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Abstract
ED-GRANTS-011725-003
Demonstration Grants for Indian Children and Youth Program
Native Youth Community Projects
(84.299A — NYCP)
The Warwick Native Youth Community Project (NYCP) aims to increase academic growth by
Grade 3 for students at Warwick Public Schools (WPS), a small, rural, high-need district on the
Spirit Lake Reservation in North Dakota that serves approximately 90 elementary students
annually. Through a consortium including the Spirit Lake Tribe, WPS, Devils Lake Public
Schools, and the Northeast Education Services Cooperative, the project will implement five
primary, evidence-based activities: 1) a structured school readiness process, 2) developmental
screening using the Brigance tool to guide early support, 3) LETRS professional development
for Grade K-3 educators to strengthen literacy instruction, 4) implementation of Professional
Learning Communities (PLCs) to drive student-centered teaching and learning, and 5)
distribution of Just Right Reader literacy packs to promote family engagement in reading and
early literacy development. Expected outcomes include: 75% of families will engage in school
transition activities annually; 85% of students will receive timely, responsive support following
screening; 80% of educators will implement evidence-based literacy practices; 80% of educators
will implement learning-focused instruction; and 75% of families will engage annually with
teachers on at-home literacy pack use. The partners aim to build a cohesive, sustainable, and
replicable system of early learning support for Native youth by aligning community-school
partnerships, strengthening educator development, enhancing home-based literacy tools, and

improving long-term academic outcomes. The Warwick NYCP application meets the absolute

priority, as well as Competitive Preference Priority 2 and Competitive Preference Priority 3.
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NEED FOR PROJECT

The community of Warwick, located within North Dakota’s Spirit Lake Reservation, is
deeply committed to fostering academic growth and ensuring all students have the opportunity to
succeed in school and beyond. Warwick Public Schools (WPS) includes a PreK-Grade 4
elementary school, a Grade 5-8 middle school, and a Grade 9-12 high school with a total
enrollment of 185 students (overall 88% Free/Reduced Lunch).! While the community and
school system draw from many opportunities, programs, and services in their approaches to
student support, there remain additional, pressing needs, which our proposed NYCP Grant
partnership plans to address. We focus our attention on Warwick Elementary School and
PreK-Grade 3 for this proposal.> The needs/opportunities, educational data, research,
partnerships, and suggested activities included within this narrative represent components of a
system designed to support the academic success of our young students.

Recent needs assessments conducted by the Spirit Lake Tribe, the WPS community, and

the North Dakota Department of Public Instruction (ND DPI) have identified common academic

! Enrollment data was retrieved from the ND Statewide Longitudinal Data System March 26,

2025.

2 Warwick Elementary School, with an enrollment of 90 students, was ranked by the ND DPI on
a 2024 School Needs Rank List as highest need among ND schools based on percentage of
students with the following disadvantages: Economic, based on free and reduced lunch counts;
students with disabilities, based on IEP assignments; students learning English as a second
language; and Native American students. On this rank list, Warwick Elementary School scored a
10 on a scale of [ to 10, with 10 representing the highest need due significant representation

across numerous criteria.
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priorities for student growth and achievement across North Dakota, with particular relevance for
Spirit Lake and Warwick students (Table 1).

Table 1. Summary of 2022-2025 Local Needs Assessments: Academic Priorities

Stakeholder Group Academic Priorities According to Stakeholder Groups

Guiding

Needs Assessment(s) Student School Family-based Provision of

Academic Readiness Programming: Services

Performance Readiness

Spirit Lake Tribe’ X X X

WPS Community* X X X X

ND DPI° X X X X

The ND Native American Needs Assessment: Action Plan responds to needs identified by
North Dakota Tribes and schools including cross-site partnerships for support and resources,
standards-based curriculum, instructional practices, high expectations for student learning, and

school-family partnerships. Reflecting these priorities and considering school data, academic

3 Personal communication with Spirit Lake Tribal Chairperson Street, April 1, 2025; ND Native

American Needs Assessment: Action Plan, 2022-2023.

* An NESC/WPS administrative review of district and state programs and services - aligned with
student and educator needs - was conducted on February 24, 2025. The results support the goals
outlined in the WPS Strategic Plan. Additional input was gathered from instructors during a staff
meeting on March 5, 2025. Further community requests for enhanced support emerged from
needs assessment methods described in the Need for Project and Project Design sections of this

narrative.

> The ND DPI and the Strategic Vision for PK-12 Education Steering Committee have developed

a Strategic Vision Framework to define the strategic work of the department.
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student proficiency is currently a primary focus within the Spirit Lake Nation and WPS.

Warwick Elementary School has been identified twice for Comprehensive Support and

Improvement by the ND DPI (2018-2021/frozen 2021-22 and 2022-2025) under the state’s Every
Student Succeeds Act plan as one of the lowest-performing 5% of all Title I schools in the state
(based on the performance of the accountability framework over no more than three years).
Elementary students’ 2023-2024 aggregate state assessment proficiency results are reported in
Figures 1 and 2.°

Figure 1. 2023-2024 ND State Assessment - Warwick Elementary School English Language

Arts Proficiency / Comparison by State and District (All Grades, 3-4)
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Figure 2. 2023-2024 ND State Assessment - Warwick Elementary School Math Proficiency /

Comparison by State and District (All Grades, 3-4)
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® Data retrieved from ND Insights data dashboard March 26, 2025.
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These figures identify Warwick students as being significantly behind their state peers, with 0%
proficient in both English Language Arts (ELA) and Math. As such, students were unprepared
for the next level of learning and demonstrated a need for additional academic support in their
final years of elementary school; a concern echoed by the WPS School Board. The school board
set a five-year, student outcome goal beginning in 2023 stating, “The number of 3rd grade
students scoring proficient on the NDSA Reading assessment will increase from 0% to 50% by
Spring 2028.”7 Achievement of and continued attention to this goal would put WPS students on
the path to success at the secondary level. The Statewide Longitudinal Data System (SLDS)
Early Warning Dashboard tracks indicators linked to on-time graduation and alerts educators to
students at varying levels of risk. Currently, six of the eight students in the fourth-grade class
(75%) - soon transitioning to middle school - are identified as high risk for not graduating on
time, with the remaining two at moderate risk. This is particularly concerning given the Spirit
Lake Tribe’s strong commitment to promoting student achievement and its consistent efforts to
support that mission, including offering incentives such as monetary rewards for good grades.?

A focus on school readiness is widely recognized as a key strategy for improving
academic performance in the early grades, although it has not yet been systematically
implemented within the district. In response, school administrators have identified the need for a
PreK—K transition process and screening tool to support students, families, and educators in
preparing for a successful pathway to school. This proposal has been met with strong support
from WPS instructional staff, who have expressed a clear need for opportunities to better

understand incoming students’ developmental and academic abilities prior to the start of the

" The WPS student outcome goals set by the school board resulted from the Be Legendary

School Board Leadership Institute.

® https://www.spiritlakenation.com/programs/departments/education/
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school year. Addressing the identified local need for readiness in student academic success
could create opportunities for improved outcomes in PreK—Grade 3, particularly through
strengthened community, family, and school partnerships, enhanced educator knowledge and
skills, and effective systems for monitoring student progress. Implementing a readiness
screening process will help ensure more informed instructional planning and timely student
support.

Through WPS’ continuous improvement work in recent years, a school culture of
framing identified needs as opportunities for growth and improvement has been established.
Next steps for continued growth outlined within their WPS 2025 Mid-Year Continuous School
Improvement Report to ND DPI included continued and intensified focus on intervention
programming, use of formative assessment, and application of all student assessment results to
inform student support. Aligned with these steps and through this NYCP grant opportunity,
WPS and its partners will address the academic growth of all PreK-Grade 3 students through a
collaborative and systemized approach to school readiness and student-centered support. This
effort begins with a comprehensive approach to school readiness for PreK—K students and their
families. It includes the development of formal partnerships among community organizations,
early childhood providers, and the school to create informative, empowering, and comforting
transitions into the academic setting. A screening process, conducted prior to each child’s first
days at WPS, will further help stakeholders to identify individual strengths and needs, allowing
educator teams to provide timely, targeted support from the outset. Additional key insights into
our youngest students’ (literacy) learning - and structured instructional strategies to support their
development - will be gained through LETRS Grade K—3 professional development. This

evidence-based training will strengthen the district’s capacity to address school readiness and
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elevate instruction, curriculum alignment, and assessment practices across the early learning
years. Professional Learning Communities (PLCs) will serve as an outcomes-focused
framework for collaborative planning and continuous improvement. Facilitated by a WPS
Learning Partner, PLCs will bring educator teams together to regularly monitor both
system-level implementation and student academic growth. The Learning Partner will also
provide ongoing, job-embedded support to classroom teachers, administrators, and paraeducators
to ensure consistent and effective application of strategies and student-centered interventions. To
extend learning beyond the classroom, families of PreK—Grade 3 students will receive
personalized Just Right Readers - take-home packs of decodable texts matched to each student’s
instructional level - to reinforce literacy development at home. All proposed activities and tools
are supplemental to those currently provided at Warwick Elementary School, are grounded in
evidence-based practices, and are aligned with the specific needs of WPS students, families,
staff, and instructional systems.

Warwick elementary students have a wealth of external support available to them in the
local school district and community, which will aid in the success of this proposal. A leadership
team with long-standing commitment to WPS is in place to support implementation of the grant
activities. This team and their staff have made foundational gains through their Comprehensive
Support and Improvement actions (e.g., Grade 3-4 cognitive student engagement is on the rise,
increasing steadily at a rate of 6-15% annually since 2021 with a total increase of 29% from the
2021-2022 to the 2024-2025 school year.).” The school is poised for next steps in student
academic growth. The WPS school board is dedicated to a focus on student outcomes as

evidenced by their engagement in the Be Legendary School Board Leadership Institute and by

? Data provided by WPS through personal communication, April 24, 2025.
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becoming a 2023 Certified ND School Board through this program. The instructional staft has
eighteen years experience on average;'® an impressive figure considering teacher retention
concerns across the state and country, the very rural location of the school district, and the
challenges teachers face in helping students from an underserved population. The district also
boasts strong paraeducator retention. In all, it’s a staff that demonstrates exceptional care for the
WPS students and families. The school contracts with Lake Region Special Education (LRSE)
for staffing support of special education services, a support which may have the opportunity to
be scaled for referrals, further assessment, and targeted support as needed following PreK-K
screenings. LRSE brings many potential partners to the NYCP transition and screening
activities, as they have a history of working with numerous agencies across the region: Spirit
Lake Early Childhood Tracking; Lake Region Health Tracks; North Dakota Right Track System;
Maternal and Child Health; county health agencies; and the Special Supplemental Nutrition
Program for Women, Infants, and Children. WPS identifies two early childhood facilities across
the Spirit Lake Reservation as feeders into their school-based preschool and kindergarten
classrooms, whose providers can also serve as strong partners in the transition process. The
Northeast Education Services Cooperative (NESC, under Devils Lake Public Schools) serves as
yet another support to WPS. The school district is a member of the NESC, and the two entities
have a close working relationship focused on students’ academic growth through direct
leadership team support. WPS families can find additional assistance through Johnson O’Malley
Programs, Tribal Social Services - Indian Child Welfare Program, Bureau of Indian Affairs
Social Services — Child Protection Services/Foster Care, Spirit Lake Law Enforcement Center
Partnerships, Tribal Health, Tribal Substance Abuse Prevention Program, Suicide Prevention

Efforts, and Wellness Centers. The Spirit Lake Tribe Education Program and Spirit Lake

10 Data retrieved from ND Insights data dashboard March 26, 2025.
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Language Board support specific school improvement efforts that are beyond the scope of the
proposed grant activities within schools on the Spirit Lake Reservation. As further support to the
families of the Spirit Lake Nation, WPS, and the grant activities within this proposal, Cankdeska
Cikana Community College offers eight degree pathways (including Early Childhood Education)
and four certificate options.

Looking at assets from a broader scope, the path and opportunities we envision for
Warwick students, families, educators, and partners through the NCYP align seamlessly with the

ND PK-12 Education Strategic Vision Framework. The North Dakota Department of Public

Instruction and the Strategic Vision for PK-12 Education Steering Committee defined the
strategic work of the department through 2027. Long-term outcomes for students include the
following:
1. Increase students who enter kindergarten prepared to learn and increase the number of
kindergarten classrooms that meet the needs of every learner;
2. Increase students who demonstrate reading proficiency in 3rd grade;
3. Increase students who meet expected learning gains each year;
4. Increase students who engage in learning;
5. Increase students who graduate Choice Ready; and
6. Reduce the disparity in achievement for students with disabilities, students in poverty,
and Native American students.
Focused effort within these strategic themes include quality early childhood experiences; support
for safe and healthy behaviors; career awareness, exploration, and development; quality
education personnel; and quality student-centered instruction. Our project design is one that is in

direct alignment with the state’s vision.
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PROJECT DESIGN

The proposed grant activities are designed to support WPS and specifically, Warwick
Elementary School students and their families on the Spirit Lake Reservation (see maps within
Appendices). The school and community is within 23 miles of grant partners, Devils Lake
Public Schools (DLPS) and the NESC. Warwick Elementary School, with an enrollment of 90
students,'" was ranked by the ND DPI on a 2024 School Needs Rank List as highest need among
ND schools based on percentage of students with the following disadvantages: Economic, based
on free and reduced lunch counts; students with disabilities, based on IEP assignments; students
learning English as a second language; and Native American students.'? On this rank list,
Warwick Elementary School scored a /0 on a scale of 7 to /0, with /0 representing the highest
need due significant representation across numerous criteria. WPS is an ideal applicant and site
for this grant based upon need as well as qualities and opportunities that position the
stakeholders for tremendous project success and student impact. The Spirit Lake Tribe’s
demonstration of enduring commitment to the academic success of their youth and long-standing
partnership with schools across the Spirit Lake Reservation further strengthen the foundation for
meaningful collaboration, outcomes, and sustainability.

The activities proposed in this grant project are grounded in the alignment between

identified needs assessment results, assets, and recent research on academic growth and

" Enrollment data was retrieved from the ND Statewide Longitudinal Data System March 26,

2025.
'2 The Warwick Elementary School student population is 96% American Indian or Alaska

Native. Data was retrieved from the ND Statewide Longitudinal Data System March 26, 2025.

10
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evidence-based practices, with a particular focus on the early learning years. Key findings and
their relevance to the proposed NYCP project are outlined below.
Key finding - Transition Experience Matters:

“Transition to kindergarten strategies are intended to support children’s entrance into, and
success in, kindergarten, which includes a smooth end to the prior-to-kindergarten year.
...Effective transition supports help students and families productively engage in new school
environments, contributing to children’s growth both academically and socially” (Kauerz &
Schaper, 2021). This is a foundational priority for intentional transition planning, not just for
students, but also for families and educators.

Recognizing the importance of this transition, North Dakota Head Start collaborated with
ND Health and Human Services in January 2025 to administer the Kindergarten Transition
Survey for North Dakota School Districts. A total of 105 districts responded, providing valuable
insights into current transition programs and practices. Among these, WPS was identified as one
of 44 districts (or 42% of respondents) currently not offering a kindergarten transition program.
In contrast, the 61 districts that do offer transition services described a variety of practices -
many of which reflect the effective strategies emphasized by Kauerz and Schaper (2021), such as
customizing supports to meet family needs and implementing a well-rounded variety of
transition activities.

To complement the findings from the district-level survey, the WPS project team sought
to better understand the transition experience from the family’s perspective. In March 2025,
during parent-teacher conferences and through follow-up emails, WPS surveyed current
kindergarten families. The response rate was low, with only 3 out of 18 families (17%)

completing the survey (the WPS Kindergarten Readiness Survey can be viewed in the

11
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Appendix). While feedback was positive and no suggestions for enhancement were provided,
some notable gaps were revealed. For example, two families indicated they had not “talked with
the kindergarten teacher about the transition to kindergarten,” and one family reported they did
not read regularly with their child as part of preparation. These responses, though limited in
number, highlight gaps in two key areas often associated with successful transitions: general
support and development of academic skills.

Our proposed transition programming is intentionally designed to address these
components. Transitioning to school is a pivotal milestone, and whether a child enters school
with a strong early childhood foundation or with limited preparation, our goal is to ensure every
student is supported and set up for success. As emphasized in Head Start to Kindergarten: It
Takes Two (Systems) (Ehrlich Loewe et al., 2023), effective transitions are built on several
interconnected elements: leadership; strong relationships; clear structures, guidance, and
expectations; and collaboration with external partners. These features have informed the design
of our community-to-school transition process. With these foundational and structural
components accounted for, we can turn our attention to academic readiness. Skills learned in the
preschool years, the year or two before kindergarten, can greatly benefit their kindergarten
experience and academic growth by the end of grade 3. The What Works Clearinghouse™
(WWCQ) report, Preparing Young Children for School, provides recommendations for
evidence-based practices.'? These include intentional instruction of social emotional and
mathematical skills; intentional activities for building children’s vocabulary, language, letters,

and sounds; and using shared book reading to develop children’s language, understanding of

13 The recommendations for practice are supported by strong evidence, or evidence indicative of

improved outcomes for a diverse child population, meeting WWC standards.
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print features, and knowledge of the world (Burchinal et al., 2022). Expanding collaboration
with Spirit Lake community-based early childhood partners bridges curriculum and instruction
of early learning knowledge and skills across sites. This becomes a foundation to increased and
improved family communications and experiences that better prepare them for the transition to
the public school setting and the intended student milestones of those first years. Practices can
be refined to create a supporting journey so that together, we can help everyone feel more ready
and successful.

Key finding - Targeted Support Begins with Early Screening:

When used as one of many transition resources among educators and families, the
preschool and kindergarten entry screener becomes another great conversation starter in support
of student learning. “Research and policy recommendations on early childhood assessment
suggest that early assessments should:

e have content that effectively measures essential developmental domains in ways that are

developmentally appropriate and (culturally appropriate) and can be connected to a

system of ongoing formative assessment across p—3;

e have administration procedures that are practical and fair for all young children; and
e yield results that are accurate for all children being assessed” (Yun, Melnick, & Wechsler,

2021).”"

14 Research and policy recommendations include studies and reports from the National Research
Council, the Center on Enhancing Early Learning Outcomes, the National Institute for Early
Education Research, the National Association for the Education of Young Children, the Council
of Chief State School Officers, the Education Commission of the States, and the Ounce of

Prevention Fund.

13
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REL Appalachia (2022) supports this guidance by providing a comparative analysis of available
kindergarten readiness screeners. This report highlights best practices in administration and use,
and identifies five key developmental domains essential to comprehensive readiness

assessments: self-regulation, social-emotional development, language and literacy, cognition, and
physical development. Importantly, the data gathered should guide instruction - but should not be
the sole source for understanding a child’s strengths and needs. High-quality assessments must
demonstrate validity, reliability, and inter-rater consistency.

In alignment with this research, the project team has selected the Brigance Early
Childhood Screen III for preschool and kindergarten entry screening at WPS. Brigance is one of
only three readiness screeners that assess all five essential domains and is uniquely designed with
a combination format - blending observation and direct assessment (e.g., standardized tasks and
manipulatives). The tool demonstrates strong internal consistency and interrater reliability.
Post-screening, educators will receive individualized student reports to inform instruction in
accordance with curriculum goals. The PLC model will provide the structure for this PreK-K
educator team review and planning, and the WPS Learning Partner will provide continued
implementation and progress monitoring support of the developmentally appropriate instruction
and interventions. Family reports will also be generated, empowering educators to partner for at-
home learning through tailored resources aligned to children’s learning levels. Following a
comprehensive transition process, the PreK-K Brigance screening is the critical next step in
student readiness, school and family communications, and early student support for academic

SUCCCESS.
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Key finding - LETRS Leads to Improved Literacy Instruction:

As our youngest learners enter school through a transition and screening process, we now
have a clearer understanding of their early childhood experiences and levels of readiness.
Building on this insight, it is essential to equip educators to deliver high-quality, first instruction
that meets the diverse needs of all students from the very start of their educational journey.

North Dakota Century Code 15.1-21-12.1. requires that all K-3 teachers attend literacy

professional development that is scientifically based, evidence based, and research based. This
training must address the five essential components (phonemic awareness, phonics, fluency,
vocabulary, and comprehension), as well as systematic direct instruction. “LETRS (Language
Essentials for Teachers of Reading and Spelling) is proven professional development designed to
help teachers master the content and principles of effective language and literacy instruction. Its
content extends across the five essential components of reading plus oral language, spelling, and
writing. Each of these aspects of instruction are essential, especially for students at risk for
reading failure due to life circumstances, prior instruction, language background,
neurodevelopmental reading disabilities (including dyslexia), or verbal aptitude. The content
and teaching recommendations of LETRS are derived from decades of scientific reading
research, as documented in an extensive reference list within the written texts. LETRS helps
educators understand ‘how’ students learn to read and write, recognize the reasons ‘why’ some
students struggle, and determine ‘what’ must be taught to increase student success” (Moats, n.d.).
LETRS is designed to be the cornerstone of a multiyear, systemic literacy improvement
initiative. LETRS is not a reading program or curriculum. Instead, LETRS is knowledge.

Since the 20202021 school year, more than 625 ND educators have completed the

LETRS Volume I professional development series, demonstrating growth in knowledge with an
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average increase from 64% on the pretest to 94% on the posttest. Similarly, since the 2021-2022
school year, 341 ND educators have completed Volume 2, improving from a 75% average pretest
score to a 97% average posttest score.”” This demonstrated growth in educator knowledge aligns
with key findings from Lexia (2024), indicating that teachers who complete LETRS training
significantly enhance their Science of Reading and instructional knowledge.'® Through the
NYCP grant, the WPS Grade K—3 educator team will engage in this exact essential literacy
learning experience (a new and supplemental opportunity for their educators), enabling them to
strengthen their instructional practices and enhance student academic performance.

Key finding - Professional Learning Communities are a Catalyst for Student Success:

“The very essence of a learning community is a focus on and a commitment to the
learning of each student. When a school or district functions as a PLC, educators within the
organization embrace high levels of learning for all students as both the reason the organization
exists and the fundamental responsibility of those who work within it. In order to achieve this
purpose, the members of a PLC create and are guided by a clear and compelling vision of what
the organization must become in order to help all students learn. ...Members work together to
clarify exactly what each student must learn, monitor each student’s learning on a timely basis,
provide systematic interventions that ensure students receive additional time and support for
learning when they struggle, and extend and enrich learning when students have already
mastered the intended outcomes” (DuFour, DuFour, Eaker, & Many, 2006, p.3). PLCs close the
knowing-doing gap. Information learned about students from transition activities and screenings
can be translated into responsive action by the PreK-K educator team during their PLC. Content

and principles of effective language and literacy instruction learned through LETRS professional

15 North Dakota Science of Reading: LETRS Impact

16 Current evidence is promising and meets ESSA Tier 2 (Moderate) and Tier 4 (Rationale).
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development can be aligned with curricula by the Grade K-3 educator teams during PLCs for
intentional implementation. The collaborative PLC teams can also address pacing and alignment
of at-home learning activities with curricula for maximized student support.

PLCs serve as a structured, evidence-informed system for improving instructional
practices and student outcomes. Through regularly scheduled, collaborative team meetings,
educator teams engage in continuous improvement centered on four essential questions:

1. What do we want students to know and be able to do? (Emphasis: Curriculum);

2. How will we know if they have learned it? (Emphasis: Assessment),

3. How will we respond when some students do not learn? (Emphasis: Instruction); and
4. How will we extend learning for students who are already proficient? (Emphasis:

Instruction) (Bailey & Jakicic, 2019).

Teams focus on reviewing student data and lesson artifacts, identifying learning needs, and
planning aligned, responsive instruction. These collaborative structures are designed to foster a
culture of shared responsibility and collective efficacy, further emphasized and intentionally
planned for through the addition of two PLC questions (Marzano, Heflebower, Hoegh, Warrick,
& Grift, 2016):

5. How will we increase our instructional competence? (Emphasis: Teacher Development);

and

6. How will we coordinate our efforts as a school? (Emphasis: Leadership).
In alignment with the Marzano and DuFour principles, the district will prioritize weekly,
job-embedded professional learning beyond the PLC framework, creating a sustainable
foundation for system-wide improvement. WPS’ Learning Partner will work side by side with

district educators to build capacity and ensure fidelity from teams’ PLC action plans. All
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PreK—Grade 3 classroom teachers, paraeducators, and administrators will receive targeted
assistance to strengthen instruction and elevate student achievement. As DuFour et al. stated, “If
the organization is to become more effective in helping all students learn, the adults in the
organization must also be continually learning” (2006, p. 3).

Key Finding - Students Need Books in Homes:

It has become a well-reported statistic that 61% of America’s low-income children are
growing up in homes without books (U.S. Department of Education, 1996). As noted previously
within this narrative, Warwick Elementary School serves a student population identified as 82%
Free/Reduced Lunch. Two-thirds of students growing up without literacy-rich environments is a
reality for our Warwick students. Limited access to literacy in the home poses challenges with
language development, foundational reading skills, and developing a love of reading. When a
child starts school not having had rich and plentiful experiences with literacy, they start school
behind benchmark.

The project team proposes implementation of Just Right Reader Take-Home Packs in
PreK-Grade 3 students’ homes. “A key component of Just Right Reader is providing books for
at-home literacy skill building, which has been shown as an effective practice to help students
have access to books and develop a home library according to Tier 3 evidence review standards

by What Works Clearinghouse (https://ies.ed.gov/ncee/ W WC/Study/90325). In addition, Just

Right Reader designed the books and their accompanying resources to facilitate interactive
reading between parents and children or teachers and students, aligning with the What Works
Clearinghouse study. Another key component of the Just Right Reader books is the use of
thematic topics familiar to children. They are written with high-frequency words and simple

phrases and sentences and have strong links between illustrations and text. What Works
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Clearinghouse has shown that these practices are effective according to Tier 3 evidence review

standards (https://ies.ed.gov/ncee/ W W C/InterventionReport/290)” (Schechter and Janakiefski,
2024).

A pilot study was conducted with second grade students in 2024 using the Just Right
Reader materials. Students were each provided five sets of ten books over the course of six
weeks, and asked to read for 15 minutes, three times per week. Schechter and Janakiefski report,
“This impact study sought to examine the effectiveness of Just Right Reader on students’ literacy
growth on a standardized reading measure. Despite the limitations of the study, the students in
the (Just Right Reader) classrooms made strong and meaningful progress between the mid-year
and end-of-year assessments. They made more than typical growth on the assessments during the
spring term and increased their rate of growth from the fall to the spring. These improvements
were descriptively larger than those of the non-(Just Right Reader) students. ...For the 45% of
students who read for at least three hours at home over the course of the six-week pilot
(approximately twice per week for 15 minutes), their literacy trajectory transformed. These
students had a growth rate that improved from below the 14th percentile to above the 72nd
percentile” (2024).

The NYCP project team plans to match - and exceed - the amount of text provided to
WPS students as those in the pilot study. By providing eleven Just Right Reader Take-Home
Packs, inclusive of ten books per pack to each PreK-Grade 3 student, we can best equip families
to support student reading practices in the home throughout the year and provide greater access
to high-quality books, correlating with higher academic achievement. The extended home
implementation timeline will defend against summer learning loss, often observed through

students’ Spring to Fall benchmark scores. “The cumulative long-term effect of chronic summer
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learning loss is startling. Alexander, Entwisle and Olsen (2007) found that by the end of fifth
grade, low-income students can be nearly three grade equivalents behind higher-income students
in reading proficiency. Chronic summer learning loss can be attributed to limited literacy activity
(Storch & Whitehurst, 2001; Xu & De Arment, 2016) and the absence of appropriate educational
materials in homes during the summer months (Neuman & Celano, 2001)” (Reading is
Fundamental, 2015). Support will be provided to the families by the WPS PreK-Grade 3
educator team on how to use the books with students throughout summer and the school year, for
those needing assistance in organizing and facilitating the materials. Educators will grow in their
understanding of this methodology through a limited series of virtual Just Right Reader
professional development.

The primary long-term goal for this proposed grant project as identified through
this grant competition is increased academic growth for WPS students by the end of grade
three. As shown in the Logic Model (Table 2), there is a clearly specified and measurable path
from the research-supported activities to this long-term impact. The proposed activities have

been designed to successfully meet the needs of the Warwick and Spirit Lake communities.

20
Warwick Native Youth Community Pr(pjmt,\,ard # S299A250029 ED-GRANTS-011725-003
Page e31



ASSURANCES

1. We have in place the necessary processes and systems to comply with the reporting
requirements should we receive funding under the competition.

2. We will participate, at the request of the Secretary, in any national evaluation of this
program.

3. Services will be supplemental to the education program provided by local schools
attended by the students to be served.

4. Funding will be supplemental to existing sources, such as Johnson O'Malley funding.

5. The availability of funds for supplemental special education and related services ( i.e.,
services that are not part of the special education and related services, supplementary aids
and services, and program modifications or supports for school personnel that are
required to make a free appropriate public education (FAPE) available under Part B of the
Individuals with Disabilities Education Act (IDEA) to a child with a disability in
conformity with the child's individualized education program or the regular or special
education and related aids and services required to make FAPE available under a section
504 plan, if any) does not affect the right of the child to receive FAPE under Part B of the

IDEA or Section 504, and the respective implementing regulations.
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U.S. DEPARTMENT OF EDUCATION OMB Number: 1894-0008
BUDGET INFORMATION Expiration Date: 08/31/2026
NON-CONSTRUCTION PROGRAMS

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under "Project
| Year 1." Applicants requesting funding for multi-year grants should complete all applicable
columns. Please read all instructions before completing form.

Devils Lake Public School District

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Projecza\;ear 1 Projec(tb\)(ear 2 Projeczc\)(ear 3 Projec;(;;ear 4 Projecze\;ear 5 Projeczf;(ear 6 Projec&;;ear 7 T(()r:?l

1. Personnel | 56,455.40| | 60,475.63| | 58,495.83| | 59,516.49| | 60,537.42| | o.oo| | o.oo| | 295,480.77|
2. Fringe Benefits | 26,657.02| | 27,020.69| | 27,384.l9| | 27,747.97| | 28,111.78| | o.oo| | o.oo| | l36,921.65|
3. Travel | 3,316.80| | 3,357.28| | 4,147.12| | 3,538.24| | 4,342.64| | o.oo| | o.oo| | 18,702.08|
4. Equipment | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo|
5. Supplies | 925.00| | 958.00| | 958.00| | 958.00| | l,984.00| | o.oo| | o.oo| | 5,783.00|
6. Contractual | 185,051.25| | 22,191.20| | 10,826.50| | 9,738.56| | ll,l38.25| | o.oo| | o.oo| | 238,945.76|
7. Construction | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo|
8. Other | 18,366.82| | 10,446.69| | 9,837.13| | 9,821.51| | 10,052.25| | o.oo| | o.oo| | 58,524.40|
z-i;:stil_;ifeﬂ Costs | 290,772.29| | 124,449.49| | lll,648.77| | 111,320.77| | 116,166.34| | o.oo| | o.oo| | 754,357.66|
10. Indirect Costs* | 3,692.81| | l,580.51| | 1,417.94| | 1,413.77| | 1,475.31| | o.oo| | o.oo| | 9,580.34|
11. Training Stipends | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo| | o.oo|
;-ZiI)Otal Costs (lines | 294,465.10| | 126,030.00| | ll3,066.71| | 112,734.54| | 117,641.65| | o.oo| | o.oo| | 763,938.00|

*Indirect Cost Information (To Be Completed by Your Business Office): If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:
(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? X]Yes [ ]No
(2) Ifyes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: |07/01/2024 To: [06/30/2025 (mm/dd/yyyy)

Approving Federal agency: IXI ED |:| Other (please specify): | |

The Indirect Cost Rate is %.

(3) Ifthisisyour first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? |:| Yes |:| No  Ifyes, you must comply with the requirements of 2 CFR § 200.414(f).

(4) Ifyou do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
|:| Yes |:| No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.

(5) ForRestricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
|:| Isincluded in your approved Indirect Cost Rate Agreement? Or, |:| Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is |:| %.
(6)  For Training Rate Programs (check one) -- Are you using a rate that:

- PR/Award # S299A28@9A8ded in your approved Indirect Cost Rate Agreement, because it is lower than the
13 ,
[ ] s based on the training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))? Or, Page e]t—ﬁ training rate of 8 percent of MTDC (See EDGAR § 75 562(c)(4))?

ED 524
Tracking Number:GRANT14413650 Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 07, 2025 11:13:47 AM EDT
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