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Abstract

Cook Inlet Tribal Council, Inc. (CITC), in partnership with the Anchorage School
District (ASD), proposes Foundations 2.0, a community-driven project to help Native children
and youth become college-and career-ready by improving educational opportunities and
achievement of Indian children and youth in Anchorage, Alaska. Foundations 2.0 addresses the
absolute priority: it is a Native Youth Community Project focused on the Municipality of
Anchorage, centered on the goal of ensuring that Indian students are prepared for college and
careers, informed by evidence regarding 1) barriers to college readiness, 2) local opportunities,
and 3) local policies, programs, practices, service providers, and funding sources. It develops and
supports opportunities to increase parent involvement in their children’s’ education using
community-based strategies and measurable objectives, and is designed to be implemented as a
partnership between CITC, the tribal education agency serving residents of Anchorage, and the
ASD, the LEA serving the Municipality of Anchorage. It also responds to the following
competitive priority: early childhood education programs that are effective in preparing young
children to make sufficient academic growth by the end of grade 3. Specifically, over 60 months,
CITC will promote the college and career readiness of Indian children in the Municipality of
Anchorage through an innovative effort centered on parent involvement in Grade K-3 classrooms
at two elementary schools serving Alaska Native/American Indian children.

The project will recruit and train 6 parents of Alaska Native/American Indian children to
serve as Parent Educators, and will support them in assisting in their children’s classrooms.
Annually, CITC will provide Foundations 2.0 enrolled parents with 120 hours of CITC’s
Parents As Educators training and support, facilitate weekly opportunities for those parents to
help in K-3 classrooms at participating schools, and host 3 events to encourage school
engagement among additional parents of Alaska Native/American Indian children enrolled at
those schools. Over 5 years, during the school year the project will 1) supplement in-class
instruction in each participating Grade K-3 classroom with at least 1 Parent-as-Educator led
project-based learning opportunity per month, that is supportive of a well-rounded education; 2)
reach 40 Alaska Native/American Indian children in Grades K-3 with in-school or afterschool
parent-supported supplemental learning activities that promote academic excellence, and 3)
develop and deliver, to 100% of participating classrooms, resources to support growth in self-
awareness, self-management, social awareness, and social management that are appropriate to
Grade K-3 Alaska Native/American Indian students. Key activities and outputs are recruit, train
and support 6 Parent Educators annually; provide 2,560 hours of at school support over 60
months per parent educator; provide a total of 28 outreach events and 240 project-based learning
activities over 60 months.

Expected relevant outcomes are 1) an increase in the quantity and quality of school
involvement among parents receiving program services; 2) an increase in the number and percent
of Alaska Native/American Indian students in participating classrooms who demonstrate
sufficient academic growth; and 3) an increase in the number and percent of Alaska
Native/American Indian students in participating classrooms who demonstrate growth in self-
awareness, self-management, social awareness, & social management.
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Note: This proposal responds to two Competitive Preference Priorities, entitling it to up to 3

Competitive Preference points.

e Priority #1 Tribal Lead Applicants: Cook Inlet Tribal Council, Inc. (CITC), Tribal
Organization, is the lead applicant. (2 points)
e Priority #3 Improving Educational Opportunities and Achievement of Indian Children

and Youth Early childhood education programs that are effective in preparing young

children to make sufficient academic growth by the end of grade 3, including kindergarten

and prekindergarten programs, family-based preschool programs that emphasize school
readiness, screening and referral, and the provision of services to Indian children and youth

with disabilities. (1 point)
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(a) Need for project

(1) MAGNITUDE OF NEED: To ensure that Indian students in Alaska’s Municipality of

Anchorage are prepared for college and careers, Cook Inlet Tribal Council, Inc (CITC)! proposes
Foundations 2.0, a Native Youth Community Project to provide services that are effective in
preparing children to make sufficient academic growth by the end of Grade 3.

Assessment of the magnitude of need for this project is based in part on the size of the
Anchorage School District (ASD) Indian student population. Home to 26.8% of Alaska’s Native
population, or 43,020 Alaska Native/American Indian persons, Anchorage has the greatest
proportion (14.8%) of Native American residents of any major city in the nation (United States
Census, 2020). Among ASD students, 18.9% are Alaska Native/American Indian (McDowell,
2019). In 2024/25, 1,577 PK- 3 students were enrolled in the ASD Title VI program (ASD).

We also consider the size of gaps in educational attainment between Indian students, all
ASD students, and outcome targets — set per ESSA requirements, and/or by our community.
Alaska’s target on-time graduation rate is 90%. Across the ASD, since 2018, among Alaska

Native/American Indian students, graduation rates have dropped from 63% to 55%; see Figure 1

(AK DEED). Comparing graduation rates of Fig. 1: ASD 4-Year Graduation Rate

Alaska Native/American Indian students to the ’_._._._‘_.

57% 56% 58% 55% 55%

63%
ASD average reveals a growing gap.

As Figure 2 indicates, Alaska Native/

American Indian ASD graduates enroll in

post-secondary education programs the year

following high school at much lower rates than the ASD student average. In 2021, the most

! in partnership with the Anchorage School District (ASD)— a LEA.

Cook Inlet Tribal Council, Inc.: Foundations 2.0 1

PR/Award # S299A250073
Page e11



recent year for which comparable data is available, Alaska’s rate fell below the rate reported for

Native American post-secondary enrollment nationally: 28% (NCES). This data points to a clear

need for services to better prepare Alaska
Native/American Indian students in the ASD
for college and careers.

(2) GAPS OR CHALLENGES: Foundations

2.0 will address general need to improve

college and career preparedness of Indian

Fig. 2:

ASD Postsecondary Enrollment Rates

33%
26%

o IR 99;
D— 1%

2019 2020

2021 2022 2023 2024

«=@==A|aska Native/American Indian All Students

children in the ASD by addressing specific challenges related to preparing young children to

make sufficient academic growth by the end of Grade 3. For Alaska Native/American Indian

children in the ASD, gaps in services designed to help students catch up by Grade 3 present one

of the greatest challenges to college readiness. CITC has not secured support for new programs

at the elementary school level since our Foundations program funding expired in 2021, and

Project Ki’l, the discontinued ASD afterschool program, which supported Alaska Native

students at 6 schools for almost 10 years, has not been replaced.

At the early education level, low achievement rates of Alaska Native/American Indian

students in the ASD on benchmark assessments predict the disappointing college and career

preparedness rates reviewed in

subsection (1), above. 25.00%

20.00%

Fig. 3 ASD School Readiness

Students meeting 13/13 ADP goals

Specifically, underperformance is

T

MM EEN
already visible across 10.00% - — I 4
kindergarten entry and 3™ grade >00% u I u I u I u I u I u

0.00%
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readiness assessments, conducted during fall semester of kindergarten, show that Alaska Native/
American Indian children in the ASD are consistently less likely to begin school prepared than
the average child. Alaska Developmental Profile data presented in Fig. 3 aggregates assessment
of 13 goals across 5 domains.? Over 6 years, the Alaska Native/American Indian trend has
remained below average and flat, while the district trend improved.

Of particular note, Grade 3 Reading Proficiency scores, a key indicator of academic
readiness and risk (Hernandez, 2012), predict poor high school graduation rates for Alaska
Native/American Indian students currently enrolled in, or entering, the ASD. Direct correlation
between third grade reading proficiency and on-time high school graduation is well-documented;

about 16% of children who are not reading proficiently by the end of Grade 3 do not graduate

from high school on time: a rate 4 Fig. 4 ASD Kindergarten Reading Assessments
Winter 2020-2024 % Low Risk or Advanced
times as great as that for proficient 45%
40% - %
readers (Hernandez, 2012). 35% —=°

30%
Furthermore, less than 20% of students [
20%
15%
10%

5%

0%

who read below grade level attend
college, compared to about a third of

students who read at grade level, and
2020 2021 2022 2023 2024

e A|aska Native/American Indian ss===Title VI All ASD

nearly 60% of students who read
above grade level (Lesnik, et al. 2010). In 2023/24, only 13.82% of Alaska Native Grade 3

students in the ASD tested proficient or advanced in English Language Arts, as compared to
31.30% of all Grade 3 students in the ASD (ASD). Figures 4 and 5 capture the trend in early

reading over the past five years, based on interim assessments of literacy (ASD). Longitudinal

2 Analysis based on custom AK DEED data report, generated 12/18/23.

Cook Inlet Tribal Council, Inc.: Foundations 2.0 3
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data confirms that Alaska Native/ American Indian students start behind; only those entering

kindergarten in 2022 have Fig. 5 CBM Reading Assessments (Grade 2)
Winter 2020-2024: Low risk or Advanced

begun to catch up in Grade 2.3
53%

School discipline data

43%
%
provides more evidence of the oo

0

magnitude of need for targeted

services to support Indian

2020 2021 2022 2023 2024
children enrolled in the ASD e Alaska Native/American Indian ess==Title VI All ASD

during elementary school. Suspended children have lower odds of graduation than non-
suspended children (Ramey, 2019); in the ASD, a trend of disproportionately high suspension
rates for Alaska Native/American Indian middle school students has been evident since at least
2018. In 2022/23, 21.96% of Title VI enrolled middle school students received at least one
suspension, as compared to 18.05% of all middle school students (ASD). Analyzed by incidents,
Title VI middle school students serve over 1/4 of suspensions, though they comprise only
18.31% of middle school students. Table 1 reproduces ASD data. The top 5 causes of

disciplinary action for Title VI-enrolled students were: fighting, dangerous actions, not

cooperating able 1: ASD ¢ ddle DO pension Data
‘ Year # Students | % Students | # Suspensions |% Suspensions | Rate
with school 2022-23 1,275 18.31 697 25.86] 1.4l

personnel, disruptive behavior, and truancy, suggesting a need to increase support for self-
regulation and school engagement before middle school.
Foundations 2.0 will address the challenges detailed above by providing supports, and

opportunities for parent involvement at target ASD elementary schools where Alaska

3 An intervention plan for struggling readers introduced in 2023 may explain the jump in reading
proficiency

Cook Inlet Tribal Council, Inc.: Foundations 2.0 4
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Native/American Indian students struggle to meet academic benchmarks. Parent involvement
strongly predicts high test scores, consistent attendance, improved classroom behavior, and on-
time graduation. It allows “teachers to work collaboratively to evaluate, review, and plan
programs and curriculum that [meet] individual [student] needs ... while examining how to
incorporate each students’ unique identity” (Robertson, 2019). Yet, “there is still a widespread
lack of support for teachers to be able to engage effectively with parents and families” (Antony-
Newman, 2024). Key factors inhibiting Alaska Native/American Indian parent engagement may
involve in-school and out-of-school barriers, such as attitudes of teachers and staff, alienation of
students and parents from school ..., and poverty (Butterfield & Floy). Whereas most research
and policy briefs focus on the school’s role in parent involvement, Foundations 2.0 approaches
the challenge as an opportunity for innovative partnership between a tribal organization and an
LEA, in which the tribal organization takes the initiative to support parent involvement.

The proposed project aligns with State of Alaska, as well as ASD, policies, programs, and
practices. Informed by the Alaska Reads Act, it responds directly to the associated Alaska
Education Challenge goal: Support all students to read at grade level by the end of third grade. It
complements ASD efforts to improve academic outcomes in elementary school, such as the
evidence-based Amplify Core Knowledge Language Arts curriculum adopted in 2023, and the
Alaska Reading Playbook. (The ASD has set a goal for the percent of Grade 3 students proficient
in English Language Arts on the state summative assessment to increase to 46.4% by May 2028.)
It also aligns with an ASD goal to increase the number of students testing as proficient on
mathematics assessments. Finally, Foundations 2.0 complements ASD standards focused on
self-efficacy skills related to individual and group problem solving — covering the domains of

self-awareness, self-management, social awareness, and social management, in schools. To

Cook Inlet Tribal Council, Inc.: Foundations 2.0 5
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support growth in Grades K-3, the ASD uses the researched-based Resolving Conflict Creatively
Program (RCCP) and Second Step. RCCP demonstrates evidence of effectiveness in grades 1-6
and is considered one of the select programs that meet the highest standards of effectiveness.
Second Step rates as demonstrating Tier 1 evidence under ESSA, regarding intrapersonal
(hyperactivity, learning skills) and interpersonal (conduct problems, physical aggression)
outcomes (Grant et al). It also rates as demonstrating Tier III evidence regarding attainment
(absences) and an additional interpersonal domain (social competence). However, neither
program has been tested for evidence of effectiveness with Native American children, suggesting
need for involvement and input from parents of Alaska Native/American Indian children.

(3) NEEDS OF POPULATION: Foundations 2.0 will focus on serving Alaska Native/

American Indian children in grades K-3 enrolled in ASD classrooms, through an “innovative
program related to the educational needs of educationally disadvantaged Indian children and
youth.” As established through data cited in subsections 1-2 above, this student population needs
services to help them catch up to grade level academic expectations.

When supported by opportunities offered through CITC’s supplemental education
programs, Alaska Native/American Indian students thrive academically, despite discouraging
data regarding Title VI enrolled ASD student outcomes. Of particular relevance, CITC’s pilot
Foundations program, field-tested from 2018-2021, prepared parents of Alaska Native/American
Indian students to assist in elementary school classrooms, and provided opportunities for these
parents to lead in-school academic enrichment activities. Foundations generated benefits
identified by principals, teachers, and program staff, such as: connecting parents to other parents,
building connections to and within school, establishing relationships between parents and

teachers, linking students with [academic] and cultural content support, and deepening student

Cook Inlet Tribal Council, Inc.: Foundations 2.0 6
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relationships with culture (McDowell). The project increased student STEM preparedness, the
academic priority at the time of implementation. Foundations 2.0 builds on the pilot’s success.

The proposed project complements and/or leverages opportunities CITC provides in the
local community to best support the full preK-12 continuum. Early literacy/school readiness
(birth to age 5) has been supported since 2018 through La ’a Kenu, funded by the Alaska Native
Education Program, and operated by Clare Swan Early Learning Center, CITC’s early learning
and development department, which also provides Early Head Start Services to eligible Alaska
Native/American Indian families with young children in Anchorage. CITC’s Ilitchuk provides in-
school support to middle school students, and the Schoolyard provides before/after school
programming and credit recovery support to students in grades 7-12, funded through the
Demonstration Grants for Indian Children and Youth, and Alaska Native Education programs,
respectively. Extra support for Alaska Native/American Indian students who are English
Learners is provided through school break camps operated under CITC’s Cultural Connections
project, funded through the Native American and Alaska Native Children in School program.

Foundations 2.0 extends the impact of the many school readiness opportunities sponsored
by the ASD: Count Down to Kindergarten, the Waterford Early Learning Program (rated as
meeting ESSA Tier 1 standards by the What Works Clearinghouse); Play to Learn Playgroups;
and numerous Pre-K classrooms. Schools to receive Foundations 2.0 services were selected in
consultation with the ASD, so as to fill gaps left by limited resources available through Title I
and Title VI programs, and/or to provide supplemental services where the greatest need exists.
Annually, the project is anticipated to serve 40 Alaska Native/American Indian children.

The greatest out of school challenge faced by Alaska Native/American Indian children in

Anchorage is family poverty, and associated issues such as unemployment. In Anchorage, 17%

Cook Inlet Tribal Council, Inc.: Foundations 2.0 7
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(2,868) of Alaska Native/American Indian children live in families with income below poverty
level (US Census Bureau, 2021a). Children raised in poverty are extra likely to show delays in
the self-regulation skills needed for school success, due in part to heightened stress exposure
(Bierman & Motamedi, 2015). Correlations between neighborhood poverty, family poverty, and
poor third grade reading outcomes are widely publicized (Fiester, 2013; Hernandez). Poverty
also compounds challenges to on time high school graduation: students who are both not reading
proficiently by third grade and living in poverty are 13 times less likely to graduate from high
school on time compared to their proficient, more affluent peers (Hernandez). Foundations 2.0
addresses this challenge by providing job-skills training and part-time employment as incentives

for parent involvement; Parent Educators are working paraprofessionals, not unpaid volunteers.

(b) Quality of project design

(1) GOALS, OBJECTIVES, AND OUTCOMES: Foundations 2.0 will pursue the following

ambitious, yet achievable, goals, objectives, and outcomes:

Goal 1: Promote college and career readiness of Indian children in the Municipality of
Anchorage through an innovative community collaborative effort centered on parent
involvement.

Objective 1.1 Over 5 years, 6 parents of Alaska Native/American Indian children enrolled in
Grades K-3 at participating schools receive 120 annual hours of CITC’s Parents As Educators
training and support.

Outcome 1.1 Among parents receiving program services, the quantity and quality of school
involvement increases.

Objective 1.2 Over 5 years, support each Foundations 2.0 Parent Educator with weekly

opportunities during the academic year to assist in ASD K-3 classrooms serving Alaska

Cook Inlet Tribal Council, Inc.: Foundations 2.0 8
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Native/American Indian children.

Outcome 1.2 Among participating parents, involvement in their child’s school is sustained over
time.

Objective 1.3 Over 5 years at each participating school facilitate 14 events to encourage school
engagement among parents of enrolled Alaska Native/American Indian children.

Outcome 1.3 Among parents of Alaska Native/American Indian children attending participating
schools, satisfaction with, and reach of, school engagement efforts increases.

Goal 2: Prepare Alaska Native/American Indian children in target schools in the Anchorage
School District to make sufficient academic growth by the end of Grade 3.

Objective 2.1 Over 5 years, during the school year supplement in-class instruction in each
participating Grade K-3 classroom with at least 1 Parent-as-Educator led project-based
learning opportunity per month, that is supportive of a well-rounded education.

Outcome 2.1 Creativity, critical thinking, and problem-solving skills among Alaska
Native/American Indian students in participating Grade K-3 classrooms increase.

Objective 2.2 Over 5 years, annually, reach 40 Alaska Native/American Indian children in
Grades K-3 in participating classrooms with in-school or afterschool parent-supported
supplemental learning activities that promote academic excellence.

Outcome 2.2 The number and percent of Alaska Native/American Indian K-3 students in
participating classrooms who demonstrate sufficient academic growth increases.

Objective 2.3 Over 5 years, develop and deliver, to 100% of participating classrooms, resources
to support growth in self-awareness, self-management, social awareness, and social
management that are appropriate to Grade K-3 Alaska Native/American Indian students.

Outcome 2.3 The number and percent of students eligible for program services in participating

Cook Inlet Tribal Council, Inc.: Foundations 2.0 9
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classrooms who demonstrate growth in self-awareness, self-management, social awareness,
and social management increases.

(2) COMMUNITY ENGAGEMENT AND INPUT: CITC ensures that our educational projects are

appropriate to successfully address the needs of Alaska Native/American Indian children through
ongoing community engagement and input. We participate in a formal Tribal Consultation with
the ASD Indian Education Department on an annual basis. We also check in on a monthly basis
to inform continuous improvement strategies throughout a project period of performance.

CITC consults, on at least a quarterly basis, with our community’s Native Education
Committee (NEC), comprised of members who are elected by parents who have children
enrolled in the ASD. Because the Anchorage School Board is not composed of a majority of
American Indian/ Alaska Native persons, CITC exercises the option to have the ASD NEC serve
as its Indian Education Committee, per 25 CFR Sec. 273-15(a). Each year, CITC informs the
NEC of current grants and activities under our integrated P.L. 102-477 plan. This information
exchange allows the NEC to recommend to support current CITC activities, or recommend
creating and funding new programming. The relationship supports efficiency in infrastructure
and programming that enhances strategic planning, maximizing partnership opportunities.

More broadly, guidance articulated through Anchorage Realizing Indigenous Student
Excellence (ARISE), a major initiative that engaged community leaders from 2012-2019,
informs Foundations 2.0 goals, objectives, and outcomes. ARISE involved Alaska Native
parents and elders, alongside representatives of local organizations. ARISE identified long-term

community-defined desired outcomes and indicators of student success (McDowell, 2019).

ARISE Outcome Indicator #2: The percentage of Alaska Native students proficient in reading on

the statewide assessment at the end of third grade is reflected in Foundations 2.0’s second goal.

Cook Inlet Tribal Council, Inc.: Foundations 2.0 10
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CITC also incorporates community input in periodic assessments of our program impacts.
A 2024 report on the impact of CITC’s cultural education programming is directly relevant to the
proposed project design. It was prepared in response to a CITC Board mandate, which in turn,
responds to the Future Ancestors Project: a statewide Alaska Native education model analysis
commissioned by the Alaska Department of Education and Early Development, and conducted in
2022 by CITC in partnership with tribes and LEAs. This report is based on surveys developed by
members of CITC’s leadership team and a consultant, in discussions with an Elders council and a
parent/participant/educator council. It incorporates feedback from 90 Alaska Native/American
Indian parents, 31 educators, and 40 Alaska Native/American Indian youth, who had participated
in our programs. The report confirms that our cultural programming leads to improved academic
outcomes, increases academic engagement, and increases well-being. It also finds that youth
want more opportunities to connect with culture and community. This feedback informs the
strategy of supporting parent involvement in the education of Our children.

Finally, feedback from our community regarding the Foundations pilot, informs the
proposed project design. Parents of Alaska Native/American Indian children and school
administrators requested that we initiate Parent-As -Educator services starting in kindergarten,
rather waiting until Grade 3. Independent, continued evaluation findings recommend program
continuation or expansion, based on a series of interviews and focus groups conducted with
project staff, school administrators, and participating ASD teachers (McDowell, 2020).

Analysis of community-level data, including input from parents and families of Indian
children, will inform continuous improvement strategies, per the project evaluation plan.

(3) EVALUATION DESIGN WILL RESULT IN INFORMATION TO GUIDE POSSIBLE REPLICATION:

Foundations 2.0 evaluation is intentionally designed to yield information (gathered or generated
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in the course of service provision) that could guide-replication. The Foundations 2.0 evaluation
will generate sufficient performance data to evaluate the effectiveness of the program approach
and implementation strategies, by using outcome-based mixed methods of quantitative and
qualitative data collection and analysis. Data will be collected quarterly with performance reports
prepared yearly. The evaluator and key program personnel will develop instruments and
protocols for collecting data at project start up. Reports will be available quarterly and compiled
for a yearly performance report. The information collected through the evaluation will be used to
monitor program progress, ensure feedback and continuous data driven improvement in the
operation of the proposed program, and provide accountability information both about success at
the initial sites and effective strategies for replication in other settings. The program model,
implementation, and adjustments made for improvement will be studied and articulated in
quarterly and yearly performance reports over the period of the grant. The final report will
describe in detail a replicable demonstration of the grant program components and effective
strategies suitable for replication or testing in other Native American communities.

(4) DESIGN AND DOCUMENTATION PROCEDURES: Foundations 2.0 design addresses the

absolute priority; it is a Native Youth Community Project focused on the Municipality of

Anchorage, that is centered on the goal of ensuring that Indian students are prepared for college
and careers, and informed by evidence (presented in Section (a) Project Need) regarding 1)
barriers to college readiness, 2) local opportunities, and 3) local policies, programs, practices,
service providers, and funding sources. It focuses on opportunities to increase parent
involvement in K-3 education using community-based strategies and the measurable objectives
identified in subsection (b)(1) above, and is designed to be implemented through a partnership

between CITC, the tribal education agency serving the Anchorage area, per the .S.D.E.A.A., and
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the ASD, the LEA serving the Municipality of Anchorage. It also responds to the following

competitive priority: early childhood education programs that are effective in preparing young
children to make sufficient academic growth by the end of grade 3.

Foundations 2.0 will recruit and train 6 parents of Alaska Native/American Indian
students to serve as Parent Educators, and will supervise and support them assisting in Grade K-
3 ASD classrooms. CITC’s Parent Resource Coordinators (2.0 FTE) will coordinate with school
administrators and classroom teachers, as well as recruiting, training, and supervising Parent
Educators, ensuring that they have resources needed to succeed in their roles. Six classrooms

across 2 schools will be able oundatio 0 Outp

YL | Y2 | Y3|Y4|Y5]| Total
Parent Educators trained 6 6 6 6 0 30
Training hours per parent 120 | 120 | 120 | 120] 120, 600
In school hours per parent* | 280 [ 600 | 600 | 600 480 2,560

served annually. Table 2

identifies key outputs.®

Specific classrooms o be Outreach events (total) 4 6 6 6 6 28
P PBL Activities (total) 24| 54| 54| 54 54 240
Students served (total) 40| 40| 40| 40 40 200

served will be determined

at project start up, based on current staffing, resources, and enrollment levels.

Reliable recruitment pathways established through the Foundations pilot will be activated
during Q1 of program implementation. Parent Resource Coordinators work closely with school
front desk and teaching staff to communicate program opportunities to parents, as well as
recruiting during outreach and school engagement activities in-person, in print, and on-line.

Foundations 2.0’s Parent-as-Educator training component is supported by the Parent
Educators Handbook developed by CITC through the Foundations pilot. Training will be

delivered by the Parent Resource Coordinators, supported by the leveraged CITC Youth

4 Includes lesson prep time at CITC
5 Variability in annual outputs reflects variability in the number of weeks of active programming, due to
inconsistency between the federal fiscal year and the academic year.
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Counselor, Cultural Advisors, and Denelchin Lab staff. Parent Educators will spend 4 hours a
week in training at CITC’s Denelchin Lab, for a total of 120 training hours annually. Training
topics include self-efficacy interventions, literacy and math pedagogy, project-based learning
strategies, and use of CITC’s Fab Lab, as well as trainings directly aligned with ASD practices
and instructional platforms. Training outcomes will be assessed by the Parent Resource
Coordinator and Program Manager based on individual portfolios.

Each Parent Educator will spend 16 hours per week in an assigned classroom or
preparing instructional activities, under the supervision of a Parent Resource Coordinator.
Responsibilities range from assisting individual teachers with tasks such as helping with book
fairs and assemblies, to working with small groups of students and/or with students one-on-one.
Once a week, each Parent Educator will lead a project-based in-class activity supportive of math
preparedness, literacy, and/or a well-rounded education. Specific activities will vary with the
needs and teaching style of individual teachers. Examples from the pilot project are: an Iditarod-
themed Math unit; learning geometry through mask making; All About Salmon; Moose Cycles;
making and using Story Knives; Star Navigation and constellations; Raven tales and associated
craft projects; Dance Fans. CITC’s Youth Education department maintains an activity bank, and
staff are able to build customized learning kits. In addition, 3-D printing and laser cutting
equipment previously installed in schools can be leveraged to produce resources. Parent
Educators will also act as ambassadors to the larger parent community by assisting at leveraged
outreach events, such as school family nights, STEM nights, Parent Teacher Club meetings, and
events such as Spelling Bees, Battle of the Books, and Holiday Bazaars.

Documentation and analysis of project activities and results will be integral to evaluating

the effectiveness of program strategies, and will inform modification and improvement in
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program implementation on a quarterly and yearly basis. The leveraged Data Analyst will
coordinate documentation of project activities and results, organizing and assembling data for
review, analysis and reporting by the Evaluator on a quarterly basis. Parent Resource
Coordinators will collect required documentation, track data on a continuous basis, and report
this data to the Data Specialist on a weekly basis. Parent Educators are responsible for reporting
their activity to the Parent Resource Coordinator on a daily basis. At project startup the project
planning team (Project Director, Program Manager, Data Analyst) will meet with the Parent
Resource Coordinators and Evaluator to establish and test reporting protocols, including creating
the relevant database queries. Over 23 years of partnership with the ASD, mechanisms for
documenting project activities and results, including accessing and protecting student data, have
been refined and are highly functional. Ms. Bailey will ensure feedback and continuous
improvement in the program operations through regular communication with program personnel
and the Evaluator. The Program Manager, Ms. Kashatok, meets with staff weekly.

Table 3 lists proposed staffing levels and responsibilities. Table 4 indicates how project

Table 3: Foundations 2.0 Staffing Plan

Position FTE Responsibility
L. Bailey, Project Director lever | Supervise program, budget, & quality assurance
N. Briggs, Data Analyst aged | Coordinate data collection & data entry

P. Kashatok, Program Manager | 0.25 | Staff oversight, project management, coordination
w/partners, & monitoring of program outcomes
Parent Resource Coordinator 2.0 | Recruit, train, support & supervise parents; coordinate
w/ASD admin. & teachers

milestones will be accomplished. Based on 23 years of ASD partnership, and 3 years of pilot

programming, the timeframes are realistic.

Table 4: Foundations 2.0 Timeline

YEAR 1
Key Activities Milestones Responsible Staff Timeframe
Recruit & Hire Program fully staffed Director, Program Manager; Within 45
PRCs days of award
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Confirm ASD Supervision & comms. Program Manager, Director Within 45
agreement plan, schedule approved days of award
Finalize Documentation plan Program Manager, Data Month 1-3
documentation plan approved & tested Analyst, Evaluator, PRC
Implement Parent Parent Educators on- Program Manager, PRC Within 45
Recruitment Plan boarded days of award
Attend required OIE training completed Director, Program Manager, + Within 45
meeting 2 key staff days
Implement Parent Parent Educators trained ~ PRCs, Counselor, YE Support Month 3-12
Training Activities Staff
Facilitate in-school  In-school support Parent Educators, PRC Month 4-8
support delivered &11-12
Deliver Project Activities designed, Parent Educators, PRC Month 4-8
Based Learning resourced & facilitated &11-12
Deliver Community Opportunities identified, = Parent Educators, PRC Month 4-12
Outreach resourced, facilitated
Evaluate program;  Annual and quarterly Director; Evaluator, Program  Quarterly
complete reporting  reports completed Manager; Data Specialist

YEAR 2-5
Continue Parent Parent Educators on- Program Manager, PRCs Month 13-50
Recruitment boarded
Continue Parent Parent Educators trained =~ PRCs, Counselor, YE Support Month 13-56
Training Staff
Continue in-school  In-school support Parent Educators, PRC Month 13-56
support delivered
Continue PBL PBL delivered Parent Educators, PRC Month 13-56
Deliver Community Events facilitated Parent Educators, PRC Month 13-56
Outreach
Evaluate program;  Quarterly, annual and final Director; Program Manager; ~ Month 13-60
complete reports reports completed Data Analyst, Evaluator
Align with CITC Ongoing funding Director; Program Manager Annually
Sustainability Plan  identified

(5) DEMONSTRATES A RATIONALE: Four key project components — CITC’s Parents-As-

Educators intervention, Parent Involvement practice, Project-Based Learning practice, and Self-

Efficacy Skill Programming practice — are informed by evaluation findings and/or high-quality

research suggesting that they are likely to improve the relevant outcomes. As depicted below,

CITC’s Parent’s as Educators intervention (Key Component #1) is likely to increase parent

involvement (Relevant Outcome #1). Parent Involvement (Key Component #2) is likely to

contribute to an increase in the number and percent of students who demonstrate sufficient
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academic growth by Grade 3 (Relevant Outcome #2), especially reinforced by Key Component
#3: Project Based Learning. Parent involvement is also likely to contribute to an increase in the
number and percent of students who demonstrate growth in Self-Efficacy Skills (SES),

especially when reinforced by Key Component #4: targeted Self Efficacy Skill programming.

Key Component #1 Relevant Outcome #1
Parent Involvement Increased Parent Involvement

Intervention

Key Component #2
Parent Involvement

Key Component #3
Project Based Relevant Outcome #2

Learning Increased Academic

Increased SES Growth

Parents as Educators: The proposed project adapts CITC’s Foundations program (2018-

Key Component #4

Relevant Outcome #3 :
SES Programming

2021), which built on the work of several elementary school projects conducted by a CITC-led
partnership with the ASD from 2006-2012. Foundations adapted the Parents as Mentors model
for implementation in Alaska; Parents as Mentors was field-tested with positive evaluations in
Roaring Fork School District in Colorado. The Colorado project, Valley Settlement, active since
2011, trains parents as classroom supports, increasing the engagement within schools of parents
and families who previously felt disenfranchised and disconnected. Valley Settlement 2017/2018
teacher outcomes support the value of having a Parent Mentor work in classrooms: 97% agree
the Parent Mentor could connect with students through a shared culture, 94% feel the Parent
Mentor was effective in helping to support student learning; and 88% agree the Parent Mentor

increased their own teaching effectiveness. Participating teachers report improved: behavior/
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conduct; effort related to class work; resiliency with challenging academic tasks; and attitude
toward learning (Tompkins. 2018). The highest gain (81%) was increased student resilience in
response to challenging academic tasks (Valley, 2019).

CITC’s Foundations outcomes show an increase in parent engagement and leadership
with school activities beyond those directly facilitated through Foundations, such as: community
nights, spelling bees, book fairs, community clean-up, a parent/teacher club, and increased
parent- teacher/administration interaction (Martinez, 2020). Outcomes also show increased
parent engagement with at-home learning among parent educators, such as direct transfer of
classroom strategies to homes. Additional Foundations evaluation finds the program generates
benefits that participating schools would not otherwise have, such as STEM resources, and
classroom aid. Other reported benefits are the visibility of Alaska Native role models at school,
improved trust between families and school, and increased student interest in science and math
(McDowell, 2020). Benefits occur across school, teachers, students, and parent educators. Parent
educators bring more value to teachers than short-term classroom volunteers (McDowell, 2020).

Parent Involvement: Meta-analytic research supports Foundations 2.0’s core strategy:
“When parents become involved ... in the classroom, they build ... networks that can provide
useful information, connections to school personnel ... or strategies for enhancing children’s
achievement” (Barger, et al 2019). Findings “underscore the utility of parent involvement in
children’s schooling, other than in the homework context, to support ... adjustment in academic
and other contexts” (Barger et al). Meta-analysis of studies yielding sufficient quantitative data
confirms that parent involvement affects academic achievement (ATES, 2021). Findings of a
synthesis study show that the average effect size of the relationship between parent involvement

and academic achievement is positive and at the medium effect size level (ATES, 59). Findings
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support impact on key areas of learning; mathematics achievement (Fiskerstrand, 2022; ATES);
science achievement (ATES; Bhanot & Jovanovic, 2009; Zhang, 2018); and literacy. Specific
findings regarding literacy link early involvement to greater and longer lasting impacts (Senechal
& LeFevre, 2002, 2008; Mullis, Mullis, Cornille et al., 2004). Parent involvement in literacy
practices is a more powerful force than other family background variables (Flouri & Buchanan,
2004). Parent involvement also impacts positive classroom behavior (ATES; Melhuish, Sylva,
Sammons et al., 2001).

Research specific to Native American students finds that the factor most correlated with
student success was the “school’s effort to engage parents, families and communities in the
school, outweighing even school leadership, teacher quality and curriculum”; “Schools in which
Native students are doing well have parent groups who volunteer, host family dinners, carpool,
present in the classroom, guide educational programming, and recruit and recommend staff to
school leaders”(ICT 2018). Though early research on American Indian parent engagement found
a pattern of disengagement from the school system (Sheley, 2011), more recent research finds
parents who are engaged in their children’s learning, with aspirations for them that include
graduating from high school and attending college (Sheley, 2011; Chavers, 2000).

Project Based Learning: Project Based Learning (PBL), rooted in the “learning by
doing” approach of John Dewey, has been defined as a learner and task-centered mode of
teaching and learning which results from a joint process of discussion between all participants
(Legutke and Thomas, 1991), and “an instructional approach that contextualizes learning by
presenting learners with problems to solve or products to develop” (Moss & Van Duzer, 1998).
PBL encourages creativity, critical thinking, collaboration, self-study, and other skills. Thomas

uses 5 criteria to define PBL: projects are 1) “central, not peripheral to the curriculum”; 2)

Cook Inlet Tribal Council, Inc.: Foundations 2.0 19

PR/Award # S299A250073
Page e29



“focused on questions or problems that ‘drive’ students to encounter (and struggle with) the
central concepts and principals of the discipline”; 3) designed to “involve students in a
constructive investigation”; 4) “student-driven to some significant degree”; and 5) “realistic, not
school-like” (Thomas & Mergendoller, 2000).

PBL is rated as a promising practice for effectiveness in improving students’ outcomes
(Condliffe et al, 2017). It is supported in the literature as positively impacting student learning,
especially student interest in and passion for science (Condliffe, et al 2017). Studies found
positive effects associated with the use of PBL curricula in science (Krajcik, et al 2022).
Evidence for its effectiveness in math and literacy classes is more limited. Some studies in
schools have pointed to positive effects of PBL on students’ engagement, motivation, and beliefs
in their own efficacy (Condliffe et al). PBL is supported by mixed method, quasi-experimental
and quantitative studies as an effective means of teaching content information and related skills
(Holm, 2011). One study of PBL revealed “a positive effect on low-ability students, who
increased their use of critical-thinking skills including synthesizing, evaluating, predicting, and
reflecting by 446%, while high-ability students improved by 76%” (Horan et al., 1996). Several
studies with positive outcomes include populations in the Grade K-3 range.

Teachers, parents, and students report widespread approval of self-directed, project-based
learning with the support of new and innovative technology that allows students to learn in new
and innovative ways (Gallup 2019, p. 2). About half of parents say it is “very important” that
their child come up with their own ideas about how to solve problems (51%) and that they try
different ways of doing things, even if they might not work (49%). And 64% of teachers and
parents believe critical thinking is one of students’ most important learning outcomes.

Furthermore, a national study that included questions about the extent to which use of
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technology can be combined with PBL to support positive student outcomes found that teachers
rate project-based, technology-enabled assignments as better for a wide range of student
outcomes. More than 80% of teachers say projects that incorporate technology in transformative
ways are better than traditional assignments for personalizing students’ learning, giving them
ownership over learning and helping them connect it to the real world (Gallup). Foundations 2.0
is ideally positioned to enhance project-based learning with age-appropriate 21% Century
technology skills by leveraging STEM enrichment equipment installed in participating schools,
and teachers who were trained on its use, through CITC’s Alaska Fabri-culture Labs program —
funded through the Alaska Native Education Program. CITC operates the Denelchin Lab, which
houses equipment such as 3-D printers and laser cutters, enabling staff to custom-design and
produce activity kits in quantities sufficient for use in elementary school classrooms.

Self-Efficacy programming: Studies demonstrate that evidence-based programs focused
on self-efficacy (e. g. age-appropriate life skills) produce positive impacts on children’s
development in the areas of school engagement, interpersonal relationships, behavioral
adjustment, and academic success (Bierman, Greenberg & Abenavoli, 2016). Benefits are greater
for children with delays in skill development linked to early disadvantage (Bierman, Greenberg
& Abenavoli, 2016). “Strong correlation between [self-efficacy] development and school and life
success... points [to] the urgency of leveraging opportunities to ... address behavioral concerns
early” (Williams and Lerner, 2019). Comprehensive models, like those used in the ASD, present
a scope and sequence for learning and a logic model that incorporates developmental theory and
balances interpersonal and intrapersonal competencies (National, 2017; CASEL).

Programs used in ASD K-3 classrooms meet rigorous evidence-based criteria. Second

Step rates as demonstrating Tier 1 evidence regarding both intrapersonal (hyperactivity, learning
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skills) and interpersonal (conduct problems, physical aggression) outcomes. It rates as
demonstrating Tier III evidence regarding Attainment (absences) and additional Interpersonal
domains (social competence) (Grant, et al 2017). Results from multiple randomized control
trials support the Second Step Elementary program effectiveness at reducing problem behaviors
and emotional distress, as well as improving positive social behaviors. Second Step Elementary
has demonstrated effectiveness with students at risk for behavioral challenges (CASEL). The
Resolving Conflict Creatively Program (RCCP) is characterized by a comprehensive, multi-year
strategy for preventing violence that improves school success for all children. Developed for
New York City public schools, RCCP now serves over 400 schools in 16 urban, suburban, and
rural school districts nationally. Local sites have evaluated RCCP effectiveness, and how well
RCCP met local goals and objectives, with sufficient similarity across results to determine that
RCCP is effective (Selfridge, 2004). However, because neither model used by the ASD is tested
for the proposed project target population® Foundations 2.0 will supplement ASD teacher
practice with training of parents, intervention of counselor, as necessary, and development of
resources needed to modify the ASD program to be appropriate for students who will be served.

The logic model below outlines Foundations 2.0 inputs, activities, and outcomes.

Table S: Foundations 2.0 Logic Model

Inputs Activities Outcomes
« Parents of Alaska Provide Parents as Educators Among parents receiving
Native/American Indian | training to 6 parents of Alaska program services, the quantity
children Native/American Indian children | and quality of school
« CITC (Tribal in Grades K-3 annually involvement increases.
Organization) (Relevant Outcome #1)
v’ Staff (2 Parent
Resource Support opportunities for Parent | Among participating parents,
Coordinators, Educators to assist in ASD K-3 involvement in their child’s
Counselor, Program | classrooms serving Alaska school is sustained over time.
Manager, Data Native/American Indian

¢ See pg.casel.org/review-programs/
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Specialist)

v’ Denelchin Lab
facility

v" Project Based
Learning activity
kits

v’ Foundations pilot
model

v’ Parents as
Educators training
curriculum

« ASD (LEA)

v' 6 K-3 classrooms &
teachers

v’ Alaska Native/
American Indian
Grade K-3 students

v" Family nights

v' Installed Fab Lab
equipment & trained
teachers

v’ Second Step

v' RCCP

« Evaluation instruments

& methods

v" Interim Benchmark
Assessments

v' MAP Benchmark
Assessments

v" Goldstream Group

children.

Facilitate events to encourage
home/school connection among
parents of Alaska Native/
American Indian children
enrolled at participating schools

Supplement in-class instruction
in participating classrooms with
Parent-as-Educator led project-
based learning opportunities
supportive of a well-rounded
education

Provide in-school or afterschool
parent-supported supplemental
learning activities that promote
academic excellence

Develop and deliver resources to
support growth in self-
awareness, self-management,
social awareness, and social
management that are appropriate
to Alaska Native/American
Indian students enrolled in
participating K-3 classrooms.

Satisfaction with, and reach of,
school engagement efforts
increases among parents of
Alaska Native/American
Indian children at participating
schools.

Among Alaska Native/
American Indian students in
participating Grade K-3
classrooms, creativity, critical
thinking, and problem-solving
skills increase.

The # & % of Alaska Native/
American Indian students in
participating classrooms who
demonstrate sufficient
academic growth increases
(Relevant Outcome #2).

The # & % of students eligible
for program services who
demonstrate growth in self-
awareness, self-management,
social awareness, & social
management increases
(Relevant Outcome #3).
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(d) Quality of the project evaluation or other evidence-building
(1) METHODS: Goldstream Group will assess program effectiveness, guide continuous
improvement, and support replication and sustainability using an outcomes-based evaluation

framework (Fitzpatrick, Sanders, and Worthen, 2004) to assess how well Foundations 2.0

contributes to parent involvement in K-3 classrooms, and how that involvement impacts

students’ academic growth. The evaluation will address formative evaluation questions:

1. How does Foundations 2.0 increase parent engagement, leadership, and involvement in K-3
classrooms and school activities? Do parent educators increase their knowledge of classroom
support strategies? Do teachers feel that they have increased capacity to address
individualized student needs? Do parents feel a stronger parent-school relationship and trust?

2. How effectively does Foundations 2.0 improve student academic engagement, creativity,
critical thinking, and self-regulation skills through project-based supplemental learning
opportunities? What aspects of the project contribute to creativity and critical thinking skills?

What aspects of the project help students to improve their self-regulation and social skills?
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3. What impact does the project have on students’ academic achievement and school success,

particularly regarding reading proficiency, STEM interest, and disciplinary incidents? What

project aspects support improved math/literacy proficiency and/or STEM interest?

The evaluation will also address summative evaluation: To what extent does the project

contribute to parent involvement in K-3 schools (e.g., culture of collaboration between schools

and Alaska Native families, sustained parent engagement) and how that contributes to students’

academic growth (e.g., increased academic engagement and personalized learning)? Tables 6 and

7 present the evaluation indicators, metrics, data collection, and analysis methods.

Indicators

ADIC ©
",
C cadc D, & O C C

Metrics

0q0€C
545

"
'Oare

Data Collection/Analysis

Parent engagement
activities implemented
as planned

# of parents trained annually; # of
hours of training completed per
parent; # of in-school hours per
parent; # of small group/individual
student support sessions

Staff document & provide to
evaluator quarterly. Analysis
will use descriptive statistics
& content analysis.

School engagement
events

# of event facilitated annually; # of
families engaged per event.

Staff document & provide to
evaluator quarterly. Analysis
will use descriptive statistics.

Parent Educators report

# and % of Parent Educators who

that professional report that PD was interactive,
opportunities reflect best | content focused, collegial, useful
practices

Parent educators are
satisfied with
professional learning
opportunities

# and % of Parent Educators who
report satisfaction with professional
learning experiences

Parent Educators learn
new strategies to support
students in classrooms,
provide school
engagement events, &
lead PBL activities

# and % of Parent Educators who
report learning new strategies; # and
% of strategies that are related to
identified needs; # and % of Parent
Educators who report implementing
new strategies

Parent educator surveys
disseminated after
professional learning
opportunities & at end of each
semester. Analysis will use
descriptive & inferential
statistics & content analysis.

Parents are satisfied/
engaged with school
engagement events

# and % of parents who attend a
school engagement event and report
satisfaction

Post school engagement event
survey. Analysis will use
descriptive & inferential
statistics & content analysis.

Parents feel a stronger

# and % of parents who report feeling

SCCS results for
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relationship with their
child’s school

confident in their ability to work with
the school to support their child’s
needs; # and % of parents who report

family/school partnership
questions. Analysis will use
descriptive & inferential

they have been involved in
school/district decision-making

statistics & content analysis.

Teachers report
improved capacity to
address individualized
student needs

educator who report improved

needs of their students.

# and % of teachers with a parent

capacity to address the individualized

Teacher surveys disseminated
at end of each semester.
Analysis will use descriptive
& inferential statistics &
content analysis.

Indicators

Table 7: Measurement of stud
Metrics

Data Collection/Analysis

Students attend
supplemental learning
activities

# and % of students who attend
supplemental learning activities

Students engage in
small group/individual
student support
sessions

# & % of students who
participate in small
group/individual student
sessions in their classroom

Staff documentation of activities will
be provided quarterly to evaluator.
Analysis will use descriptive statistics
and content analysis.

Students are engaged
with project activities
(classroom &
afterschool)

# & % of students reporting: a)
behavioral engagement (e.g., |
participated..., b) emotional
engagement (e.g., [ was
interested ...); & ¢) cognitive
engagement (e.g., [ asked ... or
tried to understand ...)

Student post-only survey
disseminated after afterschool
activities & at end of each semester
for classroom activities, with teacher
and/or parent educator assistance.
Analysis will use descriptive statistics
& content analysis.

Students report
improved self-
regulation & social
skills

# and % of students who report
improved skills over baselines

by school; baselines set for the
2024-2025 school year

SCCS results for student self-efficacy
questions. Analysis will use
descriptive and inferential statistics
and content analysis.

Participating schools
report fewer
disciplinary incidents
year over year

# and % of disciplinary
incidents by school and overall,
annually

School disciplinary incident records.
Analysis will use descriptive &
inferential statistics to show changes
by school, overall & compared to
other ASD schools.

Participating schools
demonstrate improved
math and reading
proficiency annually

# and % of 3" grade students
whose MAP scores are in the
average or above range

Interim benchmark assessment &
annual MAP results for math &
reading. Analysis will use descriptive
Statistics to compare participating
school & non-participating schools
in the ASD overall, annually.

(2) EVALUATION WILL PROVIDE GUIDANCE: Evaluation findings will be presented in a

comprehensive report suitable to provide guidance about effective strategies suitable for
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replication or testing and potential implementation in other settings. The report will begin with
an executive summary highlighting major findings and actionable recommendations. It will
detail the evaluation objectives, methodology, data sources, and analytic procedures to ensure
transparency and credibility. Findings will be presented clearly, using a combination of narrative
explanations, tables, and graphics, such as charts or graphs, to enhance understanding. Results
will be contextualized, discussing both strengths and areas for improvement, and any limitations
encountered during the evaluation process. To maximize impact, we will offer a summary of
practical recommendations and, if appropriate, present the findings in meetings or workshops to
facilitate discussion and support informed decision-making.

(3) EVALUATOR QUALIFICATIONS: Angela Larson, President and Principal Consultant,

Goldstream Group, Inc., brings over 2 decades experience conducting evaluations of similar
methodology as proposed, including numerous evaluations of programs serving the proposed
population in Alaska’s public schools. Her portfolio includes evaluations of Department of
Education-funded programs implemented by the Yukon-Koyukon School District, the
Association of Interior Native Educators, the Central Council of Tlingit and Haida Indian Tribes
of Alaska, the Galena City School District, and the Juneau School District. Please see the resume
included in the attached resume packet for further details.

Ms. Larson holds an Evaluation Certificate through the University of Minnesota,
maintains membership in the American Evaluation Association and Alaska Evaluation Network,
and has a current Human Subjects Research Certification. Related subject area training includes
an Alaska Teaching Certificate, Type A-Secondary Education, and a MA in Political Science.
Before launching the Goldstream Group, she developed and analyzed programs for the Fairbanks

Native Association, and the Fairbanks North Star Borough School District.
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Budget Narrative File(s)

* Mandatory Budget Narrative Filename: |12 34-Budget Narrative.pdf |

Add Mandatory Budget Narrative | | Delete Mandatory Budget Narrative | | View Mandatory Budget Narrative |

To add more Budget Narrative attachments, please use the attachment buttons below.
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U.S. DEPARTMENT OF EDUCATION OMB Number: 1894-0008
BUDGET INFORMATION Expiration Date: 08/31/2026
NON-CONSTRUCTION PROGRAMS

Name of Institution/Organization Applicants requesting funding for only one year should complete the column under "Project
| Year 1." Applicants requesting funding for multi-year grants should complete all applicable
columns. Please read all instructions before completing form.

|Cook Inlet Tribal Council, Inc.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Project Year 6 Project Year 7 Total

@) (b) (© (d) (e) () (9) (h)
1. Personnel | 141,000.00| | 146,640.00| | 152,506.00| | 158,607.00| | 164,951.00| | | | | | 763,704.00|
2. Fringe Benefits | 53,580.00| | 55,723.00| | 57,952.00| | 60,271.00| | 62,681.00| | | | | | 290,207.00|
3. Travel | 8,000.00| | 2,ooo.oo| | 2,000.00| | 2,ooo.oo| | 2,ooo.oo| | | | | | 16,000.00|
4. Equipment | 12,000.00| | o.oo| | o.oo| | o.oo| | o.oo| | | | | | 12,ooo.oo|
5. Supplies | 31,000.00| | 11,000.00| | 6,000.00| | 4,ooo.oo| | 1,500.00| | | | | | 53,500.00|
6. Contractual | 15,000.00| | 15,000.00| | 15,000.00| | 15,ooo.oo| | 15,ooo.oo| | | | | | 75,ooo.oo|
7. Construction | o.oo| | o.oo| | o.oo| | 0 oo| | 0 oo| | | | | | o.oo|
8. Other | 123,420.00| | 164,276.00| | 166,832.00| | 164,489.00| | 152,853.00| | | | | | 771,870.00|
3:T0t31| g)irect Costs | 384,000.00| | 394,639.00| | 400,290.00| | 404,367.00| | 398,985.00| | | | | | 1,982,281.00|

ines 1-

10. Indirect Costs* | 97,993.00| | 91,255.00| | 92,976.00| | 94,997.oo| | 97,100.00| | | | | | 474,321.00|
11. Training Stipends | | | | | | | | | | | | | | | |
1921-1)“3' Costs (lines | 481,993.00| | 485,894.00| | 493,266.00| | 499,364.00| | 496,085.00| | | | | | 2,456,602.00|

*Indirect Cost Information (To Be Completed by Your Business Office): If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:
(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IXI Yes D No

(2)  Ifyes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: [10/01/2023 To: [09/30/2024 (mm/dd/yyyy)

Approving Federal agency: D ED IXI Other (please specify): |D6partment of the Interior

The Indirect Cost Rate is %.

(3)  Ifthisis your first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? D Yes D No  If yes, you must comply with the requirements of 2 CFR § 200.414(f).

(4)  If you do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
|:| Yes |:| No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.
(5)  For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
|:| Is included in your approved Indirect Cost Rate Agreement? Or, |:| Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is I:I %.

(6)  For Training Rate Programs (check one) -- Are you using a rate that:

PR/Award # S299A28@Rddded in your approved Indirect Cost Rate Agreement, because it is lower than the
- 3 ,
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Name of Institution/Organization
- - Applicants requesting funding for only one year
Cook Inlet Tribal Council, Inc. should complete the column under "Project Year 1."
Applicants requesting funding for multi-year grants
should complete all applicable columns. Please read
all instructions before completing form.
IF APPLICABLE: SECTION D - LIMITATION ON ADMINISTRATIVE EXPENSES
(1) List administrative cost cap (x%): |:|
(2) What does your administrative cost cap apply to? |:| (a) indirect and direct costs or, D (b) only direct costs
Budget Categories Projec;ca\)(ear 1 Projec(tb\)(ear 2 Projec;cc\)(ear 3 Projeca;ear 4 Projec;ce\;ear 5 Projec;cf;(ear 6 Projec;cg\;ear 7 T(()r:?I
1.Personnel | 9,150 00|| 9 516.00|| 9 896.70| | 10,292. 65|| 10,704. 35|| || || 49,559, 70|
Administrative
2. Fringe Benefits | 3 477.00| | 3 616.08| | 3,760.75| | 3,911. 21| | 4,067. 65| | | | | | 18,832. 69|
Administrative
3. Travel Administrative | 1 000.00| | 1 000.00| | 1 000.00| | 1,000. oo| | 1,000. oo| | | | | | 5,000. oo|
 Raminiratve | I I I I I I I |
" hamimsate | I I I I I I I |
6. Other Administrative | 6 985.74| | 7,145.17| | 7,311.00| | 5,483, 48| | 5,662. 81| | | | | | 32,588. 20|
7. Total Direct Administrative | 20 612.74| | 21 277.25| | 21 968.45| | 20,687. 34| | 21,434, 81| | | | | | 105, 980. 59|
Costs (lines 1-6)
8 Indiect Costs | I I I I I I I |
9. Total Administrative | 20 612.74| | 21 277.25| | 21 968.45| | 20,687. 34| | 21,434, 81| | | | | | 105, 980. 59|
Costs
10.Tota! Pgrcer\tageof | 4'28| | 4'38| | 4.45| | 4. 14| | 4. 32| | | | | | |
Administrative Costs
ED 524
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DISCLOSURE OF LOBBYING ACTIVITIES

Complete this form to disclose lobbying activities pursuant to 31 U.S.C.1352 OMB Number: 4040-0013
Expiration Date: 02/28/2025

1. * Type of Federal Action: 2, * Status of Federal Action: 3. * Report Type:

|:| a. contract |:| a. bid/offer/application IXI a.initial filing
IE b. grant & b. initial award I:l b. material change
I:l c. cooperative agreement I:l c. post-award

I:l d. loan
I:l e.loan guarantee
I:l f. loan insurance

4. Name and Address of Reporting Entity:

X’ Prime I:l SubAwardee

.

Name |Cook Inlet Tribal Council, Inc. |

«

Street 1 |3600 San Jeronimo Drive | Street 2 | |
. -

city |Anchorage | State |AK: Alaska | Zip |99508 |

Congressional District, if known: ~ [AK-001 |

5. If Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime:

6. * Federal Department/Agency: 7. * Federal Program Name/Description:

Department of Education

Indian Education -- Special Programs for Indian Children

Assistance Listing Number,

ifapplicable: |84 <299

8. Federal Action Number, if known: 9. Award Amount, if known:

| |
10. a. Name and Address of Lobbying Registrant:
Prefix I:I *FirstName [ | Middle Name | |
*Last Name |N/A | Suffix |
*Street 1 |N/A | Street 2 | |
*City |N/A | State | | Zip | |
b. Individual Performing Services (including address if different from No. 10a)
Prefix I:I *First Name [0/ | Middle Name | |
*Last Name |N /a | Suffix |
*Street 1 |N/A | Street 2 | |

*City |N/A |Stare | |Zip | |

11. [Information requested through this form is authorized by title 31 U.S.C. section 1352. This disclosure of lobbying activities is a material representation of fact upon which reliance was
placed by the tier above when the transaction was made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information will be reported to the Congress semi-

annually and will be available for public inspection. Any person who fails to file the required disclosure shall be subject to a civil penalty of not less than $10,000 and not more than
$100,000 for each such failure.

*Signature: | N |
*Name: Prefix I:I *First Name - | Middle Name |
*Last Name - | Suffix | |
Title: |President/CEO | Telephone No.: _ |Date: |05/08/2025
horized for Local Reproducti
Standard Form - LLL (Rev. 7-97)
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