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Westerville City Schools
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1.  Need for the Project


a.  Description of Targeted Schools and Problems.  Ohio has 611 school districts, with the median size district having approximately 3,000 students.  The Westerville City School District (WCSD) is the 9th largest in the state.  Enrollment in WCSD has increased steadily since the 1950’s and continual increases are predicted for the next 10 to 15 years.  The district serves 13,834 students within its borders that encompass the city boundaries of Westerville and the surrounding address areas of Gahanna and Columbus.  Currently, WCSD has the first and sixth largest high schools in Central Ohio based on enrollment of 2,254 students at Westerville North and 2,030 at Westerville South during the 2000-2001 school year.  The student populations at both high schools exceed available space.  To resolve the dilemma of serving more students than space available, both high schools have operated under staggered starting time schedules since 1985.  Currently, 9th and 10th grade students attend school from 7:30 a.m. to 2:00 p.m. and 11th and 12th grade students from 8:25 a.m. to 2:55 p.m.  As the enrollment increases and the demographics change, the economic and social events impacting students have become more challenging and complex, increasing the need to develop and implement strategies to personalize the education experience for all students.  


Currently, 7.4% of our juniors and seniors are enrolled at career center programs outside the district, and 11.5% are enrolled in workforce development programs within the district.  The Committee of Practitioners for Ohio has set a state performance measure calling for all districts to have at least 40% of the juniors and seniors enrolled in career-technical programs.  During the past two years, only 249 (12.4%) of our juniors and seniors have experienced a career path of their interest by working with a business mentor.  A recent Career Survey given to all high school students revealed that 57% of our freshmen students do not have a career focus to guide their academic decisions, and 30% are undecided about post-secondary plans. (Appendix A, Attachment B)  Our district is committed to providing all students a systemic, contextual approach to education that will enable students to make informed career decisions and provide the technical skills necessary to be successful in future careers.  Our proposed project will prepare the students for a goal-oriented future and will put enhanced purpose into learning.  


Students from our high schools have limited opportunities to demonstrate high academic achievement with only 6 Advanced Placement (AP) courses at Westerville South and 7 at Westerville North.  Based on our research to find a high school of similar demographics and size to our high schools, we found that a comparable high school, South Grand Prairie High School in Texas, offers 22 AP courses.  If our district’s high school students are to compete on a national level, we believe that we should be able to at least match South Grand Prairie’s achievement by adding several AP courses in the first three years of this project.  That will increase our current AP course offerings as we also institute a career pathways model.  Additionally, during the 2000-2001 school year, only 35 of our 2,014 students were dually enrolled in courses for which they received both high school and college credit.  Closer inspection reveals that our students lack academic challenge and are under-achieving during their high school experience, despite our seniors reporting that 57% plan to enroll in 4-year college or university and 11% in a two-year post-secondary institution in the school year following their graduation on the Career Survey (Appendix A, Attachment B).


To receive a high school diploma from WCSD, students must pass the Ohio Ninth Grade Proficiency Test and have 21 high school credits.  This is an increase in the number of required credits in English, mathematics and science over the past three years.  Students need to earn five credits each year to advance to the next grade level.  Experience has demonstrated to us that the majority of our students who fall behind in credits significantly contribute to our discipline problems, feel disenfranchised, are most likely at-risk for not receiving a high school diploma or dropping out before graduation, and begin dropping out during their freshman year.  At Westerville South in 2000-2001, 128 of 604 (21%) freshmen students failed to earn the 5 credits needed to become sophomores.  Our attention is drawn to the fact that 43% of those 604 freshmen earned one or more grades of D or F during the first quarter of the school year. WCSD is currently falling below the Ohio Department of Education’s minimum state standard for graduation of 90% with 85.3% of students receiving a high school diploma in 2000-2001.  Unfortunately, the graduation rate has been decreasing.  The 1999-2000 graduation rate of 86.9% was a considerable drop from 91.8% in 1998-1999.  

Another interesting trend is our fluctuating Ohio Ninth Grade Proficiency Test rates for students successfully passing all 5 sections.

Table 1:  Percentage of Students Passing All Tests

Ohio Ninth Grade Proficiency

	1996-1998
	1998-1999
	1999-2000
	2000-2001

	78
	80
	78
	85


We anticipate that the additional credit requirements and stagnant proficiency test results will significantly increase the number of students who will be at-risk to graduate.


Although Westerville is considered an established community, the school district has a significant number of students who are not enrolled for an entire school year.  The district enrollment (K-12) history for the past five years shows growth between 1.2% and 1.8% annually (Appendix A, Attachment C).  The 1999 Westerville School Facilities Study conservatively projects a continued growth pattern (Appendix A, Attachment D).  Central Ohio is becoming more and more ethnically diverse and is designated by the U.S. Department of Immigration and Naturalization as a release site for the Somalia refugee population.  Within the last five-year period, the English as a Second Language (ESL) student population has increased four-fold in our high schools alone.  Also increasing is the number of students with special needs.   Currently, 306 students receive special education services in the high schools.  


Another noted statistic from our high schools’ profiles is the number of students whom we have taking the SAT and ACT.  In 2000-2001, 370 (18.4%) students of juniors and seniors took the SAT and 650 (32.3%) of the same grade levels took the ACT. 

Table 2:  2000-2001 ACT and SAT Average Scores

	
	National
	Ohio
	Westerville

	ACT
	21.9
	22.5
	23.9

	SAT
	1,020
	1,073
	1,083


However, if more students took the SAT and ACT tests, we would probably fall below these averages.  These percentages also fall well below the 68% of our seniors who expect to enroll in 2- or 4-year postsecondary institutions.  


According to the State of Ohio 2000 School District Report Card, 6.2% of the Westerville students were suspended during the FY 1999 school year.  Specifically at the high school level there were a total of 887 (20%) incidents of suspension and 127 (3%) expulsions during the 1999-2000 school year.  Impacting an even greater number of students was the issuing of 2,908 “Saturday School” disciplinary consequences.  Severely disruptive incidents to the school climate that required police intervention totaled 44.  The in-school student assistance coordinator met with 629 students for alcohol, tobacco or other drug offenses in 1999-2000.  Many other students were referred to outside agencies.  As a result, in partnership with the Westerville Police Department, the two high schools now have full-time School Resource Officers in the buildings, and next year there will be a Resource Officer at each of our four middle schools.


Since April 1999, Westerville South and Westerville North High Schools have felt the lingering repercussions of the events at Columbine High School as district's resources continue to be diverted to security issues.  For example, identification passes are issued to staff, students and visitors.  Police security officers are on campus during student non-academic time, e.g., during lunch periods.  Video surveillance equipment has been enhanced to assist in the monitoring of all school premises.  Extensive security measures have been instituted, including lock-down procedures.  Students have attempted to remain focused on their studies, but have needed constant reassurance by that staff of their safety at school.  The intensity of safety issues and the increasing types of vandalism the schools are experiencing seem to indicate disenfranchised students who are able to remain anonymous, almost “invisible” when they strike out because of the size of our schools.  Although our high school teachers have demonstrated flexibility in adjusting their academic effort when necessary to assume responsibility for increased monitoring of student behavior, there have been few structural changes by the staff to facilitate their knowing students better or intervening when students are not learning.  Teachers are organized by curricular departments, and this organizational structure results in little cross-curricular alignment or communication.  

A recent Small Business Inventory Report of the Westerville Chamber of Commerce prioritized the following community issues and concerns as "high" priority, which directly relate to our school district:

1. Increase the quality of graduates from high school

2. Increase the efforts to improve quality of new employees that have basic competencies
3. Increase efforts to improve quality of new employees that have better work habits
4. Increase the number and quality of community leaders and volunteers
5. Increase the quality of graduates from vocational schools
6. Increase efforts to improve the quality of new employees that have stronger technical skills
8.   Availability of new employees
The implementation of our college preparatory, career-focused SLC plan will address these issues.


Although the recent contractual agreement with the teacher’s union includes provisions for more time for professional development during the school day, opportunities for using those provisions have been under-utilized.  We believe that is due to the competing district priorities we have listed in this grant proposal.  In the 2000 School District Report Card, it was reported that school districts in Ohio annually spend $128 per teacher for professional development compared to Westerville’s $67 per teacher. Additionally, opportunities for teachers to reacquaint themselves with the contributions of their academic area to the world of work have not reached a significant number of teachers.  In the last three years, only 107 (12%) of the district’s more than 900 teachers participated in externships.  Through the funds from this grant, significant additional professional development and externship opportunities will be provided for staff.

According to the 2000 School District Report Card, WCSD spends $4,010 in instructional costs per pupil.  Out of 15 Franklin County school districts, Westerville ranks 11th in per pupil expenditures while being second in student enrollment.  The total annual spending per pupil was $6,518, which was below the state average of $6,642.  WCSD receives very little Federal financial support.  Only 1.8% of the district’s revenue comes from the Federal level.  WCSD is eligible for minimal Title I monies because of low free and reduced price (FRPL) lunch numbers.  Only 3.5% of the high school students qualify for FRPL.  The majority of the revenue, 61%, comes from local property taxes.  


b.  Addressing Gaps and Weaknesses.  Despite these obstacles to operating a viable educational organization, WCSD has an outstanding record of providing excellent opportunities for students with the resources available.  Specifically Westerville high schools have received recognition for exemplary performance including: 

· several “Best Practice” Awards from the Ohio Department of Education, which is a statewide effort to recognize innovative practices that will help achieve systemic reform necessary to prepare our schools, teachers, and their students to meet the challenges of the 21st century 
· a variety of grants and partnership awards, including five years of School-to-Work and Career Education, for improving academic instruction and increasing student achievement and have nationally recognized teachers and administrators.  
· a gold medal award from Expansion Management magazine, it’s highest rating
· a “What Parents Want” award from SchoolMatch for the eleventh consecutive year
· selection by the Ohio Department of Education for the Resource and Accountability Funding Model based on efficiency to produce results.
Through our SLC proposed in this project, we hope to overcome many of the gaps and weaknesses identified above, by strategies such as:

· Making our overcrowded, large high schools function as small schools by implementing Smaller Learning Communities (SLC)

· Providing knowledge and technical skills for future education and careers through the career pathway program

· Providing academic challenge by adding more rigorous academic and technical courses

· Reducing the number of students receiving failing grades by implementing an intervention program

· Assisting at-risk students, such as ESL and special needs students, by implementing an advisor/advisee program as well as an intervention program

· Enhancing and expanding partnerships by providing more work-based opportunities for students and staff

· Reducing the number of discipline/violence incidents by providing a safe learning environment and create a more collaborative learning environment through the implementation of the advisor/advisee program

· Improving the quality of our graduates and future employees by enhancing our strong character education program

· Providing more professional development for staff using funds from this grant


Our district is committed to achieving its SLC goals and is confident of our success.  Last year, after receiving a SLC Planning Grant, and in preparation for 2001-2002, teachers and administrators at both high schools decided to pilot a freshmen transition academy for approximately 100 students from each high school.  To facilitate this process, building administrators and teachers organized summer planning sessions as well as a 3-day summer “Freshmen Advance” training program.   Through this training, a team of core academic teachers along with technology, health, physical education, and career focus teachers began the work of making the transition to high school a positive experience and assuring success for ninth grade students.  Approximately, 200 9th grade students are currently participating in this first-year pilot.  

2.  Foundation for Implementation


a.  Involvement and Support of Stakeholders.  This grant proposal is a joint effort of the administration and staffs of both Westerville South and Westerville North High Schools.  Our commitment to implement SLC for our schools is being demonstrated by our willingness to critically examine the culture, climate, activities and problems in each of our schools.  Our motivation is not of a competitive nature, but one of doing what is best for our students.

WCSD is fortunate in to have a broad base of support from its SLC stakeholders.  Each high school has an experienced principal and three assistant principals who all have excellent working relationships with their staff members.  An assistant principal from each high school is working with the SLC pilot we have undertaken in the 2001-2002 school year to improve the experience of freshmen students.  Each academy involves a volunteer team of teachers who have demonstrated concern and commitment to making this project a success. Also, each high school has administrators, counselors, and parent volunteers who have been instrumental from the beginning in collecting baseline data.  The Director of Assessment and Testing has been involved in the data analysis.

A committee of teachers, guidance counselors, assistant principals, principals, curriculum coordinators, and other district administrative personnel have collaborated to prepare this grant proposal and will continue to facilitate its implementation as the Steering Committee.  Their efforts have been communicated to and received the support of the Superintendent and Board of Education.  The district and each high school also have several business partners and parent organizations who will be involved in the implementation as Advisory Committee members. 


WCSD benefits from the support of the Westerville Area Chamber of Commerce and its Education Committee.  The purpose of this committee is to review educational issues and to build strong partnerships among local businesses and the school district.  Many high school teachers have been recipients of grant awards for innovative projects from the non-profit, community-based Westerville Education Foundation. Community study groups that examine such needs as school facilities and redistricting include parents, community members, and school employees and provide input to the Board of Education.  Students serve on advisory committees to the Superintendent and high school principals, and to the Westerville Chamber of Commerce.  Local Kiwanis and Rotarians provide leadership for our student I CAN and Interact groups.


Additionally, the Ohio Department of Education supports the Westerville high schools venture into SLC through college preparatory career academies.  The Division of Career-Technical and Adult Education is available to assist our schools in planning and implementing pathways for the six career clusters that Ohio has identified for curricular work.  The Ohio Department of Education also provides assistance and professional development support through the Central Ohio Regional Professional Development Center (RPDC).  WCSD also benefits from its affiliation with the Ohio Center for Essential School Reform (formerly the Ohio Coalition of Essential Schools Center) and continual collaborations with area colleges and universities, specifically Otterbein College, Columbus State Community College, Ashland University, and The Ohio State University. 


b.  Teacher Involvement and Support.  The Westerville Education Association (WEA) has an open, working relationship with the school district (see Appendix C for a letter of support).  Currently, one effort that will support our SLC plan is a joint study committee examining alternative types of scheduling at our high schools.  The WEA also assisted in facilitating a professional development workshop with Dr. Robert Lynn Canady, nationally recognized for his research into use of time and student achievement, to present to the high school staffs in November 2001.  The teachers who are currently involved in the 9th grade Freshmen Advance Academy pilot have donated numerous hours in planning, organizing, and implementing its structure.  These teachers are truly dedicated to making the pilot SLC project a success and several of them have served on the SLC Steering Committee for this grant preparation.  


c.  Research-based Findings.  For the past two years the Westerville high schools have been engaged in identifying our needs and deficiencies as large schools and reviewing the research on the benefits of smaller schools.  The Bank Street College of Education’s study (Wasley, 2000)of new small schools in Chicago highlights four specific problems that we grapple with that small schools can address: 

to create small, intimate learning communities where students are well known and can be pushed and encouraged by adults who care for and about them; to reduce the isolation that too often seeds alienation and violence; to reduce the devastating discrepancies in achievement gap that plague poorer children and, too often, children of color; and to encourage teachers to use their intelligence and their experience to help students succeed.  


Relative to those targeted needs, the experience of five high schools in Boston, Massachusetts (Allen, 2001), presented in publications by the Educational Alliance at Brown University (Simmons, 2001) and a joint venture of Jobs for the Future, the Coalition of Essential Schools and the U.S. Department of Education’s New American High Schools Initiative, is significant.  Reorganizing large comprehensive high schools into SLC brings into focus the following restructuring practices that parallel our initiative: 
1. Benchmarking Curriculum to High Standards: Schools must align curriculum with citywide standards and eliminate low-level courses, and all students are expected to meet the same high standards regardless of the small learning communities they select. (SLC Goal 2) 

2. Ensuing Effective Instructional Practice:  Teaching practices must focus across disciplines on literacy, applied and inquiry-based learning, and the use of problem-solving strategies. (SLC Goal 5)

3. Implementing Multiple and Ongoing Assessments:  Students should be assessed through a range of measures such as collaborative assessments, portfolios, exhibitions, and competency-based graduation, and these assessments should be used to give immediate and useful feedback to teachers. (SLC Goal 2)

4. Creating Small Learning Communities:  The large, impersonal high schools must divide into smaller learning units, with a group of teachers responsible for a specific group of students.  Options include school-within-a-school models, academies organized around a particular theme, career pathways or multi-grade or single-grade clusters. (SLC Goal 1)

5. Flexible Use of Time:  Alternative schedules, such as block scheduling or extended-day, make it possible for teachers to participate in common planning time and students to participate in inquiry-based instruction and student advisories. (SLC Goal 1)

6. Reduced Student-Teacher Ratio:  This can be achieved through alternative scheduling, course integration, reallocation of resources, inclusion of special populations, and engagement of all professional staff in teaching. 

7. Extending the Classroom to the Workplace and the Community:  In collaboration with business and community partners, high schools should structure outside learning experiences, such as work-based internships, community service learning, and field-based projects connected to academic instruction. (SLC Goal 6)

8. Creating a Personalized and Respectful Learning Environment:  Schools should have clear codes of safety and discipline and should be organized to provide support services, such as advisories, mentoring, and health and social services, to ensure that all students can achieve high standards. (SLC Goals 7 and 11)

9. Developing and Sustaining a Collaborative Professional Culture:  Teachers must have opportunities for professional growth through ongoing coaching, developing curriculum, participating in study groups, and team-teaching. (SLC Goal 8)

10. Building Partnerships: Family, Community, Business, High Education:  Schools must develop strong partnerships with all sectors of the community to support student learning.  Parents may be engaged in supporting learning at home or in school decision-making, business may be engaged through financial and technical assistance or mentoring, and higher education may be engaged through changes in college admissions, tutorial and mentoring support, and collaboration on curriculum.  (SLC Goals 6 and 7)


Michael Cohen’s work, Transforming the American High Schools (2001) suggests that:

To help students reach each common, high standards, the one-size-fits-all approach of today’s high schools must yield to a system that presumes students will learn through different pedagogies, institutional arrangements, and amounts of time.  The current educational system, including high schools, provides students with a constant amount of time and a single approach for learning – and produces unacceptably large variations in student performance. The only way to get all students up to common, high performance standards is to flip this formulation on its head.  We must provide students with multiple learning options and pathways and varied lengths of time to complete high school and gain the skills necessary to enter post-secondary education without remediation.

The Career Academy Support Network (CASN) defines a career academy as a "type of school-within-a-school that provides a college-preparatory curriculum with a career-related theme."  After a significant amount of research, Stern, Dayton, and Raby (2000) from CASN found that

Career academies provide broad information about an industry, exposing students to a range of careers requiring various amounts of formal education, and building a foundation on which to add more advanced and specialized postsecondary preparation.  Most academies offer a rigorous academic curriculum that qualifies students for admission to a four-year college or university.  By linking academic coursework to career themes and workplace experience, academies motivate students to stay in school and attend to their studies. . . .They also report that career academies are one of the most solid building blocks available for remaking American high schools.  This is one reason why growth in the number of career academies has accelerated. 

They also reported that there is primary evidence that grouping high school students and teachers into career academies in grades 10-12, along with other changes, led to improve attendance, school climate, and proficiency scores in mathematics.   Likewise, rigorous evaluations have found that individual career academies within larger high schools help improve students' academic performance and reduced the number of students who dropped out of high school.  


The Executive Summary on Career Academies by the Manpower Demonstration Research Corporation (Kemple and Snipes, 2000) found that Career Academies impact students in the following measurable ways:

· increase the level of interpersonal support students experience during high school and their participation in career awareness and work-based learning activities

· substantially improve high school outcomes among students at high risk of dropping out.


One initiative that we plan to continue and expand is the Freshmen Advance Academy.  In a recent study completed by the Philadelphia Education Fund on ninth grade Success Academy in two Philadelphia schools in 1999-2000, researchers found that 

Suspensions dropped dramatically, students' attendance improved, and classroom experiences changed.  Students were more likely to pass their core subjects, the percentage of students promoted to the 10th grade increased substantially, and students showed gains on standardized achievement tests.  In addition, students felt more supported and showed more interest in learning.

Although our pilot program has only been in effect for one semester, we plan to double the number of students enrolled in our Freshmen Academy for next year.  Data from this expansion will provide us with a better indication of its success.


Another issue that we are reviewing for implementation is that of alternative scheduling, specifically block scheduling.  An article that appeared in Education World (2001) quoted the principal of Angola High School in Indiana as saying, "block scheduling works."  

When they compared data of two years prior to initiating block scheduling to results after two years on block scheduling, researchers discovered that students' grade-point averages increased in almost all subjects; students earned higher state-proficiency exam scores; and students made significant improvement in ACT College Board scores.  In addition, attendance improved for motivated students.

WCSD has formed a study committee of administrators and high school teachers to review the effects of alternative scheduling and determine which form of scheduling would be best for our students.

3.  Feasibility and Soundness of the Plan


a.  Goals and Objectives.   In Ohio, all public school districts are required to demonstrate strategic planning as a Continuous Improvement Plan (CIP).  In the Westerville City Schools, the district’s CIP (Appendix C) is the cornerstone of all initiatives within the district, including the SLC high school reform program.  Therefore, we have organized our Grant Implementation Plan (Appendix B) based on the district’s CIP and goals.  The Smaller Learning Communities Continuous Improvement Plan 2001-2006 (Appendix B, Attachment A) contains all the elements (goals, strategies/objectives, and performance measures) necessary to address the components for this grant.  The specific goals and objectives of the SLC are listed on the chart below:

Needs, Goals, and Objectives

	Critical Issues/Needs
	SLC Goals
	SLC Objectives/Strategies

	· Our large high schools need to be 'smaller'

· All learners must develop knowledge and technical skills for future education and careers

· Students have limited opportunities to demonstrate high technical and academic skills
	· Implement SLC through freshmen and career academies


	· All high school course offerings will be aligned with Ohio six career clusters and the needs of the workforce.

· Steering committee has researched academy, pathway and alternative scheduling models used in other districts

· All SLC pathways/academies will be implemented

· Technical and advanced courses will be developed


Needs, Goals, and Objectives (cont.)

	Critical Issues/Needs
	SLC Goals
	SLC Objectives/Strategies

	· High school curriculum must reflect state and national standards
	· Students will meet or exceed state and national benchmark assessment standards
	· District will administer periodic benchmark assessments

· All instruction will be guided with data driven decision-making.

	· Too many students are experiencing failing grades and underachievement
	· Students attendance and graduation rates will increase

· The number of students receiving failing grades will decrease
	· Implement SLC intervention plan, including alternative scheduling

	· Staff needs 'focused' professional development
	· Researched-based teaching strategies will be used by all teachers.
	· Provide professional development on research-based teaching strategies and conduct evaluations.

	· WCS staff needs to pursue and get more involved in community and family partnerships
	· SLC will enhance and expand partnerships
	· Involve local businesses in the development of curriculum

· Implement work-based learning opportunities for students and staff, including mentorship, internship, and externship

· Connect students and teachers with resources outside the classroom

	· Parents and community must understand the importance of a career focused education
	· Students and staff will increase parental involvement in career planning
	· Implement an advisor/advisee program where teachers contact parents

	· Staff needs professional development on how to provide a more positive learning environment
	· Staff will create a collaborative learning environment

· The number of student discipline/violence incidents will decrease

· Student's sense of belonging will increase
	· Implement an advisor/advisee program for all academies

· Provide professional development that promotes a safe and positive environment

	· Improve our students basic competencies, work habits, and community leadership involvement
	· Implement character building activities within the SLC academies
	· Encourage and support activities to build character

· Provide professional development, resources, and funding for character education and service learning

	· SLC staff need to reflect current trends in education and the workplace
	· Provide professional development to help teachers optimize instruction
	· Organize professional development opportunities for SLC staff

· Provide Baldrige training to SLC staff


b.  Curriculum and Research-based Instructional Practices   National and State standards with an extensive required testing program drive the curricular focus within all content areas.  With the district goal to “become the largest excellent Ohio school district (districts that meet 26 of 27 standards on the District Report Card) by 2005,” there is an expectation that all of our students will be high performing.  The organization and practices to be implemented under the SLC grant will allow us to provide programs and instruction to meet this goal.  While the district moves ahead with such activities as cross-curriculum mapping (Governor's Workforce Education Task Force, 2001), the grant proposal addresses the student issues and teacher needs for professional development that will determine the success of such initiatives.  For example, the team academy structure (George and McEwin, April 1999) and advisor/advisee program require an interdisciplinary (Cohen, 2001) focus and planning.  


By implementing freshmen and career academies (Kemple and Snipes, March, 2000; Stern, Dayton, and Raby, 2000) through pathways, the curriculum and instruction of the academies will focus on improving student achievement; enhancing and expanding local partnerships; increasing parental involvement, creating a positive learning environment; and expanding and practicing the character traits of our community through character education and service learning.  In addition, a more challenging curriculum will be provided through options such as mentorship, Advanced Placement (AP) courses, International Baccalaureate program, Navy JROTC, Post Secondary Enrollment Options (PSEO), etc. (Appendix B, Attachment C for a complete list).  Our SLC will truly focus on college preparation (Viadero, October 2001) as well as significant career development (Governor's Workforce, 2000) through career pathways.  

c.  Proposed Smaller Learning Communities.   In an effort to continuously improve the learning environment and to assist the student’s transition to high school, WCSD has chosen to use the academy structure to implement its SLC plan at both high schools.  The fundamental purpose of our program is to create a SLC that fosters success and a sense of belonging.  We will accomplish this mission by assigning the 9th grade students to a freshmen academy team of teachers, including the four core academic teachers (math, language arts, social studies and science), a career focus teacher, and a technology teacher.  While the four core academic teachers will be addressing the state and national standards of core subjects, the career focus and technology classes will address career exploration and technical skills designed to set the context for high school as a pathway to college and/or careers. 

The team of academy teachers will be assigned the same lunch period and a common planning time that will be utilized to examine how to assist the students and ensure their academic success.   Sharing the same students will enable the teachers to identify individual learning styles (Cohen, 2001), engage the students in integrated, interdisciplinary learning, to structure their academic class activities (i.e., assessments and project due dates) to support the students, and to communicate with each other about their students in order to individualize enrichment, prevention, and intervention strategies.  In addition, the team structure will support a sense of community and provide a personal adult advisor for each student through a formal advisor/advisee program (Cohen, 2001).  

The advisor/advisee program will utilize a SLC student intervention plan to meet all students’ needs.  Teachers will contact parents as often as necessary for students who are falling behind in academic achievement, are receiving failing grades, or exhibit other needs.  In addition, the teacher/advisor will work with parents and staff to provide appropriate challenge, enrichment and acceleration for students.  Some activities would include the following:

· arrange for student-led conferences with parents

· encourage parents to participate in a parent support group for parents of students with failing grades

· refer students to academic intervention sessions, where teachers are assigned to assist with remediation or enrichment

· provide parents with frequent progress reports.  

The purpose of the SLC student intervention plan is to identify student's needs at an earlier stage to reduce the number of students receiving failing grades, while also providing necessary challenge.  This plan will continue as career academies are developed for grades 10-12.

A significant component for study and implementation is alternative scheduling (Canady, 1995).  The latest teacher contract calls for a Block Scheduling Committee to determine what scheduling possibilities will be implemented in the near future.  The district is committed to a form of alternative scheduling that provides opportunities for teachers to create in-depth lessons with experiential learning for students.  

The team and academy concepts will continue in the sophomore year, including a team of four core academic teachers working with teachers of career pathway foundation courses, correlating with Ohio’s six career clusters (Ohio Department of Education, 1999).  The six career clusters are Arts and Communications, Business and Information Technologies, Biomedical/Health Sciences, Engineering, Environmental Sciences, and Human Services.  All courses within a career cluster will be created with the continuous input from business and industry.  In Ohio, Ohio’s Future at Work:  Beyond 2000 (1995) is the strategic plan for organizing schools focused on career clusters and establishing innovative delivery structures, such as career academies (Cohen, 2001).  These clusters are the primary delivery models for our selected SLC plan and meet the grant priorities (Appendix B, Attachment B: Westerville’s Pathway Career Cluster chart).  The advisor/advisee program will continue for all 10th grade academy students.

For juniors and seniors, an array of choices will be available.  As technical courses are developed in each of the six career clusters, creating career pathways and academies, students will be able to add those choices to their college prep curriculum.  The college prep curriculum will also be expanded to include such options as the International Baccalaureate program, Navy JROTC, Post Secondary Enrollment Option (PSEO), mentorship program, and additional Advanced Placement (AP) courses.  Other students will be able to take advantage of the career-technical programs located at Columbus Career Centers and Delaware Joint Vocational School (Appendix B, Attachment C: Westerville's Career Pathways Model).  The advisor/advisee program will continue during grades 11 and 12.  

Our SLC career pathway and academy design will include the following critical components (Ohio Department of Education, Career Pathways, 1996):

· career cluster organization and delivery resulting in inter- and intra-disciplinary practices and integration

· the delivery of core, cluster, and specialization competencies and, as appropriate, adherence to industry standards

· postsecondary linkages, school-based and work-based activities, and content integration

· high academic expectations for ALL students

· flexible entry and exit points

· work-based learning, including job shadowing, mentorships, and internships

· relevant business, industry, and labor linkages

· extensive collaboration between teachers resulting in integrated and developmentally appropriate curriculum and instruction

· teacher externships

· extensive professional development 

· common planning time for all members of an academy team to collaborate and plan instruction for contextual learning, design project-based learning, and team teaching

· flexible scheduling, such as block scheduling to accommodate various learning and teaching methods

· student achievement and program evaluation data

· senior capstone project, including the Career Passport 

Implementation of our SLC will provide challenging academic skills needed to complete high school and prepare students for post-secondary education as well as a career.

d.  Professional Development Activities.  According to Victoria L. Bernhardt (2002), professional development for educators "cannot be perceived as a luxury for only the few who want to take advantage of the variety of interesting opportunities.  Professional development must be aligned to a thoughtful, shared school vision for student success."   In an era of state prescribed student performance measures and district report cards being sent to all households within a district's community, professional development is needed to improve student achievement and is critical to the successful implementation of our SLC.   The majority of the dollars received through this grant will be used to provide a wealth of professional development for the staff and administrators of both high schools, so that our students will receive a world-class curriculum from knowledgeable and caring professionals.  To begin the professional development series, the staffs of both high schools will be given information on the vision, mission, goals, and implementation opportunities of our plan.  The topics below have been identified as key components for the delivery of Westerville's smaller learning community's goals and objectives of the project:  

Staff Development Focus Areas

	SLC Goal Areas
	Research Based Staff Development Focus Areas

	Freshmen Academies and 

Career Pathways
	· Team Building and Planning

· Alternative Scheduling
	· Career Education

· Technical Training

	National Standards/Curriculum
	· Curricular Integration

· Technology Skills Training

· Distance Learning

· Advanced Placement Training
	· Malcolm Baldrige Training

· International Baccalaureate Training

· Curriculum Mapping


Staff Development Focus Areas (cont.)

	SLC Goal Areas
	Research Based Staff Development Focus Areas

	Intervention/Achievement
	· Advisor/Advisee Programs

· Learning Styles 

· Authentic Assessment
	· Collecting and Using Data to Improve 
Student Achievement

	Instructional Strategies
	· Experiential Learning

· Project Based Learning

· Problem Based Learning
	· Cooperative Learning

· National Board Certification

	Partnership Enhancement
	· Developing Business Partnerships

· Articulation Agreements
	· Internships

· Mentorships

	Parental Involvement
	· Career Planning

· College Planning
	· Parents as Partners

	Character Education
	· Character Education – “The Westerville Way”
	· Service Learning


Some of the above topics will be taught in daylong workshops for academy team members, while other topics will be presented during contractual early-release in-services for all staff members.  In addition to the above topics, staff members will participate in business externships in a chosen career cluster scheduled through the School-to-Careers Office.  These work-based experiences will provide a wealth of knowledge for teachers to share with students and enable them to relate course content to the real world.

While we have identified some topics as key components for professional development, we will conduct a needs assessment using the self-assessment recommended by the National Staff Development Council.  We will include an assessment of technology needs as well, so we can look at perhaps using e-learning materials, such as online conferencing, to make optimum use of our resources.  Using the NSDC self-assessment will help us reach consensus on which topics we need to emphasize and which topics we need to offer first. This process will also ensure that we will be meeting school-wide needs and not just the wants of individuals.  

Our staff development will be guided by adherence to the NSDC Standards for Staff Development.  With our mission of improving learning of all students; using the context, process, and content standards of NSDC will ensure that our professional development will be developed collaboratively, will be research based, will focus on quality teaching for ALL students, and will involve all stakeholders.

We will evaluate our staff development at least quarterly by using the Tom Guskey model and looking at four levels of evaluation:  (1) Participant Reaction – How did you feel about the activity? (2) Participant Learning – What new skills/knowledge did you acquire?  (3) Participant use of new skills/knowledge – Survey participants and observe their classrooms to see if the new skills/knowledge are being used to improve student learning. (4) Results – What does the data show us about student learning?  Has the professional development improved student achievement? (Guskey, 1995)

e. Selection of Students.  During the planning grant year, 2001-2002, the district piloted a freshmen academy at each of the two high schools with selected students.  Using what we have learned during the pilot year, we intend to randomly select 250 students from all 9th graders enrolled at each of the two high schools to participate in the Fall 2002 freshmen academies.  Students and parents may also self-select to join a freshmen academy.  Students with disabilities will be included in those randomly selected.  In the second year of implementation, we will increase the participation by approximately 125 students at each high school.  
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Note:  The district will be adding a third high school in the Fall of 2003 that will also have a freshmen academy, but the new high school will not be a part of the grant.  

During the final year of the grant, we intend to have all 9th graders participate in an academy.   Also, during the first year of the grant, foundation courses, Business and Information Technologies, will be available at each high school.  These courses will be available to all students, and students will self-select based on career interest.  The foundation courses will form the initial offerings of the pathway.  During the second and third years of the grant, all students will be able to choose additional foundation courses as they are developed and implemented.  These foundation courses are listed on the chart above.  

To provide all students the opportunity to take career cluster technical courses in grades 11 and 12, students will be able to self-select into Business and Information Technologies courses during the first and second years of the grant.  During the second year of the grant, students will be able to take technical courses at the high school selected to offer that pathway.  During the third year, additional technical courses will be implemented from Arts and Communications and Human Services pathway.  Following the grant period, we will implement technical courses in all six career pathways.  The objectives of our plan are the following: 

· Increase the number of students participating at all levels of the program each year

· Provide these options to all students, including students with special needs.

· Maximize program flexibility to enhance student participation

· Develop strong partnerships with colleges, universities, and business and industry.  

In our community, informed parent and student choice is critical to the success of the program.  It will be important for student participation that all stakeholders understand that this program is both a college preparatory and career focused program for all students, which is based on a strong career development K-12 program.  (Appendix B, Attachment E:  Career Development Program)  This model includes the development and yearly updating of the Ohio Department of Education required Individual Career Plan (ICP) for each student, completion of a career passport, and completion of a senior capstone project.

f.  Management Plan.  The District is an equal opportunity employer and will adhere to District policy and procedures in its employment practices and practices to ensure equal access and participation.  The following organizational chart depicts the management relationships among key personnel and stakeholders.  

Management Organizational Chart
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The building leadership, team leaders, academy teachers, and district personnel assigned to the implementation of this grant have been involved in the development of this project since its formation and have a thorough understanding of the roles and expectations as follows:

Management Team Roles and Responsibilities

	Project Director: Ginger A. Rose, Ph.D.  Director of Career-Technical Education (.50 FTE) holds a doctorate degree from The Ohio State University and has over 30 years of experience as a vocational teacher, curriculum consultant, career coordinator, and administrator in career-technical education.  As project director she will chair the Steering Committee; oversee all budget expenditures and reports; assist the curriculum coordinators in the development of technical and advanced academy courses; support and give guidance to building administrators, team leaders, and teachers during the implementation of all academies; serve as liaison to the Westerville Area Chamber of Commerce, Education Committee; manage the work of the Grant Implementation Coordinator, Professional Development Coordinator, Partnership Facilitator, outside evaluator; and assist curriculum coordinators in pathway curriculum development.


Management Team Roles and Responsibilities (cont.)
	Grant Implementation Coordinator:  TBA.  (1.0 FTE).  The job of the implementation coordinator will be posted upon receipt of the grant.  This person must have at least a Masters in Education and have a clear understanding of the SLC concepts as well as career pathways.  This person will work with community advisory committees to align business and industry trends and standards with existing school curriculum and new technical courses; work with district curriculum coordinators to align school curriculum with business and industry standards as well as the expected state outcomes; consult with the Ohio Department of Education to keep abreast with expectations, trends, standards, as well as opportunities for WCSD; collect data from teachers and administrators and submit data to the Project Evaluator for analysis; complete required grant reports and report progress to the Steering Committee and Project Director; assist the Professional Development Coordinator and Partnership/PR Facilitator with specific needs and concerns; advise, nurture, and assist SLC teams members; and create an Implementation Advisory Committee that include parents, students, faculty members, Project Director and member of the Steering Committee.   Reports directly to the Project Director.

	Professional Development Coordinator:  (.20) Susan Amidon, Ph.D., Secondary Supervisor of Able and Talented, holds a doctorate from The Ohio State University in gifted education, with emphasis areas in secondary programming and developmental pshchology.  She has 28 years of experience working as a science teacher, science coordinator, gifted coordinator, career-technical supervisor, and federal special education technical assistance specialist.  Dr. Amidon is also an Adjunct Professor for Ashland University and The Ohio State University.  She will serve as a member of the Steering Committee, and be responsible for coordinating the staff development activities of the grant supporting the focus on college preparatory programs and career-technical clusters.  She will report directly to the Project Director and work closely with the Grant Implementation Coordinator and Executive Director of Special Education.

	Executive Director of Special Education:  (.10 FTE) Glenna Cameron, holds a Masters+ in Education from The Ohio State University with an emphasis in Student Services, Guidance and Counseling and Education Administration.  She has 30 years of experience working with persons with disabilities and has served as an Assistant Principal.  She will serve as a member of the Steering Committee and will work with a Special Education Supervisor for each building, who will work with special needs teachers and students to ensure equal and appropriate access to career academies and pathways.  She will also work closely with the Professional Development Coordinator to ensure that team teachers understand the needs for intervention, accommodations and modifications, differential instruction and how to mesh special education with the academic program.  

	Project Evaluator:  (.20 FTE) Gary Thompson, Ph.D., Independent Contractor for Educational Research and Evaluation, holds a doctorate in educational development from The Ohio State University with an emphasis on statistics, research design, measurement, computer applications, and mathematics education.  He has 31 years of experience in school-based research and evaluation, including 18 years as Director of Program Evaluation for Columbus Public Schools and three years as Coordinator of Assessment and Accountability for the Worthington City Schools.  Dr. Thompson will be responsible for development of local evaluation instruments, conduct focus groups, coordination of project data collection with district personnel, supervision of the analysis of a subset of the project data, actual analysis of a subset of project data, and the completion of specific project reports as detailed in the proposal.

	Partnership and Public Relations Facilitator:  (.50 FTE) Emma Yanok, School-to-Careers Facilitator/Mentorship Teacher holds a BS degree in Family and Consumer Sciences from The Ohio State University and has 27 years of teaching and 6 years of experience with the district’s School-to-Careers program, developing partnerships for schools, individual teachers as well as placing students with mentors.  She has organized and facilitated graduate level course work and professional development for staff as well as marketed the School-to-Work and Character Education initiatives in the community.  She works directly with the Westerville Area Chamber of Commerce and other community organization, promoting our district.  She will be responsible for placing students with mentors, working with academy team leaders and teachers in securing internships sites, marketing the project to both staff and community, and coordinating business partnerships.  She will report directly to the Project Director and work closely with the Grant Implementation Coordinator and Professional Development Coordinator.  

	District Curriculum Coordinators:  (.20 FTE) The district has five curriculum coordinators that facilitate the development of Language Arts; Mathematics; Science, Physical Education and Health; World Languages; Social Studies, Arts and Music.  The experience of these coordinators ranges from 3 to 14 years of developing academic curriculum.  The coordinators will assist the Project Director and Implementation Coordinator in aligning all high school courses with the six career clusters and provide direction and assistance for the development of academic and technical courses for each of the pathways.  The curriculum coordinators will collect and share information about conferences, helpful articles, and networking opportunities.  They will also work with individual team leaders and members regarding curriculum issues.

	Assistant Principal:  (.25 FTE each) Mark Raiff , Westerville South High School and Jim Lytle, Westerville North.  Each of these assistant principals will meet with academy team leaders and teacher teams on a regular bases to monitor the day-to-day progress, issues, and concerns.  They will coordinator the discipline policy for the team, coordinate attendance policy and implementation, coordinate scheduling, and serve as a liaison to the guidance staff.

	Academy Team Leaders:  TBA.  Each academy team will elect a team leader that will plan and facilitate team meetings, seek input from other team members for agenda items, and serve as a liaison to administration and the steering committee.  The team leaders will work directly with the assistant principals and Grant Implementation Coordinator in providing leadership in the grant project.  The team leaders will organize communications with parents, staff, and community; maintain ongoing portfolios and academic paperwork of student work.  The team leader will also assist teachers in gathering necessary data to be given to the Project Evaluator.  The team leader will also be responsible for the recruitment of students into the academies.  

	Academy Teachers:  (5.0 FTE per team) TBA.  WCSD is very fortunate to have very dedicated and qualified teachers at both high schools who are willing to work hard to see that our plan succeeds.  Each team will consist of core academic teachers as well as a career focused and technology teachers.  Each team will have a common planning time and will elect a team leader.  Minutes of daily activities are kept on file as well as pertinent student data.


See the Management Plan section of Appendix B for a complete listing of administrative personnel, steering committee members, and advisory committee members.  Members of sub-committees will be assigned as the implementation plan unfolds, but these committees will include curriculum coordinators, building leaders, and appropriate teachers.  These committees will be chaired by a member of the Steering Committee and will report regularly to the Steering Committee.  As curriculum is developed for each of the six career clusters, advisory committees will be formed consisting of local business content experts, team leaders, teachers, building leaders, Grant Implementation Coordinator and Director of Career-Technical Education.  These committees will be chaired by a member of the Steering Committee and will report regularly to the Steering Committee.  As curriculum is developed for each of the six career clusters, advisory committees will be formed consisting of local business content experts, team leaders, teachers, building leaders, Grant Implementation Coordinator and Director of Career-Technical Education.  Refer to Appendix B for a description of each sub-committee.  


The timeline for implementation of the management plan is evidenced by the Smaller Learning Communities Implementation Timeline that was described previously.  Completion and implementation of the career academies as scheduled will indicate success.  In addition, the table showed below lists key activities to be completed, the timeline, and personnel responsible for that activity during the grant period.  

Management Plan Activities, Timeline, and Personnel

	Key Activities
	Timeline
	Personnel

	Hire the Grant Implementation Coordinator
	June, 2002
	Project Director

	Hire a secretary
	May 2002
	Project Director

	Hire aides for each high school
	August 2002
	Project Director, Assistant Principal

	Convene bi-monthly steering committee meetings
	April 2002 Ongoing
	Project Director, Implementation Coordinator

	Plan and initiate public awareness campaign
	May 2002 Ongoing
	Partnership/PR/Marketing Facilitator

	Recruit students for 9th grade academy
	April 2002 (each Spring)
	Implementation Coordinator, Team Leaders, Assistant Principals

	Select teachers for 9th grade academy
	April 2002
	Principal and Assistant Principals

	Organize and host summer academy teacher training
	June 2002 (held each August)
	Professional Development Coordinator, Implementation Coordinator, Project Director

	Organize and implement teacher externships
	May 2002 (each summer)
	Partnership/PR/Marketing Facilitator

	Plan and implement professional development activities, including workshops, conferences, graduate level courses, and study groups.
	April 2002, Ongoing
	Professional Development Coordinator, Implementation Coordinator, Project Director

	Organize student and teachers schedules
	May 2002 (each year)
	Principal and Assistant Principals

	Host parent orientation meeting
	September 2002 (each year)
	Principal, Assistant Principals, Implementation Coordinator, Partnership/PR/Marketing Facilitator

	Organize and host advisory committee meetings
	September 2002 (quarterly)
	Implementation Coordinator and Project Director

	Organize and host early-release teacher workshop
	September 2002 (quarterly)
	Professional Development Coordinator, Implementation Coordinator, Project Director


Management Plan Activities, Timeline, and Personnel (cont.)
	Implement the advisor/advisee program
	August 2002 (ongoing)
	Implementation Coordinator, Assistant Principals, Academy teachers

	Plan and schedule career exploration and work-based learning opportunities for students
	September 2002 (ongoing)
	Implementation Coordinator, Assistant Principals, Academy teachers

	Initiate student intervention plan
	September 2002 (ongoing)
	Implementation Coordinator, Assistant Principals, Academy teachers

	Develop and implement parent involvement plan
	September 2002 (ongoing)
	Implementation Coordinator, Team Leaders, Assistant Principals

	Develop and implement business involvement plan
	September 2002 (ongoing)
	Partnership/PR/Marketing Facilitator, Implementation Coordinator, Assistant Principals, Partnership/PR Marketing Facilitator

	Plan and schedule enrichment, career, and college preparation activities
	September 2002 (ongoing)
	Implementation Coordinator, Assistant Principals, Academy teachers

	Plan and schedule character building activities for students
	September 2002 (ongoing)
	Implementation Coordinator, Assistant Principals, Academy teachers

	Recruit students for academy teams
	April 2002 (each Spring)
	Implementation Coordinator, Team Leaders, Assistant Principals

	Select teachers for academy teams
	April 2002 (each Spring)
	Principal and Assistant Principals

	Implement Business & Information Technologies course of study
	September 2002 (3-year implementation cycle)
	Director of Career-Technical Education Assistant Principals, Academy teachers

	Support team building activities
	September 2002 (ongoing)
	Implementation Coordinator, Team Leaders, Assistant Principals

	Develop Arts & Communication and Human Services courses of study
	May 2002-October 2002 (Begin Fall 2003, 3-year implementation cycle)
	Curriculum Coordinators, Director of Career-Technical Education, Implementation Coordinator,  teachers

	Plan senior capstone project
	September 2002 (3-year implementation cycle)
	Project Director, Principals, teachers

	Review data collection information to make decisions about instruction, professional development, and curriculum reform
	September 2002 (Ongoing)
	Project Director, Implementation Coordinator, Project Evaluator, Assistant Principals, Professional Development Coordinator

	Review evaluation reports and refine implementation SLC activities
	January 2003, August 2003 (annually)
	Project Director, Implementation Coordinator, Project Evaluator

	Prepare and submit annual report
	August 2003 (Each year)
	Project Director, Implementation Coordinator, Project Evaluator

	Develop Biomedical/Health and Engineering courses of study
	January 2003-October 2003 (Begin Fall 2004, 3-year implementation cycle)
	Curriculum Coordinators, Director of Career-Technical Education, Implementation Coordinator,  teachers

	Develop Environmental Sciences course of study
	January 2004-October 2004 (Begin Fall 2005, 3-year implementation cycle)
	Curriculum Coordinators, Director of Career-Technical Education, Implementation Coordinator,  teachers


4.  Quality of Project Evaluation


a.  Collect Student Data.   As a part of the WCSD implementation of the Baldrige in Education initiative to support continuous improvement and performance excellence, the need to collect data and evaluation projects has been greatly expanded.  The Badrige Criteria for Performance Excellence will become the standards by which our program will be evaluated.  The criteria allow our organization to examine our selection, management, and use of data and information for performance measurement in support of organizational planning and performance improvement.  Comparative data, including comparison and benchmarking information, will be used to help drive performance improvements.  The WCSD has the internal resources to conduct process, outcome and impact evaluations; and has available considerable consultative resources in the region, including major institutions of higher education, Regional Professional Development Center, and private consultants.  


WCSD regularly collects performance data related to student achievement, passage rates on Ohio proficiency tests, retention rates, intervention rates, enrollment and achievement in Advanced Placement tests, college-entrance tests, discipline data including suspension, expulsion and “Saturday school” rates, substance abuse referrals, safe and drug-free schools data, eligibility for extra-curricular activities, school climates surveys, safe schools audit, career surveys, graduate and parental satisfaction surveys.  The WCSD will continue to collect the data necessary to fulfill the reporting requirements and compare expected outcomes associated with this grant.  

Baseline Data.  As required in the legislative notice for the SLC grant, WCSD will collect the required baseline data for the three years prior to being awarded the grant.  

Data Collection Method of Baseline Data

	Performance Measure
	Three-Year Objective
	Annual

Milestone
	Data Collection Method

	Number of students scoring at each proficiency level for each subject
	The number of students passing all portions of the Ohio proficiency test will increase by 6% over 2000-01
	2% increase in YR 1

2% increase in YR 2

2% increase in YR 3
	Scores are disaggregated and provided to school and the district by the Ohio Dept of Ed. 

	Number of students taking the SAT and ACT and their average score
	The average score of students taking the SAT and ACT will increase by 6% over 2000-01
	2% increase in YR 1

2% increase in YR 2

2% increase in YR 3
	Numbers and scores are tabulated and submitted to the district and each school by the test administration company.

	Number of students who take courses for both high school and college credit
	The number of students taking dual enrollment or AP courses will increase by 6% over 2000-01
	2% increase in YR 1

2% increase in YR 2

2% increase in YR 3
	Courses are coded as dual enrollment/AP and entered in the district’s scheduling system for electronic tracking.

	Number of students completing high school
	The number of students completing high school within four years will increase by 8% over 2000-2001.
	2% increase in YR 1

3% increase in YR 2

3% increase in YR 3
	The number of students who start and finish (mobility excluded) will be compared to the baseline year.

	Number of students involved in extracurricular activities.
	The number of students involved in extracurricular activities will increase by 8% over 2000-2001.
	2% increase in YR 1

3% increase in YR 2

3% increase in YR 3
	Evaluator will design method for tracking students.  Assistant Principals will collect data and submit to the SLC Director

	Number of incidents of student violence, suspension, expulsion, disciplinary actions, incidents of drug or alcohol use.
	Number of incidents of student violence, suspension, expulsion, disciplinary actions, incidents of drug or alcohol use will decrease by 10% in each area over 2000-2001.
	2% increase in YR 1

4% increase in YR 2

4% increase in YR3
	Incidents are recorded at each school, tracked and analyzed by building and will be reported to the SLC Director and Program Evaluator.



	Overall reported average daily attendance
	Reported daily attendance for each school will increase by 3% compared to 2000-2001.
	1% increase in YR 1

1% increase in YR 2

1% increase in YR3
	Each building tracks daily attendance and will report results to Program Evaluator.


Required annual performance reports.   WCSD will participate in national evaluations of the Smaller Learning Communities grant program as may be required.  Additionally, the WCSD will produce annual process, outcome, and impact evaluations.  The three evaluation approaches have different purposes:  process evaluation provides information to guide improvements in the program and frequent feedback on how program strategies are being implemented, benchmark indicators to show if strategies are working; outcome evaluation provides information to assess the progress that is being made on program objectives; and impact evaluation provides information to guide the forward-looking, decision-making processes of key stakeholders.  


Monitor and understand changes.   The WCSD ascribes to the principles and practices embodied in the Baldrige Education Criteria for Excellence, supporting continuous improvement.  The WCSD has been identified by the Ohio Department of Education as a Baldrige pilot school district and is conducting extensive training program and is currently piloting the initiative in three schools.  Our process for monitoring and understanding changes for continuous improvement is being conducted under the supervision of building principals, the SLC Project Director, Implementation Grant Coordinator, teacher teams, and an outside evaluator.  High School Administrators for the WCSD are currently being trained to implement the processes presented in The School Portfolio Toolkit: A Planning, Implementation, and Evaluation Guide for Continuous School Improvement, by Victoria L. Bernhardt, Ph.D.  These two resources will give the WCSD the proper processes to monitor and understand changes for continuous improvement.  

b.  Progress Towards Implementing Smaller Learning Communities.  The progress for implementing SLC and related program changes undertaken to make the SLC safe and successful will be reported in the Annual Performance Report as required by the grant.  The WCSD Smaller Learning Communities Implementation Timeline is provided in Section 3 and will be constantly evaluated against the Smaller Learning Communities Continuous Improvement Plan (Appendix B, Attachment A).  The overall impact of our program activities on participating students and teachers will be assessed on the outcome measures below:
	 Smaller Learning Communities (SLC)

Goals, Objective, and Evaluation Procedures

	Goal 1.0 – Implement SLC through Freshman Academies and Career Pathways

	Objective
	Evaluation Activities

	1.1
	Align curriculum with Ohio’s six career clusters and the needs of the workforce
	1.1.1
	Locally constructed Curriculum Alignment checklist completed by project evaluator

	
	
	1.1.2
	Review of curriculum documents by recognized expert for compliance with career clusters and needs of the workforce

	1.2
	Research Academy pathway and alternative scheduling models used in other schools
	1.2.1
	Locally constructed research review checklist completed by project evaluator

	
	
	1.2.2
	Review of research activities of district completed by a recognized expert

	 Smaller Learning Communities (SLC)

Goals, Objective, and Evaluation Procedures (cont.)

	1.3
	Implement SLC pathway/academy structure
	1.3.1
	Locally constructed SLC Pathway/Academy structure checklist completed by a panel of parents, board members, and a recognized expert

	1.4
	Provide more technical and advanced classes
	1.4.1
	Analysis of class offering in 2000-2001 and in each SLC project year to be completed by project coordinator.  The analysis will include the number of classes and the enrollments

	Goal 2.0 – Meet or exceed state and national benchmark assessment standards

	Objective
	Evaluation Activities

	2.1
	Administer periodic benchmark assessments
	2.1.1
	The Director of Testing will annually report student scores and the percentage of ninth, tenth, and twelfth grade students who have passed each part and all five parts of the Ohio Ninth Grade Proficiency tests, and whether or not the state standards have been met by each high school and by one district

	Goal 3.0 – Increase student attendance and graduation rates

	Objective
	Evaluation Activities

	3.1
	Increase student attendance rates
	3.1.1
	The project evaluator will summarize the state report card attendance rates each year by high school and district and compare attendance rates to the 2000-2001 school year rates

	3.2
	Increase student graduation rates
	3.2.1
	The project evaluator will summarize the State Report Card graduation rates each year by high school and district and compare graduation rates to the 2000-2001 school year rates

	Goal 4.0 – Reduce the number of students receiving failing grades

	Objective
	Evaluation Activities

	4.1
	Reduce the number of students receiving failing grades
	4.1.1
	Annually, the Data Processing department will provide the project evaluator a file of grades given in each course in each high school.  The project evaluator will use appropriate statistical analysis software to compare the number and percentage of failing grades to the 2000-2001 school year.  Analysis will be by all classes, selected classes, grade level, and school.

	Goal 5.0 – Implement more research-based teaching strategies

	Objective
	Evaluation Activities

	5.1
	Provide professional development on research-based teaching strategies and conduct evaluations
	5.1.1
	The project coordinator will summarize workshop participation data collected by the district.

	
	
	5.1.2
	Building administrators will participate in a focus group on their observations of implementation of research-based teaching strategies

	
	
	5.1.3
	The project coordinator will summarize data from constructed workshop evaluation forms completed by teachers at each workshop

	Goal 6 – Involve local businesses in the development of curriculum

	Objective
	Evaluation Activities

	6.1
	Involve local businesses in the development of curriculum
	6.1.1
	Curriculum personnel will report involvement of business personnel on a locally develop business contact log, and the project coordinator will summarize the data annually

	6.2
	Implement work-based learning opportunities for student and staff, including mentorships, internships, and externships
	6.2.1
	Building level project coordinators will record work-based learning opportunities on a locally developed work-based learning log, and the project coordinator will summarize the data annually.

	6.3
	Connect work-based learning opportunities for students and staff, including mentorships, internships, and externships
	6.3.1
	Building level project coordinators will record connection on a locally constructed contacts log, and the project coordinator will summarize the data annually

	Goal 7 – Increase parental involvement in career planning

	Objective
	Evaluation Activities

	7.1
	Implement an advisor/advisee program where teachers contact parents
	7.1.1
	Sample parent perceptions using a locally developed parent Advisor/Advisee Survey with a systematic, random sample of parents.  The project coordinator will collect the data, and the project evaluator will summarize the surveys

	
	
	7.1.2
	The project evaluator will conduct a focus group with parents regarding the effectiveness of the Advisor/Advisee program

	
	
	7.1.3
	The project evaluator will conduct a focus group with students regarding the effectiveness of the Advisor/Advisee program

	
	
	7.1.4
	Conduct a survey of student using a locally develop student survey.  The project coordinator will collect the data, and the project evaluator will summarize the surveys.

	Goal 8 – Create a collaborative learning environment

	Objective
	Evaluation Activities

	8.1
	Implement the advisor/advisee program for all academies
	8.1.1
	The project evaluator will conduct a focus group with students regarding a collaborative learning environment in conjunction with 7.1.3.


	 Smaller Learning Communities (SLC)

Goals, Objective, and Evaluation Procedures (cont.)

	Goal 9 – Decrease student discipline/violence incidents

	Objective
	Evaluation Activities

	9.1
	Decrease student discipline/violence incidents
	9.1.1
	The project coordinator will collect the data, and the project evaluator will summarize district disciplinary data annually and compare data to the 2001-2002 base line year.

	Goal 10 – Increase the students’ sense of belonging

	Objective
	Evaluation Activities

	10.1
	Increase students’ sense of belonging
	10.1.1
	Conduct a survey of students using a locally developed student survey.  The project evaluator will summarize the survey.  See the evaluation activity 7.1.4.

	
	
	10.1.2
	The project evaluator will conduct a focus group with students regarding sense of belonging in conjunction with evaluation activity 7.1.3.

	Goal 11 – Implement character building activities within the SLC Academies

	Objective
	Evaluation Activities

	11.1
	Encourage and support activities to build character
	11.1.1
	Building level project coordinators will maintain a locally developed Character Education Activities Log to record an activity description, the activity date, and number of participants.  The project coordinator will summarize the log annually

	11.2
	Provide professional development, resources, and funding for character education service learning.
	11.2.1
	The project coordinator will summarize workshop participation data collected by the district.  See evaluation activities 5.1.1

	Goal 12 – Provide Professional development to help teachers optimize instructions

	Objective
	Evaluation Activities

	12.1
	Organize professional development opportunities for SLC staff
	12.1.1
	The project coordinator will maintain a locally develop SLC Professional Development Log and summarize the log for the project evaluator

	12.2
	Provide Baldrige training to SLC staff
	12.2.1
	The project coordinator will maintain a locally develop SLC Baldrige Training Log and summarize the log for the project evaluator


c.  Disseminating Best Practices and Products Designed Under the Grant.   The WCSD is committed to disseminating best practices and products designed under this grant.  Information will be shared via the district and individual school buildings websites, video conferencing, local and area media, the annual school district report, individual building reports, presentations at professional conferences, professional journal articles, and sharing with visitors to the district.

5.  Adequacy of Resources

a.  Funds Used to Support the Implementation of the Plan.  WCSD will provide financial support for key district personnel who will have an active role in the implementation of the grant, such as the Project Director, Director of Assessment and Planning; Supervisor of Able and Talented, administrators from each high school; district Curriculum Coordinators who will assist in curriculum development and curriculum alignment, guidance counselors, Secondary School-to-Career Facilitator, and participating academy teachers.  The District’s Treasurer will be the fiscal agent for the grant, charging no administrative fees.  Personnel will be housed within district buildings where all expenses relating to utilities, communication equipment, computers, and distance learning facilities will be paid by the district.  Our district is also currently providing Baldrige in Education training to administrators and staff to align district and state standards and improve accountability systems. These processes learned through Baldrige training will help us to support efficient, effective learning for all students as we strive to become high performing and sustainable smaller learning communities.
 
In Ohio, Senate Bill 282, career-technical pathway academies may be funded through a weighted average daily membership (ADM) formula.  These dollars may be used to help support the added cost of marketing, equipment, equipment repairs and service contracts, student assessment costs, student organization costs, and instructional materials.  These funds cannot be used for professional development of non-career-technical teachers and salaries and benefits.


In addition, WCSD receives a small sum of Federal Carl D. Perkins dollars that can be used to upgrade technology, provide professional development for career-technology teachers, provide more rigorous academics, teach all aspects of the industry, enhance opportunities for special populations, develop articulation agreements, and provide programs with sufficient scope, diversity, and quality.  

b.  Expenditures  Because Westerville City School will receive additional weighted ADM dollars for implementing career pathways and Carl D. Perkins funds that may be used to purchase equipment for classrooms, Westerville will not use any grant dollars to purchase equipment.  Likewise, the district will not charge any administrative costs in order to maximize the amount of dollars that will be used to fund professional development opportunities for staff, which will ultimately improve student achievement.
c.  Commitment to Sustain the Project.   As the Pathway Implementation Timeline chart indicates (Appendix B, Attachment D), Westerville City Schools will complete the development of all six career pathways during the grant period.  However, it will take an additional three years to complete the implementation of the 12th grade Environmental Sciences Academy.  Although the implementation cycle may seem to be a long one, this timeframe is necessary to ensure that adequate district resources are available to support full implementation.  We do not want our project to flounder because of lack of resources.
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