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Blue Lake Rancheria
Pathmakers & Modern Youth Internship Academies Expansion

Pathmakers & Modern Youth Internship Academies (MYIA) provides meaningful career exploration,
and career readiness work-based learning experiences to Native American students from three (3)
comprehensive and three (3) continuation high schools and their feeder schools serving grades 5-8 on
California’s Northcoast. Pathmakers co-curricular activities for grades 5-8 prepare students for transition
to the MYIA high school program via five components comprised of (1) summer camps, (2) mentoring,
(3) clubs & interest groups, (4) community events & family engagement, and (5) Native ways of knowing
libraries using evidence based practices and culturally relevant curriculum. MYIA introduces students to
rigorous programs of study through implementation of its five components: (1) Internships
and work-based learning experiences, (2) cultural mentoring and job coaching, (3) career readiness
credential support, (4) leadership skill building activities, and (5) college preparedness through
early college access programs such as dual and concurrent enrollment, academic planning
workshops, and campus visits leading to future academic and career success.

The major cities and larger unincorporated areas of Humboldt County contain the Native American
student population to be served, those being: the cities of Eureka and Arcata, and the unincorporated
area of McKinleyville where the high schools are located. The feeder schools located in Big Lagoon, Blue
Lake, Cutten, Fieldbrook, Freshwater, Jacoby Creek, South Bay and Trinidad with Native American
students in grades 5-8 will be served through the Pathmakers portion of MYIA specifically designed as a
career exploration program which assists with transition from 5™ grade into middle school and 8" grade
into high school while providing evidence-based practice reading interventions such as Reading
Apprenticeships, and STEM afterschool programs and clubs such as Drone Legends, KidSpark!, Kids
Making Sense, Native American Club, and Summer Algebra Institute. With over 580+ Native American
students enrolled in the schools in these areas (per 2023-2024 enrollment numbers), this proposal will
impact roughly 40% of the Al/AN students in Humboldt County.

Expansion of the existing NACTEP program for Agriculture and Natural Resources and adding new CTE
pathways is the focus of this NYCP proposal. The goal of achieving seven new career pathways (for a
total of eight implemented pathways) built around a rigorous program of study with
consistent and comprehensive wrap around support services will be achieved through the actions
undertaken in this proposal encompassing: Agriculture & Natural Resources; Building & Construction
Trades; Education, Early Childhood & Family Services; Energy, Utilities, & Environment; Health
Sciences & Medical Technology; Hospitality, Tourism & Recreation; Manufacturing & Product
Development; Public Services.

Pathmakers & MYIA program activities for these new career pathways will include student post-
secondary education plan creation; work-based learning experiences such as paid internships, job
shadowing and career exploration field trips; college campus visits, college application assistance,
scholarship essay workshops; resume building workshops, mock interviews, employment law and
workplace safety training along with nationally recognized certifications/credentials; student led
clubs and leadership conferences, and student projects (solo and group) along with community
volunteering opportunities for networking and relationship building; cultural mentoring and social-
emotional support services including Native American Life Skills curriculum program for suicide
prevention; credit recovery and graduation/transition support services for post-secondary success,
including tutoring support. Direct wrap-around support services to students include but are not limited
to: transportation, childcare, work clothing and hygiene support, as well as mandatory licenses and
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FY2025 NYCP — Blue Lake Rancheria: Pathmakers & Modern Youth Internship Academies Expansion

Quality of Program Design Informed by Evidence

Unity, Community, and Kinship is the philosophy, tag-line, and concept used to describe
a blending of multiple evidence-based practices and tested theories harnessed for BLR TEA’s program
design. The short phrase helps TEA staff to convey the goals of the agency and of the programming also
summarizing the BOE’s Mission and Vision statements. One such theory that explains much of the ideas
behind the TEA program design is the theory of Social Capital. (Absolute Priority 3)

Social Capital is the resources that arise from developmental relationships, which young adults can
access and mobilize to help them improve their lives and achieve their goals (Scales, Boat, & Pekel, 2020).
Understanding BLR TEA structures activities filled with learning opportunities and experiences that allow
emerging adults the access to growing valuable relationships and thus resources which are useful in
navigating the transition from elementary to secondary and then secondary to postsecondary life: higher
education, vocational and career opportunities, et al. Empirical tests of social capital frameworks find
positive linkages between social capital and emerging adults’ education outcomes including academic
success and educational attainment (Mishra, 2020).

BLR TEA program activities that develop Social Capital are: a) connections to others, b) skill-
building opportunities, and ¢) an exposure to new ideas and experiences. These resources are developed
through five interconnected elements that are woven throughout the program design, whereby program staff
and designed activities each: 1) express care, 2) challenge student growth, 3) provide support, 4) share
power, and 5) expand possibilities which can also be expressed as students realizing their own self-efficacy
and ability to learn new skills and abilities, intended to create inquisitive, life-long learners.

Besides the theory of Social Capital, BLR TEA program design reflects unity, community, and
kinship through the use of Cultural and Linguistically Responsive Curriculum and Environments
(CLRCE) incorporating student-teacher developmental relationships as much as it does classroom
decorations and overall school climate. Studies show that culturally responsive student-teacher

relationships are critical to academic success and social-emotional learning (SEL) outcomes for students of
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FY2025 NYCP — Blue Lake Rancheria: Pathmakers & Modern Youth Internship Academies Expansion

color and/or students from low-income backgrounds (Boat, Holquist, & Redmond, 2025).

The Pathmakers grades K-8 and Modern Youth Internship Academies (MYIA) grades 5-16
programs have been developed using evidence-based practices and have been designed and implemented
through partnerships with specific entities in Humboldt County. These practices have then been used and
piloted through previous grant funded projects throughout the county. Results gathered from surveys and
feedback were utilized in the TEA’s continuous improvement processes to hone program design. During
the successful 2018 NYCP grant program, the initial Pathmakers K-8 program was developed, including
the incorporation of American Indian Life Skills Development Curriculum created by Dr. Teresa
LaFromboise which has been adopted by HCOE. While BLR TEA did not have staff at the time to
implement the curriculum adequately locally, recruitment under the 2020 STEP Recruit, Retrain, and Retain
Educators (R3E) program began to work on this deficiency, as BLR TEA’s BOE understood that a
community person invested in the well-being of AI/AN students was needed. BLR TEA recruited a BLR
Tribal Citizen, originally a dental hygienist sought to potentially begin a CTE Credential under the R3E
program, this individual then decided to begin their Psychology degree. BLR TEA began to ‘grow our own’
mental health professional. BLR’s Tribal Council approved a full scholarship from Tribal funds for this
person who is graduating with their BS in Psychology in September 2025, and thus the goal of American
Indian mental health services provided by an American Indian mental health professional are being realized.

Continuing along this approach is the curriculum which is designed by an American Indian for
American Indians, and is a key component of CLRCE. This curriculum was recommended by one of BLR
TEA’s community partners Two Feathers Native American Family Services, Inc. (TFNAFS), and their
Executive Director, Dr. Virgil Moorehead (Tribal citizen of Big Lagoon Rancheria), who studied under Dr.
LaFromboise. TFNAFS has hosted trainings provided by Dr. LaFromboise since the 2018 NYCP
implementation and later adoption by HCOE. HCOE is a member of the Interagency Leadership Team
(ILT) which serves as the executive-level government body of the Humboldt County System of Care
ecosystem. They helped advocate for CLRCE within the System of Care through the use of Dr.
LaFromboise’s curriculum. (Absolute Priority 3, Application Requirements c)
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FY2025 NYCP — Blue Lake Rancheria: Pathmakers & Modern Youth Internship Academies Expansion

The American Indian Life Skills Development Curriculum can be used with high school as well as
middle school students, and is a skills-based approach which follows well-established teaching methods to
develop social skills. This curriculum utilizes teachers and peers to inform participating students. Students
learn of the rationale and components of a particular skill, and through modeling and demonstration of the
skill for them, teachers and peers establish trusting, authentic, and genuine relationships. Feedback is
provided on individual skill performance, and through this method life skills such as communication,
problem solving, depression and stress management, anger regulation, and goal setting are developed. This
course’s skills-based approach helps tackle the often ‘taboo’ topic of suicide, raising awareness and
knowledge of suicide. Learning facilitators then guide students through specific methods to help a peer turn
away from suicidal thinking and seek help from an appropriate help-giver. This reinforces BLR TEA’s
philosophy of unity, community, and kinship and particularly develops Social Capital resources. After
piloting this program under the first NYCP grant, BLR TEA Office of Post-Secondary Education has been
‘growing our own’ LMFT. Designated in the 2025 NYCP Grant Proposal’s Budget as the Student Wellness
& Support Counselor, this person is a Tribal Citizen of the Blue Lake Rancheria, as well as being a mother
and grandmother who lives on the Rancheria. She will be implementing this curriculum should this proposal
receive funding, and it is planned that as soon as possible, and within the grant’s implementation period,
her hours will be billed through student insurance, and Medicare for the long-term sustainability of program
services for wellness support (Application Requirements d).

In coordination with the Memorandum of Understanding (MOU), drafted after more than two years
of design and negotiation started under the 2020 STEP grant for the MYIA program design, a System of
Care developed between Humboldt County, its various health and human services departments and all
Humboldt County tribes will be established allowing for coordinated services between the agencies serving
the AI/AN community. Furthermore, since the completion of the 2018 NYCP, 2019 and 2020 STEP grant
programs, BLR has built the Ta’m Resilience Campus and the Claudia Brundin Health Clinic on the Tribe’s
land to host classes, workshops, and group sessions led by BLR TEA staff, local culture bearers, and our
own LMFT. The draft MOU for the System of Care is included in Other Attachments (Application
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FY2025 NYCP — Blue Lake Rancheria: Pathmakers & Modern Youth Internship Academies Expansion

Requirements f). After the MOU’s approval by BLR TEA’s BOE on April 22, 2025, the MOU will be
presented to the Tribe’s Business Council to be signed by the Tribal Chairperson on May 6, 2025, then sent
to Humboldt County Department of Health & Human Services for their approval in June 2025. As stipulated
in the MOU, the Integrated Core Practice Model will be used, and BLR’s LMFT will receive training and
coaching from the MOUs various agencies for smooth alignment and coordination of services.

Connection in its multiple forms is something that students in the ECS BIPOC Focus Group have
indicated is lacking in their school environment. They expressed that a lack of connection to their school
environment, to the overall curriculum provided at school, and the lack of authentic relationships between
themselves, their peers, and school staff contribute to their apathy towards learning and attendance,
contributing to chronic absenteeism. Thus, BLR TEA’s continuous improvement process has molded the
Pathmakers and MYIA with these sentiments in mind. Students’ perceptions of their school as a culturally
responsive environment were both directly and indirectly associated with greater academic motivation and
SEL via stronger student-teacher developmental relationships (Boat, Holquist, & Redmond, 2025). Key
takeaways from the cited study which have influenced BLR TEA’s program design are: 1) schools’
culturally responsive environment was related to stronger student-teacher developmental relationships
among students of color; 2) strong student-teacher development relationships were in turn related to greater
academic motivation and social-emotional learning; and 3) these relationships did not vary among students
of color with different racial-ethnic identities or different experiences of family financial strain.

Many different components were created, tested, and honed during the 2018 NYCP five-year
implementation using BLR TEA’s continuous improvement process. They were then further researched
and informed the ten-year strategic plan outlining the MYIA program implementation which was developed
under the 2020 State Tribal Education Partnership (STEP) grant. A small ANR pilot program is currently
being implemented under the 2021 Native American Career & Technical Education Program (NACTEP)
grant utilizing information gleaned from the continuous improvement process from the 2018 NYCP and

2020 STEP grants’ implementation. Of the tested and researched informed theories and elements, the
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following Pathmakers and MYIA components have proved popular and are supported by the students,

families, and community, these being:

Table 8 — Program Components
8A - Pathmakers K-8 Program Components

Summer Camps: STEM & Career Exploration Focus Summer Algebra Institute
Co-curricular Cultural Mentoring Workshops Clubs & Interest Group Activities
Community Events: Learning Fairs & Maker Nights Native Ways of Knowing Libraries
8B - Modern Youth Internship Academies Program Components
Internships Leadership
Mentoring / Job Coaching Career Readiness

College Preparedness

Pathmakers Components

Understanding classroom time is already filled with mandated priorities to improve student
achievement, Pathmakers components focus on co-curricular activities and experiences after school, during
lunch and recess time, and during school breaks and weekends. These are intended to supplement, not
supplant, existing school-based services (Application Requirements h). Pathmakers components under
this proposal will focus on students grades 5-8, preparing them for career exploration and the transition
into high school’s rigorous CTE pathways by providing additional reading and mathematics interventions
(CPP 3).
Summer Camps: STEM Career Exploration & Summer Algebra Institute

Summer programs can significantly help students succeed in school by preventing “summer
learning loss”, offering academic enrichment, and promoting social-emotional development, ultimately
leading to better academic outcomes and a stronger foundation for the next school year. With this in mind,
BLR TEA works with district partners & CPH’s TRiO Talent Search program on creating robust summer
learning opportunities. Current Pathmakers programming incorporates an ANR based summer camp
experience with Big Lagoon Elementary supporting STEM learning activities and career exploration in
ANR; due to current funding, this is limited to 20 AI/AN students in grades 5-8. This proposal expands the

summer programming opportunities to additional students, school sites, and new career exploration
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pathways. By providing structured learning opportunities during the summer, these programs help students
maintain and even improve their skills in areas like reading and math, preventing the “summer slide”
decline. A 2013 Wallace Foundation study found students who attended a summer program for 20 or more
days performed better on state math tests given in the Fall, and the following Spring compared to similar
students who did not attend. Thus, this Pathmakers component expansion programs which will operate for
no less than 20 days. Beyond the academic basics, BLR TEA’s summer programming provides
opportunities for students to explore their career interests and develop skills, building efficacy and
confidence in previously unexplored areas through various activities designed to increase core skills and
competencies. An element of the Pathmakers program is place-based learning. The current summer program
takes place at CA State Parks locations: Stone Lagoon and Sue-Meg Village, as well as at Big Lagoon
Elementary outdoor classrooms.

Summer Career Exploration STEM Camp focused on Native American students in grades 5-8 who
are interested in learning about the environment and natural resources. Students explore tidepools, lagoons,
wetlands, and other habitats found within CA State parks Stone Lagoon and Sue-Meg Parks. Students also
learn how to fly drones via the Drone Legends curriculum, preparing them for ANR career pathways that
utilize drones, such as: Wildlife Biologist, Land Surveyors, Agriculture Data Analyst, Forestry Technicians,
Soil & Water Conservation Specialists, and Geospatial Information Systems (GIS) Technicians. The core
skills students engage in via this program are critical thinking, collaboration, problem-solving and due to
the nature of learning outdoors in Humboldt County, adaptability. (Absolute Priority 2, Application
Requirements c)

Under the expanded Pathmakers program, summer programming will grow to incorporate new
learning spaces including field trips to the new Claudia Brundin Health Clinic (located at BLR) to learn
about Health Science and Medical Technology careers. Through field trips and tours of various industrial
parks like the Fairhaven Business Park, and the Blue Lake Industrial Park which have heavy and light
manufacturing, warehousing, and distribution, students will be exposed to team-focused managerial
approaches that seek to improve performance by eliminating resource waste and defects utilized by these
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companies. They’ll see production lines and learn about systems and processes. Through multidisciplinary
quality improvement and logistic concept activities, students will explore concepts used daily in the
Manufacturing and Product Development career pathway, developing their observation skills, learning
about process and identifying problems to improve the process. Students will engage in designing their own
“building projects” such as manufacturing paper airplanes, creating a snack bag assembly line, designing a
better car interior, or creating a “Dream Team” to brainstorm and produce a product, fostering teamwork,
problem-solving, and a growth in understanding the manufacturing process. Students will be exposed to
technologies like 3D printing which will allow them to design and print their brainstormed product.
CPH’s TRiO Talent Search Program partners with BLR TEA to host a Summer Algebra Institute
specifically targeting those students who are not meeting mathematics requirements in grades 6-10. Without
the ability to take Algebra I by 8" grade, Geometry by 9™ grade, and Algebra II by 10™ grade students are
unprepared for the rigorous academic requirements of CTE courses offered in grades 10-12, and DE or CE
courses offered as early college experiences. The Summer Algebra Institute is a 20-day intensive program
of study which elevates students’ skills and earns them missing school credits satisfying pre-requisites for

enrollment in rigorous mathematics and science courses. (Absolute Priority 2)

Co-Curricular Mentoring

As piloted under the FY 18 NYCP, cultural workshops and mentoring have proven to be successful
in building students’ social capital and keeping them engaged in learning. BLR TEA will continue to partner
with Two Feather NAFS to expand cultural workshops and mentoring opportunities, particularly focused
on grades 5-8. Through cultural mentoring, students strengthen positive self-identity, and foster a deeper
understanding of their heritage. Through fostering a sense of belonging and improving overall well-being,
students will be more engaged in learning and achieving academically. A redesign of the Kindling the
Flame place-based learning mentoring program will come under this new proposal as our community has
recently suffered the loss of our primary mentor for this program. Co-curricular Cultural Mentoring will

take place mostly indoors in the Fall as a six-week program running October through November, and
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outdoors in the Spring and Summer; Spring consisting of a six-week program running March through early
May, and Summer program running for six weeks late June through early August. Workshops are held on
Saturdays from noon to 3PM. All sessions are co-ed and accommodate a maximum of 16 students. Outdoor
sessions will primarily be located at Sumeg Village at Sumeg State Park. Indoor sessions will be held at the
new BLR TRC. During the sessions, students will receive composition books for storytelling work,
graphing books for creating designs and artwork, and be provided at least two books from the Native Ways
of Knowing booklist each session (Application Requirement c), along with activity materials such as
beads, leather, wood, etc. Transportation assistance will be provided through direct transportation of
students in BLR wvehicles, via carpooling, and through mileage reimbursement for families. These
mentoring sessions will target students who may have difficulty participating during lunch or after school
clubs which also offer cultural education.

Aside from workshops, students will access a cultural mentor via BLR TEA program staff, Korby
Skoglund (Hupa), will be the Native Cultural & Arts Teacher / Mentor. Korby will be on school campuses
with set office hours at each school site, and students can access Korby’s services during these set hours.
During these mentoring sessions Korby will assist students on their post-secondary education plan to
include cultural learning priorities, setting goals for students in grades 5-8 on things such as designing and
creating their Flower Dance (female coming of age ceremony) dress, and other student cultural projects.
Korby will utilize BLR’s mentoring program guidelines, and seek to assist students to engage in other

program components such as clubs, community events, festivals and ceremonies.

Table 9 — Co-Curricular Mentoring Goals

Fall Sessions Spring Sessions Summer Sessions
# of sessions 6 6 6
Location Ta’m Resilience Campus Sumeg Village Sumeg Village
# of students 16 16 16
# of new books per student 2 2 2

Sharing stories &

Storytelling Project or Storytelling Project songs at Summer

Language Project

Song or Song Camp & Ceremonies
Cultural Crafts Project Design cultural project D6'51gn cultural Use of cult}lral project
w/mentor project w/mentor object
17
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Clubs & Interest Group Activities

Participating in CTSOs and school clubs offers students enhanced career readiness, leadership skill
development, and personal growth. Clubs provide opportunities to apply classroom knowledge in real-
world settings, build professional networks (social capital) and gain industry certifications. Other benefits
are academic enrichment, opportunities for skill development, civic engagement and community
involvement. Site assessments performed in 2023-2024 revealed students want to participate in clubs earlier
than high school. Thus, the proposal supports clubs for grades 5-8. Participating schools desired our Drone
Legends and Robotic Clubs, Native American Clubs, and Ag/Gardening Clubs which we’ve rebranded as
Food Sovereignty Clubs. A book club like group called Reading Villages will also be a part of these co-

curricular activities and is discussed further under the Native Ways of Knowing libraries section.

Drone Legends & Robotics Club

Drone and robotics programs offer students a range of benefits, including enhanced STEM learning,
development of essential skills like critical thinking and problem-solving, and increased engagement in
hands-on, real-world applications of technology. These programs also promote teamwork, collaboration,
and can foster a sense of civic responsibility through community-based projects. Drones and robotics
provide a more engaging and interactive learning experience, making abstract concepts more accessible
and stimulating curiosity and innovation. Drone and robotics programs can integrate various STEM
disciplines, such as physics, engineering, and computer science, while also teaching students valuable
coding skills and the understanding the principles of automation. Aside from engaging students in critical
thinking and problem solving, drone and robotics programs build hand-eye coordination and motor skills,
promote teamwork and collaboration, and provide plenty of opportunities for students to learn how to adapt
to challenges and persevere when troubleshooting and solving problems related to drone and robot
functionality. In California, a person can obtain a drone license, also known as a Remote Pilot Certificate
under FAA Part 107, once they meet the eligibility requirements and pass the required knowledge test. To

get certified, individuals must be at least 16 years old, able to read, speak, write, and understand English,
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and be in good physical and mental condition to operate a drone safely. Sixteen-year olds, under the Modern
Youth Internship Academies (MYIA) program students will take the Unmanned Aircraft General — Small
(UAG) exam. Years of preparation through participation in Drone Legends & Robotics Club starting in
grade 5 will provide ample time for students to prepare to pass the exam. The $175 cost will be covered for

students who have participated in two plus year of Drone Legends & Robotics Club prior to taking the test.

Table 10 — Drone Legends & Robotics Club Goals

Fall Sessions Spring Sessions Summer Sessions
Sessions scheduled Weekly — lunch or after Weekly — lunch or Dependent on Camp
school after school Schedule
Location School campus School campus Summer camp locations
# of students Minimum 5 per club Minimum 5 per club Open amount

2 Field Trips to see drones

Community Events S L.
y & robotics in action in

1 Annual Drone 1 Field Trip per week of

or Field Trips Competition Summer Camp
careers
Annual Drone Team t-shirt Drone Obstacle
Student Projects design for competition . GIS Mapping Project
. Course Design
uniform
Drone Pilot Test Unmanned Aircraft General Mock Tests Mock Tests & Flights
Prep — Small Exam Prep

Native American Club

Native American Club offers benefits including strengthening their sense of identity, fostering
connections with peers and mentors, and gaining a deeper understanding of their cultural heritage. Engaging
with culture bearers and tribal government representatives who regularly attend club meetings, students
learn about the unique government to government relationship between the federal and state governments
and federally recognized tribes, understand their rights as tribal citizens, and how to actively participate in
the preservation and reinvigoration of their language and culture through participation in their tribal
government sponsored programming. Native American Clubs offer a supportive community where students
can feel accepted and valued, leading to a deeper sense of belonging at school. Aside from learning about
Indigenous history and culture and the sharing of cultural practices that may differ between tribes, through
engagement in the club, students can develop the skills and knowledge necessary to interact respectfully

and effectively with people from diverse tribal backgrounds. Exploring a career in Public Service within
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their own tribe’s government is another facet of Native American Clubs not often found in standard school
curriculum or other clubs offered on campus. Native American Clubs offer students opportunities to
network with their tribal government and community tribal organizations in a different environment, and

can lead to internships within tribal organizations, engaging in advocacy efforts related to Native American

issues, and giving students the opportunity to make a positive impact on their communities.

Table 11 — Native American Club Goals

Fall Sessions

Spring Sessions

Summer Sessions

Sessions scheduled

Weekly — lunch or after
school

Weekly — lunch or after
school

As determined by
Club Sponsor(s)

Location

School campus

School campus

TBD

# of students

Minimum 5 per club

Minimum 5 per club

Open amount

Community Events or

1 Annual CA Indian
Celebration; 1 Suicide

1 Annual Big Time
Indian Gathering; 1

Multiple Summer
Ceremonies and

Field Trips Prevention Walk-a-thon Student Led Conference Festivals
' 1 student project involving Graduation Regalia 1 Commun'lty
Student Projects cultural practices per . Based Service
Making .
student team Project
American Indian Life As determined by
Skills Curriculum Monthly Units Monthly Units Club Members
Sessions Vote
Native Role Model 1 new poster created by 1 new poster created by NA
Posters students per club students per club

Food Sovereignty Club

The premise of the Food Sovereignty Club (FSC) is to infuse student participants with an
understanding that people, nations, and states need to define their own food priorities and systems.
Historical food insecurity in tribal communities has led to numerous consequences, including higher rates
of food insecurity compared to the national average, increased risk of chronic diseases, and loss of
traditional foodways and cultural knowledge. FSC will emphasize the control of food production and
distribution at the local level, prioritizing healthy and culturally appropriate food, and promoting sustainable
agricultural practices for our community. For grades 5-8 this will incorporate creating gardens at their K-8
school sites utilizing these methods. Additionally, members will routinely meet with their high school
CTSO counterparts in Future Farmers of American (FFA) for group projects, as well as work with the Cal

Poly Humboldt Rou Dalagurr Food Sovereignty Lab and Traditional Ecological Knowledges Institute.
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Students will volunteer two hours a month during regular Days of Service at the Indigenous Garden under
the guidance of CPH Food Sovereignty Lab staff. Through participation in the FSC, students will also
access the Cal Poly Humboldt speaker series both in person and through Zoom if they are unable to attend

in person. Special events with other organizations such as Sunken Seaweed, arranged through CPH’s Food

Sovereignty Lab, will expose students to careers restoring ocean health through marine permaculture, and
events such as the Annual Seed, Plant, & Scion Exchange will provide opportunities to grow not only

knowledge of Indigenous plants, but networking social capital in the local farming community from a

younger age.

Table 12 — Food Sovereignty Club Goals

Fall Sessions

Spring Sessions

Summer Sessions

Sessions scheduled

Weekly — lunch or after
school

Weekly — lunch or
after school

2x per week per garden
harvest & maintenance
schedule

Location

School campus

School campus

Daluviwi’ Community
Garden

# of students

Minimum 5 per club

Minimum 5 per club

Open amount

Community Events or
Field Trips

2 hours of monthly
volunteering with CPH’s
Food Sovereignty Lab

Bi-monthly trips to
Farmers Market;
Annual Seed, Plant &
Scion Exchange

Weekly gathering field
trips on Leavy Ranch
Restoration Project

Indigenous Foods &
Meals

Monthly — Food Prep
Activity

Monthly — Food Prep
Activity

Career Shadowing
community garden

Maker’s Art Club

Being ‘Makers’ and expressing oneself through crafting practical works of art is an integral part of
the cultural heritage of the Indigenous people of California’s north coast. Baskets, while viewed by many
as items of practical use for things such as eeling, storage, or toting infants are also beautiful crafts and
works of art in their own rights; vivid in colors, designs, patterns and materials used, baskets are expressions
of not only traditional cultural and ecological knowledge, but of dedication and patience. As with baskets,
many objects such as acorn mush paddles, redwood fish cooking sticks, drums, stools, game sticks,
ceremonial dresses & regalia, as well as jewelry, all play roles within Tribal communities. This Maker’s

Art Club will explore the making of such objects as well as the crafting of non-traditional artforms inspired
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by local Indigenous designs such as paintings and murals, and even comic books/graphic novels which
incorporate Native languages. A Maker’s Art Club offers a hands-on, experiential approach to learning,
allowing students to apply their knowledge and develop practical skills. The open-ended nature of a
“makerspace” encourages students to explore their creativity and develop innovative solutions to problems.
Makerspaces challenge students to think critically and creatively, fostering resilience and adaptability.
Students work together on larger projects and develop essential collaboration and communication skills
highly prized in traditional tribal communal life and the modern-day workplace. The Maker’s Art Club will
foster a sense of community and belonging, encourage social interaction and collaboration while blending

the holistic enriching learning experience with deep ties to cultural practices and histories.

Table 13 — Maker’s Art Club Goals
Fall Sessions Spring Sessions Summer Sessions
. Weekly — lunch or Weekly — lunch or after As determined by Club
Sessions scheduled
after school school Sponsor(s)
Location School campus School campus Ta’m Resilience Campus
# of students Minimum 5 per club Minimum 5 per club Open Amount
Community Events 1 local Museum, 1 1 local Museum, 1 local CA Tribal History Museum
or Field Trips local Art Gallery Art Gallery in Sacramento
Craft Fairs & Art 1 Craft Fair (before 1 Craft Fair (before Student Art Exhibition —
Exhibitions Winter Break) Mother’s Day) multiple school clubs
1 student project . 1 Club Group Project —
Student Project Traditional per I student project Modern Native Ways of Knowing
per student team
student team Murals

Community Events & Family Engagement
Community engagement is crucial in the education of AI/AN students in California because it
fosters a sense of ownership and responsibility, leading to better student outcomes and more culturally

relevant education experiences for students. Qur goals for this component are to: a) improve student

outcomes: increased engagement and achievement, reduced disparities, and improved career readiness at
graduation rates; b) improve cultural relevance in education: inclusion of tribal perspectives, meaningful
learning, and preservation of cultural traditions; ¢) build stronger partnerships: government-to-government
consultation, collaboration and coordination, and resource sharing and mutual support; d) meet specific

needs: parent/guardian identified needs, removal of barriers to access resources & services, and addressing
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challenges of cultural barriers and/or historical trauma. (Application Requirements a)

Community & Family Engagement events ensure schools and tribal communities work together to
meet the needs of AI/AN students (Absolute Priority 4). Promoting student academic success and well-
being, while reducing misconceptions and misunderstandings between persons of differing cultural
backgrounds such as may exist between AI/AN students and families and school staff are goals of BLR
TEA’s family engagement events -such as Jump Start, Family Maker Night or CA Indigenous People’s
Week activities. When communities are involved, students are more likely to be engaged in learning and
achieve better academic results. Community engagement can help identify and address the achievement
gap between AI/AN students and their peers, leading to more equitable outcomes. A strong community
support system can increase the likelihood of students graduating from high school and pursuing higher
education. Thus, community engagement in tribal education is essential for creating a more inclusive,
equitable, and successful education system. It fosters strong partnerships, promotes culturally relevant

learning, and leads to improved student outcomes and a stronger sense of community belonging:

Table 14 — Community Events & Family Engagement Goals
Event Timeline Activity or Information
Title V! Parent . Title VI program service coordination —
Advisory Monthly meetings Sept-June lannine & need identification
Committee (PAC) P £ '
New & transitioning students (elementary to
Jump Start Two weeks in August before MS; MS to HS) meet teachers, tour school,
Program school year starts share/teach & learn greetings in Tribal language
with teachers.
Summer 10-day ceremonies held late Teachers are invited to attend tribal ceremonies
; June through September on to learn about cultural practices with their
Ceremonies . . .
varying schedule attending students and families.
CA Indicenous Cultural Presentations at each school site
& Last Week in September culminating in large end of week celebration of
Peoples Week
food, songs and dances.
Family Maker Ix per semester ver school site Cultural maker activities highlighted in the
Nights P P Native American Model Studies Curriculum.

Native Ways of Knowing Libraries

Access to books reflecting a child’s cultural identify is crucial for their development, fostering self-

understanding, empathy, and a broader worldview. These books help children connect with their heritage,
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explore their culture, and build a sense of belonging. Native Ways of Knowing libraries help with Identity
Formation. Reading about characters and stories that reflect their cultural identities, own experiences,
family dynamics and cultural background can help children understand and embrace their identify. For
children, reading books that reflect their cultural identities, personal experiences, family dynamics and more
helps them to make sense of their world, and reflect on who they are as a growing person. (Kucirkova,
2019) Studies have shown that children who have access to a wide variety of books, including those
reflecting their cultural identity, tend to have better academic outcomes. During the 2018 NYCP grant
implementation, two elementary schools were a part of the Native Ways of Knowing Libraries program,
those being: Grant Elementary and Alice Birney Elementary, both within ECS. Below are English

Language Arts /Literacy test results for the last three years:

Table 15 - CAASPP — ELA — Test Results for Grant Elementary

Reporting Categories Grade 3 (2021-22) | Grade 4 (2022-23) | Grade S (2023-24)
Mean Scale Score 2380.5 2403.1 2435.1

Standard Exceeded (Level 4) 4.76 % 6.67 % 11.11 %

Standard Met (Level 3) 19.05 % 17.78 % 15.56 %

Standard Nearly Met (Level 2) 35.71 % 17.78 % 24.44 %

Standard Not Met (Level 1) 40.48 % 57.78 % 48.89 %

Table 16 - CAASPP — ELA — Test Results for Alice Birney Elementary

Reporting Categories Grade 3 (2021-22) | Grade 4 (2022-23) Grade 5 (2023-24)
Mean Scale Score 2340.0 2391.5 2411.8

Standard Exceeded (Level 4) 5.00 % 9.43 % 5.77%

Standard Met (Level 3) 10.00 % 13.21 % 9.62 %

Standard Nearly Met (Level 2) 18.33 % 11.32 % 1731 %

Standard Not Met (Level 1) 66.67 % 66.04 % 67.31 %

Using the Native Ways of Knowing booklist, more than four dozen grade appropriate titles by
Native authors writing about the American Indian experience, telling Indigenous stories, and sharing
cultural wisdom and reflections were purchased. ECS Title VI staff use the books to engage in group reading
efforts. Through this proposal, time with staff for implementing an elementary / middle school version of
Evidence-Based Practice Reading Apprenticeships which BLR TEA has rebranded as Reading Villages will
be funded (Application Requirements c). Additional staff time, and reading resources will be made

available. Through this proposal, Native Ways of Knowing libraries will be established at ECS other
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elementary schools and feeder elementary districts, as well as NHUHSD feeder elementary schools. Focus
for our Pathmakers program will be grades 5-8 to stop any backsliding that may happen during transition

out of the lower grades into middle school when reading becomes more challenging. (CPP 3).

Modern Youth Internship Academies Components

The MYIA program design is informed by historical trends of AI/AN learners being disciplined for
dissenting classroom behaviors with punishments including being sent to the office, referrals for
detention, in-school suspension and other penalties deemed appropriate by school administration. See
Humboldt County Overall Suspension Rates Compared to California As A Whole chart from the
2018-2019 ACLU Report. In the pilot program focus shifted to reflecting and delving into the cause of

such  behaviors  during MYIA

HUMBOLDT COUNTY OVERALL SUSPENSION RATES
COMPARED TO CALIFORNIA AS A WHOLE

continuous improvement processes.

Research backed TEA and school staff
—m— NATIVEAMERICAN STUDENTS HUMBOLDT

. “ )
observations that “Students engage in @ NATIVEAMERICAN STUDENTS CALIFORNIA @ ALLSTUDENTSCALIFORNIA
dissent behaviors when they are 15%
ST o= 14*
.

unsatisfied with a class and when they

experience low affective learning” 11% -

(Goodboy, 2011). Students are more
likely to exhibit dissent behaviors, like T" e R 8*
complaining, expressing dissatisfaction, " b SR e (5. e e
engaging in arguments with the

2016-17 2017-18 2018-19

instructor, or actively resisting, when
they feel unhappy with a class and perceive their emotional engagement with the learning process (affective
learning) to be low. When students feel curriculum is irrelevant, teaching methods are ineffective, or
assignments are not well-designed, they are more likely to express dissent. The lack of a positive emotional

connection to the learning processes, coupled with teachers who misinterpret student cultural
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communication norms can lead to students feeling bored, uninspired, or disconnected from the subject

matter. This classroom dissent then leads to disciplinary actions against the student.

With this in mind, the MYIA program design’s five core components, ten core skills, and multiple
program activities and experiences strives for cultural reinvigoration and workforce preparedness. Training
for teachers based on Zaretta Hammond’s “Culturally Responsive Teaching and the Brain” and workshops
on trauma informed instruction are Summer Professional Development components designed to address the
issues surrounding miscommunication between students and teachers leading to misidentifying classroom
behaviors as dissenting.

Classroom participation isn’t always required. In the MYIA five core component framework,
students are not required to participate in each component, yet participation in all is encouraged. However,
if a student commits to participating in a MYIA component (i.e. Career Readiness), then full participation
is expected. Students expressed that when participation is required, they prepare more for the class or
activity, and that this preparation actually increases their learning. Participation in a supportive learning
environment increases engagement; helps students retain and remember the information; confirms what
they have already learned reinforcing efficacy; provides clarification of prior learning; and deepens their
understanding especially through hands-on and application-based learning opportunities. (Ahmad, 2021)

BLR’s Modern Youth Internship Academies design centers on five core components to enhance

ten core skills linked with student post-secondary success. The core components are:

Table 17 - Current Modern Youth Internship Academies Program Components

Internships Leadership
Mentoring / Job Coaching Career Readiness
College Preparedness

Success in each one of the MYIA core components is achieved through obtaining efficacy in core
skills that are needed for academic and career success. Feedback from the business community, families
and caregivers, information from school staff, and from students in the classroom has informed the

continuous improvement of MYIA program activities so that each activity in each component attempts to
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embedded each core skills within each activity.

Table 18 - Core SKills for MYIA Students

Communication — Effective expression of thoughts and ideas, both verbally and in writing, is crucial for
interacting with others and conveying information clearly.

Critical thinking — Analyzing, evaluating, and synthesizing information to make reasoned decisions.

Collaboration — Working effectively with others in a team to achieve shared goals, including listening
to different perspectives and contributing equally.

Problem-solving — Analyzing situations, identifying challenges, and developing solutions through
logical reasoning and critical thinking.

Adaptability — Flexibility to adjust to changing circumstances and new information, embracing
challenges and learning from mistakes.

Creativity — Generating original ideas, thinking outside the box, finding innovative approaches.

Leadership — Inspiring and motivating others, taking initiative, and making informed decisions.

Time management — Prioritizing tasks, managing deadlines, and effectively allocating time and achieve
goals.

Digital literacy — Navigating digital tools and technologies confidently to access, analyze, and
communicate information.

Self-awareness — Understanding one’s strengths and weaknesses, managing emotions, and reflecting on
personal growth.

MYIA fully meets Absolute Priority 5 and Application Requirement f as the entire program’s
data collection structure adheres to ECS and NHUHSD’s Local Control and Accountability Plan (LCAP)
and Carl D. Perkins keys of career connected learning, structural components, and LEA goals. The core
elements of the MYIA program and the institutional structure of the BLR TEA support the objectives of
the Carl Perkins Act. MYIA program design and implementation fully meets Absolute Priority 2 through

the Career Readiness and College Prep components.

Table 19 — Carl D. Perkins Program Structural Components:
Improvement of academic and technical skills

Preparation of students for post-secondary education and careers
Increased participation of underrepresented groups

Aligned educational programming with labor market needs
Promotion of collaboration between secondary and post-secondary institutions
Strengthened accountability

High-quality CTE programming

Supports for career pathways and work-based learning
Promotion of Innovation and Flexibility

Enhanced use of technology in CTE

Expanded access to CTE
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Career Readiness
The Career Readiness component has three main elements (Absolute Priority 2, Application

Requirement c):

Table 20 - MYIA: Career Readiness Component — Key Elements
1. Reading Apprenticeships aka “Reading Villages”
2. Summer Extended Learning & Career Exploration Opportunities
3. Nationally Recognized Credential Workshops, Training and Seminars

Element #1: Reading Apprenticeships — Developed by WestEd, a nonpartisan research development and

service agency working to promote excellence, improve learning and increase opportunity for children,

youth and adults, the Reading Apprenticeships Evidence-Based Practice (EBP) is used to improve students’

reading comprehension skills by teaching them to actively engage with text, reflect on their own reading
strategies, and develop a strong identity as a reader, ultimately aiming to enhance academic literacy across

various content areas, particularly in middle and high school levels. This EPB has primary four aspects:

Table 21 - Reading Apprenticeships Evidence Based Practice primary aspects

Metacognitive awareness: Encourages students to think about their own thinking processes while
reading discussing strategies they use to understand text.

Collaborative learning: Fosters a classroom environment where student share their interpretations and
insights with peers, supporting each other’s reading development.

Teacher modeling: Teachers actively demonstrate effective reading strategies to students, providing
explicit instruction on how to approach challenging texts.

Social-emotional learning: Promotes a sense of belonging and confidence within the classroom,
creating a positive space for students to take risks as readers.

BLR’s approach to this EBP was to Indigenize it by making its name more approachable based on
previous surveys of participants and community partners who found the word apprenticeships too
“stringent, formal” and associated the word with a complex system or process. BLR’s goal is to make
reading comprehension achievable and familiar, something not to be feared, rather to be embraced. Thus,
Reading Villages, which evokes and embraces local traditional practices of learning taking place in a

village, provided by wise elders, is the new name of this EBP element. (Absolute Priority 4)
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To introduce the concepts to staff and students, BLR piloted the program in 2023-2024 through

Native American Book Club using the Native Way of Knowing book list (with all Native authors, and

sorted by grade) created by California Indian Education for All. To further incorporate preparatory materials

for success in CTE programs and programs of study, BLR provided non-textbooks to the book club for the
test pilot program in the ANR pathway which were culturally relevant and engaging for the students; pilot

program, the two books (see chart below) selected were:

Table 22 - NACTEP — Reading Villages Pilot Program Books for ANR
Fall 2023: “We Are the Land: A History of Native California” by Damon B. Akins & William J.
Bauer, Jr.

Spring 2024: “Killers of the Flower Moon: The Osage Murders and the Birth of the FBI” by David
Grann

These books selected for the ANR pathway are also applicable to other CTE Pathways in BLR’s
BOE priority areas, such as EUE and PS. Both books aligned with another of MYIA core components of
College Prep through early college exposure. Fall 2023 and Spring 2024 courses in the ANR pathway are
discussed below under the College Prep component. The core skills enhanced by the Reading Villages
element of the Career Readiness component are: communication, critical thinking, collaboration and self-
awareness.

Element #2: Summer Extended Learning & Career Exploration Opportunities — This includes the Summer

Algebra Institute (SAI) which supports students needing help remediating math skills. Partnered with
CPH’s TRiO Talent Search Program, this extended summer learning opportunity is focused on grades 6-10
with particular recruitment targeting grade 8 students needing to elevate their math skills. Students who do
not take Algebra I by 8" grade may not stay on the rigorous program of study pathway for STEM career
fields and college admissions which require Algebra II, and preferably trigonometry, and calculus. These
courses are unavailable to students who have no had Algebra II by 10™ grade. Career Exploration
opportunities tied to SAI are in the EECFS pathway via paid internships as Student Assistant Teachers for
students in grades 11 & 12. These students work with SAI students in grades 6-10 on completion of credit

recovery assignments. Opportunities in career shadowing exist during summer implementation by TEA
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Program Staff while they implement project elements at Summer Camps & SAI. Additionally, BLR OES,
Nutrition, and Environmental Departments also offer summer internships and career shadowing for MYTA
students.

Element #3: Nationally Recognized Credentials: Workshops, Trainings and Seminars — This provides

students the opportunity to learn skills and obtain knowledge related to their career pathway and prepare
for work-based learning experiences and future vocational learning. An example is the Wildland Firefighter
Certification Course developed with the US Forest Service, CalFire, and CPH. Most certification programs
require students to be age 18 or older. BLR negotiated with the course developers for a program specifically
for students who were minors. For our pilot program in the ANR pathway students will complete the
following CTE preparatory courses online to receive their Wildland Fire Fighter Certification and 1 CSU
credit which will be honored by their high schools as 3 CTE elective credits towards their completer status.

There will be an In-Person Field Day for practical, hands-on training prior to receiving the National
Certification and credits. The online and a-synchronous course design allow students the flexibility to fully
participate in their school day, while pursuing these additional educational goals. It facilitates growth in 3
of the 10 core skills in the MYTA program: time management, digital literacy, and self-awareness. Students
learn to prioritize tasks, manage deadlines, and allocate time to achieve goals. They learn to navigate digital
tools such as the FEMA website for two of the online training courses. They gain confidence in digital
technologies as they successfully access, analyze, and communicate informative online. Finally, through
these certification course, students gain understanding of their strengths and weaknesses, learn to manage
emotions, and reflect on their personal growth. All of these skills are highly valued by future employers

and recommended by educators for continued academic success in the post-secondary environment.

Table 23 - Wildland Firefighter Certification Program Course Components
L-180 — Human Factors in The Wildland Fire Service

S-130 — Firefighter Training

S-190 — Introduction to Wildland Fire Behavior

1S-700.B: National Incident Management System (NIMS): An Introduction
IS-100.C: Introduction to Incident Command System, ICS-100
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After successfully piloting the ANR pathway via NACTEP, under this NYPC proposal the MYIA Career

Readiness component will be expanded to include new pathways:

Table 24 - MYIA — CTE Industry Certification Course Expansions
Education, Early Childhood, & Family Services

Health Science & Medical Technology

Manufacturing & Product Development

Public Services

College Preparedness
The College Prep component has an element which supports Absolute Priority 2 using
the following elements:

Element 1: Early College Exposure through concurrent enrollment with CPH and CR is a major

element in providing preparatory education services that are designed to enable students to
achieve success in career and technical education programs of study. Our pilot program in ANR
created two courses with input from local Indigenous educators, Tribes, and community and
business partners in the Natural Resources career pathway (Absolute Priority 5, Application

Requirement a and c). These were:

Table 25 - NACTEP — Early College Exposure Concurrent Enrollment Courses

Fall 2023: ESM 105: Natural Resources Conservation taught by Yurok Tribe Fisheries Director, and
CPH Lecturer, Keith Parker

Spring 2024: NAS 480: Introduction to Environmental Justice taught by Lecturer Rain Marshall, JD

Both courses were taught by Indigenous educators working in their fields outside the university.
Textbooks used were written by Native authors. The courses were designed to be complementary to the
Reading Villages pilot program as well, as the books red in the Career Readiness Reading Villages element

(noted above) had direct correlation to the early college courses’ content and syllabus.

While implementing this pilot program, BLR TEA connected with California Indian Nations
College (CINC) and has since held several introductory meetings between college representatives and
AI/AN students at ECS and NHUHSD’s high schools facilitated by BLR TEA. CINC offers free tuition to
AI/AN high school students who are members of federally recognized tribes, and has designed their courses
to not conflict with regular school bell schedules, as most courses are held after 3PM and meet once per

week for three hours at a time. They also provide post-secondary academic planning and advising services,
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and each student is assigned an CINC academic advisor. Wrap around support services such as tutoring are
also provided by CINC. Utilizing CINC, MYIA college prep (early college exposure) component is
sustainable post-grant funding (Application Requirement d).

Offering specialized instruction with accommodations or modifications for students allows full
participation and gain the knowledge and skills needed for success in their careers, leading to a post-
secondary credential or degree. Included in this can be providing Chromebooks for access to asynchronous
and online instruction modalities. This can also include the direct payment of fees for college test prep
courses, testing fees for PSAT, SAT, ACT and AP courses, as well as college applications. Additionally,
direct services include helping students with college applications, scholarship searches, and the FAFSA.

The design of the MYIA program embraces the fundamental realities of the tribal communities of
the Northcoast, and the guiding philosophy which has bound the People together since time immemorial.
Through Unity, Community, and Kinship shall the People endure and thrive. With this foremost in the
thoughts of the BLR TEA BOE has set the following goals and measurable targets for MYIA key
components which correspond to Carl D. Perkins structure.

Internships: Work-based Learning Experiences

Paid WBL opportunities that allow students to gain hands-on experience in their field of interest.
Internships can range from 80 — 380 hours depending on the capacity of the business partner involved and
the students’ work permit. Direct support can also include transportation for students to their internship.
Mentoring & Job Coaching

Mentoring to help students improve interpersonal and social-emotional skills achieved through 1:1
and group activities using BLR’s Mentoring Guidelines and Tools (Other Attachments). Native Cultural
& Arts Teacher / Mentor and LEA Career Guidance Technicians work with students to create a post-
secondary education plan expressing student goals, creating a clear pathway towards goal obtainment. Job
coaching also provides students with job placement assistance and skill badging from the program’s Work

Experience Readiness Checklist (Other Attachments). Additionally, if needed, this component also
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identifies students requiring tutoring to help improve their performance in CTE courses, meet graduation
requirements, and obtaining minimum requirements for college admission.
Leadership

Students are directly connected to community networking in their sector via CTSO participation,
interest specific clubs (i.e. Drone Legends/UAV Club), student (individual or group) community service
projects, and targeted volunteer work with local community organizations. Students receive direct
assistance for the creation of their projects and for student led/organized conferences. Direct assistance can
take multiple forms such as purchased supplies, or even transportation for individual students or the whole
club/group. MYIA students in high school clubs will coordinate where appropriate on field trips.
Conferences, competitions, exhibits, and larger community projects with students in similar Pathmakers

clubs servicing grades 5-8 as detailed under that section.
Specific Measurable Targets

The BLR TEA uses the SMART methodology of being specific, measurable, achievable,
relevant/realistic, and timely/time limited when creating the master work timeline (see Other

Attachments) and the Management Plan: Timelines and Milestones chart, and when developing the

Action Plan for implementing and collecting the measurable data (see Other Attachments for the Action

Plan Template). Goals are based on LEA LCAP and Carl D. Perkins keys of career-connected learning.

Goal 1: Project schools will implement four keys of career-connected learning with 75%+ fidelity.

Goal 2: CTE students will transition successfully: (a) to high school, and (b) from high school to post-
secondary education, employment, or the military.

Goal 3: Increase CTE pathway completer high school graduation rate to 95%

Goal 4: Increase CTE pathway completer college readiness rate to 6% above the local baseline average of
28.91%

Goal 5: Forge collaborative partnerships with businesses and industries that yield enriching work-based
learning opportunities (job shadowing, internships, apprenticeships, et. al) for students.

Goal 6: Sustain the program beyond Federal funding.

Goal 1: Project Schools implement four keys of career-connected learning with 75%+ fidelity.

Performance Measure | Yr. 1 | Yr. 2 | Yr. 3 | Yr. 4| Yr.5

Key 1: CTE students participate in a comprehensive postsecondary education and career navigation system
that supports career exploration and education planning, provides information and assistance in pursuing
further learning after high school, and includes the development and regular updating of a personalized
postsecondary education and career plan throughout high school
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100% of CTE students have and update yearly a personalized n/a | 90% | 98% | 100%]| 100%
postsecondary education plan

Each school confirms 100% of CTE students have personalized 90% | 98% | 100%]|100% | 100%
postsecondary education plan by Dec. 31 each year.

Why target is ambitious yet achievable: All students in project schools meet with their academic
counselors in Gr. 9 to develop a four-year plan — which expands to a six-year plan by Gr. 11 and 12. What is
not universal is ensuring CTE students’ post high school plan is developed and supported by CTE staff and
counselors knowledgeable in post-secondary CTE opportunities. The project will work with the schools to
ensure all counselors are prepared to effectively support CTE students.

Key 2: Students in all pathways have the opportunity to earn postsecondary credits through dual or
concurrent enrollment programs within a clearly defined program of study to give students a head start in
earning a postsecondary credential

All pathways in all schools offer at least 3 postsecondary credits 50% | 60% | 100%| 100%| 100%

All pathways in all schools offer at least 6 postsecondary credits 0% | 30% | 60% | 100%| 100%

All schools offer 12 or more postsecondary credits as part of a program | n/a | 0% | 60% | 80% | 100%
of study culminating with an associate or bachelor’s degree, or
completion of a Registered Apprenticeship Program

70% of pathway completers earn at least 6 postsecondary credits n/a | 20% | 35% | 50% | 70%

50% of pathway completers earn at least 12 postsecondary credits nfa | 0% |20% | 35%]| 50%

Why target is ambitious yet achievable: Over the past decade College of the Redwoods, the only
community college for over 150 miles, has offered limited dual enrollment courses. However, in conjunction
with this application CR and the local schools have begun working to expand DE opportunities from the
current status where no pathways offer six or more DE credits to the goal where all pathways offer six or
more credits.

Key 3: Participation in at least 40 hours of work-based learning opportunities for which students receive
wages or academic credit

All schools in project offer work-based learning opportunities in at least | 100% | 100% | 100%| 100%| 100%
two pathways

All schools in project offer work-based learning opportunities in at least | n/a | 50% | 100%]| 100%| 100%
four pathways

All schools in project offer work-based learning opportunities in all n/a | 50% | 75% | 100%| 100%
pathways

65% of pathway completers complete at least 40 hours of work-based n/a | 35% | 45% | 55% | 65%
learning

Why target is ambitious yet achievable: We have a foundation on which to expand Work Based Learning.
WBL is a required component in the participating districts annual Perkins applications as well as state CTE
funding. All project schools offer at least 40 hours of WBL in at least two pathways. Furthermore, College of
the Redwoods teaches Work Experience classes at three project high schools. Thus, our goal is to expand
pathways offering WBL and the number of students completing at least 40 hours of paid and/or academic
credit bearing WBL.

Key 4: Attainment of an in-demand and high-value industry-recognized credential so every young person
can earn a living wage after high school, open more doors to pursue further education, live independently.

All schools in project offer opportunities to earn an industry-recognized | n/a | 40% | 70% | 100%| 100%
credential in at least two pathways

All schools in project offer opportunities to earn an industry-recognized | n/a | 40% | 40% | 70% | 100%
credential in at least four pathways

50% of pathway completers complete an industry-recognized credential | n/a | 25% | 35% | 45% | 50%

Why target is ambitious yet achievable: The targets for Key 4 are significantly lower than the first three
keys. This reflects two facts, described in the narrative:
(1) in many pathways you must be 18 to earn an industry recognized certificate, and,
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(2) in our rural communities there are very few trade unions and other organizations that can provide
certification.

Thus, we intentionally focus on preparing students to achieve an in-demand and high-value industry-
recognized credential through either the business or post-secondary education communities as soon as
possible (within 12 months) after graduating high school.

Goal 2: CTE students will transition successfully to high school.

Performance Measure Yr.1|Yr.2|Yr.3|Yr. 4| Yr.5

93% of students who take at least two CTE classes by the end of their | n/a | 86% | 89% | 91% | 93%
sophomore year will earn 110 credits to stay enrolled and on track for
graduation at the comprehensive high schools (110 of 120 possible
credits after Gr. 10)

Why target is ambitious yet achievable: Locally, 30% of students fail so many classes in Gr. 9 and 10 that
they must leave the comprehensive high schools when they become juniors.! CTE students taking at least
two CTE classes in Gr. 9 and 10, with support from CTE instructors and counselors, will stay on track to
graduate from the comprehensive high schools where CTE classes are held.

Goal 3: Increase CTE pathway completer high school graduation rate to 95%

Performance Measure Yr.1|Yr.2|Yr.3 ] Yr.4 | Yr.5

Graduation rate by student cohort (i.e. Classes of 2023 and 2024) n/a | 92% | 93% | 94% | 95%

Why target is ambitious yet achievable: The local three-year average graduation rate baseline is 91.12%.
CTE programs are demonstrated to keep students enrolled and on track to graduate. We propose to increase
the graduation rate by 1% annually starting in Year 2 (the class of 2025).

Goal 4: Increase CTE pathway completer college readiness rate to 6% above the local baseline

average of 28.91%.
Performance Measure Yr.1|Yr.2|Yr.3| Yr.4 | Yr.5
A-G completers by student cohort (i.e. Classes of 2023 and 2024) n/a | 26% | 29% | 33% | 35%

Why target is ambitious yet achievable: In California, one measure of college readiness is completion of
the A-G sequence of high school classes that meet the California A-G university admission requirements—
and allow direct admission to the California State University and University of California systems. The local
three-year A-G rate baseline is 28.91%.

We propose that approximately 1/3 of CTE completers also meet the A-G requirements.

Goal 5: Forge collaborative partnerships with businesses and industries that yield enriching
internships and job shadowing opportunities for students.

Performance Measure Yr.1|Yr.2|Yr.3|Yr. 4] Yr.5
# of students participating in job shadows n/a 80 | 120 | 150 180
# of students completing 40+ hours of WBL n/a | 40 60 | 80 100
# of students completing 80+ hour internships nfa | 20 | 30 | 40 50
# of businesses / organizations that have MOUs or other signed 30 40 50 |50 |50
agreements with the schools

# of business /organizations that participate in annual career fair 40 60 60 | 60 60
# of businesses / organizations that host WBL/internship students nfa | 25 35 | 40 40

Why target is ambitious yet achievable: Beyond executing agreements the real measure of “meaningful
partnerships” between the schools and local businesses and industries is the number of students meeting with
and learning from those local businesses and industries. We will measure this collaboration by the number of

! This data comes from Northern Humboldt Union High School District’s awarded 2022 US Ed. Education,
Innovation and Research (EIR) grant.
35

PR/Award # S299A250050
Page e49




FY2025 NYCP — Blue Lake Rancheria: Pathmakers & Modern Youth Internship Academies Expansion

|students being served at the various levels.

Goal 6: Sustain the program beyond Federal funding.

Performance Measure Yr. 3 Yr. 4 Yr. 5

Each district develops and implements a sustainability plan for key 3/5 4/5 5/5

program components
For this project measure we are self-rating on a five-point scale for Years Three, Four and Five.

0 points of 5 = Work not yet began

1 point of 5 = Preliminary sustainability work has begun

2 points of 5 = At least four of the five districts are working closely with the project director to identify
methods to sustain key project components

3 points of 5 = (a) All five districts are working closely with the project director to identify methods to
sustain key project components, and (b) At least four of the five districts, working with the project
director, have preliminarily identified methods and funding to sustain at least some key project
components

4 points of 5 = a fully developed sustainability plan has been developed and agreed to by all five
districts

5 points of 5 = funding for sustaining key project staff and initiatives implemented in Year 5

Quality of Project Services

The current MYIA program focuses on core skills (Table 18), and is based in part upon reflections
and feedback from business partners and faculty from CR and CPH during the pilot; specifically, feedback
regarding the reluctance of today’s working youth and new college students to ask clarifying questions
about the work or lessons. Both employers and professors stated this was a major issue and a barrier to
success. To address the issues raised from feedback, TEA staff’s continuous improvement process focused
on Evidence Based-Practices to implement and peer-reviewed research identifying several factors
contributing to students’ reluctance to engage in asking questions when needing clarification. (Absolute
Priority 4)
Removing Barriers to Opportunity Using Community-based Strategies

MYIA program design is structured to remove barriers to access to services stemming from lack of
transportation, lack of technology, and will address the reluctance issues, through mentoring and leadership
activities, which stems from several factors those being:

Fear of Negative Judgement: Many students hesitate to seek help due to concerns about how teachers and

peers might perceive them. A study found that students worried about being judged as “dumb” when asking
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questions in math class, leading to avoidance of help-seeking behaviors. (Ryan, Pintrich, & Midgley, 2001)
Low Self-Efficacy: Students with low self-confidence in their academic skills are less likely to participate
in discussions or seek help. Research indicates students with higher levels of self-efficacy are inclined to
engage, while those with lower self-efficacy tend to avoid participation. (Goke, Berndt, & Rocker, 2021)
Anxiety and Nervousness: Feeling tense and nervous, especially when speaking in front of the class, can
deter students from asking questions leading to reluctance in participation. (Ahmad, 2021)

Cultural and Societal Influences: Cultural values can impact help-seeking behaviors. Within AI/AN
cultures, respect for elders and authority figures is central. This respect is often characterized by a quiet,
indirect approach rather than open confrontation or seeking direct assistance. Additionally, silence is often
valued as a form of listening, learning, and reflecting before speaking. It is often the teacher’s
misinterpreting of this silence as a lack of understanding or engagement that leads to a change in the
instructors’ attitude or posture towards the AI/AN student practicing their cultural communication norms.
This attitude or posture of the instructor towards the AI/AN students’ learning style can contribute to a
sense of mistrust in the classroom setting and further restricting the AI/AN students’ participation or
question asking behavior. Finally, the content and methods used in mainstream education may not reflect
the cultural values or address the real-life needs of the student, and thus cultural relevance or lack thereof
also contributes to disengagement or reluctance to seek help in the educational setting.

Perceived Language Proficiency: Students who feel their language skills are inadequate may avoid asking
questions to prevent embarrassment. Students concerned about their pronunciation may feel embarrassed if
corrected while speaking in front of the class. (Ahmad, 2021)

The MYIA program truly focuses on communication, critical thinking, problem-solving and self-awareness
activities to address the concerns expressed by partners and educators on this lack of questioning by youth.
MYIA program activities are based on strategies used to encourage question asking. These strategies are:
Fostering a Supportive Environment: Creating a learning culture in the work-based learning environment
as well as the classroom where questions are welcomed and valued is part of what MYIA attempts to do
through each of its components. Creating such an environment helps to reduce learners’ fear of judgement.
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By encouraging open communication and providing positive reinforcement, students build confidence.
Promoting Self-Efficacy: Using evidence based-practices, such as Reading Apprenticeships, program
activities enhance students’ belief in their abilities and encourage participation. Generalized reading,
writing, and discussion prompts provided to students for pre-participation preparation by the student
increases their own knowledge and comfort with the activity or subject matter, and when bolstered by
constructive feedback from peers and instructors during activity participation, boosts student self-efficacy.
Reducing Anxiety: MYIA program design addresses anxiety by incorporating activities more accessible
to introverts and neurodivergent students like small group discussions or field trips, 1:1 mentoring and
coaching sessions which don’t require as much emotional energy from participants. Student are encouraged
to reflect on their feelings and express them to mentors, coaches, and wellness center staff. Students are
told they can submit questions anonymously before to be addressed during program activities, or afterwards
to be followed up by instructors. Students are also encouraged to use the campus wellness center or MYIA
staff office hours if they are particularly anxious about asking questions. Through repetition and
experiencing no negative repercussions from help-seeking behaviors, student anxiety is lessened, and a
greater ease in asking questions is obtained.

Cultural Sensitivity: Awareness of and sensitivity to cultural differences is an ongoing professional
development effort by TEA and LEA staff. Being aware of such differences can help in understanding
students’ reluctance. MYIA program design attempts to tailor approaches to fit cultural contexts
encouraging more open communication.

All of these strategies are part of building CLRCE which supports full student engagement in learning and
better outcomes overall. Through culturally responsive teaching, mentoring and peer support, creating safe
spaces for dialogue and building trusting relationships, the MYIA program design acknowledges and
respects cultural values improving opportunities for AI/AN learners to grow in self-efficacy and become

less averse to help-seeking behaviors.

Designed and Implemented via Partnerships
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Logic Model

The logic model will serve as graphic depiction of the relationship between the inputs, outputs, and
short, medium, and long-term outcomes. The logic model, with the Program Implementation Fidelity
Matrix (PIFM) will help guide the program and enable assessment of progress toward intended outcomes.
The PIFM is a progress measurement tool that (1) takes each goal and benchmark, (2) determines each
goal’s short-, mid-, and long-term targets, (3) lists the level of achievement in meeting the target, (4) assigns
each target a point value, and (5) using the sum of the target scores measures progress toward meeting the
goal or benchmark. The logic model combined with the PIFM will provide the evaluators with performance
feedback and permit periodic assessment of progress toward achieving intended outcomes. As noted, the
PIFM will be used by the advisory and leadership teams, with support by Mr. Godla, throughout the project,
to measure progress towards achieving goals and objectives. Both tools are research based. As noted, the
project team has extensive experience developing and using logic models in numbers ED and other projects.
The design and efficacy of logic models is discussed in a guide from the Kellogg Foundation and the
Handbook of Practical Program Evaluation, 4th Edition which informed the development of this project’s
logic model.

Please see the Logic Model on the next page for short, mid, and long-term goals.

Please see Other Attachments for detailed budget and implementation timelines, aside from the

Year One Management Plan: Timelines and Milestones chart which follows the Logic Model.
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» Outputs » Outcomes — Impact

Logic Model Inputs Activities Participation Short Term Medium Term Long Term

Resources: Grant Activities: People Served: Through Gs 7 and other classes | 100% of CTE students 100% of CTE students

Blue Lake Rancheria Develop and deliver 800 Gr. 5-12 students in prepare personalized post- have an updated have an updated

Tribal Education formalized career 15 rural public-school secondary ed plans for 90% of | personalized personalized

Agency readiness programming districts. CTE students postsecondary education | postsecondary education
for grades 5-12 w/ plan. plan.

Six Northern connections to IHEs and ~ 25 CE teachers in 2 Develop DE and CE classes in | Offer DE and CE classes | Offer DE and CE

California Tribes other post-secondary districts. CTE and other academic areas | in CTE and other classes in CTE and other
opportunities academic areas academic areas

Eureka City Schools, Develop multi-year plans | ~ 10 community college Support WBL and internships Support WBL and Support WBL and

Northern Humboldt
Union High School
District

for students

and university faculty
and staff

for 60 or more students

internships for 100 or
more students

internships for 150 or
more students

College of the
Redwoods and
California State

Hire staff to support WBL
in the schools

6 rural communities

Provide PD for career
connections in the content area
for 5-12 teachers.

Provide PD for career
connections in the
content area for 5-12

Provide PD for career
connections in the
content area for 5-12

Polytechnic teachers. teachers.

University,

Humboldt

Redwood Region Begin support job 6 Tribal reservations An increasing number of CTE | 90% of CTE students 93% of CTE students
Chamber Foundation shadowing and WBL 2 and rancherias students transition successfully | transition successful to transition successful to
and Humboldt HS and 13 K-8 schools to high school and from high high school and from high school and from
County Workforce school to post-secondary high school to post- high school to post-

Development Board

education, employment or the
military

secondary education,
employment or the
military

secondary education,
employment or the
military

Business &
Community Partners,

Expand WBL supports to
continuation HS

Over 50 local
businesses

Increase the number of high-
quality industry recognized
credentials

35% of completers earn
industry recognized
credentials

50% of completers earn
industry recognized
credentials

On-line planning

Provide PD and support to

3 Chambers of

Improve career readiness and

Improve career readiness

Improve career

tools and support CTE teachers and Commerce employability skills for and employability skills readiness and

(My 10-Year Plan) counselors students for students employability skills for
students

Student services Provide access to on-line | 20+ school counselors, Align CTE pathways with CTE pathways are CTE pathways are

support for all & print materials for school administrators post-secondary programs of aligned post-secondary aligned post-secondary
students with I[EPs & students and families study and certification programs of student programs of student
504 plans programs for dual credit

Provide wrap-around
support services

2 post-secondary
institutions

Program sustainability
planning begins.

Program sustainability
planning continues.

Process Evaluation: Using data determine what level the project is meeting
benchmark goals. Determining what works/doesn’t work using the Fidelity Matrix.

Are they unintended outcomes? If so, what are they? How do we respond?

Impact Evaluation: Judging the Merit/Worth of the project. Did it achieve project
goals? If so, can the evaluation determine a strong causal relationship.? Did the project
outcomes result in “evidence of promise”?
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U.S. DEPARTMENT OF EDUCATION
BUDGET INFORMATION
NON-CONSTRUCTION PROGRAMS

OMB Number: 1894-0008
Expiration Date: 08/31/2026

Name of Institution/Organization

Blue Lake Rancheria

Applicants requesting funding for only one year should complete the column under "Project
| Year 1." Applicants requesting funding for multi-year grants should complete all applicable
columns. Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Projecza\;ear 1 Projec(tb\)(ear 2 Projeczc\)(ear 3 Projec;(;;ear 4 Projecze\;ear 5 Projeczf;(ear 6 Projec&;;ear 7 T(()r:?l

1. Personnel | l98,703.00| | 204,948.00| | 173,571.00| | 180,066.00| | 185,854.00| | | | | | 943,142.00|
2. Fringe Benefits | 89,419.00| | 92,228.00| | 78,109.00| | 81,032.00| | 83,636.00| | | | | | 424,424.00|
3. Travel | 19,334.00| | 19,170.00| | 19,134.00| | 19,334.00| | 19,334.00| | | | | | 96,306.00|
4. Equipment | 19,600.00| | 7,350.00| | 7,350.00| | 7,350.00| | 7,350.00| | | | | | 49,000.00|
5. Supplies | 31,800.00| | 27,265.00| | 57,282.00| | 54,105.00| | 40,955.00| | | | | | 211,407.00|
6. Contractual | 27,425.00| | 33,625.00| | 54,100.00| | 46,300.00| | 52,500.00| | | | | | 213,950.00|
7. Construction | | | | | | | | | | | | | | | |
8. Other | 2,740.00| | 2,740.00| | 2,740.00| | 2,740.00| | 2,740.00| | | | | | 13,700.00|
9. Total Direct Costs | 389,021.00| | 387,326.00| | 392,286.00| | 390,927.00| | 392,369.00| | | | | | 1,951,929.00|
(lines 1-8)

10. Indirect Costs* | 110,192.00| | 111,595.00| | 106,596.00| | 108,671.00| | 107,138.00| | | | | | 544,192.00|
11. Training Stipends | | | | | | | | | | | | | | | |
12.Total Costs (lines | 499,213.00| | 498,921.00| | 498,882.00| | 499,598.00| | 499,507.00| | | | | | 2,496,121.00|
9-11)

*Indirect Cost Information (To Be Completed by Your Business Office): If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? X]Yes [ ]No
(2) Ifyes, please provide the following information:
Period Covered by the Indirect Cost Rate Agreement: From: |01/01/2025 To: [12/31/2025 (mm/dd/yyyy)
Approving Federal agency: [ ] ED [X] Other (please specify): |US Department of the Interior |
The Indirect Cost Rate is %.
(3) Ifthisisyour first Federal grant, and you do not have an approved indirect cost rate agreement, are not a State, Local government or Indian Tribe, and are not funded under a training rate program or a
restricted rate program, do you want to use the de minimis rate of 10% of MTDC? |:| Yes |:| No  Ifyes, you must comply with the requirements of 2 CFR § 200.414(f).
(4) Ifyou do not have an approved indirect cost rate agreement, do you want to use the temporary rate of 10% of budgeted salaries and wages?
|:| Yes |:| No If yes, you must submit a proposed indirect cost rate agreement within 90 days after the date your grant is awarded, as required by 34 CFR § 75.560.
(5) ForRestricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
|z| Isincluded in your approved Indirect Cost Rate Agreement? Or, |:| Complies with 34 CFR 76.564(c)(2)? The Restricted Indirect Cost Rate is |:| %.
(6)  For Training Rate Programs (check one) -- Are you using a rate that:
- PR/Award # S299A28@9i0ded in your approved Indirect Cost Rate Agreement, because it is lower than the
5 :
D Is based on the training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))? Or, Page ejjj training rate of 8 percent of MTDC (See EDGAR § 75.562(c)(4))?
ED 524

Tracking Number:GRANT14414034

Funding Opportunity Number:ED-GRANTS-011725-003 Received Date:May 08, 2025 05:46:46 AM EDT




	APPLICATION FOR GRANTS UNDER THE Office of Elementary and Secondary Education (OESE): Office of Indian Education (OIE): Indian E CFDA # 84.299A PR/Award # S299A250050 Gramts.gov Tracking#: GRANT14414034 
	Application for Federal Assistance SF-424 
	8. APPLICANT INFORMATION: 

	Blue Lake Rancheria 
	Modern Youth Internship Academies Expansion 

	Quality of Program Design Informed by Evidence 
	Pathmakers Components 
	Modern Youth Internship Academies Components 
	Specific Measurable Targets 
	Quality of Project Services 

	Removing Barriers to Opportunity Using Community-based Strategies 
	Designed and Implemented via Partnerships 
	Logic Model 

	U.S. DEPARTMENT OF EDUCATION 
	SECTION A - BUDGET SUMMARY U.S. DEPARTMENT OF EDUCATION FUNDS 





