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MR. RITSCH:  Thanks.  I know it was a bit chaotic this morning on Metro and roads, and however you got here.  Thanks.  Sorry, we're starting a few minutes late.



I'm Massie Ritsch from our Office of Communications and Outreach, welcoming you to our first Stakeholder Forum of 2011.  Quite a lot to do today.  The Secretary will be joining us in a little bit.



First, we wanted to kickoff with an overview, a preview of an event that we're very excited about, and that some of your organizations are helping us put on in February in Denver, a conference on Labor-Management collaboration.  And I wanted to bring up the Secretary's Senior Advisor on teacher issues, and many other things, a great guy, Jo Anderson.  Jo.



MR. ANDERSON:  Good morning.  Thanks, Massie. 



The official name of the conference is Advancing Student Achievement through Labor-Management Collaboration.  Let me give you a little context of how it came about.  A few weeks ago before the holidays, the Secretary, Arne, was in Hillsboro visiting the Hillsboro County School District, Tampa, which has been doing a lot of innovative work in Labor-Management through Labor-Management Collaboration.  With him were Randy Weingarten, President of AFT, and Dennis Van Roekel, President of NEA, and all three announced the notion of the intent to host a conference to bring together Labor and Management to really consider how they could advance the kind of work that was happening in Hillsboro.  And they committed to doing such a conference early this year.



Well, actually, that work has continued.  They continue, plus other co-sponsors.  The conference will be February 15th and 16th in Denver.  The other co-sponsors, in addition to AFT and NEA are the management groups, AASA, National School Boards Association, Council of Great City Schools.  Also joining us, because of their support system of technical assistance, will be the Federal Mediation and Conciliation Services, Judge Cohen, the Executive Director of FMCS has also been a co-sponsor planning this, and will be there at the event, plus some of his staff, who will help pass the conference to support the work we hope to continue.



The context here is, the Secretary has said on numerous occasions, "Reform is critical, but we want to do it with teachers, and their unions, not to teachers and their unions."  The President, I think from this room in announcing the Race to the Top in July of `09 said, "We want to see collective bargaining as a tool for innovation, not a barrier to reform."  So, that's the thrust of the conference, to bring together districts, labor and management that want to push the envelope and take this work to the next level.



We invited over 2,000 districts.  Those districts are grantees in one program or another, whether it be the School Improvement Grants, the Teacher Incentive Fund.  In the Race to the Top states, those districts were -- the union and management both signed on to a Memorandum of Understanding to participate in Race to the Top.  There were a few districts that had that kind of Labor-Management component in the Innovation Fund Grants, as well as Promise Neighborhoods.  So, that universe, which included well over 2,000 districts, were the invitees.



We received back -- and they only had a 10-day window.  The invite went out January 3rd, we asked them to respond by January 14th.  The response had two components to it.  They had to commit to bringing three people to this conference, the President of the School Board, the Superintendent of the District, and the President of the Union or Association. And they, also, had to further pledge that they would through Labor-Management Collaboration really work in a variety of areas to continue the work of advancing student achievement, whether that meant redoing, improving, adding to collective bargaining agreements, or other policies, or Memorandum of Understanding, of whatever.



We received 240 or thereabouts responses.  We only have capacity for, essentially, 150 districts, which would be 450 people, so we have sent out invitations.  The confirmation of the invitation to 150 districts as of Friday.  Those district represent a wide variety of situations. We actually chose the districts through a process, lottery-type process that assured geographic and size of district, and type of district diversity.



So, we have districts that half are larger than 10,000 students, half are smaller.  We have about a third that are urban, a third suburban, a third small town/rural.  So, we're pretty pleased with the geographical and other kind of diversity.



The actual agenda, we'll start somewhere around 2 p.m. on the 15th, giving people opportunity to travel in.  I should mention one major piece.  The Ford Foundation has committed the monies to support the 150 districts getting to Denver and back, and also room and board there.  So, through the generous donation from the Ford Foundation, we're able to sponsor this conference.  And in these hard times for districts, they won't have to be putting that money forward themselves.



The agenda will involve, again, framing this challenge of how to put students' achievement at the center of Labor-Management work, and then there will be a lot of sharing of work that's actually gone on, and is continuing to go on.  We will have about -- not about, exactly 13 districts at this point presenting.  They will present their work three different times so that the participants can take in all of the -- or as many of these sessions, as possible.



The districts are ABC Unified from California, Baltimore City Schools, Maryland, Denver Public Schools, District of Columbia Schools, Douglas County, Colorado Schools, Green Dot Public School Charter School Network in California, Hillsboro County Schools, Helena, Montana, Independent School District 15, St. Francis of Minnesota, Montgomery County Public Schools, Maryland, New Haven Public Schools, Connecticut, Plattsburg Public Schools, New York, and Winston-Salem/Forsyth County Schools in North Carolina.  So, those are the presenting districts.



There will also be some plenary sessions to try to develop the themes, but there will be a significant amount of time and support for districts to do action planning, so that they have some sense of where they're going past the conference, because this is not meant to be an event that is in-and-of itself, but something that reflects work that has been done, is a commitment to continuing the work.  And, in fact, is meant to be a springboard to what we hope will be really a movement of reform through collective bargaining, Labor-Management relationships across the country.



We hope to provide past the conference through FMCS, and hopefully other participants other support entities, support, technical assistance, and also to track progress, and keep everybody informed of the work that's going on.  As I say, we're hoping to really create a movement of innovation here.



The co-sponsors and the Department will also be formulating, in fact, there's a meeting later today, to put together an also list of invitees, in addition to the districts, so that other entities can be part of this conference, understand what's going on, and be looking for ways to support this work.  So, we anticipate having another 150 or so, 250 or so attendees who will represent that kind of support organizations able to continue this work.



There will also be -- Ford Foundation has invited a number of other foundations, so that they will also be in the room, able to see this work that's going on, and if it meets their mission and interests, hopefully, they will be able to line up some support, as well.  So, again, this is not meant to be a single event.  Frankly, given the widespread interest, and the support, and interest we've gotten, we're considering whether we can do follow-up events.  That time will tell, but, clearly, there's interest, and we want to support this interest in every shape and fashion we can.



So, that's, essentially, where we stand with the conference, and I'll turn it back to Massie. A couple of questions.



MR. RITSCH:  If you have questions for Jo, we've got the mics here.  We can take a couple, if you have them.  



What Jo didn't mention, to save money, as well as to foster good Labor-Management relations, all three of those people have to share the same hotel room.


(Laughter.)



MR. RITSCH:  And we're going to film a bit of the -- it's going to be a reality show.  We think it should be pretty interesting.  Yes, it should get pretty good ratings.



Any questions on the Labor-Management conference, other than couldn't you come up with a shorter name than Advancing?  Yes, ma'am.  We've got mics.  We'd love for you to get on the mic so we can get this into the transcript, as well as on our video archive.  And let us know your name, the organization you're with, and your question.



MS. LAWLESS:  Okay. So, my name is Patty Lawless.  I'm with the PICO National Network, with the organization in Denver.  And just curious how we can access the information from the conference. Will you make that available on line, and how could we know that without having to sift through a lot of web pages?



MR. ANDERSON:  We're working on that. One of the things we hope to make available is kind of case studies on the 13 presenting districts, profiles of their work, but also a way to capture what happens in the conference, and what's going forward.  Frankly, again, we want to capture not just what happens, but, in fact, what commitments people make, and then they continue to push on, and act on, and results from those.  We want to be able to track and report those, as well, to, again, keep each other in the loop, so that this movement can kind of cross-fertilize.



MR. RITSCH:  Any other questions about the conference?  Okay.  Thank you, Jo.



So, just to give you an overview of the agenda, and we may move a couple of things around this morning.  As I mentioned, the Secretary will be joining us shortly.  He's coming over from ASCD's Legislative Conference in Northern Virginia.  We'll do an overview of a new transparency tool that we have online, we call it the Dashboard, and we have our Deputy Secretary, Tony Miller, here, along with some other folks to take you through that.



We are going to talk about another transparency tool that we plan to launch very soon to track schools receiving School Improvement Grant money right down to -- you can drill down into your area and see if schools are in that program.  Sandra Abrevaya, our Press Secretary, is going to take us through that, and we'll take some questions.



Speaking of school turnarounds, did everyone get a copy of this new brochure?  If you didn't, there'll be some at the door on your way out.  It's a handy new publication from the Department geared to parents in schools that might, as it says, in need of a fresh start, or un nuevo comienzo.  We have a Spanish version, as well, on the back.



If you're not familiar with ED Pubs, these are all publications that you can order on line through Ed Pubs.  Just search for that website and they're free, and they'll ship them to you.  This is now in stock and available for anyone who needs it, along with hundreds, if not thousands of other Department of Ed publications. So, please spread the word about that.



Paul tells me that the Secretary is here.  All right.  So, we will talk about that.



I want to put in a plug for the State of the Union Address tomorrow night, 9:00 Eastern Time. We are looking forward to hearing what the President has to say about education, and many other things, as I know you are. 



And then on Thursday, I believe, the White House will be doing an online round table taking questions specifically about education.  Arne will be participating in that over at the White House. I believe it's around 10ish, I'm not entirely sure about that, but we'll be -- does someone know?  3:15, which is not 10.  It's in ten o’clock somewhere, but 3:15 on the East Coast.  And we will let you know about that, also, with links and everything.  It's a whole series of round tables online about various topics the President will address tomorrow evening.



What else can I tell you to stall for time? We have evaluation forms, as always, so take one of these.  You've got the opportunity to tell us how we can improve, and what we did well.  We always look to these after these events, so thank you for filling those out.



All right. Fresh from -- yes, Joel Packer.


(Off mic comment.)


MR. RITSCH:  Oh, if I knew, I would tell you. We are looking at the week probably of February 14th, I think is what we're operating off of, but that can always change, but right around Valentine's Day.



All right.  Our Secretary has joined us to look ahead to this year, and talk about some of the other things we'll be talking about in depth today.  And I will say no more.  Secretary Duncan.


(Applause.)



SECRETARY DUNCAN:  Thank you.  Good morning. And, Jo, you did the Labor conference, so I'll be very quick. I just want to thank Jo and the team for the hard work there, and I think folks know the magnitude of the opportunity to really break through and do something better there.  I'm happy to take any questions you might have, but I couldn't be more proud of what we're trying to do.  It may blow up, may not work for a whole host of reasons, but I think we have a chance to get dramatically better, and to do it together.  And we want to -- we were blown away by the amount of interest in that.  I think there's a huge opportunity for the country to move in the right direction.



ESEA Reauthorization.  Obviously, that's huge as we move forward, want to do it, want to do it in a bipartisan way.  Last week I was supposed to go to Miami; instead, I went to Minnesota to spend the day with Chairman Kline in the middle of January.


(Laughter.)



SECRETARY DUNCAN:  So, I'm doing everything I can to be part of the solution here, taking one for the team there.  In all seriousness, had a great visit there, and I'd do it again.  A whole host of reasons why it might not work. I'm actually very optimistic that it will.  Chairman Kline is a fantastic guy.  Obviously, we're going to talk and disagree on some issues, but I think there's a lot of common agreement.  As we looked across his schools in his district, I forget, there's like 25, 26 schools, if nothing changes, like 24 of them will be labeled failures over the next two years, and that's true around the country.  And we went to a couple of schools, and guess what, they're fantastic.  They're amazing schools.  So, I think we all feel the sense of urgency to do something much better.  I'll take any questions on any specifics you might have, but as of today I'm very, very hopeful.



I think the State of the Union will be great tomorrow. Stay tuned.  Folks know how much the President has put on the line in terms of political capital and resources around education, and you're going to see that leadership continue tomorrow night, which is very, very encouraging.



Tough budget times, as all of you know.  Lots of states, lots of districts thinking about how to cut, what to cut, what to do. We're trying, and happy to have conversations on any of these, trying to get folks to think about this in the smartest way possible.  In these tough times, we can either make good decisions, or bad decisions, and how folks cut, what folks think about doing, I think says so much about what their real values are.  I think budgets reflect our values.  So, if we're cutting a day out of the school week, if we're eliminating art and music, and after-school programming, I think that tells us what we value. And if we're finding ways to be a little more strategic, and make tough decisions to protect the classroom, protect children, protect time, protect what is seen as the actual curricula, I think there's a right way to go about this, and a wrong way to go about this.  And we're trying to share information, get the message out to folks who are thinking about this in more thoughtful ways.  And, in an ideal world this is tough, but seeing crisis as opportunity, and figuring out how to put scarce dollars behind those things that are really making a difference in students' lives.  So, in really tough times, this is a real test of leadership. It's interesting to see some folks really rising to the challenge and making very thoughtful decisions, and other folks are pretty paralyzed.  And it's freezing them, so we're trying to do everything we can to help where folks are struggling a little bit, and get the word out about a more thoughtful way to think about these very, very tough decisions that folks in leadership have to make around the country, unfortunately.



As I talk to superintendents, and state school chief officers, it's like one horror story after the next.  It's very, very difficult times out there in the vast majority of states.  And we're trying to do everything we can to be helpful there.



Then we have the Data Dashboard, which are we going to hand these out, or do we have copies on the website?



MR. RITSCH:  We've got some  presentations --



SECRETARY DUNCAN:  Got presentations coming, so I won't go into a huge amount of detail.  But I'm thrilled to have this out, and this is really just about transparency. This is trying to start a national conversation about a whole series of things.  I think part of what's been missing in education is sort of a lack of ability to look across districts, across states around a whole host of indicators.  So, this is a starting point.  Welcome your feedback.  This is not something that's set in stone, but we tried to focus on a number of indicators that we think are important, that we can track over time.  This is not meant to rate this district versus that district, or this state versus that state, but it is meant to really start to have a much more transparent conversation.  



And I think, obviously, moving forward with common standards, with better assessments coming behind that, for the first time in this country, we can do a much better job of looking across states, looking across districts, see who's really moving the bar, where student achievement is really improving, and where it's not.  And, obviously, I've sort of   -I'm just a big believer in looking at growth and gain rather than absolutes.  So, where we're seeing positive trend lines, we're going to be learning from those, and really encouraging that.  Where you see stagnation, or folks going in the wrong direction, we need to be willing to challenge that, and have those conversations, but just having a set of data out there for educators, for parents, for policymakers, for the general public. We want to do everything we can to increase the visibility, to increase the debate.  I think the more folks who are talking about these issues, the better it's going to be.  So, I think this is a huge step in the right direction.  We, again, really welcome what you think is missing, what isn't there yet, and this is going to be very much a work in progress, but our team has worked really hard to get to this point, and thrilled to be able to launch it with you guys today.



I'll stop there.  I'll take any questions you might have on anything.



MR. RITSCH:  So, as usual, we have microphones here, and there.  When you step up, please speak directly into the microphone, say your name, tell us the organization you're from.  Start here with Jim.



MR. KOHLMOOS:  My name is Jim Kohlmoos from Knowledge Alliance.  Mr. Secretary, thank you so much for being here, and also last week all the work that you did on that innovation conference. It was outstanding.



You mentioned that with Congressman Kline, that you -- there are a number of places where you agree, and some that you disagree.  Can you elaborate a little bit?



SECRETARY DUNCAN:  Sure.



MR. KOHLMOOS:  And maybe, also, I have to ask this, is R&D one of the ones that you agree on, Research and Development?



SECRETARY DUNCAN:  Yes.  I think there are, frankly, many more similarities than differences in our viewpoint.  He's very interested in a smaller Washington footprint, so are we.  We want a lot more flexibility at the local level.  We don't want to micro manage 95,000 schools from here.  I tell the story all the time, that when I managed Chicago Public Schools, I almost had to sue this Department of Education for the right to tutor my children after school. It made no sense whatsoever.  We had this huge pitch battle; I won.  Why did I have to fight the Department of Education to tutor kids? So, having a smaller footprint here makes sense.  



Providing a lot more flexibility at the local level, but having a high bar.  To me, that's really the grand tradeoff, high standards, a lot more room, hold people accountable to it, but give folks a lot more room to move, great teachers, great principals, parents.  Every community is different.  We don't know what the right thing is in every single neighborhood, can't begin to, really empower folks to be able to do that. 



We have a huge, long, lengthy bill.  Can we shorten the bill, have something that folks can actually read and understand, and not be 1,000 pounds or 1,000 pages, a lot of room to move there.  



And I think what's been interesting with him and others is really looking at how we are doing today on a competitive basis versus international benchmarks. And when you look at us going from first in the world to the ninth in college graduates, when you look at our 15-year olds and the recent PISA results, where reading, math, science, we ranked anywhere from 14th to 25th.  This is not where we think we should be, or can be, or will be, but that's reality.  I think that reality is hitting folks pretty hard, that other folks are out-educating us, and they're going to out-compete us.  And if we want to strengthen our country and our economy long-term, this has to be the answer.



So, like in anything, there'll be lots of conversation, lots of give and take, and a whole host of issues.  But the idea of fixing the current law, put in much better incentives, being much more flexible, looking at growth and gain rather than absolutes, a lot of commonalities there.  And R&D, yes, is something that's important to him, and important to us.  It's a place where we have under-invested, historically.  Yes?



MS. JOHNSON:  Hi.  My name is Charlene Johnson.  I'm from the PICO National Network. I'm from Oakland, California.  My question is, what are you going to do to insure a meaningful role for parents in the school turnaround process?



SECRETARY DUNCAN:  Well, we want a meaningful role for parents in lots of processes, including school turnaround, so let me start big picture.



As hard as we're pushing everyone else, I always talk about us trying to look in the mirror and be very self-critical. I think parental engagement is the place where we have significantly under-invested.  So, in very tough budget times, we're actually looking to double our funding for parental engagement, from about $140 million to about $280 million, so a massive increase that we're asking for. 



Again, I don't think we know what those best parenting programs are.  What we want to do is put a lot of money behind places that are doing really innovative things with parents.  And, to me, it's not just about feel good engagement, it's about changing student achievement. So, what we want from great parental programs is still us what you're doing, tell us what you're doing to help students graduate from high school, go on to college, and be successful.  So, we think we've under-invested there, and we want to do a much better job of investing.



On the school turnarounds, that's been amazing to me, and some places probably work better than others, but I think the world thought  they'd have this massive controversy, and we have over 700 schools around the country being turned around this year, and it's been dead quiet.  The media hates it.  There's been no fighting, no argument, minimal drama, and folks are just doing this hard work.  



I think some folks have done a great job engaging parents.  I know in some places parents have actually led this movement, other places maybe haven't listened enough, and we can work on that.  



What I'm so proud of is, for the first time our country is in the business of challenging drop-off factors, and doing some things very differently.  And we're going to track this all very closely.  We have a couple of different models to see what's working, what's not.  



It's interesting, there was lots of concerns that these were like urban models, they wouldn't work in the rural communities.  There's actually been more turnarounds, a disproportionate number of turnarounds in rural communities relative to the size of the pool.  So, they're finding a way to do this in very thoughtful ways.



So, I think we'll see some absolute success stories, we'll see some in the middle, we'll see some that won't work, as well.  But three, four, five years from now as a country, we're going to be so much smarter about what it takes to fundamentally turnaround schools than we are today.  Anecdotally, we're hearing some pretty remarkable stories, so I think this is a huge move in the right direction.  We're tracking how we engage parents, tracking how we engage students, seeing what are the right processes to get to the right point.  It's going to be hugely important, and we're creating this set of data, this set of evidence points that just didn't exist in this country before.  So, big picture, I'm very, very encouraged.  We'll do these three, and then I sneak out.  Go ahead.



MS. CAMBRIDGE:  Hello, Secretary Duncan. I'm Barbara Cambridge of the National Council of Teachers of English.  We're very pleased in your blueprint with the attention to a complete education, but know that a lot of attention has been given to STEM.  And I'm going to follow-up on Jim's question and say when you talked with Chairman Kline, did you talk about an emphasis on literacy, literacy underlying STEM and all the other elements in your complete education -- 



SECRETARY DUNCAN:  We didn't talk about one specific thing.  We did talk broadly about this idea you hit on, this well-rounded education.  He was totally supportive of that.  And I will tell you, that's the biggest complaint, as I've traveled the country, urban, rural, suburban, that's the biggest complaint I've heard from students, themselves, from teachers, and from parents, was the narrowing of the curriculum in No Child Left Behind.  So, yes, reading and math are hugely important, but science, social studies, foreign language, fine performing arts, environmental literacy, financial literacy, PE, our children deserve a lot more than what they're getting today. And there is an absolute, again, bipartisan/nonpartisan understanding that we have to do a lot better, and do a lot better not just at the high school level, but for our first, and second, and third graders, for our babies who are starting to build their sense of esteem, and build their skills.  So, I think that is absolutely an area of common understanding, and common agreement.



MS. HOUSE:  Good morning, Secretary Duncan.  I'm Tanya Clay House with the Lawyers Committee for Civil Rights Under Law.  I, first, wanted to thank you very much for your comments regarding race, particularly in light of Wake County, and the things -- 



SECRETARY DUNCAN:  Not everybody agreed with me, but you've got to say what you believe.



MS. HOUSE:  We agreed with you, so thank you.



Additionally, I wanted to ask you, moving forward on that agenda, to what extent the Department will be working through the ESEA process, and trying to encourage integration standards, in addition to that, deconcentration of poverty, particularly within the schools.  



And then I also wanted to follow-up on the question regarding parental engagement; to what extent the Department can also encourage, require parental engagement within ESEA context, and not simply voluntary.



SECRETARY DUNCAN:  Let me take that -- those are great questions, try to take the second one first.  



I don't know how much we can require  it.  We thought about can we legislate this, can we require parental contracts, and we've had all kinds of conversations. Russell and I are actually meeting later today to sort of chew on this one a little bit more.  What we can continue to do is reward those places that are making a difference, put more resources behind them, and highlight those success stories.  And I think it's hard for districts to move, if they're not engaging parents in very meaningful ways.  So, I don't know if it's something we can mandate, or put people in jail if they don't -- that gets a little tricky. 



But I think finding ways to highlight best practices, to talk about the success stories, to figure out those best practices and share them, I think we have a huge role to play there.  And we want to continue to be creative there.  If you have thoughts of ways to push us on, we're open.  

Two other things we're doing, as you know, we're trying to do parental surveys of schools across the country, ask parents what they think, ask our students what they think, ask our teachers what they think.  I think there's lots of evidence -- always talk about test scores and graduation rates, those are always what I call lagging indicators.  There are a set of what I call leading indicators, that where there's real trust, where there are high expectations, where folks are feeling good about what's going on in the school, I promise you graduation rates will go up in those things.  So, asking folks, to survey parents, to survey students, to survey teachers about is the environment safe?  Are folks are engaged?  Does the child have a teacher they can go to if they're struggling?  There's a series of questions we want schools to ask themselves.  And, again, check that progress every single year.  And I promise you, if those trends are going the right way, those schools are going to be getting better, as well.



In terms of things we can -- and another thing we're having in the Dashboard, is we're really looking at some of the equity issues, and looking at how funding is happening across districts, and across states, and really trying to provide some greater transparency there.



In terms of what we can do to continue to facilitate, or to encourage integration, and not just along racial lines, but socio economic lines, which I think is so critically important, I just think if we're serious about closing achievement gaps, keeping concentrated pockets of poverty, it's very difficult to do that, and finding creative ways to get students to mix.  And, to me, it's not just about education outcomes, it's about our children growing up in an increasing diverse society, and being able to negotiate that world.  Those are hard skills to learn as an adult, where you're learning them on the school yards, and in recess, and at lunch time, and after school just as a part of naturally growing up.  Those are invaluable lessons that you can't teach in algebra, you can't teach in biology. So, I don't have an easy answer for you.  It is at the core of how I view the world, and we want to find ways to be creative there.  That's why the Wake County situation, where they were doing things, I thought, in a really thoughtful way, to see that potentially go the wrong direction, I thought I had to take a stand, because there are not enough places being creative.  That place has done, I think, a pretty good job given a tough history, and we would love to see that continue.



The interesting thing, to me, is the vast majority of parents, when you survey the parents there, are really happy with what's going on.  So, I always question why do you write something, why do you change it if it's basically working?  Do these last two.



MR. STILLWELL:  Hi, I'm Jake Stillwell with the United States Student Association. And I was wondering what you see Congress taking up this year as far as higher education is concerned?



SECRETARY DUNCAN:  Well, I'm not sure what Congress will take up.  What we've tried to do, as you know, is dramatically increase PELL grants, which has been a huge step in the right direction.  Simplify the FAFSA form, which has been a big step in the right direction.  Last week we just announced, as you know, $2 billion for community colleges in partnership with the Department of Labor.  And I think those community colleges, I keep coming back to them, have been this unrecognized gem along the education continuum, so we want to continue to push very hard there.  I don't know what Congress will do on a broader basis around higher education, but I've been thrilled with the progress we've made in the past two years to increase access, to improve affordability, simplify the FAFSA form was a big step in the right direction, and we want to continue to create more opportunities for students to go on.  Last one.



MR. SILVINEK:  Hi.  Secretary Duncan, my name is Joe Silvinek.  I was from Chicago for many years.  I wanted to ask you to specify what are the responsibilities of the U.S. Department of Education for advising the Workforce Investment Act Program by the Department of Labor, Employment and Training Administration, 20 CFR Part 652, and it does say that the Department of Education, Department of Labor need to coordinate the plans. 



I started at Georgetown University's Certificate of Project Management Class on Friday.  They also talk about stakeholders for Workforce Investment Act.  But it was after I exhausted my unemployment insurance of nearly two years, I had a lot of lousy experiences trying to get advising and entering the program.  While the alternatives to going to Georgetown for a college graduate would be taking human resources classes, I think at the graduate school, or taking accounting classes in Baltimore, or Gaithersburg.  I was disappointed, though, there wasn't a lot of interest with D.C. Department of Employment Services about advising me to use my Master's in International Affairs from Columbia University.  I was there when President Obama was there, and I studied a lot about the United Nations, or Master's degree in history, where I went to Chicago History Museum and critiqued the papers of Senator Paul Douglas.  I have research interests, some of President Obama's.  And I also had a problem with a lawsuit I filed against D.C. Department of Employment Services heard by Judge Collyer -- 



SECRETARY DUNCAN:  All right.  I can't answer all these questions.



MR. SILVINEK:  Okay.  Okay.  My father worked for the Board of Education when Sergeant Shriver was there. We're sorry he passed away.  Answer that.  And I've also had a lot of problems with spelling error of bureaucrats of the Department who kind of are evasive, or giving me the run around on my inquiries about American University and some debt collection issues.  I think her people have been trying to stifle me a lot, and I will want to ask you and the White House end Spelling's, kind of, dislike of my research on Palestinians and Colombians at American U.  I think the most important question is, have we exhausted unemployment's resources that are in the bank? What exactly is your official involvement with the coordination of advising the Workforce Investment Act Program, and could you improve the -- 



SECRETARY DUNCAN:  I got it, I got it, I got it.  I got it, got it, I think. So, short answer, and Brenda's in the back.  Brenda, can you stand up?  Brenda is doing an extraordinary job leading our OVAE Office.  Brenda works on a daily basis very, very closely with the Department of Labor.  We've done a huge amount of work together, again, around this community college piece that was announced on Friday.  It's been a very, very strong partnership.  They've been more than receptive.  If we move forward, if we get reauthorization, that's hugely important to Brenda, and to our team. Be happy to have her follow-up with you. 



But what I will say is that, what's been amazing to me as I look across agencies, whether it's we, and community colleges with them, whether it's around early childhood education of HHS, whether it's all the work we've done with Secretary Vilsack around improving the quality of the nutrition, school breakfast and school lunches.  All these guys have been willing to work, and to do some things in very different ways.  There hasn't been one agency yet, I didn't know if this would be the case, there hasn't been one agency that's been bureaucratic, or had an ego, or hasn't been willing to partner.  And I think you're seeing, hopefully, unprecedented levels of cooperation amongst agencies, and the reauthorization is something that we're going to work very hard on, absolutely in collaboration with the Department of Labor.  Thanks for your hard work, thanks for having me.


(Applause.)



MR. RITSCH:  All right.  Moving on in our agenda, the Secretary mentioned the Dashboard.  We want to this with you.  We want to bring up several folks, our Deputy Secretary, Tony Miller, our IS Director, John Easton, and Tom Snyder from NCES.  Gentlemen, will you join us up here at the table.



This is a tremendous new transparency tool, we think, that will help people cut through a lot of the clutter that's out there, and really focus on some milestones that are getting us toward the President's 2020 goal.  And Tony will take you through those right now.



MR. MILLER:  Well, good morning. As you know, as Arne referenced, transparency has been a big part of what we believe in is what's needed in education to help inform, and continue to catalyze and reinforce the education reforms.  It's consistent with this Administration's overall posture, in terms of a better government is one that is more transparent, and more engaging, allows for more public engagement.  So, what we're going to be talking about today is one of our initiatives in this area, where we're aggregating data about the current U.S. educational system, and making that more available and, hopefully, kind of more relevant and accessible.



To put this in context, this is one of a number of different initiatives that we've been undertaking since we've come with this Administration. It started early on as part of the Recovery Act, as we were awarding monies to states with the State Fiscal Stabilization Fund, we specified a number of indicators, things that we thought were relevant about the status of education, and/or education reform at the state level, and how we could make that information more accessible, and encouraging states, and districts to, in fact, make that information more transparent.  So, again, those are some of the specific requirements.



An example of this would be, as we think about the continuum, to say for students who are graduating from high school, what number of them go on to complete at least one year's worth of college credit within two years?  So, again, how well, in fact, are our state university systems or public IHEs, in fact, preparing students, I mean, being prepared by the K-12 system? So, that's an example of a type of new indicator that we're working with states to make more transparent, make more available.  And that's in the context of the SFSF ARRA Program.



Moving beyond that, what we are doing in our discretionary grant making, using the Race to the Top,  and the investing and innovations to  marquee programs.  We have committed to an unprecedented level of transparency, and that ranges from posting grant applications, posting comments, posting scores, so that we are, in fact, trying to make it very clear what are the winning applications, and the basis by which they are judged, as well as for those that were not, necessarily, the winning, but what can the community at large better take from that?  So, that is something we're committed to doing.  Again, it started in Race to the Top, and with investing in innovation but, again, it's those kinds of transparency practices that we are looking to replicate appropriately throughout our discretionary grant makings going forward.



And then, lastly, it's identifying, and making available kind of current and new data sets. So, today we're talking about the Dashboard, but it's not limited to this Dashboard.  We, also, have with ED Data Express information that we currently are collecting at the state level, state accountability workbooks, for example, that are making more information available so that educators, policymakers, parents can better understand what's going on in the education system.



With what we're doing today, the U.S. Education Dashboard, what we're trying to do is pull together a set of information that characterizes the U.S. education system more holistically, from cradle to career, so what we've tried to do is select an initial set of indicators that, in fact, do start with kind of the early learning aspect, but go all the way through to higher education. 



What we've tried to do is think about information that is both relevant, that's reliable in terms of the quality, and that's, frankly, accessible, because what we're finding is, unfortunately, there is not always a consistent set of reliable, credible, relevant data that's comparable across the education system.  So, this exercise alone has pointed to where there are gaps in that information set that we can focus our data collection effort going forward.



So, with the data that you'll see, and the team will take us through a specific demonstration of the tool.  But, for example, you'll be able to see fourth grade math performance on NAEP.  You'll be able to understand the trend data at the state level, as well as to understand comparisons across states.



So, again, some of this will be information that we've seen before, but now we'll have, if you will, a data portal that we'll be able to access this information, and other data will be new data that we're publishing in this format for the first time.



Examples of that will be SFSF, an indicator that we had asked states to report on, that as that information gets reported, we'll be publishing for those districts and your state.  What portion of them, in fact, is there the use of student achievement data, and your principal and teacher evaluation systems.  So, that would be an example of something that we think is incredibly important; that with student achievement being incorporated in principal and teacher evaluations, it better allows the system to understand where are some of the most effective practices being undertaken, and how can the system learn from that?  It also can tell where, in fact, we don't have kind of highly effective practices, where there's opportunity for continuous improvement, where, in fact, those teachers and those school systems can transfer those practices.  So, again, that's an area that we believe is critical to reform.  This is an indicator that will give the public a sense of where those kinds of feedback systems are likely to be in place.



Another new indicator that you'll see is a finance-related indicator, that shows the difference in funding level from high-poverty to  low-poverty districts, in terms of per people expenditures, both comprehensively, that include both state and local expenditures.



Again, in an area where we know that if we're going to close the achievement gap, right, in many cases we're going to need accelerated learning for some of our disadvantaged students, so how do we think about the optimal resource allocation, and the different approaches that states are applying as they think about those per people resource allocations?



At the end of the day, it is about outcomes, it's about effectiveness, but we also have to think about efficiency.  So, again, as an initial indicator, we're realizing this is something that the system would benefit from with more transparency.



So, I think as you go through the specifics of the Dashboard, the question is well, what's the insight, what does it tell us?  And, frankly, I think it tells us things in some ways that we know.  One, that in absolute terms, thinking about the absolute performance, obviously, we're a far cry from where we want to be against the President's goal of 2020, of leading the world in college graduates, in the proportion of college graduates.  You'll see that our performance is far from what it needs to be.  That's not news, but it's, again, important to be reminded of that, because we need to be honest with ourselves if we're really going to be dedicated to the achievements and reforms that we need.



The good news in that is we will actually see improvement trends, so the question really is, what is the slope, what's the pace of those improvements?  Is it consistent with the real gains we're going to need to make sure that the next generation of youth are, in fact, truly prepared with 21st century skills.  



I think more troubling, again, not necessarily news, but troubling is the wide variation that you'll see in both performance and  the trend.  And I think, again, one of the challenges that we've experienced over the last 10 years is, you've seen that states and how they've approached their definition of academic, high levels of academic performance has varied substantially, and/or their definition of proficiency has varied substantially.  So, when you norm that on things like the NAEP tests that we all know, you actually then see significant variations.  So, if you're a parent or policy expert at a state level, it's important, in fact, to have this understanding, not just the absolute, but in some kind of norm, and some kind of relative context.  Again, because at the end of the day, students in Indiana, and Iowa, and Arkansas, and Washington, they're, frankly, competing in a 21st century world with kids from Shanghai, and Mumbai, and Rio de Janeiro, and London, so we need to, in fact, be honest about  the actual performance level, the actual achievement level of our various education systems. So, we're going to see significant variations of performance across these indicators.



And then, frankly, what it tells us, being the 1.0 version, is where there are significant gaps in the current data.  So, it's telling us where we need to invest our effort going forward.  And one of the key issues that we, for example, is school readiness.  So, we realize that, if we think about our early learning agenda, and really understanding our students coming to elementary school prepared to learn, ready to thrive, we don't have very good metrics consistently that we can point to track that.  And knowing that's a good, and an important component of, in fact, achieving the President's goal of, in fact, closing the achievement gap.  We realize that we need to have better understanding of what our performance is, and states and districts need to have that, as well.  So that, again, tells us where we need to be investing our further data collection efforts.



So, lastly, if the question is well, why are we doing this now? Other than that it's a commitment we made for greater transparency, I think the reality is, we all recognize that we are in, frankly, very austere times at the federal level, but at the state and local level, so at a time when budgetary tradeoffs are being made, at a time when there are not enough resources to go around, so we really need to be focused on what are those effective practices that are likely going to yield the most results, as we think about, we need to separate and invest in things that will be both impactful, and efficient.  We think having more transparency now is especially important.  So, what we're hoping, again, to do is to encourage more visibility, more frank discussion, again, just like we at the federal level, but as states and localities go through their budgeting process, and go through their tradeoff process.  We think it's important that we start the dialogue sooner, rather than later.



So, with that, I'll turn it over to John and to Tom.  But, again, just encourage you all to recognize that this is the 1.0 version.  We will continue to evolve and get better at that.  We'll do that in terms of, one, what's the scope of the type of indicators we want to include.  Secondary will be, do we want to have more relevant local indicators?  Of course.  And third, we'll also work on actual kind of usability of the tool, itself, so that as people access it, how do you make it more functional.  So, we understand that we need to be improving on all three fronts, and we're committed to doing that.



So, with that, thank you.  John.



MR. EASTON:  Thanks, Tony. I just want to say a few more words about the development process here, give you a little more background and context.  Then I'm going to turn it right over to Tom Snyder, who's going to demonstrate it.



What we wanted in this was a single site that would provide consistent and broad access to critical national and state indicators to inform current policies.  The objective here was to identify and make widely available a small set of key measures on national progress that are aligned to the Department of Education's goals.



This first version is limited to about 16 indicators, that as Tony said, range from early childhood through post-secondary.  There are also indicators on teachers and leaders, and on equity across elementary, secondary, and post-secondary students.



It is a very small subset of the many possible indicators that we could have -- that could be used to characterize the education system, but we wanted to focus on what we viewed as the most pressing national concerns, so we really limited the number here.



Department of Education policy staff played the key role in identifying these indicators from this large body of valid statistical measures that we could have chosen.  So, for example, this President's goal for making the United States once again preeminent in the completion of higher education, the Dashboard includes the percentage of 24 to 34-year old, 25 to 35-year olds who have attained an Associate or higher degree, actually from two different sources.  And to keep a focus on a manageable number of indicators, there were some tough choices on what to include.  



So, for example, as important we know high school science course-taking is, we didn't include it on this first round, but, instead, we have an indicator on the number of students who took an advanced placement course and exam, as a little bit of a broader indicator. 



Again, something Tony mentioned, we didn't sometimes have the exact precise indicator that spoke to our need, so we had to choose kind of a proxy.  There isn't good data on the availability of high-quality early childhood education programs, so we substituted something that we thought partially addressed this need, and that's the number of three and four-year olds who are enrolled in preschool.



So, we wanted these indicators to not only meet policy needs, but also to meet some basic statistical requirements.  These include the ability to present national and state-level data with an adequate level of precision, and to be able to display trends over time, so that we can track progress.



Another important criterion was that the source data were gathered consistently across states, so that we could be pretty sure that we were comparing apples to apples.  



Many of the indicators in the Dashboard are familiar to you.  For example, the National Assessment of Educational Program, fourth and eighth grade math and reading scores, the averaged freshmen graduation rate, and the percentage of college students completing a Bachelor's degree within six years.  But there are some new measures here.  For example, whether states use performance data to measure teacher and principal. This comes from our new data collection, from a new program. 



So, we're really wanting to get a right balance here between key indicators that measure long-term progress on well-established goals, and those that accommodate the need to focus on new initiatives, and their contributions to the nation's education agenda.



So, Tony mentioned that this was a first go-around.  And like any first attempt, we had kind of some tensions here.  Do we want to get this out relatively quickly, or do we want to wait until we have the right new indicators that would take us longer time to develop?  



As I mentioned before, we have another tension of how do we choose from a very large number of metrics from the National Center for Educational Statistics, and other agencies in the Department, to highlight the most salient topics.  So, we see this as -- Tony called it Version 1.0.  It's the foundation that we'll build on, that will improve indicators that now only partially address these current needs, and that will address emerging policy interests.



We expect to update the Dashboard regularly, as we receive external feedback, as policy needs change, and as we develop new indicators.  We'll be updating this as early as this spring, and we expect a more complete update in the fall, when the 2011 NAEP results become available. You'll see when Tom gives this demonstration that there are several icons on the site that specifically ask users to provide feedback.  

So, with that additional introduction, I'm just going to turn it right over to Tom Snyder, who will give an overview and demonstration of the Dashboard.  Thank you.



MR. SNYDER:  Thank you. I'm going to run through a quick overview of the website, both to show you the functionality, and also a general overview of the content.



On the first page, we have the option either to explore the Dashboard, or to learn more about the Dashboard.  To some extent, we've already covered about the Dashboard, so we're going to go directly into the Dashboard, at this point.



What you see when you open up the home page for the site, you see a default to the United States showing the indicators, the 16 indicators in the five sections, and you see the information for the United States. And then if you just scroll down, you can see each of the indicators under the major sections.



The first major section is on the President's 2020 College Attainment Goal, which gives you information on the percentage of 25-34-year olds who have completed an Associate's or higher degree.  



The next section is on early learning through high school, and the first indicator in that section is on the enrollment of young children in preschool programs.  And this is, specifically, the percentage of three and four-year olds who have completed -- who are enrolled in a preschool program from the American Community Survey.



The next four indicators are indicators that you may be familiar with already, drawing from the National Assessment of Educational Progress.  And, specifically, we have the percentage of fourth graders who are proficient in either mathematics or reading, and also the percentage of eighth graders who are proficient in reading and mathematics.



The next indicator deals with the percentage of freshmen completing high school within four years.  And this is the average freshmen graduation rate. And has always been said, this is one indicator that we're looking forward to in the future, to getting more detailed information from the states that will provide more accurate information.



We also have the percentage of high school graduates completing at least one advanced placement test, and this is coming from the College Board. 



The next section on post-secondary education training has four indicators dealing with college attainment, and college enrollment.  The first indicator is the percentage of 18-24-year olds enrolled in colleges and universities.  And then there are two indicators looking at graduation rates, both at the Bachelor's degree level, and the Associate degree level. These two indicators come from the Integrated Post-Secondary Education Data System. Then there is an indicator on the percentage of Bachelor's degrees awarded in STEM fields, again coming from the Integrated Post-Secondary Education Data System.



In the section on teachers and leaders, we have two indicators that come from the SFSF reporting, including looking at the districts that are using student achievement to help evaluate either teachers or principals.  And then a third indicator looking at the percentage of high school teachers who have a major in their main assignment area.



One of the more innovative indicators that we have on the website is under "An Excellent Education for All."  And this indicator is looking at a finance indicator, looking at high and low poverty spending districts.  And this has a comparison of the spending in both low and high poverty districts.  And one of the key features here is that we've applied a weight to the poverty students, and this weight is defaulted at 40 percent, but it could be adjusted by the user to any percentage from no weight to 100 percent.

And the final set of indicators are equity indicators that look at some of the indicators you've seen above, but broken out by race, ethnicity. 



For each of the indicators, you can see the latest percentage.  So, for example, if we're looking at the top indicator, we have the percentage of 25-34-year olds who completed Associate or higher degree.  You have the 42.3 percent, as you can see.  And then for each of the indicators, there's an arrow.  An up indicator shows you that there's been a significant increase from the previous reporting period, and a side-to-side arrow indicates no significant change, and a down arrow will indicate a significant decrease.



At any point, you can toggle over the national to any of the states, and we might select, say, Maryland, and you'll see that all indicators instantly change to Maryland. And then I'm going to highlight some of the functions.  We've looked at just the front page, but there's also options to look at other perspectives on the data.  So, for example, if we looked at the proficiency in fourth grade reading, you could select chart, and what we would see would be a chart for Maryland, in this case, since we've selected Maryland, as well as a comparison to the U.S. average.  In addition to the graphic image, you have two bullets that give you the meaning of the graphic in words.  One of the issues in transparency is making sure that people have different ways of accessing information, not just a table format, but also a graphic image, and text, knowing that people access information in different ways.



Another option for each of the indicators is to look at detail.  In this case, you are going to find the supporting data for the graphics, as well as some other perspectives on the data.  We have average scores over time.  We have information on children and free or reduced-price lunch, or English language learners, or students with disabilities.



The other option for each of the indicators is to look at -- excuse me. Also, you can download the information, too.  You don't have to copy down the numbers, or anything like that.  We have Excel files that you can download, both the raw data, and standard errors.  



Then for each of the indicators, we have a state comparison page, which provides a map.  And this allows you to compare the states, your state to the region, or to the nation as a whole, or specific states.  And the supporting information for this graphic appears down below.  You can see the shadings correspond to the values being plotted, and you can easily find the raw information for the specific graphic.



One of the most important features for each of the indicators is look at more information, and this gives you information about the objective of the indicator, and how it's measured.  And, more importantly, about the limitations of the indicator, because each indicator, obviously, has some types of limitations. And we have there here, as well as more detailed documentation for the indicator, itself.  And this also gives you links to additional sources of information for more detailed background.



At any point in the Dashboard, you'll notice that there is a "send comments" button at the bottom, so if you want to make some comments on the indicator, or make suggestions, you can click on that and send the Department your feedback.



Just in closing, I wanted to highlight one of the indicators, since it's been brought up a number of times already, and that's on the finance indicator. And I wanted to look at some detail on that.



This indicator is one of the more complicated indicators, and there was a lot of feedback already early on.  What you can see here is the expenditures for `97, `98, and 2007-08 for the different quartiles of poverty districts within Maryland, in this particular case.  



As I mentioned, the weight is defaulted to 40 percent, but you also have the option for selecting other weights. So, for example, if we selected 30 percent, the indicator would refresh with the new numbers, with your other weights, and also provide a graphic that compares to the unweighted number, so you can see the impact of applying the different weights.



I think at that point, I'm going to close the demonstration, and turn it over for questions.



MR. RITSCH:  So, there's a lot on this tool, as you can tell.  If you've got questions, we'll take a few of those now.  Microphones here and here, just speak into the microphone, and let us know your name.  Narric.



MR. ROME:  Hi, there.  Narric Rome with Americans for the Arts.  Thank you for demonstrating this new tool.  I think for many of us that have searched for data sheets in exhaustion, this is a great step forward; especially, the state comparison tool.



Out of the -- obviously, Mr. Miller said this was a first step, and this is just 1.0 phase. I encourage you in the second phase, or the next phase, to consider that you have 16 indices, half of them are on reading and math.  And seeing how the Secretary just pointed out that the biggest concern that he hears is the narrowing of the curriculum, that you consider the rest of the core academic subjects in your next phase, especially when the Department's emphasis on a complete education is so strong, and was just mentioned, as well.  Thank you.



MR. MILLER:  I think that's great.  And I think, specifically, as folks have specific suggestions in terms of the types of indicators and metrics, that'll be -- again, meet the test of reliable, accessible, and relevant, we'd welcome it. That's exactly the kind of feedback we'd want to get, so we can incorporate it into future versions.



MR. RITSCH:  Narric would specifically like Arts data.


(Laughter.)



MR. RITSCH:  Jane would like teacher, and Nancy would like Special Ed. Yes?



MS. REDER:  You already said it.



MR. RITSCH:  Okay.


(Laughter.)



MS. REDER:  I'll go sit down.



MR. RITSCH:  Your question?



MS. REDER:  Hi, I'm Nancy Reder with the State Directors of Special Education.  And I understand your comment about having to really focus in on a small number of indicators, at least for this first go-around.  But the states are collecting.  We have 20 indicators for Part B, and 14 indicators for Part C, and you have that information, and OCIP has it.  And since Students with Disabilities are about 15 percent of the school-age population, it would be nice to have all the data in one place, as opposed to having it over just on OCIP's website. If you're creating a Dashboard for all of education it would be nice to have it in one place.



MR. RITSCH:  Thank you, Nancy.  This is live now today, yes.  That's Dashboard.ed.gov, and we'll be promoting it off of Ed.gov's home page, as well. So, check it out.  As Tom pointed out, as you road test this thing, you can send us a comment.  We know it'll take folks a while to get through it, and get used to it.  Question or comment over here?



MS. SULLIVAN:  Hi, I'm Liz Sullivan.  I'm with the PICO National Network.  I really wanted to understand that weighting, and I didn't.  It was kind of fast pass.  I'm wondering, might there be some kind of a tutorial that could be on line for people to really understand what that's about?



MR. RITSCH:  It is a complicated measure, and it might be worth just Tom, or John, explaining a bit more about what that means, and what that weighting option does for users, and then where people might learn more about this on the site.



MR. SNYDER:  Thank you. I'm going to take a stab at this, and see if I can make it more easier to understand, because it is somewhat complicated.  



I think there is -- it might be easier to look at the detail in this particular indicator. The way it works is we're looking at the expenditures per student for four quartiles of districts.  And the way the districts are assembled is that there is -- it ranges from the high poverty quartile, to the low poverty quartile.  So, specifically, the measure is the state and local expenditures per student.  So, in other words, we're comparing the expenditure per student for the highest poverty district versus the lowest poverty district.



Now, the more complicated part comes in in the weighting.  And, normally, if you look at typical NCS report, you would see that we use no weighting, but for this indicator, we apply -- the Department applies a 40 percent weight as a default.  So, in other words, there's an assumption that poverty children are requiring an extra 40 percent in funding to provide further education.  And you can see on this expenditure, you can see the expenditures for each of the quartiles, and it's now set at 40 percent. 



Now, the 40 percent value is a default setting, and it's based on what's used in the Title 1 formula.  And, also, it's widely used in the research community.  However, there are researchers using other types of weights, and we've allowed that possibility to change the weight for the poverty students, so if we were looking at the unweighted value, which appear (  -the unweighted value, you can reset to highlight that.  And then you can change the weight for the poverty students; in other words, assuming that there is a lesser or greater need for those students up to 100 percent. So, the Dashboard allows you to reset that, and you can even go from the chart, and compare the weights.  And you'll see different values.



I'm not sure how much more I want to go into this, because it could be complicated.  Does that help?  We can provide additional information.  And there is a more information button for this already, that goes through the actual technical parameters of how it was put together.  In other words, it tells you about the quartiles, and so forth, so there is more information already on the site, but if that's inadequate, we can provide more. Thank you.



MR. RITSCH:  Noelle, did you have a question?



MS. ELLERSON:  I have a question.  Good morning. I'm Noelle Ellerson with the American Association of School Administrators.  In looking through some of the detail that's available, I was wondering if there's a capacity to drill down and look at enrollment level, or community type as we start looking and comparing across districts for rural, suburban, urban, or different thresholds of enrollment?



MR. SNYDER:  Not at this point.  At this point, the site is strictly comparing states.  We've talked about in the future to looking at either a district, or some other type of geographical areas, or schools, so that's something that we might consider for the future.



I think at this point, it's important to identify what types of indicators would be useful at that local level.  So, that might be important feedback for us.  Thanks.



MR. RITSCH:  Joel.



MR. PACKER:  Hi, Joel Packer, the Committee for Education Funding.  One other suggestion for additional data would be more data on federal funding for education, both gross dollars, how much dollars does the federal government per state, what percentage that is of overall funding for children, per student funding, you know, there's a whole bunch of, obviously, state level, federal level data for state in terms of funding that I think would be very useful to have in there.



MR. RITSCH:  Final question over here, or comment.



MS. GUERNSEY:  Hi, I'm Lisa Guernsey.  I'm the Director of the Early Education Initiative at the New America Foundation. And I just first want to say how exciting it is to see the inclusion of the three and four-year olds in this database. I think that that alone could make a really big difference.



So, one of the things that I would love to be in conversations to figure out how to improve upon, and expand what you do have for the early years, and I would just note that there are data points on full-day kindergarten, and whether it is or isn't available in different states.  And that's another way to kind of build out the early years information.



And then I would, lastly, note that the American Community Survey, the way it questions parents about preschool can be really quite problematic, because parents don't know exactly how preschool is defined in that survey, and what they're, necessarily, answering.  So, I would love to kind of maybe find ways to kind of pull out some more information about what we need to list as caveats for that.



One last thing, the New America Foundation has a federal education budget project that has data like this at the district level, so I just wanted to put in a plug for the information that we have on our site.  Thank you.



MR. RITSCH:  Thank you, Tony, thank you, John, thank you, Tom. We've gone I think in this room from 16 indicators to about 147 suggested, so get to work on that.


(Laughter.)



MR. RITSCH:  I'd like to see some videos of kittens on skateboards, as well, if you can work that in.



MR. MILLER:  We really do appreciate the feedback.  We really do, and we want it.  I mean, at the end of the day, right, this is not inside the Beltway for the Department of Education data site. Right?  I mean, the value is, we have access to a lot of this.  We're trying to take more of this.  This really is how do you make this useful to the broader community, and to the community set of stakeholders.  So, we really do welcome the input.  



And I also want to just recognize my colleagues in IES, as well as in our planning and evaluation, and policy shop, who have done a lot of the heavy lifting in terms of pulling this together, designing the site, et cetera.  So, I wanted a thank you to my colleagues, and please keep your suggestions coming.  We'll continue to follow-up, because, again, it will be iterative.  It'll be 1.0, but we won't just wait for 2.0, it'll be the classic 1.1, 1.2, then it'll be 2.0, then it'll be 3.0.  But we really do -- we really are committed to making sure that this is a relevant, and an informative site increasingly over time.



MR. RITSCH:  Thank you, gentlemen.  Lots of hard work has gone into this.  



We're going to show you one more web site, it's our last item of the day.  I want to bring Sandra Abrevaya, our Press Secretary, up to show another transparency tool that we are   -wanted to give you a sneak preview of today, and then we'll let you know when it's ready to spread the word about it.  Come on up, Sandra.



It's taking a look at our School Improvement Grant Program, and it's a really neat map, and Sandra will take you through it.



MS. ABREVAYA:  Okay.  As Massie pulls up the map, I'll just start to give you a little bit of an overview of where we are with the School Improvement Grant Program.  I first want to say, though, that we are really excited about the Data Dashboard.  The SIG map that we're about to present attempts to do some of the things that the Data Dashboard does. Obviously, we have a lot of work to do before it's complete, but like Massie said, we wanted to give you all a preview.  We are trying to be as transparent as possible, and provide everyone with as much information about where these schools are, and what kind of work they're doing.



So, as you all know, I apologize for folks who -- for whom this information is redundant, but the School Improvement Grant Program is a $4 billion program, which the Secretary would like to target towards the lowest performing schools.  Now we've seen about $3.5 billion of that money go out the door.  That's about $500 million from FY09 appropriations, and about $3 billion from ARRA.  And that money was awarded to states in the spring of 2010, and over the summer months, as well.  So, what happened is, we saw states take that funding, and then they sent it out to districts and schools, and then the district and schools ended up using it to turn around schools this fall with one of the four models that we advised states and districts to use.



So, a quick note about some of the initial data we got in, we've received, before we get to the map.  One thing that's really interesting is that when we announced this program, a lot of folks were skeptical that we would be able to see a lot of schools embrace this effort, because it's very difficult. Obviously, all of you, many of you are very engaged in this work.  And, as you know, replacing principals, and staff, and extending learning time, and changing curriculums is very aggressive work, and people were skeptical that very few schools would take it on, in spite of the fact that it's a very large amount of money. So, the good news is that we've received some initial data from about 44 states, and it looks like roughly 730 schools based on data from those 44 states are taking this money, implementing one of the four models.  So, that's great news.  Our hope is that when we receive the data from the remaining states, we'll see roughly about 1,000 schools in the nation implementing turnaround models.



One thing to note is that there was also skepticism that the turnaround model, which is one of the four turnaround models, obviously, we had a little bit of a messaging problem there, so the turnaround model which requires replacing staff and the principal was -- is very aggressive.  And I think a lot of folks were concerned that only a handful of schools would take on that work.



Well, we have great news on that, as well. Out of the 730 schools, about 21 percent are implementing the turnaround model.  The remainder of 71 percent are implementing the transformation model, 4 percent are implementing the restart model, and 3 percent are implementing the closure model. 



And a last bit of good news before I move on to the map, is that folks were concerned that rural areas would have a really tough time with this work.  And this is something that the Secretary mentioned about 20 minutes ago.  The initial data is really strong on rural schools.  Basically, about 19.9 percent of the schools eligible for these SIG funds were rural schools, and at the end of the day, the percent of rural schools implementing is 23 percent. So, basically, we're seeing a surprisingly large share of these turnaround schools happening in rural areas.



So, in any case, that's sort of the overview of where we're at.  This map that Massie has pulled up here is an attempt to do many things.  First, it's an attempt at transparency. Second, we received so many questions about these turnaround schools, how can we be engaged, how can we help support them?  Obviously, a big component of turnaround schools is community involvement, and a lot of the work that all you do.  So, the hope is -- oh, Massie, can you pull up to the top really quickly?



So, the website -- or, perhaps, we'll just go with the map for now.  The website provides at the top of it right here, a quick overview.  If you look in your handout, though, you'll also have an overview of these models, if you need a review.  But after the overview of the models, you can go down to the map, and each blue dot represents a school.



So, if you click on one of the blue dots, you can see the name of the school, and the funding amount. So, like Tony said about the Dashboard, this is very much 1.0, and the hope is that, as we develop this further, clicking on one of the dots will give you more than just the school name and the funding amount.  But, like I said, 1.0, maybe .9. 


(Laughter.)



MS. ABREVAYA:  But, Massie, if you can scroll down further, down here what you're going to see is a full list of all the 730 schools that I mentioned.  And by the time we go live, we hope to have all the information from all the states and territories.  And it provides, obviously, the name of the school, the district, the city and state, the portion under not-reported there usually gives you a funding amount, so you know exactly how much is going to that school from the Department, and the model that they used.



And if you click on it, you can get even more detailed information. You can see, also, whether it's a middle school, high school, or grade school.  You can see whether it's a charter school. You can see some of the school demographics that we pulled from NCS.  So, there's some level of detail right now. Obviously, we're working on improving that.



Another nice thing about the website  is, the last thing I'll mention, is that you can actually filter by different subjects.  So, if you just want to see a map of where all the transformation schools are, you can click on transformation, and then you can hit apply, and you'll not only just get a map with all the dots of the transformation schools, you'll get the list of the transformation schools.  So, we just really want to make this very, very user-friendly.  Like I said, everybody wants to know how they can get involved in this effort, and this will, hopefully, make it very simple to do so.



MR. RITSCH:  Any questions about that?  Tony, you have a question.  Tony's question was when is the rollout date?



MS. ABREVAYA:  I hope within the next couple of weeks.



MR. RITSCH:  We're still putting in data from states that we did not have information on, and making a few tweaks, as well. Joel.



MR. PACKER:  So, the FY10 money, which is another 540, what's the status of that?



MS. ABREVAYA:  So, that will be awarded to states this spring, and then a similar process will entail the states will then award it to districts.



MR. PACKER:  So, it won't, necessarily, be the same districts, or same -- 



MS. ABREVAYA:  Right.



MR. PACKER:  Another competition within states?



MS. ABREVAYA:  Correct.  Correct.  So, the program works as follows.  The funding is awarded to states, and then states compete it out to districts, and so in the FY9 money, which was  about $500 million, and ARRA money, which is $3 billion, that 3.5 was awarded to states in spring of 2010.  Then the states competed it out to the districts, and then that is the evidence of those schools implementing.  And you're correct, that then in FY10 secured roughly another $500 million, and that funding will be awarded to states again in the spring, and then competed out.  And you'll see, hopefully, our map grow more schools.



MR. RITSCH:  And here's the filtering that's Sandra was talking about, if you wanted to look for turnarounds that model in a particular state, you can do that, as well, and it will adjust the map accordingly.



Other questions or comments about this new tool?  Yes, sir?


(Off mic question.)



MR. RITSCH:  So, the question is, will we continue to update the information annually on how the schools are doing along the way.



MS. ABREVAYA:  So, some of the more detailed information about how successful the schools are and such, we're still discussing how much we can put on the website, but, obviously, that is all part of our discussion, yes.



MR. RITSCH:  Let us know what you think would improve the tool.  Anything else?  All right.  Thank you, Sandra.  Now, for the closing song.



Thanks everybody for coming to this first forum of the year.  Again, we've got these brochures on the school turnaround program, School Improvement Grant Program at the door for you to pick up.  Make sure you take one with you.  And, of course, you can order them through ED Pubs.  



Please fill out an evaluation, let us know how we can continue to improve. Please watch the State of the Union tomorrow night at 9, and please stay in touch, and thanks.  Stay warm, have a great day.



(Applause.)



(Whereupon, the proceedings went off the record at 10:28 a.m.)
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