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1. Common and consistent definitions, measures, and indicators  

· Common measures and definitions need to be consistent for all states and include gender, race/ethnicity, and socio-economic status.
· There is a need to have consistency in industry-based quality standards from state to state so that we are measuring the same thing across the nation.  
· There needs to be national skills standards for each of the 16 career pathways.  
· There should be a national reporting system based on common measures, definitions, and data collection protocols.

· Non-traditional measures by gender are important; without these measures, there would be no focus on non-traditional students.  
· There should be clear and consistent standard categories for student groups, especially for those students with disabilities and special populations.
· The bare minimum accountability standards for funding should be determined. 
· There is a need for industry-validated certification that measures quality and employability rather than simply participation and completion.  
· There should be a rescaling of the non-traditional measures as the numbers are too small. 

· What constitutes “completion” needs to be revised to account for when a student leaves the program for employment.  

· Where students start academically and where they progress to in programs should be a factor in performance measures.  
2. Disaggregated demographic categories 

· Non-traditional measures need to be disaggregated by gender and based on program measures instead of institutional measures.  There is a need to be inclusive of other groups.  Specifically, under-representative groups should be measured and, to be more definitive, the definition of special populations needs to be revised.  
· Ex-offenders and veterans categories by gender should be included in the list of populations reported under Perkins.

3. Data systems/tracking mechanisms that link student data and outcomes from secondary-post secondary-employment/military

· There is a need for data that tracks K-12 to postsecondary and accounts for tracking interstate students and military service.  

· There needs to be a national database or a tracking mechanism to connect student data and outcomes from secondary to post secondary to employment.  Data for all accountability measures should be included in any national database.  
· There is a need to develop a quantitative and qualitative data rubric with progressive indicators that would allow states to map their progress in equity/non-traditional outcomes. 
4. Alignment and coordination of related legislation
· There needs to be better alignment of indicators and definitions between the Perkins Act and the Elementary and Secondary Act (ESEA) as they relate to special populations/demographics– race, ethnicity, ELL, persons with disabilities, and non-traditional outcomes.  

· Greater interagency coordination/collaboration is needed at the federal and State levels among agencies that serve these students (i.e. Labor, Education, Health, and Human Services).  This includes better alignment of measures across other federal programs.
· Career exploration in the early grades should be considered in the reauthorization of the ESEA.
5. Professional development 

· The Perkins Act currently lists professional development as a permissive use of funds.  This is not enough.  There should be available funds that entities can compete for to develop training models or modules around the issue of equity and non-traditional outcomes.

· Nontraditional measures are beneficial when classroom teachers are informed through teacher training and counselors through counselor training.

· Professional development is needed for non-traditional teachers and for recruitment and retention. 
· There is a need for professional development on how to accurately report and interpret data to better drive program success. 

6. Industry/ Business Involvement 

· Business, as advocates and active partners, needs to be brought to the table.

· It is important to establish state-level, business and industry-led equity committees to advise state governing boards.
7. Incentives 

· The reauthorization of Perkins IV needs to include incentives for performance not just sanctions.  Monetary awards should be provided as an incentive for higher performance.
· There should be financial incentives provided to Local education agencies to institute quality non-traditional/equity programming.
· Federal funds should be prioritized for high skill, high wage, and high growth jobs. 
8. Miscellaneous Recommendations 
· The time realistically needed to complete a CTE program should be taken into account when determining measures.  For example, the time it requires to complete a community college degree is usually much more than 2 years.  One state reports that the average is 3.5 years to complete a two-year degree).

· Work experience and industry certificates (vendor neutral industry) should count toward general education requirements.

· Career and technical education courses should have the same weight as AP (advance placement) courses in transitioning students from secondary to post secondary.

· It is important to develop a national clearinghouse for best practices in promoting equity in CTE.
· Perkins IV essentially “watered down” the enforcement of nontraditional/equity provisions when it changed the provision in Perkins III that required the use of funds for nontraditional/equity to an “allowable” or permissive use of funds.   It is important to reconsider this change in the Perkins Act. 
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