See research in Appendix, pp. 63-82)

PROJECT SOAR UP has developed clear career pathways that integrate coursework, dual enroll-

ment opportunities, and postsecondary options. Staff guide students in becoming CTE concentra-

tors by completing a structured sequence of study—a proven strategy for increasing the likelihood

of earning an associate degree within four years.
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(d) Quality of the project evaluation or other evidence-building

(1) Methods of evaluation or other evidence-building are appropriate to the context in which
the project operates and the target population of the proposed project.

The process evaluation for SOAR UP will systematically document and assess project implemen-
tation, focusing on how specific program components influence outcomes. By analyzing staff and
participant experiences, the evaluation will highlight effective practices and identify areas for im-
provement, applying grounded theory methods to generate insights directly from the data. An ex-
ternal evaluator, experienced in federal grant programs, will collaborate closely with the Project
Director and staff to ensure fidelity to the implementation plan. Using both quantitative and quali-
tative measures, the evaluation will determine whether activities are being carried out as intended
and whether project goals are being met. Data will be collected on a weekly, monthly, and quar-
terly basis. The National Evaluation Group will review progress and provide quarterly feedback

to support continuous improvement.

Methods used
Data collec-
Types of Data to be collected to collect and
tion timeline
Instruments
By the end of each grant year, all Career and Technical Education | Beginning and| Walkthrough
(CTE) instructors will participate in at least four structured class- end of each assessment
room walkthroughs. These walkthroughs are designed to observe grant year results and
and assess the implementation of instructional strategies discussed PLC meeting
within Professional Learning Communities (PLCs). agendas
The number of Accelerated CTE Training Programs will increase Ongoing Test results
by 20% by the end of each grant year. monthly each | and program
grant year record
By the end of each grant year, achieve a 25% increase in new CTE Ongoing Program rec-
course offerings. monthly each | ords of PCLPs
grant year
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By the end of each grant year, 75% of 6th—12th grade Alaskan Na-

Beginning and

Course offer-

dents will participate in the College/Career Experiential Explora-

monthly each

tive students will create a Personal Learning and Career Plan. end of each | ings and pro-
grant year gram records
By the end of each grant year, trainings will lead to a 5% increase Ongoing Participation
in the number of participating AN CTE students and an improve- | monthly each records of
ment in their math proficiency on the state assessment. grant year ATA sessions
As measured by participation records, 40% of participating stu- Ongoing Enrollment

records of dual

Student graduation rates will increase by 2% by the end of each

are released by

tion Institute by the end of each grant year. grant year credit classes
Enrollment records indicate that 20% of students will enroll in a Ongoing Participation
dual-credit course that aligns with their academic pathway or acad-| monthly each | records of each
emy by the end of each grant year. grant year opportunity
When scores | Measured by

year-over-year

ant year.
g ADEED testing data
. Ongoing Measured by
Annually, the number of project objectives that have been met and
monthly each | enrollment
the number and % of community collaborative efforts- GPRA
grant year records.

Formative evaluation reports will be developed monthly to monitor progress and guide continu-

ous improvement. These reports will incorporate both quantitative and qualitative data, including

pretests, surveys, teacher observations, lesson plan reviews, professional development evalua-

tions, financial summaries, and overall implementation status updates. Formative data will also be

shared quarterly with the CTE Advisory Team. Annual summative evaluation reports and the An-

nual Performance Report (APR) will be submitted to the U.S. Department of Education and

shared with the CTE Advisory Team. The evaluation will provide valid and reliable performance

data aligned to project outcomes. KCSD and its partners will use these findings to identify factors
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critical to successful implementation with the target population. At the end of year one, an analy-
sis will be conducted to assess the acceptability, feasibility, and fidelity of implementation using
quantitative and qualitative measures. Project SOAR UP will model its evaluation after research-
based practices identified through the What Works Clearinghouse, adopting interventions backed
by a "moderate to strong evidence base." The project will implement a quasi-experimental design,
incorporating an Interrupted Time Series (ITS) analysis to measure progress toward established
outcomes. The ITS approach will validate moderate evidence of effectiveness in accordance with
What Works Clearinghouse standards. The Project SOAR UP logic model (page 21-22) clearly
aligns the program’s design with its intended outcomes. A graphic illustrating our evaluation

framework, tailored to the project context and target population, follows.
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The evaluation will measure project objectives, assess the quality and fidelity of implementation,
and generate data-driven insights to inform continuous improvement. Evaluation efforts will fo-
cus on the project’s impact on educator professional development, student outcomes, and parent
and community engagement. The National Evaluation Group, whose staff possess extensive expe-
rience evaluating innovative educational programs and conducting rigorous studies, will lead the
evaluation. The evaluation will center around two major components: a) Impact on Key Out-
comes: Project SOAR UP’s effectiveness will be evaluated using an Interrupted Time Series
(ITS) analysis design, meeting What Works Clearinghouse (WWC) standards without reserva-
tions. The ITS model will assess whether the treatment group shows significant deviation from its
baseline trend compared to a comparison group, providing robust evidence of program impact. b)
Evaluation of Implementation Fidelity: Fidelity of implementation—the degree to which the
intervention is delivered as designed—will be rigorously measured. Understanding the extent to
which the WWC-aligned interventions are implemented as intended will clarify how the project
drives improvements in student outcomes and instructional quality. Key Outcomes: The evalua-
tion will examine the impact of high-quality professional development on implementing an effec-
tive CTE program, focusing on improvements in student engagement, instructional practices, and
educational results. Ongoing benchmark data will be collected for all established Project SOAR
UP goals and objectives. Impact Study Questions: The study will test Project SOAR UP’s ef-

fectiveness by addressing key questions such as:

Project Evaluation Questions

e How well did the professional development activities meet the needs of CTE educators?

e What measurable improvements were observed in student academic achievement and career

readiness as a result of the CTE program?

e What is the CTE effect on providing employable skills to village students?
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e What impact did the project have on student engagement, motivation, and interest in CTE

pathways?

e What percentage of students earned industry-recognized certifications or completed acceler-

ated training programs?

(2) The extent to which the evaluation will provide guidance about effective strategies suita-
ble for replication or testing and potential implementation in other settings. (Up to 5 points)

Project SOAR UP is intentionally designed to generate generalizable and scalable findings, max-
imizing its potential impact on students, educators, and communities. The evaluation will investi-
gate how, when, and for whom the project strategies are most effective, providing critical insights
for replication and adaptation in other settings. Building on a previously successful KCSD CTE
initiative, this project establishes a structured framework for replication, addressing existing gaps
in knowledge around effective CTE programming for rural and Native communities. The pro-
gram’s logic model links activities, outputs, and outcomes, offering a replicable roadmap for fu-
ture implementation and ongoing research. Systematic identification of deficiencies and real-time
course corrections will strengthen the model’s adaptability across diverse contexts. Project SOAR
UP will maintain a continuous improvement cycle to ensure high-quality implementation and ser-
vices, featuring monthly updates to the CTE Advisory Team (AT) and the external evaluators.
This collaborative structure will uphold fidelity to the implementation plan, promote data-driven
decision-making, and ensure timely progress toward objectives. The AT, including community
partners, will convene quarterly to review evaluation data, analyze milestones, recommend adjust-
ments, and verify whether goals are being met. These findings—including data on budget, staff-
ing, key accomplishments, and scheduling—will be captured in an online, dynamic project man-
agement document, providing a transparent and actionable record of the project’s evolution.

Through this comprehensive, data-driven review process, project SOAR UP will guide its success
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and produce practical, evidence-based strategies that can be tested, refined, and implemented ef-

fectively in other educational settings.

3) The extent to which the evaluator has the qualifications, including the relevant training,
experience, and independence, required to conduct an evaluation of the proposed project,

including experience conducting evaluations of similar methodology as proposed and with
evaluations for the proposed population and setting.

National Evaluation Group, LLC (NEG) will actively engage with the project team from the start
of implementation through to the final evaluation report. NEG brings over 10 years of experience
providing evaluation services for Alaskan Native programs, including ANEP, Native Youth Com-
munity Programs, Elementary and Secondary School Counseling Programs, Carol White Physical
Education, and Native American Language Programs. Their evaluators have completed special-
ized training for each grant and have supported the integration of Alaska Cultural Standards into
programming. Using an external evaluator like NEG ensures greater fidelity of implementation
and objective data analysis. NEG's lead evaluator, a member of the American Evaluation Associa-
tion, has over 20 years of experience delivering comprehensive evaluation services, including fed-
eral Annual Performance Reporting and data collection. Program staff and NEG are also commit-
ted to participating in and providing data for a potential national study of the program, should the
U.S. Department of Education initiate such an effort. NEG staff will work as active project team
members to provide ongoing feedback and support. (See Evaluator Resumes, Appendix, pages

98-107)
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U.S. DEPARTMENT OF EDUCATION OMB Number: 1894-0008
BUDGET INFORMATION Expiration Date: 08/31/2026
NON-CONSTRUCTION PROGRAMS

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under "Project
| Year 1." Applicants requesting funding for multi-year grants should complete all applicable
columns. Please read all instructions before completing form.

|Klawock City School District

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Project Year 6 Project Year 7 Total

@) (b) (© (d) (e) () (9) (h)
1. Personnel | 161,250.00| | 164,475.00| | 166,120.00| | 167,490.00| | 168,834.00| | o.oo| | o.oo| | 828,169.00|
2. Fringe Benefits | 56,438.00| | 57,566.00| | 58,142.00| | 58,622.00| | 59,092.00| | o.oo| | o.oo| | 289,860.00|
3. Travel | 25,650.00| | 25,650.00| | 25,650.00| | 25,650.00| | 25,650.00| | o.oo| | o.oo| | 128,250.00|
4. Equipment | 15,000.00| | 15,000.00| | 15,000.00| | 15,000.00| | 15,000.00| | o.oo| | o.oo| | 75,000.00|
5. Supplies | 27,950.00| | 23,350.00| | 21,350.00| | 19,350.00| | 17,350.00| | o.oo| | o.oo| | 109,350.00|
6. Contractual | 145,300.00| | 145,300.00| | 145,300.00| | 145,300.00| | 145,300.00| | o.oo| | o.oo| | 726,500.00|
7. Construction | 0.00| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo|
8. Other | 38,820.00| | 38,820.00| | 38,820.00| | 38,820.00| | 38,820.00| | 0.00| | o.oo| | 194,100.00|
z;TOtﬁl g)irect Costs | 470,408.00| | 470,161.00| | 470,382.00| | 470,232.00| | 470,046.00| | 0.00| | o.oo| | 2,351,229.00|

ines 1-

10. Indirect Costs* | 29,400.00| | 29,385.00| | 29,399.00| | 29,390.00| | 29,378.00| | 0.00| | o.oo| | 146,952.00|
11. Training Stipends | 0.00| | 0.00| | o.oo| | o.oo| | o.oo| | 0.00| | o.oo| | o.oo|
1921.;I')0tal Costs (lines | 499,808.00| | 499,546.00| | 499,781.00| | 499,622.00| | 499,424.00| | 0.00| | 0.00| | 2,498,181.00|

*Indirect Cost Information (To Be Completed by Your Business Office): If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:
(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IXI Yes D No

(2)  Ifyes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: [07/01/2024 To: |06/30/2025 (mm/dd/yyyy)

Approving Federal agency: |:| ED IE Other (please specify); |A1aska Department of Education and Early Development

The Indirect Cost Rate is %.

(3)  Ifthisis your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? D Yes D No  Ifyes, you must comply with the requirements of 2 CFR § 200.414(f).

(4)  If you do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
|:| Yes |:| No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.
(5)  For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
|z| Is included in your approved Indirect Cost Rate Agreement? Or, D Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is I:I %.

(6)  For Training Rate Programs (check one) -- Are you using a rate that:

PR/Award # S299428@Rc8ded in your approved Indirect Cost Rate Agreement, because it is lower than the
- 3 ,
D Is based on the training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))? Or, Page ef training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?
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Name of Institution/Organization
1 —— ool Di - Applicants requesting funding for only one year
Klawock City School District should complete the column under "Project Year 1."
Applicants requesting funding for multi-year grants
should complete all applicable columns. Please read
all instructions before completing form.
IF APPLICABLE: SECTION D - LIMITATION ON ADMINISTRATIVE EXPENSES
(1) List administrative cost cap (x%): 5.00
(2) What does your administrative cost cap apply to? |:| (a) indirect and direct costs or, |Z| (b) only direct costs
: Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Project Year 6 Project Year 7 Total
Budget Categories
get-ates (@) (b) © ) (e) ) © (h)
1. Personnel | 3,125. 00|| 3,188. 00|| 3,219. 00| | 3,248. 00|| 3,262. 00|| 0.00|| 0.00|| 16,042, 00|
Administrative
2. Fringe Benefits | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0.00| | 0.00| | 0. 00|
Administrative
3. Travel Administrative | 6,750. 00|| 6,750. 00|| 6,750. 00| | 6,750. 00|| 6,750. 00|| 0.00|| 0.00|| 33,750. 00|
4. Contractual | 11, 440. 00| | 11, 440. 00| | 11, 440. 00| | 11, 440. 00| | 11, 440. 00| | 0.00| | 0.00| | 57,200. 00|
Administrative
5. Construction | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0.00| | 0.00| | 0. 00|
Administrative
6. Other Administrative | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0.00| | 0.00| | 0. 00|
7. Total Direct Administrative | 21,315. 00| | 21,378. 00| | 21,409. 00| | 21,438. 00| | 21,452. 00| | 0.00| | 0.00| | 106,992. 00|
Costs (lines 1-6)
8. Indirect Costs | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0. 00| | 0.00| | 0.00| | 0. 00|
9. Total Administrative | 21,315. 00| | 21,378. 00| | 21,409. 00| | 21,438. 00| | 21,452. 00| | 0.00| | 0.00| | 106,992. 00|
Costs
10. Total Percentage of | 5. 00| | 5. 00| | 5. 00| | 5. 00| | 5. 00| | 0.00| | 0.00| | 5. 00|
Administrative Costs
ED 524
PR/Award # S299A250028
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	Project SOAR UP Abstract 
	(a) Need for Project 
	(1) The extent to which the proposed project demonstrates the magnitude of the need for the services to be provided or the activities to be carried out by the proposed project. 
	(2)The proposal identifies specific, significant gaps or challenges and outlines how the pro-ject’s services, supports, infrastructure, and opportunities will effectively address them.
	 (3) Proposed project will focus on serving or addressing needs of underserved populations. 

	(b) Quality of Project Design 
	(1) Goals, objectives, and outcomes are clearly specified, measurable, and ambitious yet achievable within the project period, and aligned with the purposes of the grant program. 
	(2) The project design reflects meaningful community input to ensure it effectively ad-dresses the target population’s needs and informs ongoing improvement efforts. 
	(3) Project’s implementation and evaluation will produce valid, reliable data to support rep-lication and assess the effectiveness of its strategies. 
	5 ) The extent to which the proposed project demonstrates a rationale 

	 (d) Quality of the project evaluation or other evidence-building 
	(1) Methods of evaluation or other evidence-building are appropriate to the context in which the project operates and the target population of the proposed project. 
	(2) The extent to which the evaluation will provide guidance about effective strategies suita-ble for replication or testing and potential implementation in other settings. (Up to 5 points) 
	3 )The extent to which the evaluator has the qualifications, including the relevant training,experience, and independence, required to conduct an evaluation of the proposed project,including experience conducting evaluations of similar methodology as proposed and withevaluations for the proposed population and setting.
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