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OMB Number: 4040-0004
Expiration Date: 8/31,2016

Application for Federal Assistance SF-424

" 1. Type of Submission:

[] Preapplication

X Application

[] Changed/Corrected Application

* 2. Type of Application:

[<] New
[ ] Continuation
[ ] Revision

* If. Revision, select appropnate. letter{s).

- Other {Specify}:

- 3. Date Received:

4. Applicant ldentifier:

l 10/15:2014

5a. Federal Entity. [dentifier:

5b. Federal Award Identifier:

|

i

State Use Only:

6. Date Received by State: I:l

7. State Application ldentifier: | |

8. APPLICANT INFORMATION:

*.a. Legal Name: |T-J‘r'S. Tducaticn Departrent ]

~ b. EmplayerTaxpayer [dentification Mumber (EIN/TINY:

~ ¢ Organizational DUNS:

CAEnlRzZ0n

| |3C6?321T3(‘,CCC

d. Address:

" Street1:

Avoren

Street2:

28 WashlicuoLon

* City:

County/Parish;

NY: New Yors |

Province:

* Country:

Naf: UHTTED S3TATES |

|
|
|
|
‘ State: |
|
|
‘12234—1000

" Zip / Postal Code:

e. Organizational Unit:

Department Name:

Division Mame:

Senartnent

WYE Roucation

|

ce ol Student. Suvoort Serv

f. Name and contact information of person to be contacted on matters invelving this application:

“ First. Name:

Frefix: v l Renes ‘
Middle Name: |L - |

" Last Name: |Hider |
Suffix; ‘ l

Title: ‘?\“1)_ arL. Comrissionor

Organizational Affiliation:

‘Mew_ Yar< 3rtata Fdocartian Departrant ‘

* Telephone Number: |=14-4+/4-421°" Fax Mumber: |57 &-474-755% ]

" Email: ‘L ridor@rall. nyscd. goy

Tracking Number:GRANT11761994

PR/Award & S418B150021
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

[AL State Covernment ‘

Type of Applicant 2: Select Applicant Type

Type of Applicant 3: Select Applicant Type:

| |

* Other (specify):

|

*10. Name of Federal Agency:

lU,S, Tepartment of Fducation

11. Catalog of Federal Domestic Assistance Number:

|S4.419

CFDA Title:

Preschoeol Zoveloomenl Granls

*12. Funding Opportunity Number:

Lo-ERANTS-051514-002

* Title:

Oiijlce ol ElemenLary and Scooendary Educallicn (OESEY @ Preschecol Zeveleosmenl Granls: Expansion
Granls CEZA Numizer 24.419B

13. Competition Identification Number:

29 419B2015 1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment

* 15. Descriptive Title of Applicant's Project:

Preschool Zevelooment Grants--lwosnsicn Grant

Attach supporting documents as specified in agency instructions.

Add Attachments

PR/Award & S418B150021
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

" a. Applicant MY-211 " b. ProgramProject |yy-all

Attach an additional list of Program/Project Congressional Districts if needed.

Add Attachment ‘ ‘

17. Proposed Project:

‘ a. Start Date: " b. End Date:

18. Estimated Funding. ($):

* a. Federal | 100, BOC, 000 . CC

* b. Applicant [ GG

" ¢. State | c.ccf

*d. Local | [

* g. Other [ [

*f. Program Income | C. CC|
|

*g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Pracess?

D a. This application was. made available to the. State under the Executive Order 12372 Process for review on I:l
D b. Program is subject to E.Q. 12372 but has not been selected by the State for review.

[X] . Program is not cavered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)
[]ves No

It *Yes", provide explanation and attach

21. *By signing this application, | certify {1} to the statements contained in the list of certifications** and (2) that the statements.
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with. any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may.
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

| AGREE

“* The list of certifications. and assurances, or an internet site. where you may obtain this list, is. contained in the announcemsnt or agency.
specific instructions.

Authorized Representative:

Prefix: l ‘ * First Name:  [Donald ]
Middle Name: |E . |

* Last Name: |J1Jrc-n |
Suffix: [ ‘

" Title: |C'nief_ Yinancial Officer |

* Telephone Mumber: |f15-4974-7551 | Fax Number: ‘

* Email: lc:-;:-rlcl_c:. Jurondnysoec.goy |

* Signature of Authorized Representative: Wary. Drzonsc

* Date Signed: |10_.-15.-'2m4 ]

PR/Award & S418B150021
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OMB Number: 4040-0007.
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response,. including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND.
ITTO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may. not be applicable to your project or program. If you have questions, please contact . the

awarding agency. Further. certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authcrized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability.
{including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended (28 U.5.C. §794}, which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended {42 L.
5.C. §86101-6107), which prohibits discrimination on
the basis of age; (e} the Brug Abuse Office and
Treatment Act of 1972 (P.L. 82-255), as amended,
relating to. nondiscrimination on the basis of drug.

2. Wil give the awarding agency, the Comptroller General abuse; {f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the Siate, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-618}, as amended, relating to
the right to examine all records, bocks, papers, or nandiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a aleoholism; (g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Actof 1912 (42 U.5.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as ameanded, relating to confidentiality of alcohol
and drug abuse patient records; (h) Title VIl of the Civil
3. Wil establish safeguards to prohibit employees from Rights Act of 1968 (42 U.5.C. §83601 etseq.}, as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination. in the sale.
presents the appearance of personal or organizaticnal rental or financing of housing; (i) any other
conflict of interest, or personal gain. nandiscrimination provisions. in the specific slatute(s)
under. which, application for. Federal assistance is being
4. Will initiate and complete the work within the applicable made; and. (j) the requirements of any other
time frame after receipt of approval of the awarding nondiscrimination statute(s) which may apply. to the
agency. application.
5.  Will comply with the Intergovernmental Perscnnel Act of :{:L:L?r%r:wgiiso;fh$;|:;ria;?dcﬁlmoghtigyljvr:ti?otrr;r?
1970 (42 U.S.C. §§4728-4763) relating to. prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for. programs funded under Policies Act of 1970 (P.L. 91-548) which provide for
i’;ig;é?f }: ifsglguhfq?: g{arsg;:ggc;gf asir‘leg:if{esdylsntem of fair and equitablg treatment of persons displaced or
Personnel Administration (5 C.F.R. 800, Subpart F). whose property is acquired as a result Of. Federal or
’ federally-assisted programs. These requirements
. ) . apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
(a} Title V1 of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination. on the basis of race. color
or national origin; (b} Title X of the Education
Amendments of 1972, as amended (20 U.5.C.§§1681-

1683, and 1685-1686), which prohibits discrimination on..

the basis of sex; (¢) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Lacal Repraoduction

purchases.

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded. in whole.
or in part with Federal funds.

Standard Form. 424B (Rev. 7-97)
Prescribed by CMB Circular A-102

PR/Award & S418B150021
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9. Wil comply. as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§2764a to 276a-7), the Copeland Act
(40.U.5.C. §276c and 18 U.5.C. §874}, and the Contract
Work Hours and Safety Standards Act {40 U.5.C. §§327-
333}, regarding |labor standards for federally-assisted
construction subagresments.

10. Will comply, it applicable, with flood insurance purchase,
requirements of Section 102{a} of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the
pregram and to purchase floed insurance. if the total cost of
insurable construction and acguisition is $10,000 or more.

11. Will comply with environmental standards which may be
prescribed pursuant to the following: (aj institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 {(P.L. 91-190) and
Executive Order {(EQ). 11514; (b) notification of viclating
facilities pursuant to EQ 11738; (c} protection of wetlands
pursuant to EQ 11980; {d) evaluation of flood hazards. in
floodplains in accordance with EQ 11988; (e) assurance of
project consistency with the approved State management
program developed under the Coastal Zone Management
Actof 1872 (16 U.S.C. §§1451 et seq.); {f) conformity of
Federal actions ta State (Clean Air) Implementation Plans
under Section 176(¢) of the Clean Air Act of 1855, as
amended (42 U.5.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended (P.L. 93-523};
and, (h} protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93-
205}).

12, Will comply with the Wild and Scenic Rivers Act of
1868 (16 U.5.C. §§1271 et seq.) related to protecting
components or. potential components of the national
wild and scenic rivers system.

13.

Will assist the awarding agency. in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470). EO 11593
{identification and protection of historic properties), and
the Archaeological and Histaric Preservation Act of
1974 (16 U.S.C. §§46%a-1 et seq.).

14. Will comply with P.L. 93-348 regarding the protection of

human subjects involved in research, development, and
related activities supported by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of

16.

17.

18.

19.

1966 (P.L. 89-544, as amended, 7 U.5.C. §§2131 et
seq.) pertaining to the care, handling, and treatiment of
warm blooded animals. held for research, teaching, or
other activilies supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning
Prevention Act {42 U.8.C. §§4801 et seq.} which,
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

Will cause to be perfarmed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1896 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Qrganizations.”

Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and paolicies
governing this program.

Will comply with the requirements of Section 108(g} of
the Trafficking Victims. Protection Act (TVPA). of 2000, as
amended (22 U.8.C. 7104} which prohibits grant award
recipients or a sub-recipient from {1} Engaging in severe
forms of trafficking in persons during the period of time
that the award is in effect (2). Procuring a commercial
sex act during the period of time that the award is in
effect or (3} Using forced labor in the performance of the
award or subawards under the award.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

TITLE

|)fc—;1;y. Crecnse

|Ch’_c'_‘l. Finanacla_ 0Ll iaore |

APPLICANT ORGANIZATION

DATE SUBMITTED

|N‘1’S Edusat1on Dopazomsn.

1071572014 |

Standard Form 4248 (Rev. 7-97) Back

PR/Award # 54138150021
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.5.C.1352

0348-0046
1. " Type of Federal Action: 2. * Status of Federal Action: 3. " Report Type:
l:‘ a. contract |:| a. bid'elfer/apphcation & a. initial filing
g b grant b. initial award El b. matetial change
l:‘ C. cooperative agraement |:| ¢ post-award
I:] d. loan
D & loan guarantes
I:] f.. loan insurance
4. Name and Address of Reporting Entity:
[E Frime l:l SubAwardes
* Name | ] B |
WENOFenest ien DeTArImen:
‘ Street 1 | N | Street. 2 [ |
. ; Z
Oty |.- | State |rc: Lohes Tark | e |'_2: ] |
Congressional District, f known: |
6. * Federal Department/Agency: 7. * Federal Program Name/Description:
Limpoezz b=zl wl, Zolocal o Fregcholl D s lLuenl, Glanl
CFDA Number, /f applicabls |v| A
8. Federal Action Number, if known. 9. Award Amount, if known:
$ | ]
10. a. Name and Address of Lobbying Registrant:
Prafix I:l * First Name o | Midhle Name l ‘
Last Name |r . ] Suffix I:l
* Streel 1 | l Street 2 | l
* Oty [ | State | | Zip | ]
b. Individual. Periorming. Services (incuding address if different from No.. 10aj.
Prefi I:l " First Name [, | Middie Mame | |
* Last Name || i | Suiffix I:l
-5
* Sireet 1 | l Street 2 | |
* City | | State | | Zip | |
Information requested. through.this torm is authorized by title. 31. L.5.C. section. 1352.. This disclosura of lobbying activities is a material representation. of tact . upon which
11. nf i 5.C T i i
reliance was. placed. by the tier above whan the transaction. was made or entered inte.. This disclosure.s required. pursuant to. 21 US.C. 1352, This information will be. reported. to.
the Congress semi-annually and will be avallable for public inspection... Any. person. wha faills to file the required. disclosura shall be subject to. a civil penalty. of not lass. than.
$10,000 and. not rmove than $100,000 tor each such failure.
* Signature: . s l
*Name: Prefix l:| * First Name | iy | Middia Name |
L YN N ey o
iy I I
[N L
Title: Lobinancial BEIisor | Telephene No.: |2 =-q - :ua |Dale: |'. RS
Authorized lor Lacal Reproduction
.Faderal Usa Only: . Standard Form - LLL (Rev, 7-97)

N PN
PRAward ¥ 84188150021
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Tracking Number:GRANT11761994

OMB Number: 1894-0005.
Expiration Date: 33/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new .
provision in the Department of Education's General
Education Provisions Act (GERA) that applies to applicants
for new grant awards under Department programs.. This
provision is. Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.}
103-382).

To Whom Does This. Provision Apply?

Section 427 of GEPA affects applicants. for. new grant..
awards under this program.. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APPLICATIONS TO ADDRESS THIS NEW
PROVISION IN.ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

{If this program is a State-formula grant program, a State.
needs to provide this description only for prajects or.
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for tunding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school |
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires. each applicant for. funds {other than an.
individual person) to.include in its application a description
of the steps.the. applicant proposes to take to ensure
equitable access. to, and participation in, its
Federally-assisted program for. students, teachers, and.
other program beneficiaries with special needs.  This.
pravision allows applicants discretion. in. developing the.
required description.. The. statute highlights six types. of
parriers that can impede equitable access or. participation:.
gender, race, national arigin, color, disability, or age...
Based on local circumstances, you should determine.
whether. these or. other barriers. may. prevent your. students,
teachers, etc. from such access or participation in, the
Federally-funded project or. activity. . The description in. your..
application of steps to be taken to overcome these barriers .
need not be lengthy; you may provide. a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition. the information
may be provided in a single narrative, or, it appropriate, may.
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ahility of certain potential
heneficiaries to fully pariicipate in the project and to achieve,
to high standards. . Consistent with. program requirements and.
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
preject serving, ameng others, adults with limited English
preficiency, might describe inits application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

{2} An applicant that proposes. to develop instructional

materials. for. classroom. use might describe how. it will. make
the materials available on audio tape or in braille for. students.
who. are blind.

{3} An applicant that proposes to carry out a model science .

program for secondary. students and is concerned that girls .
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to. girls,
to encourage their enroliment.

We racognize that many applicants may already be
implementing effective steps to ensure equity. of
access and participation in their grant programs, and
we appreciate your cooperation. in responding to the.
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1985, no persons are required to respond to a collection of information unless such
collection displays a valid OMB. control number. . Public reporting burden for this collection of informaticn is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and. reviewing. the. collection of information. The obligation to respond to this collection is required to
obtain. or. retain benefit {Public Law. 103-382).. Send comments regarding the burden estimate. or any other aspect of this collection
of information, including suggestions. for reducing this burden, to the U.S. Department ot Education, 400 Maryland Ave., SW,
Washington, DC. 20210-4537 or email ICDocketMgr@ed.gov. and reference the QMB Caontrol Number 1894-0005.

Optional - You may attach 1 file to this page.

EEN Staterent pdf

‘ Delete Attachment | View Attachment

PR/Award # 54138150021
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General Education Provisions Act (GEPA)

In order to cnsure equitable access to and participation in the New York Statc Preschool
Development Expansion Grant, the following strategies are implemented:.

1. Information materials on the program, including eligibility requirements, are distributed
through sub-grants and community bascd organizations that work with specific target
populations, including limited English proficiency learners, new immigrant populations and
the State’s highest need schools.

2. The Statc Education Department’s Educational Data System is uscd to provide demographic
data on identified populations so that more in-depth information can be provided to targeted
populations, particularly in high-need urban schools.

PR/Award & S418B150021
Page el1



CERTIFICATION REGARDING LOBBYING

Certification for Cantracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by ar on behalf of the undersigned, tc any
persen for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer ar employee of Cangress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal lcan, the .
entering into of any caoperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, lean, or cooperative agreement.

(2). i any funds other than Federal appropriated funds have been paid or will be paid to any person for
influgncing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Cangress in connection with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3). The undersigned shall require that the language of this certification be included in the award documents.
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, lgans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be .
subject ta a civil penalty. of not less than $10,00 0 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

It any. funds have been paid or will be paid to. any persen for influencing or attempting. to.influence an officer .
or. employee of any agency, a Member of Congress, an officer or employee of Cengress, or an employee of |
a Member of Congress in connection with. this commitment providing for the United States to insure or
guarantee a lean, the undersigned shall complete and submit Standard Ferm-LLL, "Disclosure of Lobbying
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ABSTRACT

The State of New York has a deep commitment to advancing a high-quality and
comprchensive approach to carly childhood cducation for all of our young children. Over the
last two decades, New York has taken steps to advance its education system by crcating a birth-
to-3rd grade continuum that embraces both the importance of High-Quality early education for
all children and a priority to meet the specific needs of our most at-risk young learners, including
Dual Language Learners and those with special needs. Pre-K in New York has been regarded as
a key strategy to improve educational outcomes and narrow the achievement gap. Governor
Andrew M. Cuomo has made expansion of full-day high quality Pre-K a major priority of his
administration. As a result, the State has greatly increased its support for Pre-K to an impressive
$750 million investment. Just as significant, is the State’s extremely robust set of Pre-K program
standards that reflect current research on effective early childhood teaching and learning. These
standards meet all of the structural elements of High-Quality programs as deflined in this grant

funding opportunity.

The State’s expectations for school readiness, which are laid out in the Prekindergarten
Foundation for the Common Core, are the common basis for our strategic etforts to support
children’s development from birth and expand high-quality programs that meet the needs of
young children and families. We will leverage the framework from the state’s Tiered Quality and

Improvement System, QUALIT Y starsNY ..

New York will be targeting five geographically diverse communities with high numbers
of children who are Dual Language Learners and live in high poverty areas: New York City,
Yonkers, Uniondale, Indian River, and Port Chester. These sites include cities, rural parts of the
state, and suburban communities with high concentrations of immigrant children, where families
face stress factors known to impede school readiness. New York State Education Department
(SED) expects to create approximately 1,725 new full-day slots and improve an additional 1,350

cxisting slots to meet the definition of a full-day High-Quality Preschool Program.

This funding opportunity will allow New York 1o implement our most progressive high-
quality approaches to Pre-K and then supplement programs with innovations to strengthen the
quality and capacity of our programs, parent engagement, school-community partnerships, and

State partncrs focused on carly cducation.
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A. Executive Summary (10 points).

The extent to which the State includes an ambitious and achievable plan for expanding access to
High-Quality Preschool Programs that clearly articulates how the plans proposcd under cach
criterion in this section, when taken together, will—

A(1) Build on the State’s progress to date as demonstrated in selection criterion (B);

A(2) Provide voluntary, High-Quality Preschool Programs for Eligible Children through
subgrants to cach Subgrantec in two or more High-Need Communitics;

A(3) Increase the number and percentage of Eligible Children served in High-Quality Preschool
Programs during each year of the grant period through the creation of new, and the improvement
of existing State Preschool Program slots, as applicable;

A(4) Have all the characteristics specified in the definition of High-Quality Preschool Programs;
A(5) Set expectations for the school readiness of children upon kindergarten entry;

A(6) Be supported by a broad group of stakeholders, including Early Learning Intermediary
Organizations and, if applicable, State and local early learning councils; an

AT Allocate funds between--

(a) Activities to build or enhance State Preschool Program infrastructure using no more than
five percent of its Federal grant funds received over the grant period on State-level
infrastructure including, but not limited to, monitoring and evaluation and other quality-
enhancing activities that improve the delivery of High-Quality Preschool Programs to
Eligible Children; and

(b) Subgrants to Early Learning Providers to implement voluntary, High-Quality Preschool
Programs for Eligible Children in one or more High-Need Communities, including how it
will--

(1) Provide High-Quality Preschool Programs to Eligible Children no later than the end
of year one of the grant period;

(1) Subgrant at least 95 percent of its Federal grant funds 1o its Subgrantee or
Subgrantees over the grant period; and

(i11)Support each Subgrantee in culturally and linguistically appropriate outreach and
communication efforts in order to ensure that all families, including those who are
isolated or otherwise hard to reach, are informed of the opportunity and encouraged to
enroll their children in available programs

Evidence for selection criterion (A):

(A)(3) and (A)(7) Information contained in Table A for the number of Eligible Children

o be served each year of the grant and the number and percentage of State Preschool

Program slots (See Table A in the application package).

{A)(4) Documentation of the structural clements in the definition of High-Quality

Preschool Program.

(A)(5) Set of expectations for school readiness.

{A)(6) Letters of support from stakeholders, including Early Learning Intermediary

Organizations. and, if applicable, Statc and local carly learning councils.

Any other supporting evidence the State believes will be helpful to peer reviewers.

Section A: Executive Summary PR/Award # 54198150021 5
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A. EXECUTIVE SUMMARY

"We need more early education.. Every expert will tell vou that early education makes a
difference and it makes the difference for life. The statistics are overwhelming. Children
who receive early education perform 25% better on math by the second grade, 20%
better on English, 30% are more likely to graduate from high school, 32% are less likely
to be arrested as a juvenile.”

Governor Andrew M. Cuomo  State of the State Address, January 2013

The Statc of Ncw York has a deep commitment to advancing a High-Quality and
comprehensive approach to early childhood education for all of our young children. Over the
last two decades, New York has taken steps (o advance its education system by creating a birth-
to-3" grade continuum that embraces both the importance of High-Quality early education for all
children and a priority to meet the specific needs of our most at-risk young learners, including

Dual Language Learners and those with special needs.

This funding opportunity will allow New York to implement our most progressive high-
quality approaches to Pre-K and then supplement programs with innovations to strengthen the
quality and capacity. of our programs, parent engagement, school-community partnerships, and
State partners focused on early education. We have developed an ambitious and achievable plan
to take a bold step forward toward New York’s vision for 2014 Statewide Full-Day High-Quality

Pre-K that meets the comprehensive needs of families with young children. .

Within the Executive Summary, we share the major points of our ambitious and
achievable plan to expand access to High-Quality Preschool Programs in High-Need
communities. We briefly describe our State’s commitment (Section B), which lays the
groundwork for our strategy to enhance the State’s infrastructure (Section C) as well as to
increase access to High-Quality programs for Eligible children (Section D) in close collaboration

with our community partners (Section E).

In New York, Prc-K has long been regarded as a key strategy to improve cducational
outcomes and narrow the achievement gap. Although our State’s first investments in Pre-K
occurred almost half of a century ago, the State greatly increased. its support for Full-Day High-
Quality Pre-K in the last two years. Now, the total state funding for Pre-K reaches an impressive

$750 million investment. Just as significant as our investments is the State’s extremely robust

Section A: Executive Summary PR/Award # 54198150021 6
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set of Pre-K program standards that reflect current research on effective early childhood teaching
and learning. These standards meet all of the structural elements of High-Quality programs.
Notably, for instance, every. lead teacher in a Pre-K classroom must hold a New. York State Birth,
to 2™ grade certification or a bachelor’s degree and a three-year plan to become certified. . Our
Pre-K programs are required to implement a comprehensive curriculum that is aligned with our
comprehensive Pre-K learning standards, the Prekindergarten Foundation for the Common Core..
This document addresses a/l of the esscntial domains of carly childhood and aligns with the
Common Core Learning standards as well as the birth to five-ycar-old Early Learning

Guidelines. Our classrooms cannot exceed a ratio of one teacher 1o nine four-year old children

or a group size of 20 children. Indeed, New York has laid a solid foundation for our ambitious

and achievable plan to expand and continue to innovate with early childhoed education.

As we Jook to enhance the State system to expand high-quality programs that meet the
needs ol young children and l[amilies, we strategically build on the incredible work that is taking
place at the State level and in communities throughout New York. Importantly, the State’s
expectations for school readiness, which are laid out in Prekindergarten Foundation for the
Common Core, are the common basis for our strategic efforts to support children’s development
from birth. We will leverage the framework from the state’s Tiered Quality and Improvement
System, QUALITY starsNY, which is fully aligned with our state’s Pre-K program standards and
the early childhood workforce professional development goals. Through the rating and quality
improvement components of QUALITYstarsNY, the State is demonstrating its commitment to
support programs to meet high-quality standards and build a high-quality workforce of early
childhood educators and administrators who understand developmentally-appropriate practice.
We will also strengthen the State’s capacity to support school districts and enhance local
capacity through support for school-community partnerships; the hubs for collaboration among a
range of stakcholders who arc committed to ensuring Pre-K programs arc responsive to the needs
of children, familics, and the community. New York has a commitment to cngaging parcnts in
the development of appropriate local solutions and is respectful of the diversity among families
and communities. Indeed, the State’s recent investments in Pre-K have fostered significant new.
linkages between local school districts and community programs that can be harnessed in this
new federal grant 1o serve considerably more children with high needs in [ull-day High-Quality

Preschool Programs that offer comprehensive services to address the “whole child.”

Section A: Executive Summary PR/Award # 54198150021 7
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Strengthening school-community partnerships through this grant will help align federal, State,
and local resources, early childhood and K-12 policies and practices, as well as engage parents,
local community leaders, and educators in the project.. Because of our comprehensive approach,
this proposal has the support of more than 70 partners reflecting a broad cross-section of
perspectives, including Head Start, health and mental health services, and our institutions of

higher education. .

The expansion of our High-Quality full-day program builds on the State’s 2014 Statewide
Full-Day Universal Pre-K Program expanded services where there 1s substantial unmet need to
provide participating four-year-old children with excellent education. For this federal
investment, we will be targeting five geographically diverse communities with high numbers of
children who are Dual Language Learners and live in high poverty areas. These sites include
cities, rural parts of the State, and suburban communities with high concentrations of immigrant

children, where [amilies [ace stress factors known to 1mpede school readiness..

o New York City is the State and nation’s largest urban area. Approximately 76% of
children in New York City qualify for Free or Reduced Price Lunch and 81% meet the
federal definition of economically disadvantaged.' In New York City, 13% of children
are considered Dual Language Learners and the percentage of children with disabilities is
17%. Furthermore, 65% of Kindergarten students live in neighborhoods where the High-
Needs Index is greater than the citywide average. Approximately 20,000 of New York
City’s four-year old children do not receive full-day high-quality Pre-K from the school
district..

¢ Yonkers is a mid-sized urban area neighboring New York City. Approximately 67% ol
children quality for Free or Reduced Price Lunch and 78% meet the federal definition of
cconomically disadvantaged.  In Yonkers, 10% of children arc considered Dual Language
Learncrs the percentage of children with disabilities is 15%. 2013 data shows that

approximately 526 students arc homeless, 94 of whom arc between the ages of four and

lEconomicall)-' disadvantaged accounts for eligibility for Medicaid; Food stamps; Supplementary Security Income
(5SI); Federal public housing assistance or Section 8 (a federal housing assistance program. administered by the
Department of Housing and Urban Development); Low Income Home Energy. Assistance Program.

Section A: Executive Summary PR/Award # 54198150021 8
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eight. As of 2013, 20,043 out of the 25,598 total students were deemed to be residing in
poverty. Yonkers was designated a Focus District” for the 2012-13 School Year,
signaling that Yonkers should take dramatic and systematic actions in support of their
schools, especially those school buildings in which the performance of certain
measurable groups of students is among the lowest in the State. Approximately 1,959
(97%) of Yonkers’ four-year old children do not receive full-day high-quality Pre-K trom
the school district.

e Uniondale is a suburban community located less than thirty miles from New York City
in Nassau County. Approximately 60% of Uniondale students are eligible to receive Free
or Reduced Lunch, more than quadruple the rate in Nassau County, and 62% meet the
federal definition ol economically disadvantaged. In Uniondale, 16% of elementary
students are considered Dual Language Learners and the percentage of children with
disabilities 1s 8% . Uniondale has also seen a rise in the numbers of homeless students,
growing from 111 students in 2004 to 198 in 2010. Uniondale was designated a District
in Need of Improvement in 2011-12, which means that it was a school district that did not
make annual yearly progress on the same accountability measure for two consecutive
years while receiving Title I funds, which then requires the school district to offer public
school choice to its residents.  Currently, none of Uniondale’s 4-year-old children receive
Pre-K from the schoel district.

¢ Indian River is a high-need rural district located in northern New York, approximately
25 miles from the Canadian border. Approximately 54% of Indian River’s students are
eligible to receive Free or Reduced Lunch. In Indian River, 4% of elementary students
are considered Dual Language Learners and the percentage of children with disabilities 1s,
[3%. A significant population comes from federal lands associated with Fort Drum, the

th

home of the Army’s 107 Mountain Division and approximatcly 66% of the student

population comes from military familics, which lcads to a dispropertionately large

? New York Statc identifics a district as a Focus District if any of its student subgroups have a combined ELA and
mathematics. Performance Index. that places the subgroup among the lowest five percent of districts in the State for
racial/ethnic subgroups. low-income students, students with disabilities, or English language learners. A district will
not be identitied for that subgroup’s performance if that subgroup has a graduation rate above the State average on
the tour year graduation cohort or the group's median Student Growth Percentile in ELA and mathematies has been
above the combined Statewide Median Growth Percentile for that group in the past two years combined..

Section A: Executive Summary PR/Award # 54198150021 9
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prekindergarten-third grade enrollment, making it even more critical that young children
in Indian River receive a strong educational base. Currently, none of Indian River’s four-
vear-old children receive Full-Day Pre-K from. the school district and approximately 129
receive half-day Pre-K.

s Port Chester is a working-class suburban community. Approximately 65% of children
qualify for Free or Reduced Price lunch. In Port Chester, 30% of elementary students are
considered Dual Language Learners and the percentage of children with disabilities is
11%. It has a large Hispanic population and more than 75% of the Hispanic students arc
children of recent immigrants, of whom a significant portion of do not exhibit literacy in
either Spanish or English. Currently, none of Port Chester’s 4-vear-old children receive

Pre-K from the school district.

Across these communities, the New York State Education Department (SED) expects to
create 1,725 new full-day slots and improve an additional 1,350 existing slots to meet the
definition of a full-day High-Quality Preschool Program. SED has the organizational capacity
and system infrastructure to meet expansion goals and implement the innovations proposed in
the Preschool Expansion Grant within the [irst year of the grant. This claim is supported by
SED’s recent implementation of the 2014 Statewide Full-Day Universal Prekindergarten
program that 1s now serving approximately 37,000 young learners in 53 school districts
throughout the State. With the funds from this federal Preschool Expansion Grant, SED will
enter inte detailed MOU’s with the five selected sites that articulate: (1) the shared responsibility
for creating High-Quality Pre-K programs based on our rigorous standards and (2) the
expectations for school districts to partner with community-based organizations to maximize
resources and create a continuum of high-quality services from birth through 3rd grade. Through
the Preschool Development Expansion Grant, children living under 200% of poverty, who most
stand to benefit from High-Quality Preschool. will have access to the comprehensive innovations

that New York has proposed to help young learners achieve success in school and beyond.
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B. Commitment to State Preschool Programs (2(} points).

The extent to which the State has demonstrated its commitment to develop or enhance the State
Preschool Program infrastructure and its capacity. to both deliver and increase access to High-
Quality Preschool Programs for Eligible Children, as evidenced by--

B(1) State Early Learning and Development Standards (2 points);
B{(2) State’s financial investment over the last four years (6 points);

B(3) Enacted and pending legislation, policics, or practices that demonstrate the State’s current
and future commitment to increasing access to High-Quality Preschool Programs for
Eligible Children (4 points);

B{4) The quality of existing State Preschool Programs, as evidenced by policies and program
data that demonstrate the State’s commitment to the components of a High-Quality,
Preschool Program, which may be accomplished through the use of a TQRIS (4 points);

B(5) The State’s coordination of preschool programs and services, in partnership with its Early
Leaming Advisory Council, with other State and Federal resources that may be used to
serve preschool-aged children (2 points); and

B(6) The State's role in promoting coordination of preschool programs and services at the
State and local levels with other sectors that support the early learning and development
of children, including child health, mental health, family support, nutrition, child welfare,
and adult education and training sectors (2 points).

Evidence for selection criterion (B):

B(1) Executive summary or brief description of the State’s Early Learning and Development
Standards, including how the definition is met.

B(2) Completed table that describes the State’s financial investment and number of children
served in State Preschool Programs (See Table B in the application package}.

B(3) Evidence of enacted and pending legislation, policies, or practices.

B{4) Any other supporting evidence the State believes will be helpful to peer reviewers.

B. COMMITMENT TO STATE PRESCHOOL PROGRAMS

Governor Cuomo made expansion of full-day High-Quality Pre-K a major priority of his
administration. In last year’s legislative session, the State added $in new money o
expand [ull-day High-Quality services, building on a long history of support {rom prior
governors and the state legislature. In New York State, Pre-K has long been regarded as a key
strategy. to improve educational outcomes and narrow the achievement gap. New York has taken
steps over the past 17 years to move toward a P-12 education system embracing both the

importance of developmentally appropriate carly cducation for all children and a priority to meet
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the specific needs of our most at risk young learners, including Dual Language Learners and

those with special needs.

The move to a universal Pre-K system for all cligible children 1s an ongoing priority for
the statc. The New York State Board of Regents, the education policy body for New York Statc,
has strongly supported the inclusion of the preschool years to help children prepare for
kindergarten. The Regents™ 2005 policy statement, Early Education for Student Achievement in
a Global Cormnuniry,'; called for a continuum of educationally sound high-quality early care and
education, starting at birth and continuing through third grade. The Regents, and more recently,
the Governor’s Education Reform Commission, called for the expansion of Pre-K as the next

strategic step in building that continuum.”

As a further reflection of this state’s commitment to supporting High-Quality programs
and the full birth to third grade continuum, New York was one of only a few states that embraced
early childhood as part of its federal Race to the Top grant application and invested in New
York’s Ticred Quality Rating and Improvement standards and systems to strengthen early
childhood programs in high-needs communities.” . With this investment, the State Education
Department (SED) took action to enhance the quality of early learning programs and improve the

alignment between early care and education programs and the {irst years of elementary school.

In the following narrative, we claborate on New York’s longstanding commitment to its
high-quality State Preschool Programs. Starting with our earliest program in the 1960’s, New
York has called for qualified teachers, high-quality learning environments, small class sizes, low
student to teacher ratios, comprehensive services for children most at risk, and a diverse delivery
systen (o leverage other public investments, including child care and Head Start. With 60% of
the Pre-K services currently provided in early childhood programs based in the community, our
approach relies on strong partnerships with community-based organizations to provide families
with a comprchensive approach to carly carc and cducation that meets their needs for extended

hours and ycar-round scrvices, as well as cultural and linguistic diversity.

* See. http://www regents.nysed.gov/meetings/2005Meetings/July2005/0705brd5 .htm
* See http:/fwww.governor ny.gov/press/01142014-new-ny-cducation-reform-commission
" See htip:/fusny.nysed.gov/ritt/application/criteriapriorities.pdf,
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To elaborate on New York’s commitment to high-quality preschool programs, we begin
with a description of our comprehensive Early Learning and Development Standards® that are the
foundation for our Pre-K services and are aligned with the Common Core Learning Standards.”
We then describe the recent growth in our financial investments in Pre-K as well as the policies.
and practices we have in place to ensure communities throughout the state deliver excellent Pre-
K programs. Next we explain the structures of our Pre-K programs that leverage resources
through strong partnerships with all types of early childhood scttings including child care
centers, librarics, private, parochial, and charter schools. . Linking with Head Start, for example,
offers access to health, mental health, fanuly support, nutrition and social services, along with
our strong standards and emerging strategies [or family engagement. Taken together, the
following narrative underscores our state’s innovative and comprehensive approach to Pre-K
which lays the foundation for our ambitious and achievable plan to expand our High-Quality,
Preschool Program to serve at-risk and underserved children in New York’s highest nceds

communities. .
B(1) Early Learning and Development Standards

New York has developed an aligned set of high-quality Early Learning and Development
Standards (ELDS) from birth through kindergarten entry. The alignment of the standards grew
from the New York State Board of Regents charge to align standards, assessments, curriculum,
and Instruction not just across kindergarten through grade 12, but across the more comprehensive
and inclusive span of Pre-K through High School graduation.  This effort has put the State on
track to be surc that we arc driving a strategic and coherent effort to support children’s
development from birth on. Many communities, including the ones chosen for this grant, have
active efforts to ensure that early childhood protessionals ground their work in the standards and

have the competencies and support to implement best practices.

In the following pages, we provide important descriptive information about New York
Statc’s Early Learning and Development Standards (ELDS) and how thesc standards help to
shape High-Quality Pre-Kindergarten Programs throughout the State. We share how the ELDS

See
http:/fwww pl 2 nysed.gov/ciai/common_core_standards/pdtdocs/prekindergarten_learning_standards_jan_10_2011.
pdf
7 See http://www.pl2.nysed. gov/ciai/common_core_standards/.
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address all Essential Domains, are aligned from birth through kindergarten entry, and respect and
support New York State’s diverse young learners and their families. We then explain the
implementation of the ELDS. In this section of the proposal, we show. that we have laid the
groundwork for our ambitious and achievable plan to expand access to High-Quality Preschool

Programs.
B(1)A New York’s aligned standards

New York's comprehensive ELDS include two aligned documents: The New. York State
Prckindergarten Foundation for the Common Core® and The New. York State Early Learning
Guidelines.” Both the Early Learning Guidelines (published in 2012) and the Prekindergartien
Foundation for the Common Core (published in 2011) were developed to fully align with the K-
12 Common Core Learning Standards in literacy and mathematics and then were expanded to
include all Essential Domains of School Readiness. They also align with the Head Start Child
Development Learning Framework.'” Combined, the ELDS address the full birth through
kindergarten age spectrum and position the State to strengthen the Pre-K through 3 grade
curriculum. The Early Learning Guidelines depict the progression of typical child development
during three developmental stages: birth to 18 months; 18 months to 36 months; and 36 months
to 60 months and the Pre-K Foundation for the Commeon Core describes expectations [or
children in Pre-K programs. The five distinct but highly interrelated domains provide the
structure for the Pre-K Foundation for the Common Core. A brief description of each domain

appears below:

1. Approaches to Learning: How children become involved in learning and acquiring
knowledge.

2. Physical Development and Health: Children’s physical health and ability to engage in
daily activities.

3. Social and Emotional Development: The emotional competence and ability to form

¥ See Appendix No. 4, “New York State Prekindergarten Foundation for the Common Core;™ and to view in its
entirety: http:/www.pl2.nysed.gov/ciai/common_core_standards/pdfdocs/nyslsprek.pdt

¥ See Appendix No. 3, “*New York State Early Learning Guidelines;" and to view in its entirety:.
http:/fwww.earlychildhoodnyc.org/pdfs/eng/ELG.pdf

' https:/eclke.ohs.acf. hhs,gov/hslc/tta-
system/teaching/ceed/Assessment/Child$200utcomes/HS_Revised_Child_Qutcomes_TFramework(rev -
Sept201 1).pdf
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positive relationships that give meaning to children’s experiences in the home, school,
and larger community.

4. Communication, Language, and Literacy: How children understand, create, and
communicate meaning.

5. Cognition and Knowledge of the World: What children need to know and understand
about their world and how they apply what they know. This domain is a direct reflection

of the content competencies and knowledge of the Commen Core Learning Standards. .
B(I)B New York’s ELDS meet the needs of diverse families.

The ELDS are developmentally, culturally, and linguistically appropriate for infants,
toddlers, and preschoolers. The state worked with a diverse group to stakeholders to ensure that
the standards are inclusive of all children and that teachers have the necessary tools to implement
the standards to best meet the needs of children with disabilities and Dual Language Learners.
Informed by best practices for supporting diverse children, New York’s ELDS embed and

therefore fully integrate accommodations and modifications throughout the standards documents.
Preschool Children with Disabilities

The introductory material to the Pre-K Foundation for the Common Core explains that
the standards are designed to assist early childhood professionals in setting high expectations for

afl children. It states:

Preschool children with disabilities and their typically developing peers are all capable of
learning, achieving, and making developmental progress. Preschool children with
disabilities need specially designed instruction and related services designed to address
their disability and ensure their participation in age appropriate activities with
nondisabled peers.... With the appropriate services and supports, children with
disabilities can participate in Pre-K experiences with their nondisabled peers and be held

to the same high standards and cxpectations as those without disabilitics,""

In accordance with this statement, the specific indicators throughout the document are written 1o
accommodate variation and focus on children’s “increasing awareness and competence in the

arcas” described in cach domain. Rather than focus on a specific endpoint for children’s

1 http/iwww.pl2.nysed.govieiai/common_core_standards/pdfdocs/nyslsprek.pdf (p.6).
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knowledge and skills, the standards focus on a progression of increased competence. The
document also includes specific indicators that address variation in ability. For example, within
Domain 4: Communication, Language, and Literacy, the area related to “Representing” asks that

children be able to demonstrate their ability to express ideas using 4 variety of methods, such as, .

w2

“Uses facial expressions, body language, gesturces, and sign language to cxpress ideas.
Dual Language Learners .

The ELDS recognize that carly childhood education plays an cssential role in preparing
young Dual Language Learncrs (DLLs) for later success in school. The introduction to the Pre-
K Foundation for the Common Core sets the expectation that educators properly support children
who speak a home language other than English:

Young English language learners can begin to develop these essential foundational skills

even before they have developed strong English language skills. It 1s, therefore, essential

to encourage continued first language development in our children by providing them
with appropriate education settings such as a bilingual classroom or integrated English as

a Second Language (ESL) program, which support language and literacy learning in

English. Those children who have had rich first language experiences learn a second

language, such as English, more easily than children who have had limited experience

with the language they have used in their homes since birth. The background knowledge
that each child brings to the task of learning English has to be respected and

acknowledged as part of the ongoing learning process. ™

The standards are written to emphasize interactions in which DLL can gain language
proficiency: by having [requent and varied opportunities (o engage the key areas of language

development (speaking, listening, viewing, representing, reading, and writing). .
B(1)C New York’s ELDS implementation

New York has taken critical steps to cnsure the high quality implementation of the ELDS.
In addition to the distribution of the ELDS to all carly childhood programs and schools scrving 4
year olds, every early childhood faculty member at all institutions of higher education have

received a copy of the ELDS in order to integrate them into teacher preparation programs. To

" thid (p.18).
" Ibid (p.6).
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date, faculty from 23 of New York’s college campuses have ordered additional copies for
students to use as required readings. Additionally, professional associations, Child Care
Resource and Referral agencies, and educators have received the ELDS and training on how to
incorporate the ELDS into the professional development they provide to teachers and

administrators.

The ELDS are integrated into several key components of the New York's Pre-K program
and ground the program standards in developmentally and culturally appropriate expectations. for
children. Further, the ELDS extend the expectations of our Pre-K programs and push. the state to,
support a 21* century approach to early education; an approach that provides a continuum of
excellent education and care from birth through 3" grade, with highly qualified teachers, and
children who are supported and engaged in all developmental domains. They promote an
integrated curriculum across the subject areas, responsive interactions between teachers and
children, and active learning environments that support all early learners. The ELDS are integral
components of: 1) Program Standards and New York’s Tiered Quality Rating and Improvement
System: QUALIT YstarsNY'; 2) Workforce Development; 3) Professional Development
Activities; 4) Curriculum Implementation; and 5) Family Engagement Activities. For example:
the program standards for New York’s TQRIS, QUALITY starsNY, incorporatc the ELDS.
Programs receive points when they implement an evidence-based curriculum that addresses each
of the Essential Domains of School Readiness, is developmentally appropriate and aligns with

the ELDS. .
B(2) New York’s financial investment over the last four years

New York has a long history of supporting early childhood education, starting in the
1960’s, as Head Start was just getting started along with many of our country’s social reforms to.

improve child and family wellbeing. Today, the state’s investment in Pre-K is over {7

b)4)

 rcaching over 100,000 four-year-olds across the statc with more than half of thosc

children in full-day Pre-K. Last year alone, the Governor added $[0)@) for a ncw.

Statewide Full-Day Pre-K Program (Full-Day Pre-K) building on the State’s previous Pre-K
b)(4)

investments."” This funding jump. came on the heels of the Governor’s $° increased

™ Chapter 53 of the Laws of 2014; N.Y. Educ. L. § 3602-¢e
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investment the previous year. Fifty-three districts across the state opened new full-day Pre-K
seats, with New York City reaching a goal of serving 50,000 children in the new full-day Pre-K

programs..

New York’s most recent landmark investment nearly doubled the state’s Pre-K budget,

taking it from Pi{b){“ ‘These new State resources will fund 2014-2015

school year programs throughout the state that applied and were selected to provide high quality
Pre-K for at least 5 hours of instruction time each day for the full school year. The new funding
was awarded based on a4 competitive grants process.. The Governor has pledged to continue

current programs that meet quality standards. The 2014-15 enacted state budget included a new.

investment of $ [ over five years for statewide Pre-K programs. The new funding

builds on the strengths of the existing Pre-K program standards (described in B(4)(A) below) to
include rigorous new quality benchmarks. It prioritizes and provides higher rates for classrooms
with fully certilied teachers and emphasizes an ongoing approach to quality improvement

designed 1o keep programs moving toward increasingly higher quality year aller year.

This most recent investment extends New York’s existing Pre-K programs and offers an
opportunity to move toward a coherent, universal Pre-K program, with priority for high-needs
children first. The state’s first Pre-K program was for at-risk three- and four-year-olds, and only
in public schools. That effort, known as Experimental Pre-K, and later as Targeted Pre-K, never
grew. beyond a high-need population, serving just 20,000 children at its peak.'> In 1997, the
legislature enacted a new. Pre-K program, as part of broader educational reform. A landmark
piece of legislation at the time, Universal Prekindergarten (UPK) was funded with public
education dollars, but also included community investments in early childhood programs.'® At
its inception, school districts were required to establish an advisory committee, which included
the key stakeholders in early education to create and implement the plans for Pre-K. From the
start, early childhood educators and school districts began o work together to build Pre-K as a
foundation [or success in school, preparing children for success in kindergarien. In recent years,
the State has shifted focus to full-day programs to best meet the needs of families and in
recognition of the evidence that a full-day program produces better educational outcomes for

children. In 2013, New York State cnacted a new Pre-K program, focused on high-need

" See hitp:fiwww.cbeny.org/sites/default/files/REPORT_UPK_ 10222013 .pdf .
" N.Y. Educ. L. § 3602-¢.
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children, which included full-day funding.'” The $°X* Priority Pre-K Program helped 25

districts move toward full-day services with the promise the funding would continue as long as

the programs met quality standards. 8o

B(3) Enacted and pending legislation, policies, or practices that demonstrate the State’s
current and future commitment to increasing access to High-Quality Preschool Programs

for Eligible Children

New York has significant Icgislation, policics, and practices that demonstrate our
commitment to providing stcllar Pre-K services for children, with robust supports for thosc most
at-risk. The [oundation for our Pre-K programs was established in 1997 when New York
enacted legislationm o provide quality hall-day Pre-K to 4-year olds across the State. Funding
for the initial investment in UPK was appropriated for the 1998-99 school year to be.
administered by the State Education Department (SED) and allocated to local school districts,
based on their community needs and number of eligible four-year-old children. The rules
governing UPK were promulgated by SED and lay the foundation for quality, collaborating with
community-based partners, as well as other critical components of the Pre-K program‘21

Through this policy, 93% of high-need districts offer state-supported Pre-K.

In light of the state’s unmet need and increased understanding of the value of High-
Quality carly childhood services for children and community’s long-term success, state leaders
recognized the need to increase services to more high-needs districts and expand the hours of
services provided by many of our existing programs. State officials and education leaders
including the Governor’s appomted Education Reform Commission made increased investment
in High-Quality full-day Pre-K a priority for the state to meet its education improvement goals.
The research evidence was clear that this investiment was critical to meeting the needs of the
most at-risk children, including dual language learners, new immigrants, and children in poverty

as well as more moderate-income familics that cannot afford private preschool programs.

7 Chapter. 57 of the Laws of 2013.

% See http:/fwww.pl2.nysed.gov/tunding/2013- 1 4-prekindergarten/2013- 14-prekindergarten.pdf

¥ See hitp:/rwww p12.nysed.gov/funding/2013-14-prekindergarten/2013-14-prekindergarten-award-list.pdf
*N.Y. Bduc. L. § 3602-c.

8§ N.Y.CRR. 151-]
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These past experiences and current realities have shaped Governor Cuomo’s policy
innovations around Pre-K and early childhood services for children birth through eight.
Similarly, the New. York State Board of I:{egt:nts22 has made early care and education a top
priority within the education system. As noted previously, New York has launched two major
initiatives in the past two years to expand access to High-Quality full-day Pre-K. This includes
the Priority Pre-K Program and the 2014 Statewide Universal Full-Day Pre-K Program. Priority
Pre-K was the first step toward a more robust expansion. This competitive grant initiative was
funded in the 2013-14 budget and builds on the foundation established by the UPK program.
Twenty-live districts were awarded grants 1o expand half-day and full-day options and convert
part-day seats (o full-day seats. This Pre-K grant program provides additional resources Lo
significantly enhance program quality by requiring grantees. to adopt program quality. standards
including valid and reliable measures of environmental quality, the quality of teacher-student
interactions, and student outcomes. In this program, funding targets higher need students in
lower wealth school districts, adding another 6.000 children who participate in high-quality Pre-
K settings..

The most significant advancement for Pre-K in New York took place in the 2014
legislative session when the State’s elecled leaders enacted the Statewide Universal Full-Day
Pre-Kindergarien Programzi. {full-day Pre-K}) that added additional program standards that
promote quality and support school districts to. meet educational goals. The latest policy presents
a new opportunity to build on the investment in quality, creates new momentum and interest
among local school districts, and raiscs the challenge of how to best align New York State’s Pre-
K investment as part of a broad birth to 12th grade education strategy with particular attention to
the birth to 3" grade continuum. The parameters of the 2014 Full-Day Pre-Kindergarten
Program align with this federal grant opportunity and the goal to create innovative, quality full-
day Pre-K programs by creating new full-day slots and by converting hall-day slots to full-day.
slots. The State utilized a competitive bidding process, through a Request for Proposals (RFP),

to further emphasize the quality requirements of the program explained below.

** The. New. York State. Board of Regents is responsible for the general supervision of all educational activities
within. New. York State and presides over The University of the State of New York and the New York State
Education Department.

“N.Y. Educ. L. § 3602-¢e; as added by Chapter 56 of the Laws of 2014
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B(4) The quality of existing State Preschool Programs, as evidenced by policies and
program data that demonstrate the State’s commitment to the components of a High-

Quality Preschool Program, which may be accomplished through the use of a TQRIS

New York is poiscd to leverage its strong infrastructurc and substantial investments in
our ambitious and achievable plan to deliver a High-Quality Preschool Program. Within this
section, we will begin by sharing the statutory and regulatory language embedded in our
Statewide Universal Full-Day Pre-K that aligns with the definition of a High-Quality Preschool
Program. Then, we will discuss the state’s TQRIS: QUALITYstarsNY, which is aligned to full-
day Pre-K’s high-quality program requirements and serves as a key framework for monitoring

and improving program quality.

B(4)(A) Statewide Universal Full-Day Preschool alignment with the definition of a High-
Quality Preschool Program

The State’s Pre-K programs in statute and/or policy and regulations have included
rigorous program expectations for years. The full-day Pre-K initiative 1s moving New York
forward in a number of ways. There is designated funding to support quality improvement in
existing Pre-K programs, support for transitioning programs from part-day to. full-day, and
program funding levels aligned with teacher qualifications. The new benchmarks that are

aligned with New York’s TQRIS standards promote quality in all Pre-K settings.

The law. builds on the requirements embedded in the UPK program and moves the state
toward full-day Pre-K in response to the new research showing the value of the full-day option
particularly in meeting the early learning needs of the most at-risk children. The RFP developed
by the SED sets out a framework with specific expectations regarding the key elements of a
high-quality preschool program. The policy encourages programs to incorporaie active, novel
learning experiences that foster higher-level thinking across the curriculum. It promotes
activities that address all essential domains ol school readiness, including dramatic play,
speaking and listening, using blocks, working with computers, manipulating math objects and
science materials, art, writing, movement and dance. High-quality early childhood programs
support the learning and development of individual children as well as promote the growth and

success of the group participating. Next we demonstrate the ways in which New York State’s
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full-day Pre-K meets the Preschool Development Grant’s definition of a High-Quality Preschool

Program.

(i) High staff qualifications, including a teacher with a bachelor’s degree in early.
childhood education or a bachelor’s degree in any field with a State-approved
alternate pathway, which may include coursework, clinical practice, and evidence of
knowledge of content and pedagogy relating to early childhood, and teaching

assistants with appropriate credentials

New York State scts a high bar for tcacher qualifications. . The new full-day
initiatives have strengthened the requirements for teachers and now require that all
individuals heading early childhood classrooms must be certified or have a plan to become
certified.  Specifically, full-day Pre-K, as created by Section 3602-EE of the Education Law,
has explicit requirements for staff qualifications that go beyond a bachelor’s degree to expect
Pre-K teachers to be certified or become certified within three years. This is particularly
relevant because New York confers a Birth-to-Second grade Teacher Certification to ensure
early childhood teachers have preparatory coursework specific to teaching young children.
The 2014 Full-Day Pre-K Program requires that: .

“Pre-K teachers providing instruction as part of this program shall possess:

a) A teaching license or certificate valid for service in the early childhood grades
pursuant to Part 80 of 8 NYCRR including, but not limited to, Early Childhood
Education (Birth - Grade 2), Pre-K - Grade Six or Nursery, Kindergarten — Grade

6; or a teaching license;

b) Pre-K teachers employed by non-profit organizations, community-based
organizations, libraries and/or museums must have a bachelor’s degree in early
childhood education or a related field and must have a written plan to obtain

certification valid for service in the early childhood grades as follows:

(1) For tcachers hired on or after March 31, 2014, within three years after
commencing employment, at which time such certification shall be
required for employment;

(11) For teachers hired prior to March 31, 2014, by no later than June 30,

2017, at which time such certification shall be required for
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employment.” "
(ii) High-quality professional development for all staff

The 2014 Full-Day Pre-K Program requires that ““all teaching staff receives quality
annual training to implement the curriculum and supervision support 1s provided to staff to assist
with curriculum implementation, through a plan for meaningful, sustained professional
development for all pallrtncrs.”25 This expectation adds to the requirement in the UPK RFP that
statcs “professional development shall be based on the instructional needs of children and shall
be provided to Pre-K tcachers and staff in district and agency settings in which Pre-K services
are provided.”26 As New York lays out 1ts ambitious and achievable plan in Section C, we will
enhance the expectations o ensure that staff participates in High-Quality professional

development: coaching that includes feedback to teachers based on their daily teaching practices.
(iii} A child-to-instructional staff ratio of no more than 10 to 1

The language in Pre-K statutes is very clear about the requirement that programs “be
implemented with a staffing pattern that advances child development and Iearning.” In New
York, all Pre-K programs must meet a ratio of 9 children to 1 instructional staff, which is more

rigorous than the child-to-instructional staff ratio required for High-Quality Preschool Programs.

(iv) A class size of no more than 20 with, at a minimum, one teacher with high statf

gualifications as outlined in paragraph (a) of this definition

The UPK, Priority Pre-K, and Full-Day Pre-K programs all align on the requirements for
evidence-based teacher-child ratios and group sizes.  In all settings, programs must have one
teacher and a teacher assistant for groups of 18 children or a teacher and two assistants for

groups of 20 children.
(v) A Full-Day program

Priority Pre-K and full-day Pre-K require that “each program must provide instruction for

127

at least five hours per school day for the full school yvear.””’" Indeed, it encourages programs

* http:twww.pl 2.nysed. govAunding/2014-15-statewide -universal-full-day-prekindergarten/nysupk -grant-
application-2014-15.pdf

= Ihid.

* Ibid..

' N.Y. Educ. L. § 3602-e.

[5]
s
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offering an existing half-day program to convert slots to a more comprehensive and lengthy
program so that children have the maximum benefit from participating in the High-Quality

Preschool Program. .

(vi). Inclusion of children with disabilities to ensure access to and full participation

in all opportunities

Preschool special education programs have been key partners and service providers since
the launch of UPK.** Indeed, SED encourages applications that include collaboration with
approved programs for preschool students with disabilitics. The Statement of Assurances
requires Pre-K programs to “Recognize preschool special education providers as eligible
agencies Lo receive funds to establish UPK classes in the community” and “ensure that people
with disabilities are able to access the program site as required by the Americans with

Disabilities Act of 1990.”

(vii) Developmentally appropriate, culturally and linguistically responsive
instruction and evidence-based curricula, and learning environments that are
aligned with the State Early Learning and Development Standards, for at least the

year prior to kindergarten entry

Again, the statutes and regulations governing the State’s Pre-K programs emphasize the
importance of excellent instructional practices. Building on past experience and seeking to
deliver a robust instructional approach, all Full-Day Pre-K programs must “demonstrate quality
in the following eight areas: (1) curriculum; (2) learning environment, materials and supplies; (3).
family engagement and support; (4) staffing patterns: (5) teacher education and experience; (6)
facility quality; (7) physical well-being, health and nutrition; and (&) partnerships with non-

2029

profit, community and educational institutions.”™” The Full-Day RFP goes on to state, “programs

that provide more stimulation enhance child development and demonstrate creative approaches

to improve early childhood education in these eight quality standard areas will receive a

2030

competitive advantage in the application process.”” Full-day Pre-k program applicants were

# See New York State Education Law Section 4410,

- heep:/www.pl2.nysed.gov/funding/2014- 1 5-statewide-universal-tull-day-prekindergarten/nysupk-grant-
application-2014-15 pdf (p. 25).

* hup:www.pl 2.nvsed.gov/Tunding/20 1 4- 1 5-statewide -universal-lull-day-prekindergarten/nysupk -grant-

application-2014-15.pdf (p.8).
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asked to provide evidence of their plans to implement high-quality comprehensive curricula. In

the narrative, applicants were asked to show how:

“The applicant uscs a written curriculum or curriculum framework that is evideneed-
bascd (meaning rescarch has been conducted regarding the relationship between the
curriculum and children's learning), as well as developmentally appropriate, and that
addresses the key domains of child development; it emphasizes language, emergent
literacy, early mathematics skills, social and emotional development, physical abilities,

and structured and unstructured play.

1i. The applicant uses a written curriculum or curriculum framework that aligns
with the NYS Pre-K Foundation for the Common Core and ensures continuity.

with the Common Core State Standards in ELA and Math.

iit. All teaching staif receives quality annual training to implement the curriculum
and supervision support is provided to stalf to assist with curriculum
implementation, through a plan for meaninglul, sustained professional

development for all pamlers.”“

(viii) Individualized accommodations and supports so that all children can access

and participate fully in learning activities;

The full-day Pre-K program builds on requirements in the earlier UPK and Priority Pre K
programs and requires school districts to document strategies to ensure af/ children can
participate within the section on curriculum implementation. The language in the full-day Pre-K

RFP is as follows:.

“iv. The applicant implements accommaodations, meodifications and supports to cnable
preschool children with disabilities effective inclusion in the full range of the program’s
activities.

v. The applicant implements modifications and supports to ensure that participating
children who are English Language Learners are provided equal access to the program

and opportunities to achieve the same program goals and standards as non-English

1 hupwww.pl2.nysed.gov/Tunding/20 14- 1 5-statewide -universal-lull-day-prekinderzarten/nysupk —srant
application-2014-15.pdf (p.25).
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language learners.”
In addition to this language, the full-day Pre-K RFP also includes an expectation that the learning
environment will support all children.. It specifically states that the materials and supplies have
“been developed using principles of Universal Design, or have been modified or adapted to meet
the unique needs of preschool students with disabilities.”™" .

(ix) Instructional staff salaries that are comparablec to the salaries of local K-12

instructional staff

New York aspires to meet the goal of comparable salaries for all Pre-K teachers in
schools and in community-based organizations with their peers teaching in local K-12 school
districts. The first step to reaching that goal is 1o align the educational requirements; within three
vears, all newly hired Pre-K teachers must be certified. New York City, in its ambitious
expansion plan for 2014, utilized the new funding to take a bold step forward providing grants to
programs to align certified teachers starting salaries in schools and CBQOs, setting a precedent for
other parts of the state. In New York City, new Pre-K teachers with initial Birth-to-Grade 2
Certification start at the Department of Education salary of $44,000 and a teacher with a
professional Birth-to-Grade 2 Certification can be paid $50,000. In addition, the Full-Day Pre-K
funding establishes differential funding levels per child based on the certification of the teacher.
This means that a classroom with a certified teacher can receive up 10 $10,000 per child while a
program that is led by a teacher moving toward certification will receive only $7,000 per child. .
Currently, Pre-K programs that received grants under the recent full-day Pre-K competitive grant
program can also develop a tiered salary level for teachers. New York’s achicvable and
ambitious plan described in Section C includes guidance to districts about pay equity and the
funding allocation described in Section G assumes compensation comparability.

(x) Program evaluation to ensure continuous improvement

Full-day Pre-K programs mecet the Pre-K program requircments using a Quality
Assurance Protocol that has been developed to help ensure comprehensive and consistent
monitoring of program quality in providers of full-day Pre-K programs pursuant to New York

State Education Law Section 3602-EE. The tool is designed for program monitoring purposes

2 http:/www pl 2.nvsed.gov/tunding/201 4- 1 S-statewide-universal-tull-day-prekindergarten/nysupk-erant-
application-2014-15.pdl (p.26).
33 .

Ibid.
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and can also be used by school district administrators and individual entities as a self-assessment
tool.™ The tool is structured to align with the atforementioned eight areas program requirements

and an additional domain related to fiscal and program oversight.

This protocol was designed to carcfully map on to QUALITY starsNY’s four catcgorics
of program standards: (1) Learning Environment, (2) Family Engagement, (3) Qualifications and
Experience; (4) Management and Leadership. The State’s ambitious and achievable plan
described in Section C extends this alignment and promotes the statewide adoption of these

quality standards as the program monitoring mechanism for the full-day Pre-K program..

Existing state policies [or the UPK program also have clear direction on child assessment,

monitoring progress, and reporting data to SED. The regulations state:

“(1) School districts shall establish a process for assessing the developmental baseline
and progress of all children participating in the program. Such a process must at a
mininmum provide for on-going assessment of the development of language, cognitive and

social skills, and ensure that:
(1) the instrument(s) used for assessment must be valid and reliable; and

(i1) assessment information must be used to inform classroom instruction and

professional development.

(2) School districts shall use the results of such assessments to annually monitor and track
Pre-K program effectiveness. . A program shall be considered effective if the enrolled
children demonstrate significant gains, as determined by the commissioner, in language,

.. , . 15
cognitive and social skills.”

(xi)  On-site or accessible Comprehensive Services for children and community.
partnerships that promote families’ access to services that support their children’s

learning and dcevelopment

The 2014 Full-Day Pre-K program quality requirements and structure builds upon those

that are enumerated in the UPK program requirements in the Commissioner’s Regulations.

* See Appendix No. 8, “New York Statewide Universal Full-Day. Pre-Kindergarten Program Quality. Assurance,
Protacol.”
T8 N.Y.CRR. I51-1.3(b)(1).

Section B: Commitment to State PreschoobRuggians4 198150021 27
Page 43



New York State’s Preschool Development Grant-Expansion Application,

Programs are expected to promote families’ access to services that support their children’s
learning and development. Specifically, the 2014 full-day Pre-K RFP addresses families’
involvement in their children’s learning as well as the way that the program connects families to

other services that can support their family. functioning and states

“ii.. The applicant provides opportunities for active engagement of parents and/or
guardians in the education of their children, and does sa in a language they understand.
Examples of active engagement may include, but are not limited to, written
communication with families, meeting one-on-one, parent workshops and training on
such topics as child development, language development, bilingualism, educational
disabilities and the special education referral process; opportunities for families to
volunteer; and opportunities for parents to participate in program-and school-level

decisions ... .

iv. The applicant provides, directly or through referral, support services to children and
their families necessary to support the child’s participation in the Pre-K program.
Whenever possible, support services are provided in collaboration with other community
organizations in a non-duplicative manner. Support services are provided to the
maximum extent practicable in the language or mode of communication, which the

parents and/or guardians and the child best understand.” .

In addition, New York has built a mixed delivery system that leverages services in the
community, opens the door to more robust linkages with the health, mental health and social
services communitly. to provide families and children with the supports they need. These
programs are often located in settings such as community centers and comprehensive service
centers that also provide these services or in Head Start agencies where access to these services
is required. This also supports the need to ensure that children with special needs are identified

carly and reccive the support services needed in the least restrictive environment.,

(xii) Evidence-based health and safety standards

* huptwww.pl2.nysed.gov/Tunding/2014- 1 5-statewide-universal-lull-day-prekinderzarten/nysupk -erant

application-2014-15.pdf (p.26).
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All Pre-K programs housed at community-based organizations are required to be in
programs that meet the local regulatory standards for health and safety. New York’s regulations.
are among the highest in the country. On April 11, 2013, Child Care Aware of America
released, We Can Do Better: 2013 Update, the fourth in a series of reports first issued in 2007
that scores and ranks the states on their child care center program requirements and
oversight. New York rated first among all the states and the District of Columbia on its child
carc regulations.”’. Additionally, the 2014 Full-Day Pre-K program has a sct of standards that

address facilitics and requires that:

“The Statewide Universal Full-Day Pre-K Program must meet all applicable fire safety
and building codes and any applicable facility requirements of a state or local licensing or
registering agency and at all times must maintain building and classroom space in a

manner that ensures and protects the health and safety of students.”®.

Furthermore, the full-day Pre-K program quality narrative asks participating programs to
go beyond basic health and safety standards and support children’s Physical Well-Being, Health

and Nutrition. According to the RFP,
“I. Programs provide a variety of daily opportunities to engage in physical activities.

1i. Programs provide opportunities for students to engage in developmentally appropriate,
structured and unstructured, moderate to vigorous physical acuvity (both inside and

outside) throughout the day. .

iil. Programs provide appropriate meals and snacks to ensure that the nutritional needs of

the children are met.

iv. Meals and snacks are provided in an environment conducive to interaction between
staff and children and at a time appropriate to meet the children's needs and provide

e . . . . . 239
sufficient time for eating and interaction.” "

B(4)(B) Measuring program quality: New York’s TORIS QUALITYstarsNY

Y See http://www.naccrra.orgfsites/default/files/default_site_pages/2013/wedb_2013_final_april_11_O.pdf
MNLY. Edug, L, § 3602-ee(9)..

* hup:www.pl 2.nvsed.gov/Tunding/20 1 4- 1 5-statewide -universal-lull-day-prekindergarten/nysupk -grant-
application-2014-15.pdf (p.28).
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New York has committed to setting High-Quality program standards for all of its early
care and education programs, including Pre-K classrooms in school and community settings.
These requirements are stated within the full-day RFP requirements and further evidenced by its
investments in QUALITYstarsNY | the state’s Tiered Quality Rating and Improvement System..

As part of its successful 2010 Race to the Top (2010 RTTT) application, the New York State
b)4)

Education Department (SED) is using S of its funding to support the expansion of

QUALITY starsNY.* (An additional has been committed by other state agencics, the

statc”s Early Childhood Advisory Council, and private philanthropy, to do an nitial ficld test and
to launch an initial implementation of the system.) QUALITYstarsNY is clearly organized into
five tiers (Stars 1 to 5, with 5 being the highest star rating indicating higher quality). As aresult
of this investment, 385 programs serving nearly 21,000 children are benefiting from participation

in QUALITY starsNY.*!

B(5) The State’s coordination of preschool programs and services, in partnership with its
Early Learning Advisory Council, with other State and Federal resources that may be used

to serve preschool-aged children

New York's SED leadership representatives are active member of the state’s Early
Childhood Advisory Council (ECAC), which serves as the primary mechanism [or coordinating
and leveraging state and [ederal resources. This critical association brings leadership [rom state
agencies together to consider “the whole child” and to approach Children with High Needs,

through a comprehensive lens.

ECAC is a 50-member body that is appointed by the Governor and provides his oflice
with strategic guidance on addressing the needs of New York’s young children and families. .
The ECAC was established in May 2009 to support New York’s efforts to build a high-quality
carly learning and development system, and 1s New York’s State Advisory Council on Early
Childheood Education and Carc, mecting the requirecments described in Section 642B(b) of the
Head Start Act® The New. York State Council on Children and Familics serves as the fiscal
agent for the ECAC, and also administers three other federal early childhood initiatives - New

York State Head Start Collaboration Project, the Early Childhood Comprehensive Services

¥See hitp:/msny.nysed. gov/rtit/application/criteriapriorities.pdf
# See Appendix No. 7, “QUALITY starsNY Standards for. Public-School Operated UPK Programs.”
242U0.8.C 9837(b).
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Initiative, and Project LAUNCH. The ECAC includes as members the State’s Child Care and
Development Fund (CCDF) administrator, State agency coordinators from both Part B of Section
619 and Part C of the Individuals with Disabilities Education Act (IDEA), State agency
representatives responsible for health and mental health, and other key early childhood
stakeholders throughout the state of New York.* In addition to State agency representatives, the
membership includes representatives of the broad stakeholder body that comprises the field of
carly childhood services including representatives of local government, private nonprofits,
advocacy organizations, foundations, higher education, and unions. These members have a widc
range of expertise in early childhood issues including early learning and development, health
care, child welfare, family support and engagement, and mental health. Since 2009, the ECAC
has embarked on an ambitious strategic plan that envisions all young children are healthy,
learning and thriving in families that are supported by a full complement of services and
resources essential for successful development. As explained in Section C of this proposal, the
statc’s ambitious and achicvable plan delineates key representatives that will be added to the
ECAC and several activities that the ECAC will carry out to further strengthen the state’s

infrastructure and cross-sector work to provide High-Quality Preschool programs.

B(6) The State's role in promoting coordination of preschool programs and services at the
State and local levels with other sectors that support the early learning and development of
children, including child health, mental health, family support, nutrition, child welfare, and

adult education and training sectors

New York’s Pre-K policies strategically facilitate local collaborations to maximize
resources and provide responsive services to children and families. For funding for Pre-K that
flows through school districts, districts are required, with certain exceptions, to set aside at least
ten percent of Pre-K funds for collaborative efforts with eligible agencies44. , including child care
centers, Head Start programs, nursery schools, and approved preschool special education
programs. However, recognizing the needs of children and families for full-day high quality
services, school districts have contracted with community-based organizations well beyond the
ten percent requirement stipulated. Of the approximately 60% of UPK classrooms that are

operated by community-based organizations, cight percent arc provided by Head Start programs,

42 U.8.C.9837(b)
HNLY. Educ. L. § 3602-e(5)(e); $ N.Y.CRR. I5]1-1.4
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which ensure a comprehensive “whole child” approach.  This has provided new sources of
revenue for child care and Head Start programs serving Children with High Needs, allowing
them to raise the quality of their services, expand the length of day and year of services, increase
teacher qualifications and provide a more comprehensive service delivery for the children and

families in their program.

In addition to this program design that promotes coordination, New York is examining
and Investing in additional strategies to integrate and align services. New York relies heavily on
local school districts to design programs that are responsive to the needs of the local community.
Although there have been more than 17 years of experience with diverse delivery, there is much
to be learned about how local districts build a local infrastructure that supports access and builds
quality capacity in all settings and is aligned with the statewide efforts. New York is both a
heavily rural and urban state with a large suburban population. Meeting this diverse need
requires significant planning and support. New York’s Center for Children’s Initiatives has
launched a new initiative to learn and promote best practices in coordination across the state.
Their initial research has documented that Pre-K administrators are eager to provide more
coordinated professional development opportunities that build bridges between the public
schools and teachers in all settings as well as to align policies and practices to better meet the

needs of children and families.

The State University of New York (SUNY) has launched an initiative called the New
York's Community-Based Cradle to Career Pa;‘fner.vhi;;.€.45 SUNY views education as a
continuum that begins at birth and is carried on through school, college, career, and even into
retirement and establishing a series of systemic and sustainable regional education networks
across the state and bringing together partners who have signed on to strengthen this educational
continuum. There are currently 37 Cradle to Career Partnerships operating across the State.
SUNY's partners include leaders in Pre-K-12 schools, higher education, business and industry,
community organizations, government leaders, parents and other stakeholders who are
committed to helping children succeed from birth through careers. In partnership
with StriveTogether, another SUNY-based initiative, SUNY is helping communities all around

the statc to adapt a framework for civic infrastructure to scrve as the foundation of their cradle to

 See http://old.suny.edu/educationpipeline/cradletocareer.cim
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career efforts. Partnerships have officially launched in Albany, Astoria/Long Island City, Clinton
County, Geneva, Harlem, Rochester South Bronx and Yonkers. These networks will be utilized
by the school district Subgrantees to provide comprehensive teacher preparation for Pre-
Kindergarten teachers to be equipped to instill the highest level of quality throughout New York
State’s Pre-K programs. Not only will these networks have the ability to streamline highly
qualified teachers into classrooms, but they will also be able to ensure that highly qualified
teachers receive the best available professional development throughout their carcers, which will
help to ensurc that quality is a cornerstonc of New. York’s Pre-K programs,*®

The Campuaign for Grade Level Reading is another collaborative elfort by foundations,
nonprofit partners, states and communities across the nation including New York to ensure that
more children in low-income families succeed in school and graduate prepared for college, a
career, and active citizenship.d?_ The Campaign focuses on the most important predictor of school
success and high school graduation—grade-level reading by the end of third grade. Engaged
communities have mobilized to remove barriers, expand opportunities, and assist parents in
fulfilling their roles and responsibilities to serve as full partners in the success of their children
are needed to assure student success. Finally, the Governor’s Community, Opportunity, and
Reinvestment (CORe) initiative is a beacon [or expanding partnerships in High-Needs
communities. School and early childhood programs are key partners in this iniiative that is
expanding throughout the state. New York’s ambitious and achievable plan to expand our High-
Quality Preschool Program will rely on close collaborations with communities established in our
target High-Needs communities to carry out the comprehensive cross-sector work necessary to

deliver high-quality programs that meet children and familics’ needs.

4t

See Appendix Ne. 10, “Letter of Support—=State University of New York.”
¥ See http://gradelevelreading.net/

(]
T
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C. Ensuring Quality in Preschool Programs (30 points).

The extent to which the State has an ambitious and achievable plan to ensure program quality,
including a description of how the State will (8 points)

C(1) Use no more than five percent of the funds received over the grant period for State
Preschool Program infrastructure and quality improvements at the State level through activities
such as—

a) Enhancing or expanding Early Learning and Development Standards;

b) Implementing Program Standards consistent with a High-Quality Preschool Program;

c) Supporting programs in meeting the needs of children with disabilitics and English
learners, including in workforce development;

d) Conducting 4 needs assessment to determine the current availability of High-Quality,
Preschool Programs, including private and faith-based providers and Head Start
programs;

e) Establishing or upgrading preschool teacher education and licensure requirements;

f) Improving teacher and administrator early education training programs and
professional development;

g) Implementing a Statewide Longitudinal Data System to link preschool and
elementary and secondary school data;

h)} Implementing a Comprehensive Early Learning Assessment System;

1) Building preschool programs’ capacity to engage parents in decisions aboul their
children’s education and development, help families build protective factors, and help
parents support their children’s learning at home;

1) Building State- and community-level support for High-Quality Preschool Programs
through systemic linkages to other early learning programs and resources to support
families, such as child health, mental health, tamily support, nutrition, child welfare,
and adult education and training sectors; and

k) Other activities that would support the delivery of High-Quality Preschool Programs
to Eligible Children.

C(2) Implement a system for monitoring and supporting continuous improvement for each
Subgrantee to ensure that each Subgrantee is providing High-Quality Preschool Programs (which
may be accomplished through the use of leveraging a TQRIS and other existing monitoring
systems), including the extent to which the State (10 points)

a) Has the capacity to mcasure preschool quality, including parent satisfaction
measures, and provide performance feedback to inform and drive State and local
continuous program improvement efforts;

b) Is using a Statewide Longitudinal Data System that is able to track student progress
from preschool through third grade; and

c) Clearly specifies the measureable outcomes, including school readiness, to be
achieved by the program.

(C(3) Measure the outcomes of participating children across the five Essential Domains of
School Readiness during the first few months of their admission into kindergarten using an
assessment or assessments, such as a Kindergarten Entry Assessment, to achieve the purposes for
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which the asscssment was developed and that conform with the recommendations of the National
Research Council report on early childhood assessments (12 points).

Evidence for selection criterion (C):

e (C)(2)(a) Evidence of a monitoring protocol used to drive continuous program
improvement.

o (C)(2)(c) Evidence of State targets with measurable outcomes, including school readiness.
achicved by the program.

* Any other supporting evidence the State believes will be helpful to peer reviewers.

C. ENSURING QUALITY IN PRESCHOOL PROGRAMS

New York’s ambitious and achievable plans for ensuring quality preschool programs are
grounded in decades of experience implementing the Pre-K programs described in Section B..
Over the last 50 years, our state has learned that the key to building a statewide infrastructure is

leveraging partnerships to innovate and sustain program quality.

As we look to the next iteration of High-Quality Pre-K services in High-Needs
communities for children with high needs, our goals are to strategically expand access to High-
Quality Preschool Programs and bring greater coherence to our educational services from birth
through 3" grade. To that end, this grant is a critical opportunity. to capitalize on the state’s
existing innovative investments in the infrastructure to support a continuum of quality programs.
Chief among these strategies 1s New York’s Tiered Quality Rating and Improvement System
(TQRIS), QUALITYstarsNY: the unifying framework for monitoring and improving the guality
of the state’s early learning programs. Just as significant, our infrastructure-building agenda
focuses on bolstering the capacity of our statewide system to better support local communities to,
implement effective and efficient Pre-K programs in collaboration with their community partners,

and assure that their approach meets the specific and diverse needs of their children and families.

In the following narrative, we describe the strategies that New York will pursue as it
builds its infrastructure. Our ambitious and achievable plans are guided by a strategic
framework displayed in Figure C.1 in which we address quality and capacity at each level of our
statewide early childhood system: at the state, community, and program levels. In the Figure C.1.
bclow, we show the key actors and strategics we are engaging to cnhance quality at cach level.
Critically, capacity building at onc level is incxtricably linked to the quality and capacity of our

services at the other levels. In other words, our strategies are responsive and dynamic: the work
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at the programmaitic level strongly influences the work at the community-level and state-levels

and the community-level needs drive our state-level system building efforts.

- In sub-scction C(1), there arc plans to enhance the State’s carly childhood quality
infrastructurc through strategic partnerships with innovators across the state. Here we also
highlight critical State-level capacity building that will help to strengthen local partnerships
focused on the Birth to 3™ Grade continuum.. We then turn to sub-section C(2) and discuss our
ambitious and achievable plans to scale up program monitoring and supporting continuous

improvement for each community through participation in QUALITYstarsNY. This work

strengthens Pre-K programs within our High-Needs communitics and builds the State’s ability to

support evidence-based quality in our Pre-K programs throughout New York. In sub-section

C(3), we describe our plans to expand a pilot-tested approach to using a comprehensive authentic

instrument of children’s school readiness that provides important information to our
participaung school districts as well as helps us (o build the Statewide infrastructure for

developmentally-appropriate progress monitoring..
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Figure C.1: State Structure and strategy to build capacity and quality at the state, community, and
local levels for an excellent Birth to Third Grade continuum.

C(1) Use no more than five percent of the funds received over the grant period for State

Preschool Program infrastructure and quality improvements at the State level

New York will use not more than five percent of the funding to strengthen, pilot, and
scale up innovative strategies to improve early educational services from birth through third
grade. We will focus our resources to achieve three major objectives: {a) Improve the State’s

capacity to support local leaders to implement High-Quality Preschool Programs in collaboration
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with their partners; (b) Build State-level support for High-Quality Preschool Programs through
systemic linkages; and (¢) Build community-level support for High-Quality Preschool programs
by expanding existing school-community partnerships to assess and strategically improve early
childhood program quality. Throughout our plan, we aim to improve the State’s capacity to
support local and programmatic capacity in close collaboration with school-community.
partnerships, which include a broad group of local stakeholders that is inclusive of
representatives from both the carly childhood and public education community. Furthermore,
cach effort will include feedback loops to better continuously improve, sustain, and scalc up our
investments. Each objective builds on New York’s significant progress to date and will help us

deliver on our statewide goal for “an education that will support a student from cradle to college.
9948

and career.

C(1)(A) Improve New York’s capacity to support Pre-K community leaders to implement High-

guality preschool programs in collaboration with their partners

This grant represents an opportunity to enhance SED’s capacity to support lcaders
throughout the target High-Needs communities. We have an ambitious and achievable plan to
improve SED’s technical assistance to help communities implement Full-day Pre-K effectively
and efficiently through collaborations with local partners. As explained in Section B, New York
has uniquely structured its Pre-K programs to support local implementation aligned with
community needs and partnerships; thus, local leaders are the lynchpin of successful programs.
These Pre-K leaders include district administrative staff, principals of Pre-K programs,
community-based pre-k program leaders, and directors from key community-based
organizations..

Research shows that school principals, district administrators, and community-based Pre-
K program leaders assigned to supervise early childhood teachers who possess specialized
knowledge can more elfectively support early childhood teachers to provide rich instruction that
builds literacy, mathematics, science, and social studies tools in ways that relate to core
standardsw]._. However, school and district leaders too often do not understand the importance of

early childhood development for later learning or the developmentally informed strategies they

¥ New New York Education Reform Commission’s Action Plan, p.12, available at
http://www. governor.ny. gov/assctsfdocumentsf/cducation-reform-commission-report. pdf.
* Kauerz & Coffman, 2013 Bryk, Sebring, Allensworth, Luppescu, & Easton, 2010
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can implement to support young learners. SED has a critical role in providing technical support
to help leaders promote best practices in early childhood education. New York’s school and.
community-based Pre-K program leaders’ desire for greater support and professional
development has crystalized as communities have begun to implement the new 2014 Full-Day
Pre-K initiative. Indeed, at a seminar sponsored by the New York Board of Regents held in
September 2014, principals and assistant superintendents affirmed their desire for a deeper
undcerstanding of how to best integrate Pre-K into their work and to accommodate the needs of

young children and their families.

The first strategy of our ambitious and achicvable plan will be to strengthen SED’s
technical assistance role to the nearly 500 school districts implementing Pre-K statewide through
the development of key resource documents to guide their technical support. To do so, SED will
build on recent progress related to the information that district administrators, school principals,
and community-based organization leaders, and others need 1o know about elfective early
childhood instructional practices and the high-quality leadership in support of the birth to 3
grade continuum. In 2014, SED partnered with New York State’s Head Start Collaboration
Office and the New York Association for the Education of Young Children (NYAEYC) offices
and produced a series of research-to-practice briefs about key components in high-quality,
rigorous, and engaging and instructional programs for students in Pre-K through third grade.
The briefs covered five topics: Leadership, Curriculum, Environment, Interaction, and
Assessment. The purpose of these briefs was to support administrators and teachers in making
decisions that will lead 10 higher quality early childhood classrooms with positive outcomes. [or
children. The development of these briels was particularly important given the expansion of Pre-
K in New York State in recent years, as well as the need for more continuity in teaching
practices in the early grades that are both developmentally appropriate and rigorous, meeting the
Commeon Core Learning Standards.”™ Related, SED produced a policy guidance document, The
New York State Education Department’s Tool to Asscss the Effcctivencss of Transitions from
Pre-Kindergarten to Kindergarten. Our plan builds upon this work to support SED in developing
and disseminating guidance on additional topics that contribute to high-quality classrooms in the

early grades including family engagement and support for dual language learners. These

M See http:/www.pl2.nysed.gov/ciai/common_core_standards/
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resources will draw on the latest research on birth to third grade leadership development as well
as best practices from New York’s communities with highly effective school-community
partnerships.  As such, SED will work with the Center for Children’s Initiatives, which recently
conducted a literature review of what is known nationally and in New York about best practices
in these partnerships for improving alignment and learning across systems. After the resources
are developed, SED will work with its partners to disseminate the information to benetit all

communitics implementing Pre-K in New York State.

The second major effort will be for SED to collaborate with its ECAC State partners,
such as NYSAEYC, the Head Start Collaboration Office, New York State Pre-K to Third Grade
Administrators Association, and Child Care Resource and Referral agencies to develop a Pre-K
Leadership Orientation Seminar that will be pilot-tested in the High-Needs communities funded
with the Preschool Expansion Grant. Local school-community partnerships (described below in
Section C.1.b) will work with SED to convene the orientation seminars [or leaders: District
administrators, school principals, and leaders {rom community-based early childhood
organizations will be invited to participate. These seminars will take place prior to the
implementation of the new High-Quality Preschool Programs and will provide robust
information so Subgrantees have a strong start to implementing new or improved Pre-K slots. In
addition to using SED developed materials to inform the content, SED will leverage existing
evidence-based tools that can introduce Pre-K leaders to new ways of addressing program
quality, such as the Strengthening Families Framework program self-assessment tool (Center for
the Study of Social Policy) or the Framework for Planning, Implementing, and Evaluating PreK-
Third Grade zf\p[‘)roaches.5 'A secondary goal of the orientation will be to invigorate a school-
community partership that can become 4 learning community and use the Early Development

Indicator (EDI) to drive its work (See sub-section C(1){¢) below).

The process for orienting Pre-K leaders draws on a highly effective and comprehensive
approach to leadership development: the Long Island Universal Prekindergarten School
Leadership Project that was created by The Early Years Institute (EYI) with support from Nassau
BOCES and the national organization, Alliance for Childhood.™ The overall goal of the School

Leadership project was to improve the quality of UPK programs in schools and community-

M Kauerz & Coffman, 2013.
" See https:/fwww . governor.ny.gov/assets/documents/LIHearing_101112/DanaEFriedmanTestimony . pdf
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based agencies by increasing knowledge and skills about early childhood education policy,
research, and practice among school administrators and teachers and strengthening relationships.
with the community-based organizations (CBOs) with whom they partner. SED staff will work
with each Subgrantee to ensure the orientation is aligned with the community context and the
specific needs of their community since each community brings different experience and history
to their Pre-K work. For example, the session in Port Chester with a very high population of
Hispanic children living in poverty will address issucs rclated to engaging families and

instructional support for young Dual Language Learncers.

A critical picce of SED’s capacity building will be to integrate ongoing feedback to
support continuous quality improvement. To that end, SED will foster cross-site learning
communities for the leaders who participate in the Pre-K Leadership Orientation Seminar.
Through these learning communities, community stakeholders will have a venue in which to
exchange ideas, offer support, and participate in professional development. SED will host
monthly conlerence calls in which the leaders from each High-Needs community can share new
insights, challenges, and lessons about implementing Pre-K in their communities. SED work
with the ECAC State partners to host an annual meeting of leaders from each community
centered around problems of practice and collaborative problem solving. These regular meetings
will expand the capacity of local leaders to provide technical assistance to other communities.
They will also highlight strategies that SED can pursue to ensure the high-quality
implementation of its Pre-K programs across the State. To sustain this work, SED will partner
with other agencies to develop orientation web-based resources that will be widely available to

communities across the state.
C(I)A) New York’s Ambitious and Achievable Plan

1. Kcey goals
s Key Goal C(1)(a)(i): SED builds its capacity to offer technical support to help leaders
promote best practices in early childhood education.
o  Key Goal C(l)(a)(il): SED collaborates with ECAC state partners to develop a Pre-K

Leadership orientation and web-based resources.

2. Key activities and the rationale, where implemented, and how they will be scaled up

over time
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Key Activity C(1){a)(i): SED will develop and disseminate materials to offer
technical support to help leaders promote best practices in early childhood

education

Rationale: SED will build its capacity to support administrators and teachers in making
decisions that will lead to higher quality early childhood classrooms with positive outcomes for
children. These resources are particularly important as New York expands Pre-K and programs
struggle to create teaching practices in the early grades that are both developmentally appropriate

and meet the Common Core Learning Standards. ..

Where Implemented: The materials will be made available to all target sites and used in
the orientations (described below). They will also be made available to all communities

operating Pre-K programs through SED’s website and through State and community partners.

Scaled up: The creation of the resources and the feedback from their use will expand the
capacity of SED 1o provide needed expertise and technical support to the pilot sites as well as all

other communities implementing Pre-K.

Key Activity C(1)(a)(ii): SED will collaborate with ECAC State partners to develop
and execute a Pre-K Leadership Orientation and ongoing support, and related weh-

hased materials

Rationale: SED recognizes its important role in supporting the high-quality
implementation of its Pre-K programs. This federal investment will provide resources to develop
the State’s capacity to offer guidance to Districts and their Pre-K partners. The Pre-K
Leadership Orientation will lay the groundwork for a productive state-community relationship 1o
ensure 4-year-olds enrolled in Pre-K receive excellent care. It will also nurture community

partnerships to ensure quality in all services along the birth to 3rd grade continuum.

Where Implemented: Target High-Need Communities through the proposed expansion
and conducted in collaboration with school-community partners 1o ensure the orientation topics.

are responsive to specific community pariners’ needs.

Scaled up: A key feature of this plan is to identify the most critical messages to share
with Pre-K leaders from schools and community-based organizations and then develop web-

based materials to scale up the orientation information for Pre-K community leaders throughout
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the state. The ECAC partners involved in the dissemination will also increase their expertise to

support more communities across the state. Furthermore, the monthly conference calls for target

sites and their annual convening will expand the capacity of local leaders to provide technical

assistance to other communities as New York scales up this strategy.

3. Timeline, including key milestones and responsible parties

Key Goal C(1)(a)(i}: SED develops materials to offer technical support to help leaders
promote best practices in early childhood education.

Activities and Milestones Responsible Year | Year | Year | Year
Parties 1 2 3 4

SED identilies key topics for initial set | SED Office of 1/15
of resources materials Early Learning to

3/15
SED writes policy guidance in SED Office of 3/15
collaboration with partners. Early Learning Lo

12/15
Policy guidance documents are SED Office of 1/16
reviewed, revised, and approved. Early Learning to.

6/16

Policy guidance documents are SED Office of 7116, | Ongoing

released and broadly disseminated

Early Learning

Key Goal C(1)(a)(ii}: SED collaborates with ECAC state partners to develop and

execute a Pre-K Leadership Orientation, ongoing support, and web-based resources

SED and ECAC work group is created | SED Office of /15
and plans orientation sessions in Early Learning . to
largeted High-Need Communities 5/15
Orientations are scheduled in SED Office of 5/15
collaboration with School-Community | Early Lcarning to
Partners . 6/15
Orientation sessions lake place SED Office of 15
Early Learning .

Orientation process undergoes review | SED Office of 8/15
for scaling up and report with Early Learning to.
recommendations are developed and ECAC
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Partners, 12/15

Orientation web-based resources, are SED Office of l/16
created . Early Learning to

and ECAC 6/16
Partners.

Web-based resources are released and SED Office of 716 | x X
disseminated Early Learning

and ECAC
Partners.

Annual meeting of Pre-K Leadership . | SED Office of 76 | 7T | T8

Early Learning
and ECAC
Partners

4. Appropriate financial resources to support implementation and sustain

Financial resources: SED will issue an MOU to OCEFES for the ECAC to oversee the
execution of several key components of our ambitious and achievable plan, including the
Pre-K Leadership Orientation and training materials, support to school-community

partnerships support, and the comprehensive assessment analysis. Included is an
{b)4)

allocation of $ per year for the administration and oversight of these projects.

Other sources of support: SED’s Office of Early Learning is supported through state
education funding. In addition, SED has recently authorized the expansion of the Office

of Early Learning adding five new positions.

Sustainability plan: The Office of Early Learning is a well-established component of
SED’s organizational structure and statfing will continue 1o be sustained in line with the
scope of the Pre-K programs. The training materials and technical support resources that
will be developed through this opportunity will continue to be available beyond the life of

the grant.

S. Supporting evidence .

Not Applicable

6. Information requested in performance measures

Not applicablc
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7. How the State will address the needs of Eligible Children, including those in need of

additional supports

The matcrials being developed will specifically address how to tailor programming to
best support children with diverse abilitics and necds. . The Pre-K Leadership Orientation and
subsequent monthly conference calls will specifically address strategies for working with
children from vulnerable families. For instance, one session may introduce participants to the
Strengthening Families Framework program self-assessment tool {Center for the Study of Social
Policy, n.d). The process of developing leadership and partnerships at the community level will

also be sensitive to the challenges of working in communities with limited resources.

C(1)(B) Building State-level support for High-Quality Preschool Programs through systemic
linkages to other early learning programs and resources to support families, such as child
health, mental health, family support, nutrition, child welfare, and adult education and

training sectors.

New York’s overarching objective to improve our Birth to 3™ Grade System through this
opportunity depends on the demonstrated leadership of our State’s Early Childhood Advisory.
Council (ECAC) to integrate health, mental health, family support and engagement, and early
learning services that are crucial to delivering High-Quality programs. This collaboration,
established in 2009, is designed to realize its vision that all young children are healthy. learning,
and thriving in families that are supported by a full complement of services and resources
essential for successtul development. Members include key representation from each state
agency that [ocuses on young children and/or their families, and a wide range of community-

based agencies that focus on the same.

The ECAC has successfully designed and implemented components of an early
childhood system for New York. It has overseen the design and field test for New York State's
Tiered Quality Rating System, QUALITYstarsNY'; developed the [ramework [or the New York
Early Learning Data System; established a cost-esumation model to support elforts to [inance the
early learning and development system; created New York Works for Children, which includes a
workforce registry; developed New York Statc’s Early Learning Guidelines and revised its Core
Body of Knowledge framework; and developed plans for establishing statewide systems of

dcvelopmental screening and mental health consultation, among other accomplishments. The
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continuation of the ECAC is essential to New York’s momentum to build a comprehensive

approach to early childhood education.

Our ambitious and achicvable plan includes the resources for the ECAC. First, and in
accordance with the requircments of this federal funding, the ECAC will include the State
Coordinator of Education for Homeless Children and Youth and parent representatives who are
not currently included in our ECAC. We have secured letters of support from these
individuals.™ Second, the ECAC will solicit new members in light of the State’s keen interest in
supporting local partnerships as described in Section B: the CORe Initiative, SUNY Cradle-2-
Career initiative, and the Campaign for Grade Level Reading. Furthermore, the ECAC will seek
to engage additional representation from the public school sector: New York Association of
Elementary School Principals, a representative from District Superintendents implementing Pre-
K, the Pre-K ta Third Grade Administrators Association, and the New York State Parent Teacher

Assoclation,

Sccond, our plan calls for using the ECAC’s leadership, partnerships, and work groups to
facilitate specific strategies within the scope of work. The ECAC will work closely with SED
and its other state and local support partners to develop the Pre-K Leadership seminars
previously discussed in C(1)a. The ECAC will also facilitate school-community partnerships in
their use of the Early Development Inventory (EDI), which is described in the sub-section C(1)c
below.. The ECAC will leverage resources for the analysis of the comprehensive assessment data
described below in C(3). The analysis of these data is a critical innovation to provide a vision of
Pre-K participants’ school readiness in all essential domains at Kindergarten entry. Given the
systemic naturc of these strategics, the ECAC’s representatives are ebvious partners in this

system-building work.
Celigh): New York’s Ambitious and Achievable Plan
1. Key goals

e Key Goal C(1)(b)(i}: ECAC Membership includes additional representatives from

community-school partnership, cducation scctor.

™ See Appendix No. 9, “Letters of Support.”
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e Key Goal C(1)(b)(ii}: ECAC works in partnership with SED to provide Pre-K oricntation
and technical support, support school-community partnerships, and implement the

comimon metric.

2. Key activities and the rationale, where implemented, and how they will be scaled up

over time
Key Activity C(1)(b)(i): Identify and selicit additional representatives on the ECAC.,

Rationale: This ECAC recognizes the importance of engaging additional perspectives in
its work, particularly individuals from multiple aspects of the education sector, as it strives to.
propel an excellent system of education and care for children from birth through kindergarten

entry and beyond.

Key Goal C(1){(b){i): ECAC Membership includes additional representatives from
community-school partnership, education sector

Activities and Milestones Responsible Year | Year | Year | Year
Parties L 2 3 4
Solicit participation ECAC Co-Chairs 1/15

Add members officially added to the ECAC Co-Chairs | 3/15
ECAC membership

Key Goal C(1)(b)(i): ECAC works in partnership with SED to implement Pre-K
orientation and technical support, build community-school partnerships, and
implement the common metric.

Hire staft/ contractors. ECAC 1/15

Develop collaborative plan and ECAC subgroup 2/15
resources. allocation for Pre-K leaders
technical support

Issue contracts for school-community ECAC via Council | 5/15
partnership facilitation using the EDI on Children and

Families .
Issue contract for common metric ECAC via Council | 5/15
on Children and
Familics
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Reporting and communications, ECAC subgroup. Mon | x X, X
thly

Where Implemented: This is a statewide strategy
Scaled up: Not Applicable

Key Activity C(1)(b)(ii): Administer the high quality implementation of contracts to

carry out the State’s ambitious and achievable plans

Rationale: The ECAC is uniquely qualified to carry out this work because it leverages
their experience, capacity and resources. Additionally this proposal is in line with the ECAC’s
strategic plan to, among other things, align the current diverse set of early care and education
programs and services to become a unilied and integrated system, increase the ability of
communities to eflectively respond to the needs of young children and their [amilies and to
increase early childhood program accountability through program standards and tracking

identified outcome indicators. .
Where Implemented: This is a Stalewide strategy

Scaled up: At the conclusion of each project, the ECAC will work with the sub groups to
develop concrete guidance on the scalability of the work, including how the work is responsive
to community needs and meets our goals for a statewide system of High-Quality Preschool

programs as part of the birth to thirdgrade continuum.
3. Timeline, including key milestones and responsible parties
4. Appropriate financial resources to support implementation and sustain .

o Financial resources: SED will issue an MOU to the New York State Office of
Children and Family Services (OCFES) for the ECAC to oversee the execution of
several key components of our ambitious and achievable plan, including the Pre-K
Leadership Orientation and training materials, support to school-community
partnerships, and the comprehensive assessment analysis. Included is an allocation of

$)__Iper year for the administration and oversight of these projects.

o Other sources of support: The ECAC reeeives ${P) [ through the BUILD initiative
5@ ] .
and $|” | from OCFS.

Section C: Ensuring Quality in Preschool Pepgsams s4198150021 48
Page 64



New York State’s Preschool Development Grant-Expansion Application,

o Sustainability plan: The ECAC is currently supported by philanthropy as well as
through the administration of key contracts that have cross-sector objectives and it
has low administrative costs. The ECAC membership will continue to work to secure
funding for future years beyond the scope of this grant. Broadening the
representation of the ECAC will provide additional constituencies with an

understanding and value of its role.
5. Supporting evidence .

e SED has secured letters of support from key partners for this proposal, including
the following representatives from the ECAC: (1) New York Works for Children,
(2) QUALITYstarsNY, (3) City University of New York Professional
Development Institute, (4) NYS Early Childhood Advisory Council, {5) NYS

Head Start Collaboration Project, among many others.
6. Information requested in performance measures
¢ Not Applicable

7. How the State will address the needs of Eligible Children, including those in need of

additional supports

¢ Representauves have expertise in working with diverse populations and bring their

insights to all ECAC discussions and work group meetings and actions taken

C(1)(C) Building community-level support for High-Quality Preschool Programs by,
developing and expanding School-Community partnerships by implementing a community-

wide early learning assessment tool and strategic planning process.

The third major infrastructure building strategy is to improve the state’s capacity to.
support local community’s etforts to create a high-quality continuum of care for children from
birth through elementary school. New York’s leaders firmly embrace the importance of
supporting local community development in service to child and [amily wellbeing. Indeed, the
literature affirms the significance of neighborhood factors on children’s development. The

trajectories of children’s progress in school are strongly influenced by the skills with which they
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enter grade school™ and it is increasingly recognized that the importance of including

. . . . g . . . 1 5%
neighborhood factors in analyses of children’s success at school is crucial.™

Ncw York’s ambitious and achicvable plan focuses on ecnhancing or developing local
school-community partnerships with a broad group of representatives from both the carly
childhood and public school community to assess their needs and then craft an actionable
strategic vision for deploying their resources to support a continuum of excellent care. Through
this federal funding opportunity, the State will work with targeted High-Needs communities to
use the Early Development Instrument (EDD):*® a research-based strategy that provides concrete

data to inform local decision-making to improve young children’s outcomes.

The EDI involves a two-step process: (1) the completion of an instrument that assesses
kindergarten readiness and (2) a facilitated process to use the data to inform community
decision-making. The EDI provides communities with an informative, inexpensive, and
psychometrically sound tool to assess outcomes of early childhood development. EDI is a
teacher-completed measure of the variable aspects of school readiness that have been
summarized by the National Education Goeals Panel to include five key dimensions: health and
physical development, emotional and social competence, communication skills, approaches to
learning, and cognition and general l~<nowledge.5 7 To date, there is substantial research to
indicate the EDI meets its stated goal of engaging communities (o improve support systems for
young children and their families, especially in communities where children and families have
complex needs and resources.  The major advantage of the EDI is it combines several domains of
child development into one comprehensive instrument and it geo-maps the data and reports it
back by neighborhood so the school-community partners can use the data to focus resources on

identified areas of need in specific neighborhoods.

The second critical step of our strategy to support local communities is to help school-
community partnerships usc the EDI data to leverage their resources to create a high-quality

continuum of carly cducation. To that end, the EDI facilitates data-driven decision-making that

** Alexander & Entwisle 1988

** Rimm-Kaufman & Pianta, 2000

% Janus, 2003

*" Kagan, Moore, & Bredekamp 1995
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occurs after the data are collected and shared with community-school partnerships. The local
partnerships typically include schools, businesses, government, pediatricians, libraries, clergy,
and social service agencies as. well as neighborhood residents, especially family members, who
care about children. Building upon the results and the resources that are already. in place, school-
community partnership participants are encouraged to align their goals, leverage their resources,
and collaborate to ensure that the children in their community access a high-quality continuum of

carly carc and cducation so they arrive at school prepared to thrive.

... ... . Our achievable plan builds on the work of two New. York communities that adopted the
EDI to guild their community-school partnerships: Ossining in Westchester County and
Westbury on Long Island. Westbury, for example, is a high-needs community that conducted
the EDI with support from The Early Years Institute (EYI). The EDI data showed that 58% of
the children in Westbury needed support to further develop their communication skills and
general knowledge. Due to the EDI data and community-building process, the Westbury
Leadership Team partners were able to form new collaborative efforts to address children’s
skills. Now, the Westbury Leadership Team has grown from 12 members to over 90 agencies,
businesses and elected officials. In our ambitious and achievable plan, we will use the EDI in,
sclected sites to build our state’s capacity to support High-Needs communities in creating a
formal process to review the implementation of Pre-K in concert with the other community

resources supporting children and families.
Ctlifc) New York’s Ambitious and Achievable Plan

1. Key goals:.
o Key Goal C(1)(c)(1): School-community partnerships use the Early Development

Indicator to identily school readiness assets and needs within their community

o  Key Goal C(1)(c)(i1): School Readiness Coalition uses EDI data to take strategic

action that leverages local partnerships.

2. Key activities and the rationale, where implemented, and how they will be scaled up

over time

Key Activity C(1){(c)(i): Identify or build School Readiness Coalition
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Rationale: All communities offer support around early childhood education. There are
child care programs, church literacy programs, library parenting groups, literacy programs in
museums, and school orientation efforts, among others. The challenge is that these organizations
rarely communicate with one another, let alone share best practice. EDI data have been
remarkably effective in bringing all of these players to the table. It extinguishes the isolation that
so many programs face and helps them share ideas that can improve the quality of the services
offered. Most importantly, when the services or "asscts” of the community are mapped on top of
EDI data, it is very casy to sce where there may be gaps in service delivery.  The data, maps and
community discussions become powerlul tools for addressing unmet needs, improving quality.

and maximizing resources by leveraging partnerships.

Where Implemented: Four of the target communities selected for this grant will be asked
to pilot test use the EDI to measure school readiness and build a school-community partnership.

The target community will determine the scope of the EDI effort.

Scaling Up: The state will provide technical assistance around EDI data collection and
school-community partnership building. Community leaders will be brought together so they
can learn from each other and the state can assess the most effective strategies leading to success.
This evaluation will guide the state in its elforts to consider expansion of the use of EDI

throughout the state.
Key Activity C(1)(c)(ii): Administer and publicize data

Rationale: One of the most important aspects of the EDI strategy is that the community
understands all aspects of school readiness and the range of organizations that contribute to
success, 1.¢. “cducation™ 18 not just the province of schools. The intent, and what has occurred in
all of the communities that have used the EDI, is that the school becomes more familiar with
other groups in the community working on the early years and then seeks partnerships and

alignment with school goals.

Where Implemented. SED and its ECAC partners will work with the pilot target
communities and the data house to prepare the school and teachers for completing the EDI. In
addition, all school-community partnership members will be asked to help publicize the major

findings from the data so that everyone in the community is familiar with how children are faring
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and encouraged to address identified vulnerabilities. Shared responsibility for the young

children in the community is the hopeful outcome of this effort.

Scaling Up: The state will have the responsibility to review the data from cach of the sites
and make comparisons among populations in citics, suburbs and rural arcas, cach represented
among the pilot sites.  As the state monitors the solutions created by the community in response
to EDI data, they can begin to focus on the connection between need and effective responses and

SED will become a repository of best practice across domains of school readiness..

Key Activity C(1)(c)iii): Use data for community engagement and strategic

planning

Rationale: The power of EDI is the creation of data-driven decision making. When
community groups are working in silos, they usually only see one aspect of need. The
comprehensiveness of EDI helps people see the range of needs children have and how they are
all inter-related, e.g. the lack of developmental screenings by pediatricians affects the number of
children entering kindergarten with special needs. Data-driven innovations are olien very.
targeted both 1n the specific domain of school readiness and the specific group of children in the.
community who need help most. For instance, the data from Long Island indicated that 345 of
children had impulse control problems. There had been a concern expressed by one teacher
about a few of her children having impulse control problems. Once the principal reviewed the
data, and saw more than a third of children with this problem, a professional development day

was changed to focus on impulse control and classroom management.

Where Implemented: Each pilot site will receive technical assistance from SED and the
ECAC partners to support the community’s response to vulnerabilities found in each domain of

school readiness.

Scaling Up: SED will review the number and types of strategies that were created based

on EDI data. They will monitor the sites over the 4 years to evaluate these interventions.

3. Timeline, including key milestones and responsible parties

Key Goal C.1.1: All newly established Pre-K programs participate in
QUALITYstarsNY, and work to attain a 4 or 5 star rating within 12 months.

Activitics and Milcstoncs Responsible Ycar | Yecar | Ycar | Ycar

h
T
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Partics 1 2 3

Familiarize pilot sites with the EDI | State T A. /15
and community. process; and to
identify Lead Agency 6/15
Identify potential members of a Community Lead | 7/15
school-community partnership Agency. to

8/15.
Secure approval from board and School District; 8/15
district for administering EDI State T.A. to

915
Engage participation in the school- | Community Lead | 9/15
community partnership, including Agency. to
families; Host first meeting 11715
Provide data house with Letter of School District; 12/15
Assurance regarding data sharing State T.A.
and compliance with IRB.
requirements; Send out Principal
and Teacher Letters to secure date
and plan for EDI in the Spring
Execute Contracts and MOUs. State T.A. 1/16
Teachers complete EDI for each School District 3/16
student
Data returned to community Data House; State 5/16

T.A.
School-community partnership Community Lead 6/16
meets regularly to review and Agency 1o
publicize EDI data and select 12/16
priorities for community action
School-community partnership /17
meets regularly to create responses o
to EDI data and continue to identify 12/17
community. asscts.
Begin planning for second round of | State T.A., 8/17
EDI School District o
Lead Agency 12/17
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Assure commitments, inform State T A, . _ 1/18
parents; Gather second round of School District; to.
EDI data; Community coalition Lead Agency. 3/18

reviews efforts to date to prepare
for new innovations based on next

round of EDL

Data returned to community Data House; Statc | : . 418
T.A.

School-community partnership. Community Lead |. _ 4/18

reviews data and determines new Agency to.

strategies in response, 12/18

4. Appropriate financial resources to support implementation and sustain

e [Financial resources: SED will issue a contract to implement the EDI at the community.
level amounting to over lhe four year grant period. This allocation includes
support for the local lead agency to coordinate the community coalition and pursue
responses. to EDI data and data collection costs. An additional investment of ‘» in
State Technical Assistance to school-community. partnerships will be provided by the
ECAC through an MOU with OCFS.

e Other sources: The State Technical Assistance provider will engage the community to
identify additional resources in each community. For example, in one pilot site, Yonkers,
the community has a SAMSHA grant to carry out a first round of data collection.

o Sustainability: The effort will be sustained in the communities based on the data-driven

strategic plans that come from school-community partnerships..
5... Supporting evidence .

The EDI provides a uniform, holistic, population-based measure of early childhood that
can be [easibly used for planning, improvement, and accountability at the state and local level.
The EDI has also been [ound (o be a valid measure with high predictive validity {from
kindergarten to first grade. Groups of children vulnerable on any one of the EDI scales are more

likely to perform below expectation in all academic areas in grade four.

6. Information requested in performance measures
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By tracking school-community partnerships’ progress based on these data, the state will
have a compelling, evidence-based picture of the types of early interventions that can improve

school readiness.

7. How the State will address the needs of Eligible Children, including those in need of

additional supports

The primary purpose of EDI is to identify and support children who have specific
vulncrabilitics. . The target communitics that have been selected have a significant numbcer of
High Needs children and their unique needs will be identificd and addressed by a host of.
community agencies working in partnership. The EDI data provides us with a pathway to
strategically align institutions around strategies that will decrease the vulnerabilities related to

school readiness.

C(2) Implement a system for monitoring and supporting continnous improvement for
each Subgrantee to ensure that each Subgrantee is providing High-Quality

Preschool Programs

C(2){(a) Has the capacity to measure preschool quality, including parent satisfaction measures,
and provide performance feedback to inform and drive State and local continuous program

improvement efforts;.

New York’s SED has forged a strong partnership with QUALITYstarsNY, New York
State’s tiered quality rating and improvement system (TQRIS) for all types of early childhood
programs, including state-funded Pre-K, child care, family child care, and after school care. .
QUALITYstarsNY serves as a primary mechanism to measure preschool program quality,
including parent satistaction measures, and provide perlormance feedback to inform and drive
State and local continuous program improvement efforts.  Significantly, SED’s commitment to
usc QUALITYstarsNY’s framework for Pre-K program monitoring underscores the state’s
vision for a statcwide infrastructure that will build a continuum of ¢xcellent carc for children

from birth through kindergarten entry and beyond.

The State’s ECAC (scc Scection C(1)XB). above) oversees QUALITY starsNY and the New.
Y ork Early Childhood Protessional Development Institute (PDI) at the City University of New
York coordinates implementation of QUALITYstarsNY. QUALITYstarsNY is designed to
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recognize programs that demonstrate quality above and beyond meeting New York’s strong
regulatory standards. Program quality, as defined by QUALITYstarsNY is communicated to
families to enable them to make critical decisions about the programs they choose for their
children. QUALITY starsNY helps improve program quality by setting ambitious yet achievable
standards, making research-based assessments, building quality improvement plans and then
leveraging resources — such as technical assistance, professional development and funding to
cnhancc the staff qualifications, lecarning environments and program practices — to achieve higher

ratings. .

QUALITY starsNY has three sets of program standards: (1) center-based standards for
child care centers, Early Head Start and Head Start, Universal Prekindergarten, and preschool
special education programsj ¥ (2) home-based standards for family child care and group family
child care™ and (3) school-age standards tor school age programs.f’” .Each set of standards is
organized according to a five-tiered point system with standards in [our domains: Learning
Environment, Family Engagement, Qualifications and Experience, and Management and

Leadership, und provides a framework for a Pre-K through 31 grade alignment.

QUALITYstarsNY has a significant component that emphasizes family engagement and
support, which, among other factors includes parent satisfaction measures. QUALITYstarsNY
maintains a section for all families on its website® and has published a toolki for ¢!l parents
across the State, which provides information and guidance in selecting high quality early
childhood programs for their children. Families currently using programs participating in
QUALITY starsNY receive information on the quality improvement activities being pursued and
have access to additional resources in support of effective parenting. QUALITY starsNY
Standard FIS 5 calls for families to “complete a program evaluation or survey annually and
results are used for program improvement.”&. Additionally, QUALITY starsNY Standard FIS 7
requires programs 1o assess themselves “using a tool on family responsive practices such as the

Center for the Study of Social Policy’s Family Strengthening Self-Assessnient tool and results

* hetp:twww.qualitystarsny org/pdt/QUALITY starsNY_Center-School-Based-Standards_2012.pdf
® hetp:/fwww . qualitystarsny.org/pdt/QUALITY starsNY _Family-Based-Standards_2012.pdf.

* hetp:trwww.qualitystarsny org/pdt/QUALITY starsNY_School-age-Standards_ DRAFT_2012.pdf
*Thetp:/qualitystarsny.org/familics-home.php

o http:/Awww qualitystarsny.org/pdt/QUALITY starsNY_Family-Based-Standards_2012.pdf
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03

are used for program improvement.” " Other standards address cultural competence and seeking

parental input in key decisions.

In 2010, New York launched a ficld study to rigorously test its assumptions about the
standards, rating proccss, distribution of points and policy and proccdural processes of their
newly designed TQRIS. This validation study was completed by the Center for Assessment and
Policy Development, in partnership with Cornell University and the National Center for Children
in Poverty at Columbia University. At the completion of the study, the findings served to inform
a re-design and in 2012 New York embarked on the first phase of implementation of
QUALITY starsNY, targeting a wide range of programs in high-need communities. Along with
private philanthropy, funding from the state’s ECAC and the New York State Office of Children
and Family Services (OCFES), the State Education Department provided the funding for this
initial implementation. In the past 4 years more than $8.8M has been committed to establishing
QUALITYstarsNY throughout each ol the 10 regions that make up the state. A sub-group of the
Quality Improvement work group of the ECAC paid special atiention to ensuring that the
standards and processes. of the system were compatible with Pre-K programs. in both schools and
community-based organizations. Pre-K programs participated in the field study and the initial
implementation. To date, more than 385 programs participate in QUALITYstarsNY, and share
the distinction of serving high-need children. Approximately 200 newly funded Pre-K
classrooms are being added in October 2014 which will bring the total children served in

QUALITYstarsNY rated programs to about 21,000.

New York’s ambitious and achicvable plan to ensure program quality requires
QUALITYstarsNY to enroll each of the classrooms participating in the Preschool Expansion
project. All staff will create profiles in Aspire, the workforce registry, and this information on
statt qualifications, education, experience and professional development contributes data to help
determine each program’s quality rating. In addition, programs will submit materials to
document how each ol the standards are met and independent raters assign points that contribute
to the program’s rating. . And then programs are independently assessed using Environmental
Rating Scales, which are also factored into the final quality rating. The CLASS is used to

cnhancc professional development plans for staff in participating programs. Quality

o http:/Awww qualitystarsny.org/pdt/QUALITY starsNY_Family-Based-Standards_2012.pdf
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Improvement Specialists will visit each classroom and with staff, build Quality Improvement
Plans based on the Pre-K protocel. Quality Improvement Specialists leverage community
professional development resources, such as coaching from local resources and referral agencies,
and help guide supplemental funding to move each classroom to a four or five star rating. The
plan aims to move programs to the highest ratings within the first year of operation, an
achievable goal given the 2014 Full-Day Pre-K’s High-Quality standards are aligned with the
QUALITYstarsNY framcwork and the continuous quality improvement support helps programs

reach cven higher levels of excellent teaching.

Currently there are more than 100 programs in QUALITY starsNY that have at least one
Pre-K classroom. With this new funding. New York will have an opportunity to strengthen its
work specifically supporting Pre-K. Quality monitoring will continue throughout the project to
support the sustainability of four and five star programs. Re-ratings will occur in the third year
of the project. The plan allows for a staggered enrollment of programs if this is warranted. SED
will work with PDI and the ECAC 1o gather lessons learned about QUALITYstarsNY to inform
state-level policymakers about the importance and benefits of supporting the QUALITY starsNY.

framework to improve the quality of early care and education programs. in New York State.
C(2)(A) New York's Ambitious and Achievable Plan

1. Key Goals:
e Key Goal C(2)(a): All newly established Pre-K programs participate in
QUALITYstarsNY, and work to attain a four or five star rating within 12 months and

then sustain these gains throughout the project period.

2. Key activities and the rationale, where implemented, and how they will be scaled up

over time

Key Activity C(2)(a): All newly established Pre-K programs participate in
QUALITYstarsNY, and work to attain a 4 or 5 star rating within 12 months.

Rationale: Programs that demonstrate higher quality will be responsive to all families,
will provide children with developmentally-appropriate experiences and will demonstrate
teacher-child interactions that encourage strong and trusting relationships and foster a love of

learning and inquiry. .
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Where Implemented: QUALITY starsNY will be implemented in all newly-funded Pre-K

programs.

Scaled up: Additional programs could be added to the project depending upon its success

and funding levels.

3. Timeline, including key milestones and responsible parties

Key Goal C(2}(a): All newly established Pre-K programs participate in
QUALITYstarsNY, and work to attain a 4 or 5 star rating within 12 months.

Activities and Milestones Responsible Year | Year | Year | Year
Parties L 2 3 4

QSINY Participates in SED Pre-K | QUALITYstars 715|716
Professional Development staff
Leaders Seminars

Programs receive orientation to QUALITYstars /15 | &/16
QUALITYstarsNY. staff to to
9/15 | 9/16

All new Pre-K programs create Quality 9/15 | 9/16
program profiles in Aspire, NY’s | Improvement
early childhood workforce Specialists.
registry..
All new Pre-K stalf create Programs and 9/15 | 916 | 9/17 | HI8
individual profiles in Aspire. Quality

Improvement

Specialists,

All new Pre-K programs create a | Program Directors | 10/15 | 10/16
profile in QUALITY starsN'Y
web-based data system

All ncw Pre-K programs Program Dircctors | 10/15 | 10/16
complete the QUALITYstarsNY | with the support of | to to
Standard Self-Study the Quality L1/15 | 11/16
Improvement
Specialists.
All new Pre-K classrooms are QUALITYstarsNY | 12/15 | 12/16
assessed and rated, and then staff and sub- o Lo
receive arating from 1 — 5 stars contracted 2116 | 2/17

Assessors, raters,
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cvaluators,
QUALITY star Specialists work Program Directors | . 1716 | 1717
with program leadership to and Quality to to
generate Quality Improvement Improvement 26 | 2/17
Plans bascd on the rating data. Specialists.
Resources are provided to drive QUALITY starsNY | on-going
progress on the Quality staff, including
Improvement Plan via coaching, | Quality
professional development, and Improvement
resource provision Specialists,

Program Directors,

and classroom

staff
Quality Monitoring is up-dated Quality On-going
throughout the year. improvement

specialists,
All programs are re-rated in the . . . 317 | 3/18
third year

4. Appropriate financial resources to support implementation and sustain .

o Financial resources: SED will extend its existing MOU for the adnministration ol

QUALITYstarsNY in each classroom funded through this grant. The annual amount
{b)4)

for this work is $ - which includes the quality monitoring and assurance

procedures, quality improvement coaching, and administrative costs.

o Other sources of support: QUALITYstarsNY receives other funding from SED,

private philanthropy and other state funds.

s Sustainability plan: The ECAC will request support from the State Budget for
FY2016. The complete budget and budget narrative arc provided in Section G of this
proposal. State Officials are interested in the expansion of QUALITYstarsNY and
this project will pilot its use since Pre-K programs created through this grant will be

encouraged to participate in QUALITY starsNY.
5. Supporting evidence

Quality improvement plans; scoring sheets; reports generated by the database system that

tracks all assessment and quality improvement supports.
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6. Information requested in performance measures.
s  Program Rating Data

7. How the State will address the needs of Eligible Children, including those in need of

additional supports

QUALITYstarsNY. scrves programs in high-nced communitics and addresses the needs
of Eligible Children, including those in need of additional supports. Standards have been
developed by a statewide work group and then evaluated by an outside evaluator to ensure that
programs meet the needs of all children, especially those in high need and those needing

additional supports..

C(2)(b) Is using a Statewide Longitudinal Data System that is able to track student progress
from preschool through third grade

The State Education Department has undertaken significant efforts, through its successful
2010 Race to the Top application, to develop and implement a P-20 Longitudinal Data System
(SLDS) that includes Pre-K and preschool special education programs, allowing the State to
track student progress [rom preschool through third grade and beyond.64 Collecting and
analyzing data from an early age helps schools and districts betier prepare to meet students’
needs. Teachers are able to provide more individualized instruction and services to all students.
especially those with High Needs, to ensure that they are ready for the rigor of the Common Core
Learning Standards. Teachers are using data to adjust their strategies by engaging students in a

way that is meaningful, engaging and appropriate.

In addition, the State Education Department committed resources. in the 2010 RTTT
application to create linkages with child data from the Early Intervention Program and from the
Child Welfare System. A great deal of progress has been made and this work is ongoing. As of.
last ycar, New York’s SLDS has integrated a unique child identificr into the data basc allowing
the State to track children’s outcomes and experiences over time. Additionally, the ECAC’s
Data Development Work Group has developed an iterative plan to link the 12 existing State and
New York City early childhood education data systems into a single early childhood education

data system.

o hitp://usny.nysed.gov/rttt/application/eriteriapriorities. pdf
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C(2)(C). Clearly specifies the measureable outcomes, including school readiness, to be

achieved by the program..

Ncw York’s ambitious and achicvable plan for the expansion of its High-Quality
Preschool Program focuscs on improving two scts of outcomes. . First and forcmost, our work
addresses improvements in children’s outcomes. These outcomes are articulated in our High-
Quality Pre-K Foundation for the Common Core early learning standards. The competencies
outlined 1n this document are fully aligned with the state’s Early Learning Guidelines for
children from birth through kindergarten entry and the Common Core Learning Standards and
address ALL children, including those that present special needs. Together, they guide
instruction, authentic agsessment, comprehensive curriculum, and the learning environment.
They also underscore the essential supports to Pre-K programs including the program standards
embedded in the Pre-K statutes and the aligned program standards included in the state’s TQRIS:
QUALITYstarsNY..

To monitor Pre-K students’ progress on the standards, New. York is leveraging the
comprehensive assessment system explained below in sub-section C.3. This new plan builds on

existing requirements that state:

Beginning in the 2008-2009 school year, school districts shall report annually, in a
manner and timeline prescribed by the commissioner, the percentage of Pre-K children
making significant gains, as determined by the commissioner, in language, cognitive and
social skills. The data shall be made part of school performance reports to parents and/or

guardians of preschool children.

Each year all of New York’s Pre-K programs are required to submit to SED a final report
that includes data on curriculum, assessment, collaboration, and finance (the use of federal, state
and local funds). During the 2014-15 school year the SED Monitoring and Vendor Performance
System will capture all of this information. This system can create a variety ol reports with this
data that can be used to inform the public or to track outcomes at the district level. Additionally,
beginning in 2012, all prekindergarten students in NYS school districts were assigned a unique
identificr that will allow the child’s progress through his or her academic carcer to be followed.

In addition to monitoring children’s progress on the comprehensive asscssment instrument, New
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York will also monitor academic progress in later years in the target High-Needs communities in

several key areas, including math and literacy cutcomes. .

New York will also track Pre-K program level outcomes.  These outcomes are based on
the program standards embedded in QUALITYstarsNY and arc measurcd according to their
protocols. These data include teacher qualification outcomes that will be measured through the
Aspire Workforce Registry described above. The outcomes also include the quality of the
learning environment as measured by the Early Childhood Environment Rating Scales ECERS-
R,and the quality of teacher-child interactions as measured by the Classroom Assessment
Scoring System (CLASS). With our plan outlined above in Section C{2)(a), we expect to see all
participating programs at a 4 or 5 star level in QUALITY starsNY .

Our ambitious and achievable plan details our process to establish baseline data for child
and program outcomes and then engages community stakeholders to work i collaboration with
SED and State partners to set targets for our progress over the course of the 4-year federal

investment. New York has set forth the following targets:

e Students attend programs [or a minimum of 92-95% of the school year as research
indicates that if children miss more than 10% of the school year there is a negative impact
on learning.

e Student growth is demonstrated through valid and reliable measures, including authentic
assessments, at 4 minimum in the areas of language and literacy, social and emotional
development, and cognition (including mathematics).

o All staff are NYS Certified to teach in an early childhood setting.

» Evidence that staff are involved in making decisions and planning opportunities for
professional development, and that the professional development is of high quality, and
that it is ongoing and sustainablec. .

e Quality of the early childhood environment — evidenced by a four or five star rating on
QualityStarsNY.

e Evidence of support services in place for and utilized by familics. For example, health
and nutrition scrvices, mental health services, and social services. Community nced and

use must be tracked. .. . .
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C(3) .. Measure the outcomes of participating children across the five Essential Domains of
School Readiness during the first few months of their admission into kindergarten
using an assessment or assessments, such as a Kindergarten Entry Assessment, to
achieve the purposes for which the assessment was developed and that conform with
the recommendations of the National Research Council report on carly childhood

asscssments

This funding provides New York with a vital opportunity to build our comprehensive and
developmentally informed approach to child assessment.  Appropriate assessment has long been,
a part of the state’s Pre-K expectations, as evidenced by the UPK program statement of
assurancces that asks programs to “Provide for an asscssment of the development of language,

cognitive and social skills of all enrolled prekindergarten students.”®

Building on that
requirement, SED has already made great progress to support the use of appropriate assessment
in Pre-K through third grade. In the spring ol 2014, the Olfice of Early Learning within SED
released assessment guidance designed for administrators and teachers, that endorses a

developmental authentic approach.®®

This guidance was developed because programs in New.
York have autonomy in selecting the specific assessment tools they use to determine children’s
school readiness and inform instruction. Policymakers in New York are committed to
empowering early childhood educators to use curriculum and assessment tools that meet the
needs of Children with High Needs. We also see the opportunity to identify trends in children’s
learning across sites and in relation to developmental frameworks and standards as well as to
provide targeted prolessional development and support to educators.  As New York looks Lo
bolster its approach to comprehensive assessment, this ambitious and achievable plan builds on
existing innovative work underway to support local flexibility and also present a statewide

understanding of children’s school readiness skills. We are using a two-pronged strategy to

bolstering our Statc’s capacity for asscssing kindergarten readiness skills.

First, the EDI strategy described above is more than a school readiness ool to aid school-
community partnerships to focus their efforts; it is a tool that kindergarten teachers use to assess

children’s knowledge and skills across the five essential domains of school readiness. The

5% http:/www.pl 2.nysed eov/funding/201 4- 1 5-statewide-universal-full-day-prekinderearten/nysupk-grant-
application-2014- [5.pdl (p.5).
oo http:/fwww.pl2.nysed.goviupk/documents/MemoreS Aand APrequirement. pdf
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ambitious and achievable plan calls for kindergarten teachers to use that assessment in four of
our sites as described above. SED will collect information on the implementation of the EDI
from the participants to learn about its viability for assessing school readiness in other

communities in New York.

Our second innovation for assessing school readiness is to unite the formative child
assessment tools in order to provide consistent resources to teachers and to support interactions
with families. A statewide team of public agencies, the ECAC, and the Head Start Collaborative,
have joined with New York University (NYU) to build a Common Metric for four-year old child
assessments. The primary goal of the Common Metric Project is to improve the skills that
teachers have to assess the children in their classrooms so they can make effective decisions
about curriculum design and implementation, while making it possible to compare findings

across these most commonly-used online preschool authentic assessment tools.

All UPK programs are required to conduct some form of assessment to inform
instruction. This project leverages the tools that are currently used by the majority of Pre-K and
many community-based Early Learning and Development Programs in the state: the Work
Sampling System® (WSS), Teaching Strategies GOLD® or the High Scope Child Observation
Record {COR) lor child assessment and 1o inform individualized instruction. New York has
developed the Common Metric Project with a primary goal 10 make it possible (o compare
findings across these authentic assessment tools, enabling agencies and policy makers to analyze
data across geographic and programmatic parameters. Teachers will use their chosen research-
based authentic assessment tools and enter the data online as is their current practice. The data
will then be de-identified and transferred to New York University for analysis. Connecting the
three tools in a statistically meaningful way will enable stakeholders, including preschool
educators and directors, as well as local and State agencies, to strategically inform curriculum
and 1nstruction, and will serve 1o inform the professional development of educators. This will
allow us 1o determine how Pre-K students are progressing toward meeting the ELDS. The tool
will also provide supports for teachers to have conversations with families, providing language
with which to both explain children’s progress and to introduce ways parents can support their

children’s Icarning at home.

To date, the pariners in the Common Metric Project (New York University, New York
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City Department of Education, New York City Administration for Children’s Services, the New
York State Head Start Collaborative, and the ECAC) have raised nearly 51 million towards the
development and research on the Common Metric. Authentic assessment data have been
collected on 11,000 4-year-old children in New York. Teachers who were part of the study that
involved two measures were trained on those tools to insure the reliability of the data. Publicly-
funded programs serving Children with High Needs participating in QUALITYstarsNY will be
ablc to use the Common Mectric, supporting New York’s need to study program quality and its

relationship to child outcomes, with particular focus on our Children with High Needs.

As New York implements this comprehensive approach, it will work with the
Subgrantees, to identify strategies for sharing the assessment information with children’s
kindergarten teachers so that teachers and school districts best understand and can support their
students’ needs.  In addition to providing teachers with critical data about their students’ learning
and development, we will enable stakeholders, including preschool educators and directors, as
well as public agencies and higher education to strategically inform curriculum and instruction
for young children, especially those with High Need and will serve to inform the professional

development of educators.

Students who participate in the High-Quality preschool programs created by this grant
will be measured during the first few months of Kindergarten using a valid, developmentally
appropriate, reliable assessment (such as the EDI or another approved assessment). Results on
this assessment will be used to inform decisions to continuously improve quality in Pre-

Kindergarten programs as well as drive decision making about instruction in Kindergarten.
C(3) New York’s Ambitious and Achievable Plan

1. Key Goals:.
e Key Goal C(3)(a): All children in participating Pre-K programs arc asscsscd using the
EDI or one of three approved comprehensive assessment tools and integrate data into
common metric converter and reported to inform school, community, and state decision

making

2. Key activities and the rationale, where implemented, and how they will be scaled up

over time
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Key Activity C{3){(a): Administer comprehensive assessment to all children in
participating Pre-K programs and analyze data using Common Metric converter

and to report children’s school readiness status.

Rationale: The Common Metric will allow SED to better support programs in
implementing curricula that meet the needs of their children. This information will inform
professicnal development and support for all early childheod teachers. The unique ability of the
Common Metric to measure children’s’ progress against state standards and federal guidelines

highlights the connection between assessments and standards-based curriculum. |

Where Implemented: The Common Metric will be collecled in select pilot High-Needs
communities based on their existing comprehensive assessment systems and data collection

infrastructure..

Scaled up: SED’s investment in the Common Metric is guided by its goal to have a
consistent picture of New York’s children’s school readiness skills. The further refinement of the
ool through this project will strengthen its value. SED is committed 1o investigating its potential

to serve as a statewide readiness tool.

3. Timeline, including key milestones and responsible parties

Key Goal C.3: Key Goal C(3)(a): All children in participating Pre-K programs are
assessed using one of three approved comprehensive assessment tools and integrate
data into common metric converter and reported to inform school, community,
and state decision making

Activities and Milestones Responsible Year | Year | Year | Year
Parties, [ 2 3 4

Help districts with kindergarten ECAC 2/15
readiness tool selection {(in line with to.
the Commeon Metric). 6/15
All teachcrs are trained and usc ECAC. 6/15 | 8/16 | 8/17 | 8/18
readiness tools appropriately .
Assess children’s school readiness Pre-K 9/15 | 9/16 | 9/17 | 9/18
using one of three approved Teachers

kindergarten readiness tools

Providc data to NYU for cntry into ECAC TH/15 | L1/16 | 1117 | 11718
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analytic convcrter

Asscess children’s school readiness Pre-K _ 2116 | 2/17 | 2/18
using one of three approved Teachers
kindergarten readiness tools

Providc data to NYU for entry into | ECAC . 4116 | 417 | 418
analytic converter

Asscess children’s school readiness Pre-K _ 716

using one of three approved Teachers

assessment tools

Provide data to NYU for entry into | ECAC : 8/16
analytic converter
NYU Analyses and reports data to NYU _ 9/16
SED and Districts

4. Appropriate financial resources to support implementation and sustain

o Financial resources: SED’s MOU with OCFS will cover the cost of using the

Commeon Metric to convert the data from community’s comprchensive asscssments.

The cost include S[*** Iper. year for data collection and analysis and an initial

. . o[ . e
expenditure of S{ ) for the data infrastructure.

s Other sources. of support: The data analysis that will be done to further refine and
improve the psychometric properties of the Common Metric will be supported by

private philanthropic investments that will be secured by NYU.

o Sustainabiiity plan: This project will further refine the Common Metric converter so

that it will be a low-cost ool for New York State’s need to have a valid, reliable
statewide Kindergarten Readiness Tool thatl assures children’s anonymity and
maintains community flexibility. The inclusive approach is designed to engender

statewide buy-in.
S. Supporting evidence
e Not Applicable

6. Information requested in performance measures .

The Common Metric provides comprehensive data on school readiness skills that will be
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aggregated to present to SED and participating districts.

7. How the State will address the needs of Eligible Children, including thosc in need of

additional supports

New York’s approach to kindergarten readiness is grounded in a commitment to
community context because it allows Districts to select among three valid and reliable tools. At
the same time, New York is committed to using tools that have been thoroughly validated with

children from diverse backgrounds and abilities.
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D. Expanding High-Quality Preschool Programs in Each High-Need Community (60
points).

The extent to which the State articulates an ambitious and achievable plan for expanding High-
Quality Preschool Programs in two or more High-Need Communities, including a description of
how--

D(1) The State has selected. each Subgrantee and each High-Need Community that will be
served, including a description of cach High-Need Community and its gcographic
diversity, such as whether the community is located in a rural or tribal area, and whether
it 1s located 1n a federally designated Promise Zone (8 points)..

D(2) Each High-Need Community is currently underserved, including the number and
percentage of 4-year-olds in State Preschool Programs and other publically funded
preschool programs (8 points). .

D(3) The State conducted outreach, including consultation with tribes, if applicable, to
potential Subgrantees and the process used in selecting each Subgrantee (4 points).

D(4) The State will subgrant at least 95 percent of its Federal grant award over the grant period
to its Subgrantee or Subgrantees to implement and sustain voluntary, High-Quality
Preschool Programs in two or more High-Need Communities, and
(a) Set ambitious and achievable annual targets for the number and percentage of

additional Eligible Children to be served during each year of the grant period throngh,

as applicable, the (16 points); and

(b) Incorporate in their plan (12 points):

(1) Ambitious expansion of the number of new slots in State Preschool Programs that
meet the definition of High-Quality Preschool Program; and

(11) Ambitious improvement of existing State Preschool Program slots to bring them
to the level of 4 High-Quality Preschool Program by extending programs from
halt-day to Full-Day; limiting class size and decreasing child to staff ratios;
employing and compensating a teacher with a bachelor’s degree; or providing
Comprehensive Services..

Note: Applicants may receive up to the full 12 points if they address only (D}(4)(b)1) or

(D)(4)(i1) or if they address both (D){4)(1) and (i1);

D(5) The State, in coordination with each Subgrantee, intends to sustain High-Quality
Preschool Programs after the grant period, including any non-Federal support that the
State or each Subgrantee commits (o contribute (12 points).

Evidence for selection criterion (D):
e A letter of support or preliminary binding agreement, such as a preliminary MOU, {from
each Subgrantee attesting to the Subgrantee’s participation. ..
e Tablc (D)(4) and Table A. (Scc Tables (D)(4) and A in Excel spreadsheets).
Any other supporting evidence the State believes will be helpful to peer reviewers.
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D(1) The State has selected each Subgrantee and each High-Need Community that will be

served, including a description of each High-Need Community and its geographic diversity.

The New York State Education Department (SED) developed a formula-driven
mcthodology to sclect school district Subgrantecs to cnsurc the new Pre-K slots serve Eligible
children in High-Need communities.”” The State’s existing Pre-K structures and data aided with
the selection process. The methodology was developed to select school districts that best meet
the priorities of this grant application as well as SED policies, the most important of which 1s. that
school districts have large population of under- and unserved children, a preponderance of whom
reside below 200 percent of federal poverty guidelines. The complete methodology is described

in sub-section D{3) below.

SED used its methodology to select five school district Subgrantees: New. York City,
Yonkers, Uniondale, Indian River, and Port Chester.  In the following description of each
community, we provide data regarding the demographic characteristics of the children and
additional community-level indicators, which we use to determine High-Needs. We also share
the geographic categorization of the communities to demonstrate that we are engaging
communities that are geographically diverse. This sample of communities is vital to our State-
wide approach of serving more children with High-Quality Preschool Programs and

implementing and testing State-level supports to build a more coherent continuum of services.

e New York City is the Statc and nation’s largest urban arca. Approximately 76% of
children in New York City qualify for Free or Reduced Price Lunch and 81% meet the
federal definition of economically disadvantaged.f’s.. In New York City, 16% of children
are considered Dual Language Learners and the percentage of children with disabilities is
17%. Furthermore, 65% of kindergarten students live in neighborhoods where the High-
Needs Index™ is greater than the citywide average and 42% of NYC students speak a

language other than English.

" See Appendix No. 6, “Selection of Subgrantees based on High-Need Communities.” .

*Economically disadvantaged accounts for eligibility for Medicaid; Food stamps; Supplementary Security Income
(851); TFederal public housing assistance or Section 8 (a federal housing assistance program administered by the
Department of Housing and Urban Development); and the Low Income Home Energy Assistance Program..

® Figure is based on an analysis of the most recent DOE data, from 2012, and is based on temporary housing, NYC
Human Resources Administration eligibility, FRPL eligibility, and school year 2011-2012 proficiency on third grade
state exams.
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¢ Yonkers City School District (YCSD), classificd as a high nced urban district, 1s the
fourth largest school district in New York State, located in the lower Hudson Valley,
immediately north of New York City. Itis a vibrant learning community of over 27,000
students from 100 diverse cultures and nationalities in grades Prekindergarten through
12. . The YCSD is comprised of 39 schools and currently has six schools that are,
classitied as Focus Schools and eight that are classified as Priority Schools according to
New York State Department of Education standards as aligned with the U.S. Department
of Education’s Elecmentary and Sccondary Education Act waiver. . As a large urban
district, the YCSD has an overwhelming population of high-needs students, both socio-
economically and academically. There are specific demographics and needs that are
unique to the students of the YCSD. The total student population eligible for Free and
Reduced Lunch is currently 789% and 109 are classified as Dual Language Learners.
Further, 209% of the total student population 1s African American and 55% is Hispanic or
Latino. YCSD reports that the ensuing challenges faced by students and their families
extend to homelessness, poor nutrition, developmental delays, and educational
underachievement.”

¢ Uniondale is classified as a high need urban-suburban school district located less than
thirty miles from New York City in Nassau County. Approximately 60% of Uniondale
students are eligible to receive Free or Reduced Price Lunch and 62% meet the federal
delinition of economically disadvantaged. In Uniondale, 16% of elementary students are
considered Dual Language Learners. Uniondale has also seen an increase in the numbers
of homeless students, growing significantly from 111 students in 2004 to 198 in 2010.
Uniondale was designated a District in Need of Improvement in 2011-12, which means
that it was a school district that did not make annual yearly progress on the same
accountability mcasure for two consecutive years while recciving Title I funds, which

then requires the school district to offer public school choice to its residents.

" Toxic stress response can occur when a child experiences strong, frequent, and/or prolonged. adversity—such as
physical or emotional abuse, chronic neglect, caregiver substance abuse or mental illness, exposure to violence,
andfor the accumulated burdens of family cconomic hardship—without adequate adult support.
hitp://developingchild. harvard.edwkey _concepts/toxic_stress_response/
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¢ Indian River is a high-need rural district located in the northern ticr of New York,
approximately 25 miles from the Canadian border. Approximately 54% of Indian River’s
students are eligible to receive Free or Reduced Lunch and 39% percent meet the federal
definition of economically disadvantaged. In Indian River, 4% of elementary students
are considered Dual Language Learners and the percentage of children with disabilities 1s,
[3%. A significant population comes from federal lands associated with Fort Drum, the
home of the Army’s 10" Mountain Division (Light Infantry) and approximately 66% of
the student population comes from military familics, who arc likely to move multiple
times during a student’s educational progression. When one compares New York's
standard measures ol student need 1o fiscal capacity, Indian River is the third neediest
district in the State.

e Port Chester is classified as a high need urban-suburban district located in a
working-class Westchester county community. Approximately 65% of children qualily.
for Free or Reduced Price Lunch and 65% meet the federal definition of economically
disadvantaged.  In Port Chester, 3% of elementary. students are considered Dual
Language Learners and the percentage of children with disabilities i1s 11%. It has a large
Hispanic population and an estimated 75% of Hispanic students are eligible to receive
Free or Reduced Priced Lunch. In addition, more than 75% of the Hispanic students are
children of recent immigrants, of whom, a significant portion of parents do not exhibit
literacy in either Spanish or English.

D(2) Each High-Need Community is currently underserved, including the number and
percentage of 4-year-olds in State Preschool Programs and other publically funded

preschool programs (8 points). .

Each of the {ive High-Need Communities has significant numbers of Eligible Children
who are not in Pre-K. Additionally, the preponderance of the unserved children are below 200%
ol the Federal Poverty Level and would most benefit from this opportunity to access High-
Quality Preschool Programs. In the descriptions below, we describe the population of 4-year-old

children, the numbers who are participating in the State’s Pre-K programs and the unmet needs.

1) New York City: There are an estimated 82,000 four-year-old children living in New

York City that would access Pre-K Programs based on the needs and wants of
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2)

3)

4)

5)

families. In addition, there are another 10,000 children that participate in full-day pre-
school Special Education Programs. Currently, an estimated 69,000 four-year-old
children participate in the State’s Pre-K programs in New York City, 63,000 of which
are in full-day Pre-K Programs that meet a High-Quality definition. This leaves an
estimated 20,000 children under- or unserved. Some of these 20,000 children will not

meet the income qualifiers of this grant.

Uniondale:  There are an estimated 476 four-year-old children living in Uniondale
that would access Pre-K Programs based on the needs and wants of families and none
arc currcntly scrved by New York’s Pre-K programs. In addition, there are another 15
children that participate in full-day pre-school Special Education Programs. Some of

these 476 children will not meet the income qualifiers of this grant.

Yonkers: There are an estimated 2,153 four-year-old children living in Yonkers that
would access Pre-K Programs based on the needs and wants of families. In addition,,
there are another 113 children that participate in full-day pre-school Special
Education Programs. Currently, an estimated 1,239 four-year-old children participate
in the State’s Pre-K programs in Yonkers, 49 of which are in full-day Pre-K Programs.
that meet a High-Quality delinition. This leaves an estimated 2,004 children under- or
unserved. Some of these 2,004 children will not meet the income qualifiers of this

grant.

Indian River: There are an estimated 431 four-year-old children living in Indian
River that would access Pre-K Programs based on the needs and wants of [amilies. In
addition, there are another 10 children that participate in {ull-day pre-school Special
Education Programs. Currently, an estimated 129 four-year-old children participate in
the Statc’s Pre-K programs in Indian River, none of which are in full-day Pre-K
Programs that meet a High-Quality dcfinition. This Icaves an estimated 431 children
under- or unscrved. Some of these 431 children will not meet the income qualificrs of

this grant.

Port Chester: There are an estimated 40 four-year-old children living in Port
Chester that would access Pre-K Programs based on the needs and wants of families

and nonc arc currently served by New York’s Pre-K programs. In addition, there are
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another 8 children that participate in full-day pre-school Special Education Programs.
This leaves an estimated 400 children under- or unserved. Some of these 400 children

will not meet the income qualifiers of this grant.

D(3) The State conducted outreach, including consultation with tribes, if applicable, to

potential Subgrantecs and the process used in sclecting cach Subgrantce.

New York State is home to nearly 700 individual school districts. New York State
Finance Law prohibits arbitrarily selecting entities such as school districts to receive grant-based
program awards. Therefore, SED devised a formulaic methodology to mirror the priorities of
this grant program. To meet the unmet needs of some of New York’s needicst children with this
grant funding, SED weighted school districts with substantial populations of children with
disabilities and those who are limited English proficient. SED used the following five selection
criteria:

. SED organized the nearly 700 school districts into Need/Resource-Capacity (N/R-C)
categories. The categories measure a district’s ability to meet the needs of students
with local resources, and are the ratio of the estimated poverty percentageT1 to the
Combined Wealth Ratio.” A district with both estimated poverty and Combined
Wealth Ratio equal to the New York State average would have a need/resource-
capacity index of 1.0. N/R-C categories are determined from this index using the

definitions below:
a. N/R-C 1: New York City: New York City
b. N/R-C 2: Large Urban Cities: Syracuse, Yonkers, Rochester, and Buffalo

c. N/R-C-3: High-Need Urban/Suburban, which is defined as all of the districts

above the 70" percentile (1.1835) and that meet one of the following

™ The Estimated Poverty Percentage is defined as. a weighted average of the 2006-7 and 2007-8 kindergarten,
through grade 6 free-and reduced-price lunch percentage and the percentage of children aged 5 to 17 in poverty.
according to the 2000 Decennial Census (as average was used to mitigate errors in cach measure). The result is a
mceasure thal approximaies the pereentage of children cligible for free- or reduced-price lunches.

" Combined Wealth Ratio is defined as the ratio. of district wealth per pupil 1o New York State average wealth per
pupil, used in the 2007-3 Governor’s proposal..

Section D: Expanding High-Quality PrescheplRragrsmsashgsh High-Need Community 76
Page 92



New York State’s Preschool Development Grant-Expansion Application

conditions: a) at least 100 students per square mile, or b) have an enrollment

greater than 2,500 and more than 50 students per square mile;

d. N/R-C-4: High-Nced Rural, which is defined as all of the districts above the
70" pereentile (1.1833) which meet one of two conditions: a) fewer than 50
students per square mile, or b) fewer than 100 students per square mile and

enrellment of less than 2,500;

N/R-C-5: Average Need, which is defined as all districts between the 20™
(0.770) and 70% (1.1835) pereentile on this index; and

o

f. N/R-C-6: Low Need, which is defined as all districts below the 207 percentile
((.770) on this index.

Pursuant to the priorities of the federal government as described in the grant
application, the Department categorically excluded Average and Low Need districts.

and included all of the districts in N/R-C Codes. 1 — 4.

(]

Any district with 5,000 or more pupils not in an existing Pre-K program will
automatically be qualified as a Subgrantee, regardless of other State-funded Pre-K

programs that are currently in place.

3. Any other district that currently receives either Priority Prekindergarten or Full-Day
Prekindergarten would not be eligible to be a Subgrantee in order 1o focus efforts on

the most underserved populations.
4. The rank order of the remaining four school districts was then determined by:

a. 0.5 multiplied by the district’s rate of Limited English Proficiency students,
added to.

b. 0.5 multiplied by the district’s three-year average Free and Reduced Price

Lunch ratio, added to .

c. .75 multiplicd by the percent of un-scrved Pre-K pupils™ in the district.

TNLY. Educ, L. § 3602-e(10)(h)(iii). defines “unserved Pre-K pupils” to. mean “the product of eighty-five percent
multiplicd by the positive difference, if any. between the sum of the public school enrollment and the nonpublic
school enrollment of children attending full day and halt day kindergarten programs. in the district in the year prior
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This final number was multiplied by the percentage of unserved four-year olds in
each district. The top four districts were selected based on the highest weighted rate using
the methodology above and were, therefore, eligible to partner with SED. There was
only one district (NYC) that had 5,000 or more pupils not in an existing Pre-K Program,

s0 based on the methodology above, this district was selected as a partner for this grant.

D(4) The State will subgrant at least 95 percent of its Federal grant award over the grant
period to its Subgrantee or Subgrantees to implement and sustain voluntary, High-Quality

Preschool Programs in two or more High-Need Communities

Once the community selection process ook place, SED engaged in extensive and
systematic communication with each district to discuss their capacity Lo implement the Pre-K
Program. SED’s ambitious and achievable plan to implement the new High-Quality Preschool
Program expands the State’s commitment to a mixed delivery system. Specifically, SED 15
encouraging districts to first collaborate with community-based organizations including Head
Start programs to provide this new program. These partnerships are the best way to reach the
Eligible Children, minimize start-up costs, maximize resources, and is one of the most effective
methods to provide children and families with comprehensive services.  Aligned with New
York’s existing Full-Day Pre-K Program, each Subgrantee’s plan must demonstrate that they.
have engaged available community partners 1o integrate and enhance the quality of early care
and education. For three of the five school districts that SED selected based on the above-
referenced criteria, state funded Pre-K programs are already in place. . For these districts, this
grant will allow them to supplement and enhance programs they currently ofter by expanding
availability to more children and enhancing the quality of Pre-K,. SED has a plan to monitor
implementation to ensure that this grant program will supplement and not supplant existing
services. For the remaining two school districts, neither operate a Pre-K program and, therefore,
this grant funding will be the first of its kind in both districts and there is no opportunity 1o

supplant existing State Pre-K services.

to the base year less the number of resident children who attain the age of four before December first of the base
year, who were served during such school year hy a Pre-K program approved pursuant to section forty-four hundred
ten” [ Scetion 4410 of Education Law is titled Special Education Services and Programs for Preschool Children
with Handicapping Conditions] *where such services are provided. for more than four hours per dav.™

Section D: Expanding High-Quality Prcschqgi&g@mémmé:s&mh High-Need Community . 78
Page 94



New York State’s Preschool Development Grant-Expansion Application,

D(4)(A) Set ambitious and achievable annual targets for the number and percentage of

additional Eligible Children to be served during each year of the grant period, as applicable

SED has dcveloped achicvable and ambitious annual targets with cach school district
Subgrantce. New York City has an cxtensive Pre-K network, collaborating with over 800
community-based organizations, charter schools, private schools, libraries, and museums
throughout all five boroughs and thus, will easily be able to incorporate additional new funding
seamlessly into year one and then continuing throughout the grant period. Indian River,
Uniondale, and Port Chester will need to strengthen community, partnerships and infrastructure
throughout the duration of the program and will expand the availability of Pre-K throughout the
grant duration. The chart below demonstrates by number of children and overall percentage of

Eligible Children served, New York’s annual targets for this grant funding:

Year One Year Two Year Three Year Four

New | PICemE | e, | Pereents |, | Pereta |, | Perent

School District | 294140 | prioiple | Additio | e | Addo | proinie | AU Eroibe
nal. nal \ ) nal ) nal )

Sents™ Students Seats Students Seats Students Seats Students,

eats Served” DEAts Served Heans Served eams Served
New York City o750 45| ... 750, 46 | . 750 4% | .. T30, 4%
Indian River .. 108 8% . 180, 64%. 270 96% | . 282 100%
Uniondale, oo 144 42% | . . 144 42% | 244 1% | 344 100%.
Port Chester-Rye 125 36% | 250 Tl% | . 350 100% | . 350 100%

Yonkers™ N/A N/A CNJA N/A N/A N/A N/A N/A

TOTALS. L1127 5% | . 1.324. 6% | . 1.614 8% | . 1.726. 8%,

New York City

™ The number of new additional slots created with this grant funding.

” This percentage of Eligible Children who are served district wide with this grant funding and with other Pre-K
program funding.

® Yonkers City School District will convert current half-day Pre-K slots to full-day slots with this grant funding and.
will not create new slots,
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New York City is the largest school district in the country and while it does benefit from
having a vast array of opportunities for its children, it also has the single largest unserved
population of any school district in New York  an estimated 13,300 children without access to
any Pre-K and an additional 5,800 currently in half-day Pre-K programs. This grant opportunity
will continue to close the gap and allow New York City to move closer to offering all 4-year olds
the benefit of Pre-K. New. York City estimates that with this funding, it will be able to serve an
estimated 750 additional children cach ycar, focused on supporting thosc children who are the

ncediest- at 200% of the federal poverty level.

Indian River

Indian River 18 a rural school district that 1s located near the New York-Canadian border and
currently serves approximately 129 children in half-day Pre-K slots that are supported by New
York State’s universal Pre-K program. Indian River has a disproportionately large population of
yvoung children due to its proximity of Fort Drum, which is comprised of young tamilies who
live and work on the base. Indian River has a lack of space and is reaching its physical capacity.
in its school buildings, but with additional funding, they can partner with additional community-
based organizations 1o grow their Pre-K network and programming available to children. In year
one, Indian River would expand to create six additional full-time classrooms to serve 108
students;. in year two, would add four more classrooms to serve a total of 180 students; in year
three, would add five more classrooms to serve a total of 270 students; and in the last year of the
program, would consider the district tully implemented, serving up to 282 students in as many as

23 classrooms. .
Port Chester

Port Chester currently scrves none of its 350 Eligible Children in Pre-K, despite having a
grcat nced and community desire, Port Chester would, with this grant funding, implement this
Pre-K Program by serving approximately 125 students in years one, 250 students in year two,
and 350 students in years three and four, which represents the district’s total estimated

population of Eligible Children.
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Uniondale

Uniondale currently serves none of its 344 Eligible Children in Pre-K, despite having a

great need and community desire. Uniondale would, with this grant funding, implement this Pre-

K Program by serving approximately 144 students in years one and two, 244 students in year

three, and 344 students in year four, which represents the district’s total estimated population of

Eligible Children. .

D(4)(B) Ambitious improvement of existing State Preschool Program slots to bring

them to the level of High-Quality Preschool Program..

While more than 115,000 children in New York State attend state funded Pre-K

programs, these opportunities are not afforded all 4-year olds. In an effort to make Pre-K truly

universal, targeting high-need communities where children lack services will provide long

lasting benefits. School District Subgrantees will be required to create new Pre-K slots that meet

the definition of High-Quality throughout the duration of the grant project. The chart below.

indicates the estimated number of total state funded hall-day prekindergarten seats that will be

converted to High-Quality full-day programs by school district Subgrantees created by this grant

program:,
Year One Year Two Year Three Year Four
Percentag Percenta Percenta Percenta
Improved e of Improved ge of Improved ge of Improved ge of
School District | Preschool | Eligible Preschool | Cligible Preschool Eligible Preschool Eligible
Slots Students Slots Students Slots, Students Slots Students,
Served[2] Served Scrved Served
New York City N/A N/A N/A N/A N/A N/A N/A N/A
Indian River 0 0%.. 0 0% . 0. 0%.. (120 46%
Uniondale N/A N/A N/A N/A N/A N/A N/A . N/A
Port Chester-Rye N/A N/A N/A N/A N/A N/A N/A N/A
Yonkers 1,221 0% 1,221, T0%: 1,221 70% 1,221, T0%%:
TOTALS 1,221 6% 1,221 6% 1.221 6% 1,350 7%
Yonkers
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This grant will enable the Yonkers City School District (YCSD) to provide a
Comprehensive High-Quality Full-day Prekindergarten program in all 31 of its elementary
schools, which will give YCSD the capacity to serve approximately 1,221 of its Pre-K students
in each year of the grant. Because the YCSD is committed to positive early learning experiences
for students, it will ensure that the teaching staff is highly qualified to teach and will allow for
meaningful learning experiences for our students. A comprehensive and integrated early learning
curriculum called Splash into Pre-K will be implemented.. Initial and on-going diagnostic and
performance asscssments will be administered to cach student to ensure student achicvement, To
facilitate quality and timely professional development, the district will assess the student data
provided by these assessments 1o target needs and support best instructional practices. The
district will also provide teachers with professional development, which includes but is not
limited to, training in the Pre-K Foundation for the Common Core that includes in-class,
maodeling, demonstration lessons, and observations with follow-up consultations and professional
development. The district will also implement strategies to ensure that parents are involved and
active within the school culture. Additionally, the district will leverage its strong community.
partnerships to ensure that our highest need early learners and their families have access to a full

array of comprehensive services.

Full-day Pre-K students would benefit greatly from this enhanced academic opportunity. As
indicated in the Yonkers Public Schools Prekindergarten Participation Advantage report,
students who participated in Yonkers Public Schools (YPS) in the full-day Pre-K program
demonstrated significant increases in achieving proficiency on English Lunguage Arts (ELA)
and mathematics exams. The district compared proficiency on the mandated New York State
(NYS) Grades 3-8 ELA and math exams for students who attended YPS Pre-K with those who
did not. The longitudinal study reveals that the difference in performance is statistically
significant across ten years of data; all examined grade levels, and within most examined
subgroups: ethnic, disabled, English language learners, gender and Free and Reduced Price
Lunch populalions.ﬂ.. In a separate YCSD investigation, a partition tree analysis ol graduation
data confirmed a 12% advantage in cohort graduation rate [or students participating in YPS full

day Pre-K compared to those not participating in the District full day Pre-K program.

7 http:/www yonkerspublicschools.org/docs/candi/data-and-reporting/The Pre K Advantage. pdf
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Indian River

Indian River currently serves 129 children in the State-funded Universal Pre-K program that
supports halt-day instruction in the district. With this grant funding, Indian River will be able to
by the end of year four, convert all of their existing half-day slots into full-day slots to meet the

definition of High-Quality.
D(4) New York’s Ambitious and Achievable Plan

1. Key Goals:.
e Key Goal D(4)(1): Children in High-Need communities are enrolled in new or improved
High-Quality Pre-K programs
o Key Goul D(4)(i1): Subgrantees implement new High-Quality Pre-K programs by.
improving existing Pre-K programs or developing Pre-K programs in partnership with

community-based organizations

2. Key activities and the rationale, where implemented, and how they will be scaled up.

over time

Key Activity D(4)(i): Provide Eligible children in families from High-Need communities

access to Pre-K programs.

Rationale: While more than 115,000 children in New. York State attend state funded
Pre-K programs, these opportunities are not afforded all 4-year olds. In an effort to make Pre-K
truly universal, phasing in funding by targeting high need communities where children lack
services will ensure that students most in need receive services sooner and will provide long
lasting benefits.

Where Implemented: Five High-Needs Communities: NYC, Yonkers, Uniondale, Indian

River, Port Chester

Scaled Up: Throughout the implementation of the Preschool Development Expansion
grant, SED will work closcly with community partners to identify best practices in the
implementation and cxpansion of High-Quality Pre-K. Lessons Icarned will be shared with

districts throughout the state and inform SED policy.

Key Activity D(4)(ii): Enable all Subgrantees to implement High-Quality Pre-K
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programs. .

Rationale: Because research conclusively shows the importance of providing high-
quality carly cducation to support children’s development, SED will expect Subgrantees to
choosc a mcthod to asscss and improve program quality, such as the State’s TQRIS. This,
approach will build the best environments to support student achievement, a lifetime love of

learning, and successful transitions into Kindergarten.

Where Implemented: Five High-Nceeds Communitics: New York City, Yonkers,

Uniondale, Indian River, and Port Chester

Scaled Up: Throughout the implementation of the Preschool Development Expansion

grant, SED will work closely with community partners to identify best practices in the
implementation and expansion of High-Quality Pre-K. Lessons learned will be shared with

districts throughout the state and inform SED policy.

3. Timeline, including key milestones and responsible parties

Key Goal D(4)(i): Children in High-Need communities are enrolled in new or
improved High-Quality Pre-K programs

Resource and Referral agencies will
be able to assist in this effort.

Activities and Milestones Responsible Year | Year | Year | Year
Parties 1 2 3 4
Any existing preschool services in Subgrantees /15
each of the high-need communities. responsible to SED | to
will be identified. Local Child Care 6/15

Observations; inspections; and Subgrantees with. 1/15
discussions will occur at sites of community. 10
existing programs to see if there is a involvement; SED | 6/15

possibility for those carly childhood input
providers that have capacity to
become collaborators in erder to
expand access.

New locations for preschool services | Subgranteces 3/15
will be identified. Multiple locations to
must be easily accessible to parents; 6/15

safe and well equipped (see discussion
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in Scction E ).
Furnish/equip locations with necessary | Subgrantees with | 4/15
materials for Pre-K classes. SED input to
6/15
Recruit and hire staff. Subgrantccs 5115
to
6/15
Train staff. Subgrantee 6/15
leadership; SED o
staff 8/15
Recruit children and their families for | Subgrantees 5/15
September 2015 enrollment date. to
7715
Provide support services for families Subgrantees. 6/15
so that children can attend to.
(transportation etc. ). 8115
Enroll children/families. Subgrantees 6/15
fo
&/15.

Key Goal D(4)(ii): Subgrantees implement new High-Quality Pre-K programs by
improving existing Pre-K programs or developing Pre-K programs in partnership
with community-based organizations

Subgrantees participate in SED Pre-K | SED staff 7715
Orientations, Professional
Development, and Leadership

Seminars.

Programs receive orientation to QUALITYstar | 9/15 to
QUALITY starsNY. sNY staff. 10/15
All new Pre-K programs create Quality 915
profiles in Aspire, NYS’s early Improvement

childhood workforce registry. Specialists.

All ncw Pre-K staff create individual | Programs and | 10/15
profiles in Aspire.. Quality
Improvement
Specialists
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All new Pre-K programs create a QUALITYstar | 10/15

profile in QUALITY starsNY web- sNY staff.

based data system, where applicable..

All new Pre-K programs complete the | QUALITYstar | 11/15

QUALITY starsNY Standards Self- sNY staff.

Study, where applicable.

All ncw Pre-K programs arc assessed | QUALITYstar | 12/15 to

and rated, and then receive a rating sNY staff. 2/16

from 1 5 stars.

QUALITY starsNY Specialists work Quality 1/16 to

with program leadership to generate Improvement | 2/16

Quality Improvement Plans based on | Specialists;

the rating data. SED staff

Resources are provided to drive Quality 2/16.to

progress on the Quality Improvement | Improvement | 6/16

Plan.. Specialists;
SED statf

Quality Monitoring and Support is Quality 9/16 9/17 9/18 | 9/19

provided throughout the vear. Improvement | and and and | and
Specialists; ongoing | ongein | ongo | ongo
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4. Appropriate financial resources to support implementation and sustain

o Financial Resources: SED will use 95% of the grant funds to go directly to

Subgrantees to enable them to implement High-Quality Preschool Programs that meet

the federal definition.

e  Other Resources: Districts will maximize the use of existing funds, where applicable,

such as the Community Schools networks, other Pre-Kindergarten Programs such as

Head Start, where applicable.

o  Sustainability: New York is committed to maintaining any slots created or enhanced

by this grant after the grant period ends.

S. Supporting evidence .

e Programs established

Section D: Expanding High-Quality Prcschqgiﬁn@grémméxs&mh_ High-Need Community .
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¢ Student enrollment data

* Attendance at Orientations, Professional Development Opportunities, Leadership

Seminars
¢ Participation on WELS and ASPIRE
o Quality Improvement Plans
s Program Quality Ratings
6. Information requested in performance measures

s Data on program locations, number and size of classrooms, and licensing information

if applicable
» Enrollment numbers
s Teacher Certification Info
» ECERS & CLASS Data

s Attendance and feedback/evaluations at Orientations, Leadership Seminars, and

other Professional Development activities

» Progress Checklist — program locations, staff hired, students/families recruited,
equipment/classroom materials ordered, stafl attendance at orientations, staffl

registering on ASPIRE
» Information on screenings and developmental baselines when programs begin

7. How the State will address the needs of Eligible Children, including thosc in need of
additional supports

The needs ol Eligible Children, including those with disabilities and Dual Language
Learners are fully integrated in the Pre-K program standards that are explained in Section B of
this proposal. Per New York State law, all students must be screened for any disabilities, as well
as to determine whether they are English language learners or are gifted. Based on the results of
these screenings, supports must be provided as appropriate. Additionally, New York requires
programs to have a Response to Intervention program in place to provide intcrventions and

supports for the various learning differences of all children.

Section D: Expanding High-Quality Prcschqgi&g@grémmé:s&mh High-Need Community . 87
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D(5) The State, in coordination with each Subgrantee, intends to sustain High-Quality
Preschool Programs after the grant period, including any non-Federal support that the

State or each Subgrantee commits to contribute

The 2014-15 Enacted Statc Budget not only included a $340 million investment in
Governor Cuomo’s Statewide Universal Full-Day Prekindergarten to fund 2014-15 school year
programs, but appropriated $1.5 billion to maintain investments in High-Quality preschool
programs over 5 years. The district-funding model proposed for this program has been
consciously modeled after existing state programs so. 1t can be seamlessly added to State.
programs following the conclusion of this grant. The State is committed to maintaining any slots

created or enhanced by this grant after the grant period ends.

New York has long been a leader in funding High-Quality Preschool programs. Today,
New York State invests 750 million annually in Pre-Kindergarten programs. This funding

enables more than | 15,000 4-year olds in New York to be enrolled in publicly funded programs.

New York also has a history of maintaining preschool programs, even in difficult fiscal
times.  In the period between 2008-2010, the financial crisis resulted in the largest state deficit in
history and required funding reductions throughout the State budget. Recognizing the primary
importance of Early Education, preschool funding was explicitly excluded from budget

reductions and maintained at existing levels, ensuring continued access to preschool programs.
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E. Collaborating with Each Subgrantee and Ensuring Strong Partnerships (50 points)..

The extent to which the State has an ambitions and achievable plan to ensure that each
Subgrantce is cffectively implementing High-Quality Preschool Programs, including a
description of--

E{1).  The roles and responsibilitics of the State and Subgrantee in implementing the project plan

E(2)

E{3) .

Ei4)

E{5) .

E(6).

E(7).

E(8)

E9)

E(10)

(2 points).

How the Statc plans to implement High-Quality Preschool Programs, including the
organizational capacity and existing infrastructure of the Subgrantee to provide High-
Quality Preschool Programs, either directly or indirectly through an Early Learning
Provider or Providers, and coordinate the delivery of High-Quality Preschool Programs (6
points)..

How the State will ensure that each Subgrantee nunimizes local administrative costs (2
points).

How the State and Subgrantee will monitor the Early Learning Providers to ensure they
are delivering High-Quality Preschool Programs (4 points).

How the State and the Subgrantee will coordinate plans related to assessments, data
sharing, instructional tools, family engagement, cross-sector and comprehensive services
efforts, professional development, and workforce and leadership development (4 points). .

How the State and Subgrantee will coordinate, but not supplant, the delivery of High-
Quality Preschool Programs funded under this grant with existing services for preschool-
aged children including, if applicable, State Preschool Programs and programs and
services supported through tide I of the ESEA, part C and section 619 of part B of IDEA,
subtitle VII-B of the McKinney-Vento Act, the Head Start Act, and the Child Care and
Development Block Grant Act (6 points). .

How the Subgrantee will integrate, to the extent practicable, High-Quality Preschool
Programs for Eligible Children within economically diverse, inclusive settings, including
those that serve children from families with incomes above 200 percent of the Federal
Poverty Line (6 points).

How the Subgrantee will deliver High-Quality Preschool Programs to Eligible Children,
including Eligible Children who may be in need of additional supports, such as those who
have disabilities or developmental delays; who are English learners; who reside on "Indian
lands” as that term is defined by section 8013(7) of the ESEA; who are migrant; who are
“homeless,” as defined in subtitle VII-B of the McKinney-Vento Act; who are in the child
welfare system; who reside in rural or tribal areas; who are from military families; and
other children as identified by the State (6 points).

How the State will ensure the Subgrantee implements culturally and linguistically
responsive outreach and communication efforts to enroll children from families with
Eligible Children, including isolated or hard-to-reach familics; helps familics build
protective factors; and engages parents and families (e.g.. builds capacity to support
children's learning and development} as decision-makers in their children's education (4
points).

How the State will ensure strong partnerships between each Subgrantee and LEAs or
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other Early Learning Providers, as appropriate, including a description of how the Statc
will ensure that each Subgrantee (10 points)--

(a) Partners with LEAs or other Early Learning Providers, as appropriate, to carry out
activities that provide children and their families with successful transitions from
preschool into kindergarten; and .

(b) Coordinates and. collaborates with LEAs or other Early Learning Providers, as
appropriate, in--

(i} Providing opportunities for early educators to participate in professional
development on early learning and kindergarten standards, assessments, curricula,
and culturally and linguistically responsive strategies to help families build
protective factors, build parents’ capacity to support their children’s lcarning and
development, and engage parents as decision-makers in their children’s education; .

(i1} Providing family engagement, support, nutrition, and other Comprehensive
Services and coordinating with other communily partners to ensure fannlies”
access to needed. supports;.

(ii1)} Supporting full inclusion of Eligible Children with disabilities and developmental
delays to ensure access to and full participation in the High-Quality Preschool
Program;

(iv) Supporting the inclusion of children who may be in need of additional supports,
such as children who are English learners; who reside on "Indian lands”™ as that
term is defined by section 8013(7) of the ESEA; who are migrant; who are
"homeless," as defined in subtitle VII-B of the McKinney-Vento Act; who are in
the child welfare system; who reside in rural areas; who are from military
families; and other children as identified by the State;

{v) Ensuring that High-Quality Preschool Programs have age-appropriate facilities to
meet the needs of Eligible Children;

(vi) Developing and implementing a systematic procedure for sharing data and other
records consistent with Federal and State law; and

(vi) Utilizing community-based learning resources, such as libraries, arts and arts,
education programs, and family literacy programs.

Evidence for selection criterion (E):

* Any supporting evidence the State believes will be helpful to peer reviewers.

E. COLLABORATING WITH EACH SUBGRANTEE AND ENSURING STRONG
PARTNERSHIPS

The structure of New York’s Pre-K programs requires a dynamic and responsive
relationship between SED and the communities responsible for implementing the high-quality.
programs. The closc relationship. is grounded in the requirement for a mixed delivery system for
Pre-K that taps into. community-based centers and Head Start programs. Both SED and the

ECAC have created a wealth of professional development materials and technical assistance
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supports to nurture the relationships between the state and local partners. The Preschool
Development Grant allows New York to leverage its investment in Pre-K to build
the capacity of SED to support local programs while building the capacity of local communities. |
Grant funds will also be used to develop local leadership to provide technical assistance to other
communities as New York scales up its most effective practices in ensuring strong partnerships

at both the state and local levels.”

E(1} The roles and responsibilities of the State and Subgrantee in implementing the project

plan.

The State has extensive substantive and technical experience in delineating the roles and
responsibilities of the State and its Subgrantees to implement its Pre-K programs. To carry out
the work, all parties will enter into Memoranda of Understanding (“MOUSs™} that specify the
expectations of both the state and the local districts. The State will define High-Quality program
requirements in a clear and concise manner to each of the school district Subgrantees as well as
to communicate accurately and effectively their roles.  The school district Subgrantees will
implement the Pre-K classrooms, with all of the components laid out in the Scope of Work, as
well as to be an active partner with the State in providing High-Quality Pre-K to children. For
the school district Subgrantees, that may mean that they need to hire qualified stat{, construct
classrooms, obtain proper permits from regulatory agencies if applicable, purchase equipment
and materials, recruit families from their communities, and reach out to potential community-
based partners to offer Pre-K programs throughout their school districts. Meanwhile, the State
will implement a monitoring protocol and work with its quality partners to ensure that technical

assistance is available and provided when appropriate and needed.

The State will also need to ensure 1 methodology to maintain low administrative costs for
each school district Subgrantee by utilizing resources that are available through SED, such as the

BOCES nctwork, and access to statewide professional development.

™ See Appendices No. 11-16, “Preliminary Memorandum of Understanding between New York State Education

Department and School District Subgrantee;™ “Letter of Intent (New York City Department of Education);” “Letter
of Intent (Uniondale Union Free School District);™ “Letter of Intent (Indian River Central School District);” “Letter
of Intent (Port Chester-Rye Union Free School District);” and “Letter of Intent (Yonkers City School District)

Section E: Collaborating with Each Subgrani@gvard # 54195150021 91
Page e137



New York State’s Preschool Development Grant-Expansion Application,

E(2)  How the State plans to implement High-Quality Preschool Programs, including the
organizational capacity and existing infrastructure of the Subgrantee to provide High-
Quality Preschool Programs, either directly or indirectly through an Early Learning

Provider or Providers, and coordinate the delivery of High-Quality Preschool Programs

Thanks to New York’s history of Pre-K programming (see Section B), SED will draw on
the infrastructure it has developed to manage the State’s Pre-K grant programs that currently.
reach approximately 115,000 students as it implements. the Preschool Development Grant’s
High-Quality Preschool Programs. Similarly, the three of the five school district Subgrantees
also have experience, an existing infrastructure, and capacity to operate the various Pre-K
programs already in place in their communities. SED will work closely to provide the necessary
technical assistance and supports with the two Subgrantees that are receiving Pre-K funds for the
first time. For all of the Pre-K programs in New York, each school district is required to
collaborate with community-based organizations {or no less than ten percent of the
prekindergarten award. This leads to partnerships between school districts and community-based
organizations to create Pre-K classrooms in both public school buildings and in places that are
more connected to other community services and often closer to families’ homes.

SED’s structure 1s designed to be responsive to the unique needs of its diverse partners
and supports locally-driven decision-making about the most effective and efticient way that
school districts can offer the most comprehensive Pre-K programs. As SED plans the initial
implementation of the Preschool Expansion Grant, it has collected comprehensive information
about each High-Need community pariner. We report demographic characteristics about the
population of eligible children in each community and an overview of the community’s capacily
for providing High-Quality Preschool in partnership with community partners. This information
will shape the technical assistance to be offered through QUALITY starsNY and other leadership
and professional development resources offered by the State, as outlined in Section C.”” The five
sites sclected as Subgrantees collectively represent the diverse communitics of New York —
urban, suburban and rural. Partnership supports will be tailored to the unique needs of each type

of community and evaluated accordingly.

® See Appendix No. 7, “QUALITYstarsNY Standards for Public-School Operated UPK Programs.”™
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New York City: New York is home to approximately 100,000 four-year old children. Its
UPK, Priority Pre-K and Full-Day Pre-K programs serve 69,000 children. New York City
partners with over 800 community-based organizations, private schools, charter schools, libraries
and museums to bring Pre-K programs in all five boroughs and nearly every neighborhood.
Because New York City is home to home to such vastly diverse community-based partners to
work for, it can and does tatlor many of its Pre-Kindergarten programs to the needs and wants of
the community children and familics. For example, New York City is able to offer Pre-
Kindergarten Programs that focus specifically on music, arts, and other creatively driven
classrooms 1o offer four-vear olds truly unique experiences. Of the 70,000 children, over 63,000
are in {ull-day slots, while the remaining 5,000 are in half-day programs. The extensive
infrastructure in New York City will have the ability to immediately absorb the expansion of
High-Quality prekindergarten programming and provide prekindergarten to approximately 750

additional children.

Yonkers: Yonkers is home to approximately 2,000 four-year old children. Its UPK
program serves 1,221 children in half-day slots and 54 in full-day slots, leaving approximately
750 children without any Pre-K programming and 1,221 in programs that do not meet the
definition of a High-Quality Preschool Program articulated in this grant. Thirty-one schools
currently provide halt-day Pre-K. The district has the goal and capacity to provide High-Quality
full-day Pre-K to 2,000 prekindergarten students by 2015. Yonkers’ Parent Advisory.
Committee, which meets monthly to plan and review parent participation events and address
issues within the school district, will work closely with Pre-K parents (o help them transition to

kindergarten.

Uniondale: Uniondale is home to 488 four-year old children. It does not currently have
any SED-funded Pre-K programs, however, the school district and its school board have
prioritized establishing a Pre-K program. Uniondale is located in Nassau County, less than thirty
miles [rom New York City. Almost 98 percent of Uniondale Union Free School District (UFSD)
students are Black or Hispanic. Over 50 percent of Uniondale students are eligible to receive
Free or Reduced Price Lunch, which is more than four times the Nassau County rate. Further,
morc than onc in five Uniondale clementary students (K-five) arc English Language Learncers
(22.1 percent). As a result, the Uniondale UFSD has been designated a high need urban-

suburban district. Uniondale has seen a rise in the numbers of their students who are homeless,
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growing from 11 students in 2004 to 198 students in 2010. The Uniondale UFSD was considered
a District in Need of Improvement in 2011-12, according to the New York State Education

Department. Further, Uniondale special education students failed to achieve (Adequate Yearly

Progress) AYP on any of the New York State Standards in 2010-11.

. The Uniondale UFSD does not operate a district Pre-K program. Therefore, many
Uniondale kindergarten students have no prior educational experiences before entering
kindergarten. In fact, many students enter school without knowing the letters of the alphabet,
numbers, colors, shapes and how to write their own names. This puts considerable stress on the.
school district in making up for lost time to ensure that all students meet their full potential.
Because the district does not currently offer Universal Pre-K, their high-needs students are
placed at a disadvantage, even among those who attend other high-needs schools in New York.
The District Director of English/Language Arts reported that only one-quarter of Uniondale

kindergarten students attend a formal preschool before enrolling in kindergarten.

Port Chester: The Village of Port Chester is a working class community in Westchester
County surrounded by more aftfluent communities. Its demographics and population density
resemble urban cities. In 2012, Port Chester had 30,867 people living in 2.2 square miles. An
aging infrastructure; extreme rates of poverty; high unemployment; low parent education and
high numbers ol undocumented residents create multiple challenges for students to succeed. The
District has been designated as high-need based on SED’s most recent calculation of the Need
Resource Category . indicating that its ratio of student needs to local fiscal capacity places it
among the most challenged in the state.

A large percentage of the families and students who have arrived in Port Chester within
the last four years are from Spanish—speaking countries in the Caribbean and Central and South
America. This consistently increasing influx of families has created a challenge for the school
district to appropriately meet the needs of Dual Language Learners and their families. Newly
arrived students who are living in povertly continue to increase.

~Indian River: Indian River is home to approximately 400 four-year old children. Its
halt-day UPK program served [29 children in the 2013-14 school year. The Indian River
Central School District (IRCSD) is located in northern Jefferson County, NY, a rural community.
where the main industrics/cmployment bascs are agricultural or related to the Fort Drum Army

Base. The district covers 284 square miles and has approximately 4,000 students. The need for
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support to military families is profoundly felt in the district as Fort Drum’s 10™ Mountain
Division mission includes command of active component units assigned to the installation,
logistical support of tenant units, support to active and reserve units, from services and planning
and support for the mobilization and training of almost 80,000 troops annually.  Fort Drum
soldiers are deployed in Iraq, Afghanistan and other peacekeeping sites around the globe.
Thousands of soldiers are coming and going consistently at Fort Drum at any given time. With
the many soldicrs, also come the young children in their familics. The waiting list for Pre-K
grows as ncw familics movc into the arca. As the extremcly isolated region of New York State
lacks high-quality child care and education programs, more than halfl of the children attend
kindergarten without preschool experiences..

Each of the Subgrantees will be required to institute quality program standards. The
delivery of high-quality services in both public school and community-based settings will be
achieved by using New York’s Ticred Quality Rating and Improvement System (TQRIS) or an
equivalent method to provide an ongoing and consistent measure of program quality as well as
technical assistance, professional development and funding to continuously improve programs.
SED is capitalizing on this resource in which it has already invested substantially to improve
program quality throughout the State. Specifically, program standards were integrated into the
competitive Pre-K grants that NYS administered in 2013 (Priority Pre-K) and 2014 (Full-Day
Pre-K), and QUALITY starsNY has been implemented around NYS’s lowest performing schools,
since 2011..

E(3) How the State will ensure that each Subgrantee minimizes local administrative costs
The State will ensure that each Subgrantee minimizes local administrative costs by
offering a reimbursement rate of $ per. child in a new, full-day program slot and funding at
a reduced level to convert current half-day programs funded by other State Pre-K programs. This
rate was derived based on the costs associated with meeting the high-quality standards outlined
in the 2014 Full-Day Pre-K program standards, including the cost of meeting rigorous staff
qualifications requirements and teacher-child ratios. This allocation is a competitive rate that will
enable districts to run the programs without a great deal of additional funding at the local level.
Through this grant opportunity, the State will allocate start-up funds in the first ycar o‘r% of

their total four-ycar award.
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The State’s strategy to enhance school-community partnerships as described in Section C
will also inform local leaders about the quality supports needed by programs and strategies and
partnerships that they can leverage to reduce administrative costs. The structure of SED’s Pre-K
programs. that encourage mixed delivery also yields considerable cost savings to school districts. .
By having the majority of Pre-K children housed in Community-Based Organizations, it
eliminates the need for transportation and wrap-around services to provide comprehensive
scrvices called for in this grant. Furthcrmore, in 2013-14, about cight percent of UPK programs
were housed in Head Start programs. Their comprehensive scrvices can help minimize
administrative costs as well. Local funds will not be needed for professional development or
resources [or parents because they will be supported through QUALITYstarsNY and the
deployment of technical assistance from a range of ECAC partners such as child care resource
and referral agencies, Docs for Tots (an organization that mobilizes pediatricians. in support of
early learning initiatives as well as SED partners such as Boards of Cooperative Educational

Services (BOCESY and higher education.,

E(4) How the State and Subgrantee will monitor the Early Learning Providers to cnsure

they are delivering High-Quality Preschool Programs (4 points). .

New York has an existing monitoring structure in place to ensure that its Pre-K programs
deliver High-Quality early education. The monitoring procedures build on the SED’s approach
that was strengthened through the 2014 Full-day Pre-K expansion grant explained in Section B.
This program used a competitive procurement process. to award 53 school districts and 27
individual entities with new, Pre-K programs to be operated for the 2014-15 school year. The
State currently has a Memorandum of Understanding (*“MOU”) with CUNY’s Early Childhood
Professional Development Institute (PDI) to conduct quality assurance site visits to each 2014
Full-Day Pre-K program. Pursuant to the statutory language, the Department must develop a
Quality Assurance Protocol and then visit each 2014 Full-Day Pre-K provider once during the
school year. This Quality Assurance Protocol was developed by SED, in consultation with

members of the ECAC, and serves as a starting point in developing a statewide quality

* BOCES is 4 public organization that provides shared cducational programs and scrvices to school districts.
BOCES owes its origin to a state legislative enactment authorizing the formation of intermediate school districts.
Passcd in 1948, the act was aimed at enabling small rural school districts to combine their resources to provide
services that otherwise would have been uneconomical, inefficient, or unavailable. .
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monitoring tool to be used in each of the State’s Pre-K programs. SED’s ambitious and
achievable plan uses the Quality Assurance Protocol every year and the full QUALITY StarsNY.
rating and improvement process, for programs every three years. Quality Improvement
Specialists (QIPs) hired through QUALITY starsNY. will complete site visit(s) to each school
district Subgrantee and then also provide extensive technical assistance to enhance quality and
ensure that the program is being implemented consistent with the Scope of Work as part of the
MOU. The Statc will usc part of the five percent administrative budget from this grant to hone
the current process of monitoring quality practices and cnsuring that High-Quality is a
cornerstone of each prekindergarten classroom. This plan is [ully articulated in Section C(2) of

this proposal.

E(5) How the State and the Subgrantee will coordinate plans related to assessments, data
sharing, instructional tools, family engagement, cross-sector and comprehensive services

efforts, professional development, and workforce and leadership development

SED has promulgated regulations outlining quality, programmatic, and logistical standards

for each of its Pre-K programs {o ensure consistency across programs.

Assessment: All State funded Pre-K programs have the same assessment requirements..
Programs are required to implement a developmental screening assessment at Pre-K enrollment
and 1denufy children who may need more thorough assessments. SED recently developed a
guidance document Lo ensure programs use appropriate assessment procedures.ﬂ'The guidance
specifies the use of screening tools, assessment to establish a developmental baseline, and the use
of ongoing formative assessments to inform instruction. The guidance emphasizes the important
of using valid, reliable, and culturally appropriate measures. The guidance also promotes the use
of formative and summative assessments within Pre-K programs pursuant to the UPK

regulations.

Data Sharing: SED uses the Student Information Repository System (SIRS) to collect
and maintain information related to students enrolled in NYS schools. The purpose of this data
collection is to determine the actual number of children served and type of placements created

(half-day or full-day). Additional information is received by the program office in terms of

o http:/fwww.pl2.nysed.goviupk/documents/MemoreS Aand APrequirement. pdf
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curriculum, assessments used, teacher qualifications, professional development, family
engagement and involvement activities, and any monitoring reports. In addition to the above,
data-driven decision making is central to the work of QUALITY starsNY. and accessible to.
programs, SED, and other State partners in programs for early learning and development. The
collection of data to support continuous quality improvement by QUALITY starsINY is facilitated
by two integrated data systems: the Web-based Early Learning System (WELS) and the Aspire
Workforce Registry. WELS is a comprehensive TQRIS system that aggregates all data on the
different program standards (Lcarning Environment; Family Engagement; Qualifications and
Experience; and Management and Leadership) to generate program ratings and profiles. Aspire

18 a database for New York’s Early Childhood Professionals.

Instructional Tool: The instructional tool used in all Pre-K programs is New York’s
PreK Foundation for the Common Core, which is comprised of five distinct, but highly
interrelated, learning domains specitically designed 1o describe the broad developmental stages
ol 4-year-old children. The domains coincide with the National School Readiness Goals and are
supported by the Core Body of Knowledge and Early Learning Guidelines, which provide

practical applications to the standards.

Family Engagement: Family Engagement is a prominent part of the New York State
Regents Early Childhood Policy.ﬂ2 Family engagement is required for all Pre-K programs and is
integral to the standards in QUALITYstarsNY. The state’s Pre-K to Kindergarten Transition
Tool also includes measures of family engagement. Title I requires a one percent set-aside for
Parent Engagement in Focus Districts with Focus or Priority Schools. Those districts that are in
good standing do not have to do a Parent Engagement set aside. Districts that receive $500,000
or more in Title I funding do have to set aside 1% of these funds for Parent Involvement. Parent
Involvement funds are to be used for the express purpose of educating parents about how to help
their child succeed academically. Parent Engagement 1s broader, and funding for these activities

is intended to engage parents in the whole school process.

Cross-Sector and Comprehensive Services: The required collaboration between schools

and existing early childhood providers enables Pre-K to be integrated with other services such as

5 hitp:/fwww . pl2.nysed.gov/upk/policypaperjanuary2006 . htm
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before and after school, health services, mental health services, family services, and support for
children with disabilities. For example, United Way, Head Start, Harlem Children’s Zone, 21"
Century Community Learning Centers, among others, all focus on providing comprehensive,
services for young children and families from birth to 3rd grade. It 18 important to note that

types of Comprehensive Services available to children and families will vary among districts.

Professional Development: Each Pre-K program funded through the State’s competitive
grants programs--the 2013 Priority Pre-K and the 2014 Full-Day Pre-K Programs -requires a
needs assessment for professional development. A professional development survey was
distributed in fall of 2014 to all state-funded Pre-K programs and voluntarily-registered
kindergarten and nursery schools to discern major areas of need and interest. Based on
responses, SED is developing an action plan for statewide, regional, and local protfessional
development, including the development of web-based resources. Professional development is

also available through Network Team Institutes offered by NYSED throughout the year.

Workforce and Leadership Development: New York Statc’s competency-based Core
Body of K now!ea‘ge‘“. -1s comprised of seven Core Competency Areas, two of which are
Professionalism and Leadership and Administration and Management. The competencies are
integral to the state’s knowledge and competency framework and have been a part of New
York’s workforce system, New York Works for Children, since 2012.% Every licensed program
and state-funded pre-kindergarten teacher has been given a copy as have administrators and
faculty teaching in New York’s Birth to Second Grade Teacher Certification programs. Further,
a hallmark of the state’s TQRIS, QUALITYstarsNY, is the tact that two of four main
components of the system focus on the workforce and leadership. The standards for Staff
Qualifications and Experience and Management and Leadership set high expectations, and
resources committed to QUALITYstarsNY focus on strategies designed to move the workforce
and leadership to levels that research demonstrates make a difference in the quality of early
childhood programs, especially those that serve eligible children, including Dual Language

Learners and those with Special Needs.

* See Appendix No. 3, “New. York State Core Body of Knowledge;” and to view in its entirety:
http:/fwww.carlychildhood.org/pdts/corcbody. pdf
M See http://nyworkstorchildren.org/aspire.aspx
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E(6) . How the State and Subgrantee will coordinate, but not supplant, the delivery of
High-Quality Preschool Programs funded under this grant with existing services for
preschool-aged children including, if applicable, State Preschool Programs and programs
and services supported through title I of the ESEA, part C and section 619 of part B of
IDEA, subtitle VII-B of the McKinncy-Vento Act, the Head Start Act, and the Child Care
and Dcvelopment Block Grant Act

SED will monitor Subgrantees to assure that they are not reducing their local
contributions to High-Quality preschool services after receiving a Preschool Development Grant.
Three sites currently have existing UPK programs and SED will work with each school district
Subgrantee to expand its program to meet the definition of High-Quality Preschool. UPK is
administered by SED as an annual allocation to the participating 444 districts throughout the
State. The UPK allocates funds on a per-child amount for a half-day Pre-K program.85 For the
school district Subgrantees selected for this grant, three ol them are enrolled in the UPK
Program. This will allow the school districts (o easily enhance the quality and delivery ol Pre-K
throughout the district by expanding the number of children served and turning half-day.
programs. into full-day programs. This will be accomplished through increased outreach to a

greater number of children.

Supplantation i1s not an 1ssue for Port Chester or Uniondale as neither have Pre-K
programs currently. Indian River currently has 129 participants in half-day UPK but has a need

for more than another 250 more four-year olds. .

Pursuant to the requirements set forth by both the 2013 Priority Pre-K and the 2014 Full-
Day Pre-K Programs, Subgrantees will be closely monitored to comply with quality program
standards. Annual on-site visits to assess compliance with program quality standards will be,
conducted. Subgrantees that currently operate Pre-K programs - New York City. Indian River
and Yonkers - will be closcly monitored for supplantation via on-site monitoring, annual reports,

and other desk aundits. .

E(7) How the Subgrantee will integrate, to the cxtent practicable, High-Quality Preschool

Programs for Eligible Children within cconomically diverse, inclusive settings, including

" N.Y.Edue. L. § 3602-¢.
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those that serve children from families with incomes above 20 percent of the Federal

Poverty Line (6 points).

The Subgrantces have been sclected based largely on the percentage of High-Needs
children in their districts. . However, all districts include familics with a range of incomes. A key
tenet of the Pre-K Leadership Orientation and technical support described in Section C and
offered by SED on an ongoing basis is the need to create systemic change that benetfits all
children. . New. York State UPK policy is predicated on the notion that improving the quality of
preschool services for ALL children will lead to the systemic change we seek. The focus on

serving all children will be a required component of the MOU between SED and the Subgrantee.

E(8) How the Subgrantee will deliver High-Quality Preschool Programs to Eligible
Children, including Eligible Children who may be in need of additional supports, such as
those who have disabilitics or developmental delays; who are English learners; who reside
on "Indian lands"” as that term is defined by section 8013(7) of the ESEA; who are
migrant; who are “homeless,” as defined in subtitle VII-B of the McKinney-Vento Act; who
are in the child welfare system; who reside in rural or tribal areas; who are from military

families; and other children as identified by the State.

Children enter Pre-K programs with various strengths and needs. Pre-K program
standards and QUALITY starsNY standards reflect these principles. They are embedded in
monitoring protocols and associated continuous quality improvement supports that programs
receive when they are rated. Subgrantees must submit a plan that assures delivery of High-
Quality Preschool Programs and services to eligible children who may be in need of additional
supports, such as those who have disabilities or developmental delays. A child 1s deemed
eligible for special education services based on results and recommendations of a

multidisciplinary evaluation.®

The plan must demonstrate how the Subgrantee will manage the varied options by which a
preschool child with a disability may receive services within a Pre-K classroom. These options
fall along a continuum of scrvices based on the child’s Individual Education Plan (1IEP) and
consistent with the least restrictive environment. The plan must include provision for the

following possiblc options:

% 8 N.Y.C.R.R. 200.16 (a).
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Related services only (Speech Therapy, Occupational Therapy, Physical Therapy, other
services as appropriate);

Special Education Itinerant Scrvices;

Related services in combination with Special Education Itinerant Services;

Special Class in an Integrated Setting (SCIS), half-day® or full-day;** and

The planned enrollment of students without disabilities in such programs must either be

cqual to or exceed the number of students with disabilitics.

[f the Subgrantee proposes to establish a collaboration with an approved community-based

organization or establish its own SCIS classroom, the Subgrantee will provide a detailed

description of the collaborative agreement that will address the appropriate provision and

delivery of required services, per the child’s Individual Education Plan. The agreement must

include the following components:.

Staff access to the child’s IEP, ensuring confidentiality; A comprehensive list of related
and special education services it is able to provide as well 4 list of highest qualified
providers;.

A clear description of the role (s) of each provider and include special education and
general education areas;

A plan for staff communication, including a schedule for meetings;

A plan for parent/caregiver education and communication;

A schedule for inclusion of instructional activities from arrival to dismissal;

The schedule must reflect provision of related services occurring within the instructional
day; and

A clear description of the activities and instruction which are aligned with New York
State’s Pre-Kindergarten Foundation for the Common Core Standards Migrant Education

Program (MEP).

SED will be aided in assuring coverage for children with special needs through the

expansion of school-community partnerships that will use the Early Development Instrument

¥ 8 N.Y.C.R.R..200.1¢(w)
% 8 N.Y.C.R.R. 200.1(p)
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described in Section C(1). This group is responsible for identifying the full range of needs in a

given community and enlisting community partners to address them.

SED will also ensurc that the education of migratory children will comply with
appropriatc federal statutes, which requires that a Pre-Kindergarten program "in planning and
carrying out such [migrant education] programs and projects, there has been, and will be,
adequate provision for addressing the unmet education needs of preschool migratory. children."®

Sec. 1304(c)(6) also states that "to the extent feasible, such programs and projects will provide.

for:

{a) “advocacy and outreach activities for nugratory children and their families,
including informing such children and families of, or helping such children and
families gain access to, other education, health, nutrition, and social services;,

{b) family literacy programs, including such programs that use models developed

L 90
under Even Start and other home visiting programs.””™

It is important to note that unlike other programs, the MEP program is designed to
supplement core programs and services only and that the service delivery model is through

vendors {and not schools or districts) based at BOCES and SUNY .

States may use McKinney-Vento funding, in part, to provide activities for and services to
preschool-aged homeless children Lo enable them to enroll in, attend, and succeed in preschool
pmgramsy] Presently, NYSED Title I Office, McKinney - Vento program Grantees number 53,
LEAs (may include consortiums) with a total 147 LEAS benefitting. Some of these programs

provide preschool tuition and supports for parents at shelters. .

E(9) How the State will ensure the Subgrantee implements culturally and linguistically
responsive outreach and communication efforts to enroll children from familics with
Eligible Children, including isolated or hard-to-recach familics; helps families build
protective factors; and engages parents and families (e.g., builds capacity to support
children's learning and development) as decision-makers in their children's education (4

points}.

* Section 1304(c)(4) of ESEA Title |, Part C
" Section 1304(c)(h) of ESEA
42 C.S.C.11432(d)(2). 201 1.
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SED’s outreach strategies are informed by the federal Even Start Family Literacy
Program, which it implemented from 1992 to 2008. The populations participating in this
program were designated as “the hardest to reach.” SED continues to require 1ts Pre-K programs

to take the following key outreach and communications efforts today:

1) Outreach will occur through community partners who provide services to the target
populations;

2) Materials for recruitment will be in the primary language of the families;

3) The reading level of materials used for recruitment will not exceed that of the target
parent's reading level. Multiple versions of fliers and materials will be produced, so that
all parents can be reached. The use of symbols and pictures may assist with low reading
levels and limited English;

4) Materials will be produced so that there is ample "white space” between writien passages,
assuring those with learning differences have an easier time reading them; and

5) Recruitment activities will be held at the locations where target [amilies [requent such as
housing units, Laundromats, places of worship, neighborhood grocery stores and

restaurants, health clinics, etc.

The Commitiee on Bilingual Education in PreKindergarten Programs is co-chaired by
SED Assistant Commissioners {rom both the Office of Bilingual Education and Foreign
Language Studies and the Office of Student Support Services that oversees the Office of Early
Learning and 1s comprised of experts from across the State in education and advocacy.
Committee members share the importance of promoting English Language Learners’ receptive
and productive oral and literacy development and the nature and advantages of bilingualism and
multilingualism. The Committee is developing a set of protocols and procedures to both meet
the needs of Dual Language Learners as well as to incorporate academically and linguistically
relevant instruction into the Pre-K curriculum and program. These protocols are being
developed to be flexible enough to adapt to each communities’ needs. Coupled with targeted
professional development toward Pre-K teachers and administrators, these protocols will set the
policy for family engagement and outreach in Pre-K programs in New York by directing
cducators to cffectively engage familics and accurately asscss the needs of children and familics

related to bilingual and multilingual education. It is imperative that bi-and multilingual children
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be given the proper supports in Pre-K to ensure their readiness for Kindergarten and elementary

school through this set of family engagement and ouireach policies.

Finally, as part of our ambitious and achicvable plan, SED intends to introduce Pre-K
Leaders to the Strengthening Familics Framework “through its oricntation and ongoing technical

support strategies. This evidence-based and well-respected tool .

E(10) How the State will ensurc strong partnerships between each Subgrantee and LEAs
or other Early Learning Providers, as appropriate, including a description of how

the State will ensure that each Subgrantee .

E(10)(A) Partners with LEAs or other Early Learning Providers, as appropriate, to carry out
activities that provide children and their families with successful transitions from preschool

into kindergarten; and .

Building relationships, partnering and collaboration are extremely important to facilitate
the transition of Pre-K students to kindergarten. This is a time of great change for children,
parents, families and schools in which new relationships, new expectations, and new
competencies are being developed. SED expects local school districts to have a comprehensive
plan for supporting its newest incoming students and their families as they transition into a K-12
systen1. Indeed, New York’s Pre-K guidelines are written 1o promote continuity, collaboration,
and alignment [or children moving from Pre-K into elementary school. For example, the UPK
RFP’s Statement of Assurances asks districts to “provide professional development, integrated
with K-Grade 3, for staff and teachers in all public and non-public UPK classrooms.™ This
policy guidance, along with other specific strategies, affirms New York’s vision for a birth to
third grade system.

To facilitate children’s transitions, SED developed a comprehensive Pre-K to
Kindergarten Transition Tool that provides guidance to communities in assuring a smooth
transition for children and their families that 1s described in detail in Section F. In addition, Pre-
K to K Transition Forums and presentations on quality standards have been conducted

throughout the State. SED will work with its partners to implement Forums for each Subgrantee

% See Center of the Study of Social Policy
" hip:twww.pl 2nysed.gov/lunding/2014- 1 5-statewide -universal-lull-dav-prekindergarten/mysupk -grant-
application-2014-15.pdf (p. 5)
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site aimed at assessing its plan for supporting Pre-K students transitioning to Kindergarten. This
Tool will help to determine the adequacy of each school district’s Pre-K to kindergarten
transition plan and signals areas for improvement for districts to work on to ensure a positive
start for young children in the school community. A more detailed discussion of SED’s

transitions support is in Section F.

E(10)B) Coordinates and collaborates with LEAs or other Early Learning Providers, as

appropriate, in—

(i) Providing opportunities for early educators to participate in professional
development on early learning and kindergarten standards, assessments, curricula,
and culturally and linguistically responsive strategies to help families build
protective factors, build parents’ capacity to support their children’s lcarning and

development, and engage parents as decision-makers in their children’s education;

- The topics covered in prolessional development for the full range of early childhood
professionals will also be adapted [or use by parents in publications and presentation as
appropriate. SED will work with Subgrantees to develop workshops for parents about child
development, developmentally appropriate activities, and assessing children’s progress.
Appropriate expectations related to age and grade will also be covered through this training.
There will be training for the early childhood staff around the same topics as well as the
academic learning standards for Pre-K and kindergarten. The outreach to parents will be a key
priority for the local school-community partnerships. Parents will participate in these
partnerships and can help design the content and format of resources and workshops.
Furthermore, the EDI process uses Community Cafés, which are parent-hosted gatherings where
people participate in 4 series of guided conversations. These conversations work to build
community wisdom and parent voice to impact policy, practice, and action to improve the lives

of children and their familics.,

(ii)  Providing family cngagement, support, nutrition, and other Comprchensive
Services and coordinating with other community partners to ensure families’ access

to needed supports;
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... New York’s commitment to the “whole child” and the comprehensive services they need
are deeply embedded into Title I Services, Child Nutrition Services, Student Support Services,
21" Century Community, Learning Centers, Community Schools,” and all quality standards,

including QSNY. .

The school-community partnership created through the EDI will focus on the need for
comprehensive supports for young children and their family in the pilot school districts. The goal
for each coalition member 15 to identify a role they can play in improving school readiness and
success. For instance, libraries offer parenting programs, Cornell Cooperative Extension offers
nutrition counseling and classes on family meal planning and budgeting, pediatricians offer free
books through Reach and Out Read, and health and mental health agencies are resources for
nutrition, family planning, drug and alcohol counseling, and support for immunizations and
disease control. New York has considerable experience helping build these community
coalitions and assuring family support principles are applied in 21™ Century Community
Learning Centers, Promise Neighborhoods, Campaigns for Grade Level Reading, SUNY’s
Cradle to Career initiatives, EDI, among others. Based on these efforts, SED will create an MOU
for each district that outlines how the district will make use of community expertise for parent

engagement and support.

(iii) Supporting full inclusion of Eligible Children with disabilities and
developmental delays to ensure access to and full participation in the High-Quality

Preschool Program;

All Pre-K competitive grants require inclusion of Eligible Children with disabilities and
developmental delays. The programs standards of QSNY require inclusion and specify
processes for classroom integration... The inclusion model has been part of UPK since 1998 when

Special Education Preschool providers became dedicated Schools where the planned enrollment

s Community Schools are public schools that emphasize family engagement and arc characterized by strong
partnerships and additional supports for students and families designed to counter environmental factors that impede
student achievement. The New New. York Education Retorm Commission recommended. that this model be
expanded. and Governor Cuomo included funding for new Community Schools in the 2013-14 budget.
Fundamentally, Community. Schools coordinate and maximize public, non-profit and private resources to deliver
critical services to students and their families. thereby increasing student achievement and generating other positive
outcomes.  Although there are many Community Schools using other than SED . funds, the State dircetly funds 62
Community Schools in NYS.
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of students without disabilities in these programs must either be equal to or exceed the number of
students with disabilities. They have been long time partners in State-funded Pre-K programs.

These include:

e Related services only, e.g. occupational therapy, physical therapy and other
SCrvices as appropriatc;

e Spccial Education Ttincrant Scrvices;

e Related services in combination with Special Education Itinerant Services; and

e Special Class in an Integrated Setting (SCIS), half-day” or full-day.”®.

(iv)  Supporting the inclusion of children who may be in need of additional

supports, such as children who are English learners; who reside on "Indian lands"

as that term is defined by section 8013(7) of the ESEA; who are migrant; who are

"homeless," as defined in subtitle VII-B of the McKinney-Vento Act; who are in the

child welfare system; who reside in rural areas; who are from military families; and

other children as identified by the State;

The State works closely with homeless and migrant populations to make sure the needs of
these families are met. Part of the work for both homeless and migrant populations includes
making parents and guardians aware of opportunities for Pre-K, and assisting schools and social
workers with getting students enrolled swittly and provided with the supports necessary for
success including, but not limited to, transportation, clothing, and tutoring.

Given that states may use McKinney-Vento funding, in part, to provide activities for and
services 1o preschool-aged homeless children to enable them to enroll in, attend, and succeed 1n
preschool programs,97 SED’s Title I Office, McKinney--Vento program provided funding for
147 districts. Some of these programs also provide preschool tuition and supports. for parents at
shelters.

As per Sce. 1304(c)(4) of ESEA Title 1, Part C on the Education of Migratory Children
that "in planning and carrying out such [migrant education] programs and projects, there has

been, and will be, adequate provision for addressing the unmet education needs of preschool

P2 N.Y.C.RR. 200.1(u),
8 N.Y.C.R.R.200.1(p)
742 US.C.11432(d)2), 2011
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migratory children”. Additionally, program must "to the extent feasible, such programs and
projects will provide for:
(a) advocacy and outreach activities for migratory children and their families, including
informing such children and families of, or helping such children and families gain access,
to, other education, health, nutrition, and social services; and
(b) family literacy programs, including such programs that use models developed under
Even Start and other home visiting programs.”™®
It is important to notc that unlike other programs, the MEP program is designed to supplement
core programs and services only and that the service delivery model 1s through vendors (and not
schools or districts) based at BOCES and SUNY. .
(v) Ensuring that High-Quality Preschool Programs have age-appropriate

facilities to mect the nceds of Eligible Children;

We know that well-designed early childhood [acilities enhance program quality and child
development. Classrooms need to be subdivided into well-defined activity areas that support
active learning. Research has also indicated that the quality of facilities and their locations
encourage enrollment and parent involvement. To promote parent engagement, programs need
to be located where parents will use the services—near homes, workplaces, and routes frequently
traveled. These facilities must be safe, physically attractive and well maintained. There should
be ample space for parents to interact with staff and for parents to linger and observe their
children for a short time. Facility quality also contributes to staft retention, as a high quality
work environment promotes job satisfaction. For that reason, the 2014 Full-Day Pre-K program

included a set of high-quality program standards related to facilities.

SED will ensure that all facilities used for this program will be safe and designed to offer
optimal space for both indoor and cutdoor early childhood activities. Subgrantees will be held
accountable [or the use of high-quality facilities in their MOU’s. Through a collaboration
between SED and OCFES, SED will be notified should any facility used for this program be in

violation of these facility standards.

% A2 U S.C. 1304c)6)
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(vi) Developing and implementing a systematic procedure for sharing data and

other records consistent with Federal and State law;

SIRS (Student Information Repository System) requires each district to report to the state
the enrollment information about each Pre-K student. Each student is assigned a unique
identifier that follows the child from Pre-K to grade 12 and on to the State University (SUNY)
and/or the City University System (CUNY). In essence, once a child is entered in the system the
student’s cducational process can be tracked from Pre-K through college. .

SED gencrally uscs the Student Information Repository System (SIRS) to collect and
maintain information related to students enrolled in New York State schools. At the Pre-K level,
SIRS currently includes two Pre-K Program codes—902 for Universal Pre-K and 990 tor “Other”
Pre-K. The current SIRS system is not developed to track our newest Pre-K grants so districts
and agencies must enter student information about these programs through a new system known
as the Monitoring and Vendor Performance System.

The purpose of this data collection is to determine the actual number of children served
and type of placements created using these grants. The data will be used to reconcile the actual
number and type of placements with the projected numbers upon which the grant was based in an
effort to also prevent supplantation. When actual numbers are lower than the projected numbers
used to calculate the grant award, grantees will be required to amend their budgets
proportionately.

The process developed using the SED Monitoring and Vendor Performance System will
include the following components:.

l. Verification of Start Date: Grant recipients will be required to specify the date that

their Priority Pre-K or Full-Day Pre-K programs began operating for the 2014-2015

school year.

(]

Collection of Child Counts: Subgrantees will be required to report child counts as of a
point 1n time date in December of each year in the below-listed categories:

¢ number ol half-day 1o [ull-day conversions, and

o number of new full-day slots.
Using the appropriate grant calculator, the Office of Early Learning will adjust the

reimbursement that grantees arc cligible to receive based on the reported number and type of

placements created by the specific date in December of each year. Recalculated grants may not
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exceed the original award amount. When a grant i1s reduced, the grantee will be required to

submit an amended. budget form called an FS-10 A for the new grant amount.

In addition to the above procedurcs, data-driven decision making to improve carly
lcarning and devclopment at all levels (child, family, staff, program, and community systems) is,
central to the work of QUALITYstarsNY. The collection of data to support continuous quality
improvement is facilitated by two robust and integrated data systems: the Web-based Early
Learning System (WELS) and the Aspire Workforce Registry. WELS is a comprehensive
TQRIS data system that aggregates all data on the different domains (Learning Environment;
Family Engagement; Qualifications and Experience; and Management and Leadership) to
automatically generate ratings and detailed individual Program profiles. The Aspire Workforce
Registry is a database for early childhood professionals help keep track of employment history,
education, ongoing professional development, and contributions to the field.

(vii)  Utilizing community-based learning resources, such as libraries, and arts

education programs, and family literacy programs.

SED is committed to supporting districts understanding and use of resources available
in their communities. t¢ best serve children and families. Indeed, the same commitment to.
leveraging partnerships to maximize resources at the state level 1s assumed by the school-
community parmerships that will be supported to use the EDI data for improving quality
preschool services at all levels. Technical assistance provided to Subgrantees participating in
EDI will focus on a range of community players to enhance the scope, reach, and quality of early
childhood services.  In high-needs communities, for example, churches are the largest provider

of family literacy and many have nursery schools and parenting classes as well.

Furthermore, under New York State law, libraries and museums are approved
providers in the most recent Pre-K programs. The expertise of all providers will be tapped to
lcarn from best practice. In addition, scveral muscums around the statc offer transition to
Kindergarten programs and orient immigrant families to the way that schools work and what is
expected of them to help their children succeed. New York actively uses public television to
inform programs as well as families about child development. The state will refer Subgrantees to
agencies that have successlully deployed these models and offer technical assistance to help

implement them in their communities.
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. Another way to tap into community resources is through New York's Literacy Zones
which comprise a systemic reform initiative to close the achievement gap in urban and rural
communities with high concentrations of families in poverty or with limited literacy or English
language proficiency. Geographically defined as one or more adjacent census tracts using the
US Census Bureau data, SED has identified 51 Literacy Zones across the State, including two of
this grant’s Subgrantees: . Yonkers and New York City. Each Literacy Zone seeks to provide
pathways out of poverty for individuals and familics by providing a continuum of litcracy from
carly childhood through adulthood, including strong support for parents’ involvement in their
children’s literacy development at home and engagement with the school system. The

experiences ol Literacy Zones will be shared with Subgrantees and their community coalitions.

E: New York’s Ambitious and Achievable Plan

Ensuring Quality in Preschool Programs: Ambitious and Achievable Plans

1. Key Goals:
For all Subgrantees to implement High-Quality Pre-K programs that are fully enrolled in
their high-need communities.

2. Key activities and the rationale, where implemented, and how they will be scaled up

over time

a.) The State will enter into Memoranda of Understanding with each of the respective
Subgrantees (New York City, Yonkers, Uniondale, Port Chester, and Indian River) to ensure
strong partnerships within their high-need communities.
Rationale: Memoranda of Understanding outline clear expectations for all parties.
Where Implemented: New York City, Yonkers, Uniondale, Port Chester, and Indian River
Scaled Up: Memoranda of Understanding will be updated, signed and executed
each program year.
b.) Subgrantees identify schools or community-based organizations with the capacity for new
Pre-K programs/classrooms and integrate them, to the extent practicable, within
economically diverse, inclusive setlings.
Rationale: Careful planning is needed so programs are provided in locations where they are
easily accessible and enrollment is assured.

Where Implemented: New York City, Yonkers, Uniondale, Port Chester, and Indian River
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Scaled Up. At the end of each school year, each location must be evaluated for its enrollment
and accessibility for all families. Location changes may be made if current locations are
poorly attended and enrollment is low. .

¢.) Subgrantees recruit families and enroll students using outreach efforts that are culturally
and linguistically responsive.

Rationale: To fully enroll students in high-needs areas, recruitment must be targeted to those
familics who havc children who would benefit from the carly care and cducation the most
and who arc hard to rcach.. .

Where Implemented: New York City, Yonkers, Uniondale, Port Chester, and Indian River
Scaled up: Satistied families who feel welcome and involved in their child’s education, and
who are happy with the growth in their child, help recruit other children and families for
UPK..

d.) State and Subgrantees coordinate plans related to assessments, data sharing, instructional
tools, family engagement, cross-sector and comprehensive services efforts, professional
development, and workforce and leadership development to ensure strong partnerships
within the high-needs communities targeted by this grant.

Rationale: All of the above activities must be coordinated in order to evaluate program
elfectiveness. ..

Where Implemented: New. York City, Yonkers, Uniondale, Port Chester, and Indian River

Scaled Up: Data collection informs practice..

3. Timeline, including key milestones and responsible parties

Key Goal: For all Subgrantees to implement High-Quality Pre-K programs. that are fully enrolled

in their high need communities.

Activities and Milestones Responsible Year 1 Year | Year3 | Year 4
Parties 2
The State will enter into Memoranda of | SED and. March June | Junc June
Understanding with cach of the Subgrantees 2015 2016 | 2017 | 2018

respective Subgrantees (New York

City, Yonkers, Uniondale, Port
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Chester, and Indian River) to ensure
strong partnerships within their high-

need communities.

Subgrantees identify schools or Subgrantees April
community-based organizations with 2015
the capacity for new Pre-K
programs/classrooms and intcgrate
them, to the extent practicable, within

economically diverse, inclusive

settings.

Subgrantees recruit families and enroll | Subgrantees April

students using outreach that is August

culturally and linguistically responsive. 2015

State and Subgrantees coordinate plans | SED and Ongoing X X
related to assessments, data sharing, Subgrantees beginning
instructional tools, family engagement, in July

cross-sector and comprehensive 2015

services efforts, professional
development, and workforce and
leadership development to ensure
strong partnerships within the high-
needs communities targeted by this

grant.

4. Appropriate financial resources to support implementation and sustain

Year One Year Two | Year Three | Year Four Total
NYC {b)4)
Yonkers
Port Chester
Indian River
Uniondale
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Total Funds [**¥
Allocated. to
Subgrantee

. Supporting evidence..

¢ Memoranda of Understandings are executed

¢ Addresses and locations for new and expanding Pre-K classes are identified

¢ (Copies of recruitment materials (paper or web-based)

e Attendance records from professional development.

¢ Subgrantees develop plans for culturally and linguistically responsive recruitment

¢ Subgrantees develop a protocol for collecting and sharing program data

e New York State Early Learning Guidelines

e NYSED’s Guidance to Support the Evaluation of Early Childhood Student Progress, P-
grade 2 (formerly known as Assessment Guidance)

e  QSNY Program Standards & QSNY website

e ENGAGEny website

o New York State Prekindergarten Foundation for the Common Core Early Learning
Guidelines..

e New York State Core Body of Knowledge

Information requested in performance measures

Not applicable

. How the State will address the needs of Eligible Children, including those in need of

additional supports

Professional development will be provided around supports for children with different
learning needs. This will include working with experts from SUNY, CUNY, and the
BOCES. Additionally, the Memoranda of Understandings with Subgrantees will include a
clausc about scrving cligible children that need additional supports. . Lastly, the Statc will
facilitatc the formation of lecarning communitics for Subgrantces to be part of. Thesc will
provide an opportunity for Subgrantees to share successtul strategies for working about

addressing the needs of Eligible Children.

Section E: Collaborating with Each Subgrani@gvard # 54195150021 115
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F. Alignment within a Birth through Third Grade Continuum (20 points).

The extent to which the State has an ambitious and achicvable plan to align High-Quality
Preschool Programs supported by this grant with programs and systems that serve children from
birth through third grade to, among other things, improve transitions for children across this
continuum..

F(1} For birth through age-five programs, these activities include--

(a) Coordinating with other early education and care programs and child care family
service providers supported through Federal, State, and local resources to build a
strong continunm of learning for children from birth through age five and their
families that expands families’ choices, facilitates or improves their access to
programs and supports in their own communities, and engages all families with
Eligible Children, including isolated or hard-to-reach families that might not
otherwise participate; and

{b) Ensuring that the provision of High-Quality Preschool Programs will not lead to a
diminution of other services or increased cost to families for programs serving
children from birth through age five; and

F(2) For kindergarten through third grade, these activities may include—

(a) Ensuring that Eligible Children are well-prepared for kindergarten;
(b) Sustaining the educational and developmental gains of Eligible Children by—
(1) Promoting collaboration between preschool and kindergarten teachers;
(11) Expanding access to Full-Day kindergarten; and
(111)  Increasing the percentage of children who are able to read and do math at
grade level by the end of third grade; and
(¢) Sustaining a high level of parent and family engagement as children move from
High-Quality Preschool Programs into the early elementary school years;
(d) Taking steps, or building upon the steps it has taken, to align, at a minimum--
(1) Child learning standards and expectations;
(i1) Teacher preparation, credentials, and workforce competencies;.
(nm) Comprehensive Early Learning Assessment Systems;
{1v) Data systems; and
(v)  Family engagement strategies.

Evidence for selection criterion (F):

()1 Any supporting evidence the State believes will be helpful 1o peer reviewers.

F. ALIGNMENT WITHIN A BIRTH THROUGH THIRD GRADE CONTINUUM

New York State’s Universal Prekindergarten (UPK) program and the subsequent Priority
Pre-K (State Fiscal Year 2013-14) and Statewide Full-Day Pre-K (State Fiscal Year 2014-135) set

the stage for making significant progress in aligning the birth to third grade continuum at the
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local level. With this four-year federal investment, New York has a unique opportunity to
expand school-community partnerships that engage the full complement of services for children
from birth through elementary school. These partnerships currently exist in some communities
throughout the State but are not universal. SED will work with State and local partners to
advance best practices in Pre-K programs, align services from birth to third grade, and engage a
range of community stakeholders to collectively improve young children’s development.. This
cffort will be documented so it can scrve as a blueprint for other communitics in New York,

ensuring scalability. .
F(1} For birth through age-five programs, these activities include--

F(1)(a) Coordinating with other early education and care programs and child care family.
service providers supported through Federal, State, and local resources to build a strong
continuum of learning for children from birth through age five and their families that
expands families’ choices, facilitates or improves their access to programs and supports in
their own communities, and engages all families with Eligible Children, including isolated or

hard-to-reach families that might not otherwise participate;

New York’s extensive experience implementing Pre-K has taught us that the best way to
provide a high-quality program that meets children’s nceds is by working in partnership. New
York has served as a national model in the way that it distributes its Pre-K seats across school-
based and community-based settings. Ten percent of all Pre-K in New York school districts
must be in community-based organizations, and in many districts the concentration of pre-kK in
community-based organizations 1s considerably higher. In [act, in New York City 60% of pre-
kindergarten classrooms are in community-based programs while the remaining 40% are found

in school-based classrooms; these percentages are 53% and 47%, respectively, statewide.

Coordination between New York’s Pre-K programs within the education sector occurs at
the State, community, and programmatic levels. At the state level, the Early Childhood Advisory
Council (ECAC) serves as the hub for collaboration between a wide range ol public agencies and
private organizations that are invested in child and family development and well-being. Through
the Preschool Expansion Grant application process, the ECAC has developed an ambitious and
achicvable plan to expand its membership to include key stakcholders from the education sector,

which will reinforce its birth to third grade agenda. Individuals representing elementary school
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principals, superintendents from school districts, and parents will provide critical insights to the
State’s coordinating body. The plan to broaden the ECAC is fully explained in Section C of this

proposal.

Coordination at the community and programmatic level is fully integrated into Pre-K
program expectations to ensure that families have comprehensive services right in their
community and access to extended hours and year-round services, and to ensure that cultural and
linguistic diversity are appropriately addressed. With seventeen years of experience in UPK
expansion, New York has become something of a laboratory for school-community partnerships,
with some school districts forging significant relationships with community partners that
enhance the base of funding, align teaching and learning and disseminate best practices. SED
will work with the Center for Children’s Initiative’s School-Community Partnership Project that
has identified best practices in these partnerships for improving alignment and learning across
systems. The research shows that both structural issues (policies and practices) and attitudinal

issues (beliets and perceptions) must be addressed.

SED’s ambitious and achievable plan for enhancing coordination within the pilot
communities is two-pronged. First, SED will work closely with each community to support the
implementation of Pre-K in coordination with the community’s existing early childhood
inlrastructure. This approach is critical because it (a) maximizes funding by utilizing existing
space and resources; (b) ensures the timely implementation of the new Pre-K programs; and most
importantly, (¢) provides Eligible children with the full-day, full-year, wrap-around
comprehensive services that can truly help young children thrive. SED will help communities
identify viable partners for the implementation of Pre-K, based on factors such as the capacity of

the program to meet the High-Quality standards and its ability to enroll Eligible children.

Within our target communities, we already see exemplary models of school-community
partnerships that actively promote the alignment from birth through third grade. Two examplces

includec New York City and Uniondalc.

New York City: New York City’s public agencies, including the Department of Education
{DOE), the Administration for Children’s Scrvices {ACS), and the Department of Health and
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Mental Hygiene (DOHMH) collaborated to develop EarlyLearnNYng in 2011 which blends
funding to ensure that more children from birth to age five can access comprehensive, full-day,
high-quality early childhood services.  Each of these programs that contracts with New York
City is required to support children and their families through their transition to kindergarten,

enhancing the alignment from birth through third grade.

Uniondale: On Long Island, BOCES and the Early Years Institute created a Pre-K
Leadership Forum for Superintendents, Deans of Education from local colleges and universities,
and early childhood experts.  In addition to policy discussions, this group identified the need for
professional development for administrators around early childhood education. This led to a
UPK School Leadership Project that offered on-site coaching and several learning communities

of school and community-based organizations offering Pre-K.

The second prong of our plan to address alignment includes the strategies that were
described in Section C of this proposal, many of which have the dual benefit of improving the
quality of our work through data-driven decision- making and, therefore, unifying our work from
birth through Kindergarten and beyond. Our aligned ELDS and Common Core Leaming
Standards (see Description in Section B), which form the foundation for the Birth to Third Grade

learning continuum are what guide the State’s strategies. ..

-One important way in which our expansion will reinforce alignment is through the use of
the QUALITY starsNY framework, which focuses on programs serving children from birth
through age 8. In addition to emphasizing elements of high quality in programming, staft, and
leadership there is equal weight applied to the standards related to the ways that programs
engage and support [amilies, including how they foster connections for families between early.
childhood services. QUALITY starsNY also brings consistent quality standards and common
rating metrics for programs serving children from birth through third grade as well as provide
job-cmbedded consultation from experts who understand and support quality across the full

range of contexts and the significance of family engagement during this period of time.

SED’s strategy will also support alignment within the birth to kindergarten entry system

of services through its enhancements to community-school partnerships described in Section C.

* See http:/fwww nye. govihtml/acs/html/staff/resources_fiscalee.shuml
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Funding from this grant would allow communities to strengthen their capacity to work together
by using a data-driven decision-making strategy using the Early Development Indicator. This
tool analyzes a community’s assets available to enhance children’s school readiness and then
provides a structure for community partners to collaborate and shore up a continuum of early
care and education, while building capacity and capability of those community services leading

to a comprehensive strategy for children from birth through third grade.

F(I)(B) Ensuring that the provision of High-Quality Preschool Programs will not lead to a
diminution of other services or increased cost to families for programs serving children from

birth through age five.

The State’s commitment to supplementing and not supplanting services are rellected in
the State’s commitment to martial all available community resources and then address the gaps
by bringing new resources to the community. Indeed, SED is committed to ensuring that the

services offered through this opportunity build on and enhance existing community resources.

To minimize the possibility that these resources would diminish other services or raise
costs for families, SED has worked in close collaboration with the High-Needs communities
where there 13 4 large population of unmet need (See Section D). SED recognizes, however, that
when new free Pre-K is located in school-based settings, four-year-old enrollment in community-
based settings and in Head Start may decline and jeopardize the financial viability of those
services and increase costs for parents who need the more comprehensive child care services.
Because New York is committed to strengthening the early care and education system in High-
Needs communities, the MOU that SED has developed with each district clearly specilies a
requirement that the local school districts scan their community for potential partners and have a
transparent process for collaborating with selected community-based organizations. SED will
provide ongoing technical support and monitoring to ensure these public funds are being used for
their intended purposes. Specifically, SED will work with cach community in the first six months
of thc award period to strongly encourage the placement of new Pre-K programs in community-
based child care centers which can shore up the viability of these programs, improve the quality

of the services they provide, and build continuity for families.

F(I) New York’s Ambitious and Achievable Plan
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1. Key Goals

o Key Goal F(1): Support the implementation of Pre-K in coordination with the existing

early care and education infrastructure in the community.

2. Key activities and the rationale, where implemented, and how they will be scaled up

over time

Key Activity F(1): Provide support to communities to implement Pre-K by leveraging

the existing early care and education infrastructure.

Rationale: Mixed-delivery systems provide families with eligible children with the full-
day, full-year, wrap-around comprehensive services that can truly help young children thrive. It
also maximizes funding by utilizing existing space and resources and ensures the timely
implementation of the new Pre-K programs.

Where Implemented: SED will offer technical support in target High-Need communities

as needed.

Scaled up: This expectation for mixed-delivery is embedded in the State’s Pre-K laws.
The technical support that SED will bring to bear on this approach will be accessible throughout
the State. Furthermore, lessons-learned will be incorporated into future SED policy and

practices.

3. Timeline, including key milestones and responsible parties

Key Activity F(1): Provide support to communities to implement Pre-K by leveraging
the existing early care and education infrastructure

Activities and Milestones Responsible Year | Year | Year | Year
Parties 1 2 3 4
Provide technical support to SED /15
Subgrantees 10 help them identily Lo
viable community partners for 6/15

coordinating implementation of Pre-K

Generate lessons lcarned from ECAC Partncrs, 1/15
successlul school-community. CCI
partnerships
Section F: Alignment within Birth throug}p'ﬁmxar@*w@agmsogm 121.
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Provide ongoing support to ensure SED and ECAC X X X X
school-community partners are Partners

successfully mect the needs of children
and families

4. Appropriate financial resources to support implementation and sustain .

e [inancial resources: SED will incorporate this technical assistance into the ongoing

technical support it provides to Subgrantees.

e Other sources of support: Several ECAC State partners are deeply knowledgeable about
implementing the mixed delivery model, such as the Center for Children’s Initiatives.
The ECAC will use its work group structure to support communities in leveraging local

resSOuUrces.

o Sustainabilitv plan: SED will use existing resources to provide technical assistance on an

ongoing basis
5. Supporting evidence
e Center for Children’s Initiative Rescarch Report
¢ MOUs that specify expectation to work with community partners.
6. Information requested in performance measures
» Not Applicable

7. How the State will address the needs of Eligible Children, including those in need of

additional supports

¢ SED is requiring the mixed-delivery model because it recognizes that the best way 1o
meet the needs of Eligible Children, including children with special needs and Dual
Language Learners is through a choice of programs that offer comprehensive

SCTVICeS.

F(2) For kindergarten through third grade, these activities may include—
F(2)(A) Ensuring that Eligible Children are well-prepared for kindergarten
The Governor’s commitment to greatly increase funding for high-quality Pre-K in recent

ycars, along with SED’s successful implementation of this expansion, represent our State’s most
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ambitious reform to ensure children are well prepared to begin kindergarten. In addition to
expanding access to excellent Pre-K services, SED has recently collaborated with key partners to
promote rigorous and developmentally-informed teaching quality. Under the aegis of the ECAC,
New York’s Head Start Collaboration office, the New York SED Office of Early Learning, and
the New York State Association for the Education of Young Children have formed a partnership
and produced a series of publications and outreach opportunities to provide early childhood
lcaders with information to support their approach to supervision and integration of
prekindergarten and primary classrooms morc effcectively in their buildings.  This work aims to
develop a shared language and understanding ol the components of success(ul early learning
from preschool through 3rd grade that can best help children gain the foundational knowledge (o
meet the Common Core Learning Standards. These resources will be integrated into the Pre-K
Leadership Orientation described in Section C and can facilitate shared professional

development for early elementary grades. prekindergarten and child care.
F(2)(B) Sustaining the educational and developmental gains of Eligible Children
Promoting collaboration between preschool and kindergarten teachers

SED’s commitment to alignment is exemplified in its support for transitions. Smooth
transitions from Pre-K to kindergarten arc a result of connections between schools and families,
and between Pre-K and kindergarten teachers. Coordination between the Pre-K and elementary
settings can maximize gains that children achieve in high-quality Pre-K. The strong family-
school connection can help ensure each child has a strong support system to help them thrive as
they progress through school. A family that is engaged in Pre-K is more likely to be engaged in
their child’s education through 12" grade. A smooth transitien into Pre-K and then from Pre-K

into elementary school 1s invaluable for a child’s continued success in school and beyond. .

SED and the ECAC acknowledge the critical value of all transitions that children
experience across the birth through third grade continuum. In the last two years, SED has
worked with its partners 1o actively promote more successful transitions for young children and
their families. First, SED has collaborated with the New York State Association for the
Education of Young Children, the Head Start Collaboration Office, and local Child Care
Resource and Referral Agencies to conduct Kindergarten Transition Forums in several key

communitics throughout the State. The Forums included representatives from SED, school

[
LwS]
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districts, child care and Head Start programs, special education providers, libraries, and other
local partners. In total, more than 900 stakeholders participated in these Forums. The Forums
shared current research on transitions as well as best practice examples from school
superintendents, teachers, Head Start and child care directors, special education providers and
parcnts. The purpose of the Transitions Forums was to engage teachers and community-based
service providers to work together to identify strategies to better align their work and enhance
children’s experiences as they move from once carly childhood sctting to the next. As a positive
outcome of the Transition Forums, attendees from surrounding countics replicated similar
professional development forums in their comnmunities and districts on topics including, but not

limited to, school readiness, alignment strategies, and necessary transition structures.

The second recent advancement to support transitions is SED’s Local Education Agency
Transition Self-Assessment Tool that is available to all school districts as a way to analyze and
inform their transition praclices.”m. The Transition Self-Assessment Tool was developed. to help
school districts determine the completeness of their transition plan for children as they move into
their district as young learners. . The self-assessment tool signals areas for improvement for the
district to work on to ensure 4 positive start for young children in their school community.

Components of the self-assessment include:

¢ A quantitative and qualitative analysis of the programs in a district that have students
who will be coming to kindergarten.

¢ Analysis of shared professional development for early childhood staff of school districts.
and community-based organizations to deternmine il they are receiving knowledge that is
helping them provide appropriate instruction to students.

e Analysis of how data is used for instructional improvement in Pre-K and Kindergarten
classes.

e Analysis of parent engagement and family support.

The Transition Self-Assessment Tool 1s designed to serve as an effective blueprint to improve

transition practices. Through its use, districts are able to realize the sustained benefits of

involving families of children in the early years and its effect on family engagement and parental

"0 See Appendix No. 5. “Prekindergarten to Kindergarten Self-Assessment Transition Tool.”
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and community involvement in future years, and subsequently on student success..

The primary activity of our ambitious and achievable plan is to host Transitions Forums
in cach community in collaboration with the Statc’s Head Start Collaboration Office. During
these Forums, SED will encourage community-school partnerships to facilitate the integration of
training and professional development for teachers, caregivers and parents in the P-3 grades
focused on: the specific transitions between preschool and kindergarten, specific developmental
and social emotional needs of young children, and options for parents to contribute to their

child’s school experience.

F(2)(D) Taking steps, or building upon the steps it has taken, to align, at a minimum teacher

preparation, credentials, and workforce competencies;.

The ECAC is collaborating with the Center for the Study of Child Care Employment at
the University of California at Berkeley to conduct a study of New York’s higher education
system’s early childhood teacher preparation programs to consider strategies to sirengthen our
already impressive Birth to Grade 2 Teacher Certification programs. The study will conclude in
the Summer of 2015 and the ECAC Workforce Work Group will consider the findings to guide
the work plan for the following year. One component of the study will investigate the extent that
faculty are using the Early Childhood Core Body of Knowledge in the design of coursework, the
structure of field experiences, and the assessment of student competencies before graduation. A
strong Birth to Grade 2 Teacher Certification program is an essential component to ensuring a
successful Birth through 3" Grade Continuum. The Early Childhood Core Body of Knowledge
(CBK) also bridges the early and primary teacher competencies, also strengthening the
continuum. Once teachers are working in the [ield the CBK is used for both self-assessment and.
evaluation by the supervisor. The CBK includes a tool for this type of evaluation that also

consists of a blueprint to use to plan for subsequent professional development.
F(2) New York’s Ambitious and Achievable Plan.
1. Key Goals

e Key Goal F(2): Support the implementation of Pre-K in coordination with the existing

early care and education infrastructure in the community.

2. Key activities and the rationale, where implemented, and how they will be scaled up

Section F: Alignment within Birth throungheEhisdr§wadase 150021 125,
Page e141



New York State’s Preschool Development Grant-Expansion Application

over time

Key Activity F(2): Conduct Kindergarten Transitions Forums in cach target high-need

community.

Rationale: The Kindergarten Transitions Forums are a shared professional development

opportunity that engages participants to develop community-based strategies to better alignment

and continuity for young learners entering the public schools. The Forums have the critical

benefit of building relationships between teachers and other staff from community-based

organizations and clementary schools.

Where Implemented: Target high-need communities as appropriate.

Scaled up: Not Applicable

3. Timeline, including key milestones and responsible parties

need community

Key Activity F(2): Conduct Kindergarten Transitions Forums in each target high-

Transitions Toolkit

Start Collaboration
Office

Activities and Milestones Responsible Year | Year | Year | Year
Parties 1 2 3 4
Prepare community for Transition SED and Head 1/16
Forums and invite participants. Start Collaboration Lo
Office 3/16
Conduct Forum SED and Head 3/16
Start Collaboration to
Office 6/16
Support implementation of the SED and Head 17X X

4. Appropriate financial resources to support implementation and sustain

e [inancial resources: SED will incorporate this technical assistance into its ongoing

technical support it provides to Subgrantees.

o Other sources of support: The Head Start Collaboration Office will contribute S${**) |per

community to host the Kindcrgarten Transitions Forums

e Sustainability plan: Once the Forums have been conducted and the Transitions Toolkit
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has been implemented, SED will provide technical assistance on an ongoing basis.
5. Supporting cvidence .
¢ Transitions Forum Invitation
e Pre-K to K Transition Self-Assessment Tool.
6. Information requested in performance measures
s Not Applicable

7. How the State will address the needs of Eligible Children, including those in need of

additional supports

s The Forums are specifically designed to support transitions for Eligible children,
especially children with diverse needs, as effective transitions can be particularly

challenging for this population.
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APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFDA No. 84.419B)

Legal Name of Applicant. Applicant’s Mailing Address:
(Office of the Governor):
NYS Capitol Building

New York State Albany, NY 12224

Andrew M. Cuomo

Employcr Identification Number: Organizational DUNS;

14-6013200 806782173

Lead Agency: New York State Education Lead Agency Contact Phone: 518-486-5329
Department

Lead Agency Contact Email Address:

Contact Name: Donald Juron
DIURON@MAIL.NYSED.GOV.

(Single point of contact for communication}

Required Applicant Signatures (Must include signatures from an authorized representative of each Subgrantee.
Insert additional signature blocks as needed below. To simplify the process, signatories may sigh on separate
Application Assurance forms. ).

To the best of my knowledge and belief, all of the information and data in this application are true and correct.

I further certify that I have read the application, am fully commitied 1o it, and will support its implementation:

Governor or Authorized Representative of the Governor (Printed Name): Telephone:

TSTamES MALATRAS 51 g-49¢ -9g 7]

S ¢ of Governgr or Authprized Representative of the Governor: Date:
/0 / ny /Q o/

Signat

), Agc.n Authorized Represeifative (Printed Namge): | Agency Name:
Domsld &£ JvROW NYS Edu@Tion b@p)ﬁﬂ’)@r‘r{:
Signature of Lead Agency Authorized Representative: Date:
(b)(®)
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1

PR/Award & S418B150021
Page e145



Accountability, Transparency, and Reporting Assurances.

The Governor or his/her authorized representative assures that the State will comply with all
applicable assurances in OMB Standard Forms 424B and D { Assurances for Non-Construction
and Construction Programs), including the assurances relating to the legal authority to apply for
assistance; access to records; conflict of interest; merit systems; nondiscrimination; Hatch Act
provisions; labor standards, including Davis-Bacon prevailing wages: flood hazards; historic
preservation; protection of human subjects; animal welfare; lead-based paint; Single Audit Act;
and the general agreement to comply with all applicable Federal laws, executive orders, and
regulations.

With respect to the certification regarding lobbying in Department Form 80-0013, no
Federal appropriated funds have been paid or will be paid to any person for influencing
or attempting to influence an officer or employee of any agency, a Member of Congress,
an officer or employee of Congress, or an employee of a Member of Congress in
connection with the making or renewal ol Federal grants under this program; the State
will complete and submit Standard Form-LLL, "Disclosure Form to Report Lobbying,”
when required (34 C.F.R. Part 82, Appendix B); and the State will require the full
certification, as set forth in 34 C.F.R. Part 82, Appendix A, in the award documents. for,
all subawards at all tiers.

The State and other entities will comply with the following provisions of the Education
Department General Administrative Regulations (EDGAR), as applicable: 34 CFR

Part 74 -- Administration of Grants and Agreements with Institutions of Higher
Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 76 -- Statc-
Administered Programs, including the construction requirements in section 75.600(
through 75.617 that are incorporated by reference in section 76.600; 34 CFR Part 77 --
Definitions that Apply to Department Regulations; 34 CFR Part 80 -- Uniform
Administrative Requirements for Grants and Cooperative Agreements to State and Local
Governments, including the procurement provisions; 34 CFR Part 81 -- General
Education Provisions Act—Enforcement; 34 CFR Part 82 -- New Restrictions on
Lobbying; and with the debarment and suspension regulations found at 2 CFR Part 3485.

(Governor or Authorized Representative of the Governor (Printed Name);

OAMES ML ATHAS

Date:

/0/’5'/&0/7/
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List of Statutes, Regulations, and Program Resources

New York State’s preschool statutes, regulations, and program resources may be accessed at the
following links:

Education Law for Universal Prekindergarten Program:.
New York State Education Law § 3602-E

Education Law for Statewide Universal Full-Day Pre-Kindergarten Program:
New York State Education Law § 3602-EE

Official Compilation of Codes, Rules and Regulations for NYS Pre-Kindergarten Programs:
New York Codes, Rules, and Regulations, Tile 8, Chapter II, Subchapter I, Subpart 151.1

Priority Full-day Prekindergarten and Expanded Half-Day Prekindergarten Grant Program for
High Need Students .
New York State Priority. Prekindergarten Request for Proposals

Statewide Universal Full-Day Prekindergarten Program (Cited frequently throughout this
funding application)
New York Statewide Umiversal Full-Day Prekindergarten Request lor Proposals.

Regents Policy on Early Education for Student Achievement in a Global Community:
New York State Reovents Early Childhood Policy
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INTRODUCTION

The Core Body of Knowledge: New York State's Core Competencies for Early Childhood Educators was written

for professionals who work directly with young children (lead teachers, aides, paraprofessionals, itinerant teachers,
classroom volunteers when applicable, family child care providers); dircctors and program administrators; those
involved with training organizations; teacher education programs (college professors, field supervisors); those involved
with policy and advocacy initiatives (loeal and state agencies, policymakers, early childhood advocates); those involved
with professional development systems, and any others working to elevate this field and improve the quality of early
childhood education. It vutlines recommended practices for professionals who work with voung children. These
practices offcr a road map for building meaningful relationships with children, families and colleagues, for creating
nurturing, stimulating environments, and for developing oneself as a professional in this incredibly important field. The

overarching goals and purposes of the Core Body of Knowledge are:

»  To inform the daily ?.mnzom of professionals who work directly with young children, and to promote self-
reflection and intentional professional development planning;

« To guide program administrators and directors in assessing staff performance, identifving areas for
professional development, and creating/reviewing job descriptions;

« To aid training organizations in evaluating and developing professional development opportunities;

» To assist teacher education programs in assessing, coordinating, and designing course content that will fulfill
competency needs and facilitate transfer and articulation agreements;

> To support local and state agencies in their quest to develop policy, initiatives, and funding decisions that
improve the competency of early childhood professtonals;

» To support public and private investments, incentives, and initiatives that encourage and facilitate
professional competency. _
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The Core Body of Knowledge is organized in seven core competency areas: 1. Child Growth and Development;

2. Family and Community Relationships; 3. Observation and Assessment; 4. Environment and Currieulum; 5. Health,
Safety, and Nutriticn; 6. Professionalism and Leadership: and 7. Administration and Management. Within each
compelency area are core competencies. Examples of related behaviors and skills help to describe and clarify each

COre COMmpe tency,

Peeling back the layers of each core competency would reveal a complex synthesis of factual and conceptual knowledge,
dispositions (attitudes, values. beliefs, perspectives), as well as the ability to implement specific strategies and
approaches. In order to effectively encourage children’s social and emotional development for example, a professional
must possess an understanding of theories ot social and emotional development, exhibit particular dispositions like
empathy and caring, and be able to implement specific strategies and practices (i.e., those associated with helping
children cope with separation). Because of this complexity, the competencies are not organized in terms of level, as was
the case in previous editions, Instead, readers ave encouraged to consider the competencies as recommended practices,
assess their level of competeney, and consider how they might build and/or enrich skill and ability toward greater
mastery. Early childhood educators advance along a continuum of practice over time, demonstrating these competencies
with greater sophistication as they acquire more knowledge and experience, and develop necessary dispositions.

Directors and program administrators are encouraged to reflect on the competencies and consider how policies
and practices within their program are aligned with the Core Body of Knowledge. The competencies will also help
program leaders avoid a “one-size-fits-all approach” to professional developiment. Factors such as career stage, personal
history, and educational background influcnce staff members’ performance as well as desired career trajectory. Each stalf
member needs developmentally appropriate and individualized learning. Directors and administrators will want to use
the Core Competency Assessment Tool and Professional Development Planning Toof in the back of this book, as a basis
for supervisory discussions, performance appraisals, and staff development planning that is responsive to the needs of

incdividual learners.
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Higher education faculty will want to use the Cere Body of Knowledge to inform coursework, including fleldwork and
evaluation of student competence, Courses that have already been developed should be aligned to the Core Competency
Areas. Early Childhood Education departments might consider the full landseape of their course offerings and identify
which areas of the Core Body of Knowledge are not addressed. Such a survey might provide usetul for future course
development. As an assignment, early childhood education students might put together a ﬁoﬁmozo that demonstrates

their understanding of essential competencies. Further, faculty advisors are encouraged to use the core competencies to
guide their observations and discussions with student teachers, using the Professional Development Planning Tool to set

achievable, measurable goals with the teachers they support.

Providers of professional development will use the Core Body of Knnowiedge to reflect on their knowledge and skills
and to plan for their own protessional development as they integrate the competencies into their training outlines and
actual presentations. Tt is essential that professional development providers including coaches, consultants, and mentors
use the Core Budy of Knowledge to assess learning nieeds and as the foundation for curriculum development and/or
individualized work with early childhood professionals.

Praofessionals who work directly with young children have a variety of ways to use the Core Body of Knowledge.
Some will use the document as a self-assessment and chart their own career development based on their strengths,
interests, and arveas of opportunity. Others might choose to consider just one area or competency at a time, with or without
the Core Competency Assessment Tool, and reffect on their own knowledge and skills. They can identify areas of strength,
as well as what they would like to learn more about, practice, and improve. The content of the Core Body of Knowledge
might prompt some to torm informal study or discussion groups. And all early childhood professionals are encouraged to
use the Core Competency Assessment Tool and Professional Development Planning Tool in conjunction with a performance
appraisal with their supervisor or in copsultation with a mentor, faculty advisor, or coach.

The National Association for the Education of Young Children (NAEYC) Early Childhood Program Standards and
Accreditation criteria and the DEC Recommended Practices provided the foundation lor these competencies.
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CORE BELIEFS

Several core belicfs served as the foundation for the writing of tils document and exist at the heart of all seven of the
conmipetency areas;

»  Children are born ready to leam. = Children’s learning is active and follows a recurring path:
awareness, expioration, inquiry, and application.

s Every human belng is a unique individual, with diverse modes
of learning and expression as well as interests and slrengths. »  Children learn best when exposed to and engaged in
high-quality environments, interactions, and relationships:

»  Children are worthy of the same respeet as adults. _
o (Children learn best when the ad Enm iit their life work in

5=
5]
3
T3]
o
2
o Children’s needs for shelter and for physical, intellectual, partnership with one another, b
3 . " hid
emaotional, and social nourishment must be met for them to T
grow, develop, and learn to their fullest potential. : «  All children and their families, regavdless of their ethnic £
: . .. . . o
prigins, value systemns, faiths, custoins, languages, and o

s Children have the right to secure, trusting relationships with compositions, must be equally respected.

adults and to safe, nurturing environments. _
» Families and children have the right to support systems

»  Children learn through play. that foster their growth and development.
« Children construct their own knowledge based on their o Teaching and learning are dynamic, integrated, and
curtosity and driven by their interests. This active construction reciprocal processes,

is Tacilitated by interaction with adults and other children.

http://ecfny. gov/files/4913/8625/0095/Core_Body_of_Knowledge.pdf
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Department of
Education

Carmen Farna. Chancelior

Sophia Pappas
Chief Executive Officer

Division of Early Childhood,

Education

52 Chambers Street
Room 413
New York, NY 10007

+1 212 374 0351 tel
+1 212 374 5761 fax

EarlyChildhood@schools.nyc.gov

October 10, 2014

Renee Rider

Assistant Commissioner of Student Support Services.
New York State Education Department.

89 Washington Avenue

Albany, New York 12234

Re: Preschool Expansion Grant Program.
Dear Ms. Rider:.

Please accept this letter as formal notice of New York City Department of
Education’s (hereinafter, “we” or “Subgrantee”). intent to partner with the New.
York State Education Department {“Department”), as Subgrantee, if New York
State is selected as a winner for the Preschool Development Grants —Expansion
Grant Program {“Grant”). We understand that by submitting this letter, should
New York State be selected to win, we will be required to execute a Memorandum
of Understanding {“MOU") within ninety (90) days of notification of the award to
the Department. We hereby agree to execute such MOU within the required
timeframe and to provide any additional information or execute any additional
documents as may be necessary in connection with the Grant.

We understand that, as set forth by the U.S. Department of Education (“DOE")
and the U.S. Department of Health and Human Services {“"HHS"}, Subgrantees will
be required to fulfill minimum. responsibilities as part of the Grant. Such minimum
requirements are set forth below but are not intended to be a full and complete
listing of Subgrantee’s responsibilities.

To assist the Department in.implementing the tasks and activities described in the
State’s Preschool Development Grants--Expansion Grant application, the
Subgrantee agrees to:

1) Implement the Subgrantee Scope of Work as identified in Exhibit | of the
MOU;.

2) Make arrangements for High-Quality Preschool programs to be provided
by Early Learning Providers and appropriately monitor such entities;

3) Abide by the Department’s Budget included in section VIl of the New
York State Plan. (including the existing funds from Federal, State, private,
and local sources, if any, that the Subgrantee is using to achieve the
outcomes. in the Preschool Development Grants—Expansion Grant Plan)
and with. the Subgrantee’s Budget included in Exhibit Il of the MQOU;.

PR/Award & S418B150021
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4}

5)

6)
7)

8)

9}

Actively participate in all relevant meetings or other events that are organized or sponscred by the
Department, by the DOE, or by the HHS;

Post to any website specified by the Department, DOQE, ar HHS, in a timely manner, all non-proprietary
products and lessons learned developed using Federal funds awarded under the Preschool Development,
Grants—Expansion Grant;

Participate, as requested, in any evaluations of this grant conducted by the Department, DOE, or HHS;
Respond promptly to Department, DOE, or HHS requests for project information including on the status of
the project, project implementation, outcomes, and any problems anticipated or encountered, consistent
with applicable local, State, and Federal privacy laws;

Provide researchers with access, consistent with requirements of all applicable Federal, State, and local
privacy laws, to available data regarding the enrollment and school readiness of Eligible Children in State
Preschool Programs;

Implement culturally and linguistically responsive outreach and communication efforts to enroll isolated
or hard-to-reach families; help families build protective factors; and engage parents and families as
decision-makers in their children’s education:;

10) Minimize local administrative costs; and
11) Partner with LEAs or other Early Learning Providers, as appropriate, to carry out activities that will provide

children and their families with successful transitions from preschool into kindergarten.

Additionally, we understand and agree that our minimum joint responsibilities with the Department include, but
are not limited to:

1)

2)
3)
4)

5)

6)

7}

8}

The Department and the Subgrantee will implement New York State’s plan consistent with the description
of the roles and responsibilities outlined in the New York State’s application and in the Scope of Waork in
Exhibit | as laid out in the MOU;

The Department and the Subgrantee will each appoint a key contact person for the Preschool
Development Grants--Expansion Grant;

These key contacts from the Department and the Subgrantee will maintain frequent communication to.
facilitate cooperation, consistent with.the New York State Plan and governance structure;

Department and Subgrantee perscnnel will work together to determine appropriate timelines for project
updates and status reports throughout the grant period;.

Department and Subgrantee perscnnel will negotiate in good faith toward achieving the overall goals of
New York State’s Preschool Development Grants--Expansion Grant, including when the New York State
Plan requires modifications that affect the Subgrantee, or when the Subgrantee’s Scope of Work requires
modifications;

The Department and the Subgrantee will devise plans to sustain High-Quality Prescheool Programs after the
grant period, including any. nan-Federal support that the Department or Subgrantees plan.to contribute;
The Department and the Subgrantee will coordinate plans. related to assessments, data sharing,
instructional tools, family engagement, cross-sector and. comprehensive services efforts, professional
development, and workforce and leadership development; and.

The Department and the Subgrantee will coordinate, but not supplant, the delivery of High-Quality.
Preschool Programs funded under this grant with. existing services for preschocl-aged children. including, if

PR/Award & S418B150021
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applicable, programs and services supported through title | of the ESEA, part C and section 619 of part B of
IDEA, subtitle VII-B of the McKinney-Vento Act, the Head Start Act, and the Child Care and Development,
Block Grant Act.

High-quality prekindergarten program is of the utmost impaortance in our school district and as such, we are
thrilled to partner with the Department on this exciting opportunity. We very much hope that New York State is

selected as a winner and that we can expand prekindergarten in our community. .

Sincerely,

(0)(6)

sophia E. Pappas
Chief Executive Officer
Division of Early Childhood Education
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UNIONDALE UNION FREE SCHOOL
DISTRICT

933 GOODRICH STREET, UNIONDALE, NEW YORK 11553-2499
Website: http//district.uniondaleschools.org

BOARD OF EDUCATION WILLIAM K. LLOYD, PH.D. ADMINISTRATION
JAMES M. SHARPE I President Superintendent of Schools RHONDA A TAYLOR
BRUNDO A CUBAS, Vice Presidemt 516-560-8824 = FAX 516-414-5675 Assisfant Superinfendent for Curricutum and Instruction
NEVILIE G. GEORGES, Trustee E-MAIL: wiloyd@uniondale schools. org 516-560-8825 « FAX 516-560-8917
TERRI M. MANGUM PH.D. Trustce BANCROFT BURKE
EMERSON MOTT, Trustee Assisfant Superintendent for Business Affairs
MAKALA HOLMAN, Student Member 516-560-88071 « FAX 516-918-1071
MYRTLE E DICKSON
DISTRICT CLERK Assistant Superintendent for Human Resources
SELMA RUBIN 516-560-8822 « FAX 516-560-8927

516-560-8945 « FAX 516-318-1060

October 10, 2014

Rence Rider

Assistant Commissioner of Student Support Services
New York State Education Department

89 Washington Avenue

Albany, New York 12234

Re: Preschool Expansion Grant Program
Dear Ms. Rider:

Pleasc accept this letter as formal notice of Uniondale Schoo! District’s (hereinafter, “we” or
“Subgrantee”) intent to partner with the New York State Education Department (*Department™),
as Subgrantee, if New York State is selected as a winner for the Preschool Development
Grants—Expansion Grant Program (“Grant”). We understand that by submitting this letter,
should New York State be selected to win, we will be required to execute a Memorandum of
Understanding (“*MOU”) within ninety (90) days of notification of the award to the Department.
We hereby agree to exccute such MOU within the required timeframe and to provide any
additional information or execute any additional documents as may be necessary in connection
with the Grant.

We understand that, as set forth by the U.S. Department of Education (“*IDOL) and the U.S.
Department of Health and Human Services (“HHS™), Subgrantees will be reguired to fulfill
minimum responsibilities as part of the Grant. Such minimum requirements are set forth below
but are not intended to be a full and complete listing of Subgrantee’s responsibilities.

PR/Award & S418B150021
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To assist the Department in implementing the tasks and activitics described in the State’s
Preschool Development Grants--Expansion Grant application, the Subgrantee agrees to:

1) Implement the Subgrantee Scope of Work as identified in Exhibit I of the MOU;

2) Make arrangements for High-Quality Preschool programs to be provided by Early
Learning Providers and appropriately monitor such entities;

3) Abide by the Department’s Budget included in section VIII of the New York State Plan
(including the existing funds from Federal, State, private, and local sources, if any, that
the Subgrantee is using to achieve the outcomes in the Preschool Development Grants -
Lxpansion Grant Plan} and with the Subgrantee’s Budget included in Exhibit 11 of the
MOU;

4) Actively participate in all relevant meetings or other events that are organized or
sponsored by the Department, by the DOE, or by the HHS;

5) Post to any website specified by the Department, DOI, or HHS, in a timely manner, all
non-proprietary products and lessons learned developed using Federal funds awarded
under the Preschool Development Grants—FExpansion Grant;

6) Participate, as requested, in any evaluations of this grant conducted by the Department,
DOE, or HHS;

7} Respond promptly to Department, DOE, or HHS requests for project information
including on the status of the project, project implementation, outcomes, and any
problems anticipated or encountered, consistent with applicable local, State, and Federal
privacy laws;

8) Provide rescarchers with access, consistent with requirements of all applicable Federal,
Slate, and local privacy laws, to available data regarding the enrollment and school
readiness of Eligible Children in State Preschool Programs;

9} Implement culturally and linguistically responsive outreach and communication efforts to
enroll 1solated or hard-to-reach families; help families build protective factors; and
cngage parents and families as decision-makers in their children’s education;

10} Minimize local administrative costs; and

11} Partner with LEAs or other Early Learning Providers, as appropriate, to carry out
activities that will provide children and their familics with successtul transitions from
preschool into kindergarten.

Additionally, we understand and agree that our minimum joint responsibilities with the
Department include, but are not limited to:

1} The Department and the Subgrantee will implement New York State’s plan consistent
with the description of the roles and responsibilities outlined in the New York State’s
application and in the Scope of Work in Exhibit I as laid out in the MOU:;

2) The Department and the Subgrantee will each appoint a key contact person for the
Preschool Development Grants--Expansion Grant:

3) These key contacts from the Department and the Subgrantee will maintain frequent
communication to facilitate cooperation, consistent with the New York State Plan and
governance structure;

4) Department and Subgrantce personnel will work together 1o determine appropriate
timelines for project updates and status reports throughout the grant period;

5) Department and Subgrantee personnel will negotiate in good faith toward achicving the
overall goals of New York State’s Preschool Development Grants--Expansion Grant,
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including when the New York State Plan requires modifications that affect the
Subgrantee, or when the Subgrantee’s Scope of Work requircs modifications;

6) The Department and the Subgrantee will devise plans to sustain High-Quality Preschool
Programs after the grant period, including any non-Federal support that the Department
or Subgrantees plan to contribute;

7) The Department and the Subgrantee will coordinate plans related 1o assessments, data
sharing, instructional tools, family engagement, cross-scctor and comprehensive services
efforts, professional development, and work{orce and leadership development; and

8) The Department and the Subgrantee will coordinate, but not supplant, the delivery of
High-Quality Preschool Programs funded under this grant with cxisting services for
preschool-aged children including, if applicable, programs and services supported
through titie I of the ESEA, part C and section 619 of part B of IDEA, subtitle VII-B of
the McKinney-Vento Act, the Head Start Act, and the Child Care and Development
Block Grant Act.

High-quality prekindergarten program is of the utmost importance in our school district and as
such, we arc thrilled to partner with the Department on this exciting opportunity. We very much
hope that New York State is sclected as a winner and that we can expand prekindergarten in our
community.

Sincerely,
Vbl i L

Dr. William K. Lloyd
Superintendent
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Indion River Centrad School District
32735B Co. Rt. 26
Philadelphia;, New York 13673

Colebrating Over 30 Yeors of deademic Excellence

www.ircsd.org

QOctober 10, 2014

Renee Rider

Assistant Commissioner of Student Support Services
New York State Education Department

89 Washington Avenue

Albany. New York 12234

Re: Preschool Expansion Grant Program
Dear Ms. Rider:

Please accept this letter as formal notice of Indian River Central School District’s {hercinafter,
“we” or “Indian River Central School District™) intent to partner with the New York State
Education Department ("Department™). as Indian River Central School District. if New York
State is selected as a winner for the Preschool Development Grants—FExpansion Grant Program
(~Grant™). We understand that by submitting this letter, should New York State be selected to
win. we will be required to execute a Memorandum of Understanding (*MOU™) within ninety
(90) days of notification of the award to the Departiment. We hercby agree to execute such MOU
within the required timeframe and to provide any additional information or execute any
additional documents as may be necessary in connection with the Grant.

We understand that. as set forth by the U.S. Department of Education (*DOLE™) and the U.S.
Department of Health and Human Services ("HHS"), Indian River Central School District will
be required to fulfill minimum responsibilities as part of the Grant. Such minimum requirements
arc set forth below but are not intended to be a full and complete listing of Indian River Central
School District’s responsibilities.

To assist the Department in implementing the tasks and activities described in the State’s
Preschool Development Grants—-Expansion Grant application. the Indian River Central School
District agrees to:

1) Implement the Indian River Central School District Scope of Work as identifled in
Exhibit I of the MOLU';

{3131 ared code
istrict Office - 642-3441 High School - 642-3427 0 Middie School - 642-0123 intermuediate School - 642-0403
Antwerp Primary - 635386 Colemnn Primsaey - 629-1100 Tvans Mitls Primuary - 629-432
Philadelphia Primary - 642-3432 Thereso PRARMAASRIBRI002M <rict Pupil Personne] Services - 642-0100
Transportation - 642-0331 Building &R398@180 - (647-033%  Food Services - 642-1230



2) Make arrangements for High-Quality Preschool programs to be provided by Early
Learning Providers and appropriately monitor such cntitics:

3) Abide by the Department’s Budget included in section VIII of the New York State Plan
(including the existing funds [rom Federal. State. private, and local sources, if any, that
the Indian River Central School District is using to achieve the outcomes in the Preschool
Development Grants—Expansion Grant Plan) and with the Indian River Central School
District’s Budget included in Exhibit II of the MOU:

4) Actively participate 1n all relevant meetings or other events that arc organized or
sponsored by the Department, by the DOE, or by the HHS:

5) Post to any website specified by the Department, DOE. or HHS, in a timely mannecr, all
non-proprietary products and lessons learned developed using Federal funds awarded
under the Preschool Development Grants—Expansion Grant:

6) Participate, as requested, in any evaluations of this grant conducted by the Department,
DOE. or HHS;

7} Respond promptly to Dcpartment, DOE, or HHS requests for project inkormation
including on the status of the project. project implementation, outcomes, and any
problems anticipated or encountered. consistent with applicable local, State. and Federal
privacy laws;

8) Provide rescarchers with access. consistent with requirements of all applicable Federal,
State, and local privacy laws. to available data regarding the enrollment and school
readiness of Eligible Children in Statc Preschool Programs:

9) Implement culturally and linguistically responsive outreach and communication ctforts to
cnroll isolated or hard-to-reach families; help families build protective factors; and
engage parents and families as decision-makers in their children’s education;

10) Minimize local administrative costs; and

11) Partner with LEAs or other Early Learning Providers, as appropriate, to carry out
activities that will provide children and their families with suceessful transitions from
preschool into kindergarten.

Additionally, we understand and agree that our minimum jomt responsibilities with the
Department include, but are not hmited to:

1) The Department and the Indian River Central School District will implement New York
State’s plan consistent with the description of the roles and responsibilities outlined in the
New York Statc’s application and in the Scope of Work in Exhibit [ as laid out in the
MOU;

The Department and the Indian River Central School District will each appoint a key
contact person for the Preschool Development Grants--Expansion Grant:

These key contacts from the Department and the Indian River Central School District will
matntain frequent communication to lacilitate cooperation. consistent with the New York
State Plan and governance structure:

4) Department and Indian River Central School District personnel will work together to
determine appropriate timelines tor project updates and status reports throughout the
grant period;

Department and Indian River Central School District personnel will negotiate in good
faith toward achieving the overall goals of New York State’s Preschool Development

]
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)

8)

Grants--Expansion Grant, including when the New York State Plan requires
modifications that atfect the Indian River Central School District . or when the Indian
River Central School District’s Scope of Work requires modifications:

The Department and the Indian River Central School District will devise plans to sustam
High-Quality Prescheol Programs after the grant period. meluding any non-Federal
support that the Departiment or Indian River Central School District plan to contribute:
The Department and the Indian River Central School Distriet will coordinate plans
refated to assessments. data sharing. instructional tools. family engagement, cross-scctor
and comprechensive services efforts. professional development, and workforce and
leadership development: and

The Department and the Indian River Central School District will coordinate, but not
supplant. the delivery of High-Quality Preschool Programs funded under this grant with
existing services for preschool-aged children including, 1f applicable. programs and
services supported through title 1 of the ESEA, part C and section 619 of part B of [DEA.
subtitlc VII-B of the McKinney-Vento Act, the Head Start Act, and the Child Care and
Development Block Grant Act.

High-quality prekindergarten program is of the utmost importance in our school district and as
such. we are thrilled to partner with the Department on this exciting opportunity. We very much
hope that New York State is selected as a winner and that we can expand prekindergarten in our

COMMUNIty.
Sincercly,
— B e
PO
S /_{4//
: {:
James Kettrick
Superintendent of Schools
14-394
Cam
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YONKERS PUBLIC SCHOOLS

Achieving Excellence Together

One Larkin Center
Yonkers, New York 13701
Tel. 914 376-8100

October 10, 2014 Fax 914 376-8584
dryazurlo@yonkerspublicschools.org

Renee Rider Dr. Michael Yazurlo

Assistant Commissioner of Student Support Services Superintendent of Schools

New York State Education Department

89 Washington Avenue

Albany, New York 12234

Re: Preschool Expansion Grant Program
Dear Ms. Rider:

Please accept this letter as formal notice of Yonkers Public School District’s (hereinafter, “we”
or “Subgrantee”) intent to partner with the New York State Education Department
(“Department”), as Subgrantee, if New York State 1s selected as a winner for the Preschool
Development Grants—Expansion Grant Program (“Grant”). We understand that by submitting
this letter, should New York State be selected to win, we will be required to execute a
Memorandum of Understanding (“MQU”) within ninety (90) days of notification of the award to
the Department. We hereby agree, subject to the receipt of grant funding and the approval by the
Yonkers Board of Education, to execute such MOU within the required timeframe and to provide
any additional information or execute any additional documents as may be necessary in
connection with the Grant.

We understand that, as set forth by the U.S. Department of Education (“DOE”) and the U.S.
Department of Health and Human Services (“HHS”), Subgrantees will be required to fulfill
minimum responsibilities as part of the Grant. Such minimum requirements are set forth below
but are not intended to be a full and complete listing of Subgrantee’s responsibilities.

To assist the Department in implementing the tasks and activities described in the State’s
Preschool Development Grants--Expansion Grant application, the Subgrantee agrees, subject to
the receipt of grant funding and the approval by the Yonkers Board of Education, to:

1) Implement the Subgrantee Scope of Work as identified in Exhibit I of the MOU;

2) Make arrangements for High-Quality Preschool programs to be provided by Early
Learning Providers and appropriately monitor such entities;

3} Abide by the Department’s Budget included in section VIII of the New York State Plan
(including the existing funds from Federal, State, private, and local sources, if any, that
the Subgrantee is using to achieve the outcomes in the Preschool Development Grants—
Expansion Grant Plan) and with the Subgrantee’s Budget included in Exhibit II of the
MOU;



4) Actively participate in all relevant meetings or other events that are organized or
sponsored by the Department, by the DOE, or by the HHS,;

5) Post to any website specified by the Department, DOE, or HHS, in a timely manner, all
non-proprietary products and lessons learned developed using Federal funds awarded
under the Preschool Development Grants—Expansion Grant;

6) Participate, as requested, in any evaluations of this grant conducted by the Department,
DOE, or HHS;

7} Respond promptly to Department, DOE, or HHS requests for project information
including on the status of the project, project implementation, outcomes, and any
problems anticipated or encountered, consistent with applicable local, State, and Federal
privacy laws;

8) Provide researchers with access, consistent with requirements of all applicable Federal,
State, and local privacy laws, to available data regarding the enrollment and school
readiness of Eligible Children in State Preschool Programs;

9} Implement culturally and linguistically responsive outreach and communication efforts to
enroll isolated or hard-to-reach families; help families build protective factors; and
engage parents and families as decision-makers in their children’s education;

10) Minimize local administrative costs; and

11) Partner with LEAs or other Early Learning Providers, as appropriate, to carry out
activities that will provide children and their families with successful transitions from
preschool into kindergarten.

Additionally, we understand and agree that, subject to the receipt of grant funding and the
approval by the Yonkers Board of Education, our minimum joint responsibilities with the
Department include, but are not limited to:

1) The Department and the Subgrantee will implement New York State’s plan consistent
with the description of the roles and responsibilities outlined in the New York State’s
application and in the Scope of Work in Exhibit I as laid out in the MQU;

2) The Department and the Subgrantee will each appoint a key contact person for the
Preschool Development Grants--Expansion Grant;

3) These key contacts from the Department and the Subgrantee will maintain frequent
communication to facilitate cooperation, consistent with the New York State Plan and
govemnance structure;

4) Department and Subgrantee personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period;

5) Department and Subgrantee personnel will negotiate in good faith toward achieving the
overall goals of New York State’s Preschool Development Grants--Expansion Grant,
including when the New York State Plan requires modifications that affect the
Subgrantee, or when the Subgrantee’s Scope of Work requires modifications;

6) The Department and the Subgrantee will devise plans to sustain High-Quality Preschool
Programs after the grant period, including any non-Federal support that the Department
or Subgrantees plan to contribute;

7) The Department and the Subgrantee will coordinate plans related to assessments, data
sharing, instructional tools, family engagement, cross-sector and comprehensive services
efforts, professional development, and workforce and leadership development; and



8) The Department and the Subgrantee will coordinate, but not supplant, the delivery of
High-Quality Preschool Programs funded under this grant with existing services for
preschool-aged children including, if applicable, programs and services supported
through title I of the ESEA, part C and section 619 of part B of IDEA, subtitle VII-B of
the McKinney-Vento Act, the Head Start Act, and the Child Care and Development
Block Grant Act.

High-quality prekindergarten program is of the utmost importance in our school district and as
such, we are thrilled to partner with the Department on this exciting opportunity. We very much
hope that New York State is selected as a winner and that we can expand prekindergarten in our
community.

Sincerely,
//_ ,_,_,/ ///’ / - '/",
e / ,_,.” -__’—___/.—-f
/ Y i

DI;/ chael Y/Szurlo
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YONKERS PUBLIC SCHOOLS

Achieving Excellence Together

One Larkin Center
Yonkers, New York 13701
Tel. 914 376-8100

October 10, 2014 Fax 914 376-8584
dryazurlo@yonkerspublicschools.org

Renee Rider Dr. Michael Yazurlo

Assistant Commissioner of Student Support Services Superintendent of Schools

New York State Education Department

89 Washington Avenue

Albany, New York 12234

Re: Preschool Expansion Grant Program
Dear Ms. Rider:

Please accept this letter as formal notice of Yonkers Public School District’s (hereinafter, “we”
or “Subgrantee”) intent to partner with the New York State Education Department
(“Department”), as Subgrantee, if New York State 1s selected as a winner for the Preschool
Development Grants—Expansion Grant Program (“Grant”). We understand that by submitting
this letter, should New York State be selected to win, we will be required to execute a
Memorandum of Understanding (“MQU”) within ninety (90) days of notification of the award to
the Department. We hereby agree, subject to the receipt of grant funding and the approval by the
Yonkers Board of Education, to execute such MOU within the required timeframe and to provide
any additional information or execute any additional documents as may be necessary in
connection with the Grant.

We understand that, as set forth by the U.S. Department of Education (“DOE”) and the U.S.
Department of Health and Human Services (“HHS”), Subgrantees will be required to fulfill
minimum responsibilities as part of the Grant. Such minimum requirements are set forth below
but are not intended to be a full and complete listing of Subgrantee’s responsibilities.

To assist the Department in implementing the tasks and activities described in the State’s
Preschool Development Grants--Expansion Grant application, the Subgrantee agrees, subject to
the receipt of grant funding and the approval by the Yonkers Board of Education, to:

1) Implement the Subgrantee Scope of Work as identified in Exhibit I of the MOU;

2) Make arrangements for High-Quality Preschool programs to be provided by Early
Learning Providers and appropriately monitor such entities;

3} Abide by the Department’s Budget included in section VIII of the New York State Plan
(including the existing funds from Federal, State, private, and local sources, if any, that
the Subgrantee is using to achieve the outcomes in the Preschool Development Grants—
Expansion Grant Plan) and with the Subgrantee’s Budget included in Exhibit II of the
MOU;
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4) Actively participate in all relevant meetings or other events that are organized or
sponsored by the Department, by the DOE, or by the HHS,;

5) Post to any website specified by the Department, DOE, or HHS, in a timely manner, all
non-proprietary products and lessons learned developed using Federal funds awarded
under the Preschool Development Grants—Expansion Grant;

6) Participate, as requested, in any evaluations of this grant conducted by the Department,
DOE, or HHS;

7} Respond promptly to Department, DOE, or HHS requests for project information
including on the status of the project, project implementation, outcomes, and any
problems anticipated or encountered, consistent with applicable local, State, and Federal
privacy laws;

8) Provide researchers with access, consistent with requirements of all applicable Federal,
State, and local privacy laws, to available data regarding the enrollment and school
readiness of Eligible Children in State Preschool Programs;

9} Implement culturally and linguistically responsive outreach and communication efforts to
enroll isolated or hard-to-reach families; help families build protective factors; and
engage parents and families as decision-makers in their children’s education;

10) Minimize local administrative costs; and

11) Partner with LEAs or other Early Learning Providers, as appropriate, to carry out
activities that will provide children and their families with successful transitions from
preschool into kindergarten.

Additionally, we understand and agree that, subject to the receipt of grant funding and the
approval by the Yonkers Board of Education, our minimum joint responsibilities with the
Department include, but are not limited to:

1) The Department and the Subgrantee will implement New York State’s plan consistent
with the description of the roles and responsibilities outlined in the New York State’s
application and in the Scope of Work in Exhibit I as laid out in the MQU;

2) The Department and the Subgrantee will each appoint a key contact person for the
Preschool Development Grants--Expansion Grant;

3) These key contacts from the Department and the Subgrantee will maintain frequent
communication to facilitate cooperation, consistent with the New York State Plan and
govemnance structure;

4) Department and Subgrantee personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period;

5) Department and Subgrantee personnel will negotiate in good faith toward achieving the
overall goals of New York State’s Preschool Development Grants--Expansion Grant,
including when the New York State Plan requires modifications that affect the
Subgrantee, or when the Subgrantee’s Scope of Work requires modifications;

6) The Department and the Subgrantee will devise plans to sustain High-Quality Preschool
Programs after the grant period, including any non-Federal support that the Department
or Subgrantees plan to contribute;

7) The Department and the Subgrantee will coordinate plans related to assessments, data
sharing, instructional tools, family engagement, cross-sector and comprehensive services
efforts, professional development, and workforce and leadership development; and
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8) The Department and the Subgrantee will coordinate, but not supplant, the delivery of
High-Quality Preschool Programs funded under this grant with existing services for
preschool-aged children including, if applicable, programs and services supported
through title I of the ESEA, part C and section 619 of part B of IDEA, subtitle VII-B of
the McKinney-Vento Act, the Head Start Act, and the Child Care and Development
Block Grant Act.

High-quality prekindergarten program is of the utmost importance in our school district and as
such, we are thrilled to partner with the Department on this exciting opportunity. We very much
hope that New York State is selected as a winner and that we can expand prekindergarten in our
community.

Sincerely,
//_ ,_,_,/ ///’ / - '/",
e / ,_,.” -__’—___/.—-f
/ Y i

DI;/ chael Y/Szurlo
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|
Cradleto Career e
Alliance

Qctober 14, 2014

Governar Andrew Cuomo. . e
Executive Chamber Alory e
State Capitol.

Albany, NY 12224

Dear Governor Cuomo:

The State University of New York and the NYS Cradle to Career (C2C) Alliance are committed to
ensuring a seamless education pipeline for New York State. and an essential part of this endeavor
is high-quality early education. Preparation for kindergarten is a critical intervention point in
students’ lives—aone of a handful of peints along the educational continuum. from cradle to career.
that has the potential to positively impact a child’s educaticnal trajectory. In order for this goal to be
realized. we need well-qualified educators who are supported throughout their. studies and
provided the opportunity. to integrate theory and practice long before entering the classroom.. .

To this end. SUNY. hosts a number of programs across the state that lead to a NYS teacher.
certification in Early Childhood Education, Birth — Grade 2, the certification required for teaching in
a Universal Pre-K classroom in New York

At SUNY, we take seriously our responsibility of preparing students to lead the next generation.
Nineteen of our 53 child care and education centers host UPK programs and six participate in
QUALITYstarsNY. Qur campuses that host both early education departments and child care
centers, are able to provide student teachers with invaluable real life experience working. with
children ages birth to four. SUNY strives to be a leader and an example of how higher education
as a sector can and should hold itself accountable, along with its cross-sector partners, for student
success from cradle to career.

SUNY’s Cradle to Career Alliance supports collective-impact partnerships and communities across
the state that are challenged by issues of both quantity and quality. of pre-kindergarten
opportunities. We have seen how the absence of high-quality early education influences student
success later in life, as well as the dramatic impact interventions in this area can have on a
community. It is because of the above detailed reasons that the State University of New Yoark and
its Cradle to Career Alliance supports the expansion of Universal Pre-K. We look forward to a
continuing role in preparing teachers for the essential role they'll play in young lives and supporting
community partnerships across the state pursuing collective impact for students from cradle to
career.

Sincerely,

(b)(6)

Vanessa Threatte, MAAT, M.S.

Executive Director

New York State Cradle to Career Alliance at the State University of New York
Vanessa.threatte@suny.edu

Engage. Enhance. Educate.
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New York State’s Preschool Development Grant-Expansion Application

Competitive Preference 1: Contributing Matching Funds (up to ten points):

To receive a competitive preference under this priority, the State must describe and submit appropriate evidence of credible
plan for obtaining and using non-Federal matching funds to support the implementation of its achievable and ambitious plan
during the grant period. Matching funds may be comprised of State, local, and philanthropic funds and may also include

increased State funding appropriated beginning in the State fiscal year prior to the first year of the grant period.

New York State will contribute S|®)4) f State-based aid each year in matching funds to support its achievable and ambitious
plan. As demonstrated in Table A, which is also shown below, New York State will be matching the Preschool Expansion Grant by

®X) |9 over the duration of the four-year program.

New York State has appropriated fcl{b){4) for its Universal Pre-Kindergarten program for more than a decade.In addition, in
State Fiscal Year 2013-14 the State increased funding by §0)4) to implement the Priority Pre-Kindergarten Grant Program,

which currently serves approximately 5,300 children in 25 school districts. In State Fiscal Year 2014-15, New York State appropriated
49 )to implement the Statewide Universal Full-Day Pre-Kindergarten Grant Program, which serves approximately 37,000

children in 53 school districts, bringing the total annual amount of State funds that New York dedicates 1o Pre-Kindergarten to
$[®

1
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PART II. Competitive
Priority 1

Instructions: For cach year. fill out the expected Matching Funds for 2A.2C, 2. Also. provide the increascd Stane funding in Fiscal Year 2014 at the.
hottom of this section. . The other cells will self-populate with. information: those should not be maoditied.

Year 1

Year 2

Year 3

Year 4

Cumulative $

%.

Allocation of Matching
Funds

.
%

Funds

£

Fundls

Y.

Funils,

ks

Fﬁnnlx

2A; State-Level
Infrastructure

2B: High-Quality
Preschool Programs

~ . .2C: New Preschool
Slots .

. 2D: Improved
Preschool Slots

Total Year 1-4
Matching Funds

Increased
Stale,
Funding in
IFiscal Year
2014

Type of
State
Match

$ from Year |

$ from Year 2

$ from Year 3

$ from Year 4

QOverall
Matching
Funds

Match %.

2E: State [P
Matching

Funds {if
applicable)

2F: Total Funds for |V

State-Level
Infrastructure

2G: Total Funds for
High-Quality
Preschool Programs

2H: Total Funds for
New Preschool Slots

21: Total Funds for
Improved Preschool
Slots

2J: Total Program
Resources
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New York State’s Preschool Development Grant-Expansion Application

Competitive Preference Priority 2: Supporting a Continuum of Early Learning and Development (up to 10 points):

To receive a competitive preference under this priority, the State must describe an ambitious and achievable plan that
addresses the creation of a more seamless progression of supports and interventions from birth through third grade, such as
high-quality infant and toddler care, home visitation, Full-Day kindergarten, and before- and after-care services for, at a
minimum, a defined cohort of Eligible Children and their families within each High-Need Community served by each
Subgrantee.

New York has been building a continuum of high-quality, comprehensive services for infants, toddlers, preschoolers and
school-age children over the past 30 years. The intentional confluence of statewide policy reform and community partnerships 1s
yielding innovative models for supporting a continuum of early learning and development, which we seek to advance with this
Preschool Expansion Grant.

With leadership from the SED and the ECAC, New York has begun examining the policy and regulatory issues that affect
linkages and transitions across the various systems and services for children from birth to age eight in all domains of school readiness.
A committee of experts is examining our Birth to Second Grade Teacher Certification criteria to assure that the importance of
confinuity and alignment is explicit. New York also has a strong commitment to a mixed delivery system, so that every investment in
Pre-K includes a requirement that 10% of funds be used to serve children in community-based programs (CBOs). For example, this
has resulted in 53% of New York City’s four-year old Pre-k students receiving services in CBOs and many creative eflorts to align the
curricula, assessment, professional development and parent engagement strategies used by all providers of Pre-K. The alignment of
our rigorous standards also demonstrates the commitment to creating 4 continuum, not only across the years, but also across service
auspices. Our Early Learning Development Standards, Pre-K Foundations for the Common Core, are aligned with the standards in
QUALITYstarsNY, our ticred Quality Rating and Improvement System that covers children from birth to cight. . A widcly

disscminated cross-walk of standards also shows how they align with Head Start Standards and accreditation standards from the

3
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New York State’s Preschool Development Grant-Expansion Application

NAEYC. All venues of early childhood education in New York State have the same standards for achieving high quality and similar
resources for helping programs achieve continuous quality improvement.

SED, OCFS and the ECAC have been creating these supportive resources and outreach efforts to help programs achieve high-
quality and identify partmers in the community to help. In collaboration with many ECAC members, such as Head Start, CCR&Rs, and.
NYAEYC, SED created a series of publications to help school administrators supervise and better integrate Pre-K with primary
classrooms more effectively. SED and several statewide partners created a series of Forums on Transitions, which over 900 school
and community leaders attended this past year. SED created a Local Education Agency Transition Self-Assessment Tool that signals
areas for improvement for the district to work on to ensure a positive start for young children. OCFES has established seven Regional
Infant/Toddler Technical Assistance Centers across New York State, which provide valuable information and training for parents and
child care providers. They are also instrumental 10 the community in expanding comprehensive service delivery for infants, toddlers
and their families and assuring safe transitions and linkages to preschool.

With these resources, New York has sparked innovative community building, with over 50 communities engaged. in multi-
service, multi-sector partnerships to maximize investments in the early years. The ECAC convened various models of community
partnership that stress a continuum of early learning to benefit from their experiences. Their lessons have guided the innovations
proposed in this proposal.

This grant opportunity allows New York to continue strengthening state-level infrastructure and capacity and community-wide
parinerships across agencies, disciplines and sectors that engage the [ull complement of services for children from birth through
elementary school. This grant program will also help our youngest learners smoothly transition into kindergarten giving them the

greatest opportunity to be succeed in school and throughout their lives. .

Competitive Preference 3: Creating New High-Quality State Preschool Program Slots (zero or ten points):

4
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New York State’s Preschool Development Grant-Expansion Application

To receive a competitive preference under this priority, the State must demonstrate how it will use fifty percent of its federal

grant award to create new State Preschool Program Slots that will increase the overall number of new slots in State Preschool

Programs that meet the definition of High-Quality Preschool Programs.

New York State will use this funding to create 1,127 new High-Quality preschool slots in the first year, 1,324 in the second year,

1,614 in the third year, and 1,726 in the final year, which is on average serving 1,448 additional new slots per year for the grant

duration as evidenced in Part III of Table A. New York Statewide Universal Full-Day Pre-Kindergarten Program and its implementing

statute estimate that the cost of providing High-Quality Pre-Kindergarten programming to a child is $ o)X per student. The new

federal High-Quality preschool slots will be aligned with the existing New York Statewide Universal Full-Day Pre-Kindergarten

Program, including an alignment with a per pupil expenditure of $|***

per student. Additionally, in year one of the grant period, an

estimated additional {** per student will be expended. to support the implementation of the new High-Quality preschool programs.

According to this allocation, and as detailed in New York's achievable and ambitious plan, the State will spend on average

v [GCY per year in creating new slots throughout the five school district Subgrantees, which is greater than half of the grant per

yedr.

PART IlIl. Selection Criterion (D)(4).

Instructions: For each year, please fill out 34,38,3C and 3F,3G. The other cells will self-populate with information; those should not

be modified..
Year 1 Year 2 Year 3 Year 4 Cumulative
3A: Total Eligible Children o)
3B: Eligible Children Served in New
Preschool Slots
3C: PPE/Slot
5
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New York State’s Preschool Development Grant-Expansion Application

3D: Estimated Cost {Rounded) (o}4)

3E: % Eligible Children Served in
New Preschool Slots

6
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Part 5: Other Attachments Form

INDIRECT COST INFORMATION

To request reimbursement (or indirect costs, please answer the following questions:

Does the State have an Indirect Cost Rate Agreement approved by the Federal
government?

YES &
NO O

If yes to question 1, please provide the following information:
Period Covered by the Indirect Cost Rate Agreement (mm/dd/vyyy):

From: </ + l2¢43 To: 3/ 317205

Approving Federal agency: JED  HHS _ Other
(Please specify agency):

Directions for this form:

i [ndicate whether or not the State has an [ndirect Cost Rate Agreement that was approved by
the Federal government.

3 If*No” is checked. the Departments gencrally will authorize grantees to use a temporary rate
of 10 percent of budgeted salaries and wages subject to the following limitanons:

(a) The grantee must submit an indirect cost proposal to its cognizant agency within 90 days alter

the grant award notification is issued: and

(b) If after the 90-day period, the grantee has not submitted an indirect cost preposal to its

cognizant agency, the grantee may not charge its grant for indirect costs until it has negotiated an

indirect cost rate agreement with its cognizant agency.

If “Yes™ is checked, indicate the beginning and ending dates covered by the Indirect Cost Rate
Agreement. In addition. indicate whether ED. HHS. or another Federal agency (Other) issued
the approved agreement. If “Other” was checked, specify the name of the agency that 1ssued the
approved agreement.
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Dear Colleagues,

it is our pleasure to bring this publication to you in support of your practice with or on behalf of New York's young
children and their families. The Early Childhood Advisary Cauncil {ECAC). is committed to realizing the vision that aff
young children are healthy, learning, and thriving in families that are supported by a full complement of services and
resources essentiol for successful development.

We see the publication, disseminalion, and implementation of the New York State Early Learning Guidelines as a
critical step in moving closer to the ECAC's vision. In order to do the work we each do for young children, we need to
truly understand children. We need ta know how they develop and we nced to embrace all the strategies to support,
encourage, and affirm their healthy development. We need to he adept at explaining child development to families
and help them understand our rale, as partners, in the growth and development of their children.

The best professionals are always learning and developing their skills. The Early Learning Guidelines are designed to
be used as a daily reference and resource, to support the professional development of those responsible for the care
and education of our youngest citizens. Over your years of using the Guidelines, as you deepen your understanding
of how children develop, you will continue 1o learn how to respend to their readiness for new interactions,
experiences, activities, and challenges and your teaching will mature. You will alsc develop the depth and capacity to
teach others about the dynamics involved in the excellence of teaching.

The Guidelines were designed to complement and coordinate with the state’s Pre-Kindergarten Foundation for the
Commen Core, the Head Start Child Development and Learning Framework and the New York State Learning
Standards, to reinforce the developmental continuum. These documents are companions to the NYS Core Body of
Knowledge and the NYS Teaching Standards. We are fortunate to have a framework in New York State that

acknowledges that learning begins at birth and continues throughout one’s fifetime!

(b)i4) (b)i4)
¢
Robert G. fFrawley Sherry M. Cleary
. ECAC Co-chair ECAC Co-Chair
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MNYS EARLY LEARNING GUIDELINES
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Critical and Analytic Thinking: Children

use past knowledpe to build new knowledge 70

Problem-Salving: Children find muliple solutions

to questions, tasks, problems, and challenges 71
Represantational Thought: Childrer use

symhbols to represent objects 72
Representational Thought: Children

distinguish between fantasy and reality 73
Nurnber and Sense Operations:

Chiidren demonstrate knowledge of

nwumbers and counting 74
Measurement: Children demonstrate

knowledge of size, volume, height,

weight, and length 75
Properties of Ordering: Children identify

and fabel shapes 76
Properties of Ordering: Children sor?,

classify, and organize objects 77

Scientific Trinking: Children collect information

through ebservation and manipulation 78

Scientific thinking: Children engage in
exploring the natural world by manipulating
objects, asking questions, making predictions,
and developing generalizations

. Scientific Knowledge: Children observe and

describe characteristics of living things 80

Scientific Knowledge: Children observe and

describe characteristics of the earth 81

. History: Children demonstrate knowledge of
past events and awareness of how they may

influenice the present and future a2

Geagraphy: Children demonstrate awareness

of lecation and spatial relationships a3

. Geography: Children demonstrate
knowledge of the relationship between
peopie, places, and regions

Feonomics: Children demonstrate knowledge
of various occupations related to trade
and currency

85

Ecology: Children demonstrate awareness
of the relationship between humans and the

environmeant 84

Technalogy: Children demenstrate
understanding and use of technalogy in

their surroundings 87

Family: Children demonstration awareness

and understanding of family 88

84

NYS EARLY LEARNING GUIDELINES

Community: Children demenstrate awareness
of their community, human interdependence,

and sacial roles 89
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responsibility 90
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appreciation of their own and others’ cullure 21
Expression and Representation: Children use
creative arts to express and represent what

they know, think, believe, or feel 92
Understanding and Appreciation: Children
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of the creative arts 9

A
B.
C
D
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e

Dual Language Acquisition 98
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Lxpressive Vocabulary 100
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Comprehension 102 -
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Listening Skills 104
Oraf and Written Communication 105
Caonventions of Sodal Communication 106
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Reading: Alphabetic Principle 108
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. Reading: Comprehension of Printed Material 110
Reading: Awareness that Written Materials
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Reading: Appreciation and Enjoyment 112
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These instructions refer to this excel spreadsheet which ineludes tabs for Tuble A Table B, Comperitive Priority 1 Table,
Tuble i D) and the Budpes Table, Additionally. heve is an exaoyple of Table A

Instructions for Table A — Preschool Development GrantsExpansion (Second. Sheet)

General Tnstruction:

e This table is divided into three sections, which cormespond to Absolule Priority. 1 Competitive Priority. | and Selection Crif
(4

o Toreduce the burden on States. many. of the cells contain formulas that calculate additional information (L.c., pereentages a
totalsy. These cells are locked, and you cannot edit th

s You should only enter information into cells that are light red. and once you put information inte these cells, they will turn
orange.

e Finally. this (able should serve as a planning tool; thereiore, you should input your best estimates for luture lunding levels |
estimates should be supported. with evidence in the narrative portivn ol your applic

Part I. Absolute Priority

1. For years 1-4, fill out the expected amount of federal funds allocated for lines 1A (State-Level Infrastructure). 1C {New Pry
Slots) and 1D (Improved Preschool Slots}, State-Level Infrastructure should account for no more than 5% of the cumulative fu
all 4 years. Nothing else should be filled out in this section. Some cells will self-populate based on previously entered formula
those cells should be left alone

Par( II. Competitive Priority

1. .For each year, fill oul the expected Matching Funds allocated for lines 2A {State-Level Inlrastructure), 2C (New. Preschool
and 2D (Improved Preschool Slots ) Cumulative State-Level Infrasteactisnd nof be 3% of the total Matching Funds. as that lin
applies only to Federal fund:

2. For line 2E (State Matching Funds)., fill out the reased State tuiclsspent on preschool during State Fiscal Year 2004 only.

3. The green total section containing lines 2F-2 will sell-populate using  information from parts Land IT and is there for you
reference

Part II1. Selection Criteria (D} (4

L. Inline 3A (Total Eligible Childrend, please fill out the total Eligible Children for cach year (these are based on e

2, Next, fill aut 38 {Childeen Served in New Preschool Slats) and 3C (PPL#SIat). 3D (LEstimated Cast) and 3L (% Lligible CH
Served...) will be calculated for vou, ‘The estimated cost should roughly correspond to the amount your state has available for
preschool slots, for each year and in total (shown in 2110 in the green total section in Pa

3. Next. fill out 3F (Children Served in Tmproved Preschool Slots) and 3G (PPE/STo}. These numbers should be based on avy
across all the dilferent ways, you plan to improve. preschool slots. Tn addition, they. should be based on the evidence presented |

narrative. 3H {Estimated Cost) and 31 {% Eligible, Children Served. ) will be calculated for youw. The estimated cost should rogehly
correspond to the ameount your state has available for improved preschool slots, for cach year and in total (shown in line 21 in the

total section in Part [1

b (I
.
lizht
These
school.

nels for
Land

[Slots),
it

ildren
18w

rages
1 your

sreen

Instructions for Table B (Third Shee
Note: For cach of the columns, fill out the reguired information for years 2010-2013.
1. _For columns 1-3. fill out past funding sources for State Preschool Proge

2. For columns 4 and 5, fill out the total number of four-year old children in the state and those who are at or below 20040 FPLY,

respectively
3. For columns 6 and 7, fill out the total number of four-vear old children served in State Preschool Program and the total nuny
four-year old children at or below 200% FPL served in the State Preschool Program. The percentages will calculate automatic

ber of
1y

Instructions for Coempetitive Priority 1 Table (Fourth She

1. For FY 2014 Investmend. (il out thacreased State fundsprovided by the state in FY 2014, Do noenter, funds under, "Local [

“Philanthropic,” or "Other” in this colu

2. For years -4, fill out the expected amount of matching funds coming from State, local, philanthropic, and other

3. The totals for cach year will self-populate, you cannot edit the cells in the Overall Mat

4. Finally. the last line serves to check that the numbers in this table are the same as those entered ififeitleA 1f thev are the
same. the cell helow the tolal will read “Correct™. il there is a problem: it will read “Please verily numbers”™. Before moving o
Imake sure all ol the cells are correc

. please

Instructions for Table (D4} {Fifth Shee

1. In cansultation with Subzrantecs. States should provide information on the way they plan to improve slots and the estimate
associated with the improveme)

2. For each Subgrantee, fill out how the slots will be improved each year, how many children will be served, and the rotal esti
Ccost.

3. Leave any unneeded rows blan
4. Add additional rows as necded. To do so, seleet lines 22-25, Righe click on your selection and choose “Copy.” Then, sclect
rows beneath the Last ling of the previous Subgrantee entry, Right click on that selection and choose “Paste.” Change the ©5" inf

COst

nited

tour,
the

“Subgrantec 57 cell to the appropriate number. and fill out the rest of the rows as approg
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Table A

Expansion Grants

PART 1. Absolute Pri
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PART 1L Commpetitive Priovity. L

ol Ui s

s ol v

Ao,

w

e ke
RNV RIS

AHE N

Year 1

Year 4

Cumulative %

Allocation of Matching Funds

b)4)

2A: State-Level Infrastructure

2B: High-Quality Preschoal Programes

207 New Preschoal Slots

2D Inproved Preschioo] Slats

Tutal Year, 1-4 Matching Funds

Tvpe of State.
Malch

Satany Year |

Soleany Yo

S from, Yoar §

5 frm, Y 4

Crerall
Manching.
Lunds

Mateh &

ZE: S Matchin
Funds 4id

applicable)

ZF:Tiral Fonds for. State-Level
Infrasirocture

2G: Telal Funds fer High-Qualily
Preschonl Programs

219 Total, Funds For New: Preschool Slots

b)4)

2L Total Funds for Tipreoved Preschon]
Slots

2]: Tutal Program Resources

PART L Sclection Crterion (D4

Tt Fon it s, e P ent 3K, sl 300 The e vells sl el prapulan sl infantion s stk nen s mnltial

I Year 1

I Year 2

I Yoear 3

I Yeard

I Lumulalive

3A: Total Eligible Children

3E: Eligible Children, Served in New.
Preschool Slots

{2 PRSI

Improved Preschosl
... 3G PPE/S ot
3H- Estimated Cost (i Roundeds
AT % Tligibbe, Childrem, Served. in lnpri
I lion] Slot;

31 Towal %: Eligible Chililren, Served Wi

New and lonpreoved Slos
JK: Tetal Children Served

b)4)

PR/Award & S418B150021
Page e181



(0)(4)

PR/Award & S418B150021
Page e182



Competitive Priority. 1 Table

Increased State
Typces of Match FFunding in Fiscal Year | Year 2 Year 3 Year 4 TOTAL
Yeuar 2014

State b))
Local 0
Philanthropic 0
Other 0
Overall Match b))

Matches Amount Correct Correct Correct Correct Correct Correct

from Table A
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Table (D)4}

Subgrantec ]

Breakduwn

Year, |

Youkers Schol
Dhstrice

Metheds. len Inpooy ing, Sl
(Selevt us many. usapply b

Teacher Gualificaticnss,
Ceirpansaticn

a
M Full Day

B Clozs SzesRutio

Evizence-Based Professional
Develaprment

B Corpiehensive Services
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Methods for prvime Skt | g oy cm B Closs Sic/ Raln B ClassSieeRalr B Closs SieRatn
Evidence-Based Professianal | gy Evidence-Based Professional o Evidence-Based Prolessanal Evidenre-Based Professinal
Developroent Developroent Develapment Dewelnprent
B Corprehensive Services | B Comprehensive Services _| B Comprenensive Services | W Comprenensive Services
Children Served o lmproved
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apphcable)
Totul Estimated Cost
Subgrantes 3 Breakdown Yeat ] Year2 Yeat 3 Year 4
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Cormpensation Cormpensation Compensation a Cormpensation
) | Full Cay B Full Cay B Full Day B Full Day
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B Cormprehensive Services
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B Comprehensive Services
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B Comprehensive Services

Totul Estimated Cost
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OVERALL STATEWIDE BUDGET

Budget Table I-1: Budget Summary by Budget Category
(Evidence for selection criterion  ((3)}

Grant Year 1. Grant Year 2 | Grant Year 3. | Grant Year 4 |

Budget Categories ta) (b) (© i) Total . . . (e

. Persunng] {b)i4)

. Fringe Benefus

L Travel

- Equipment

Y I I e

- Supplics

6. Contractual

7. Professional Development for
Subgrantees

8. Other

9. Total Direct Costs (add lines 1-8)

10. Indirect Costs®

I'1. Funds to be distributed to
Subgrantees

12. Funds set aside for participation, in
arantee technical assistance

13. Total Grant Funds Requested (add
lines 9-12)

14. Funds, trom. other sources, used to
support the State's plan

15. Total Statewide Budget (add lines
13-14)

Columns {a) through (d): . For each, grant year for which funding is requested. show the total amount requested for cach applicable budget
category. .

Column (e): Show the total amount requested for all grant years,

Ling 6: Show the amount of funds allocared rthrough contracts with vendors for products to be acquired andfor professional services to e
provided. & State may apply its indirect cost rate only against the first $25 000 of cach contract included in ling 6.

Line 14 It the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of this Budget
section, Note that indirect costs are not allocated to line 11,

Line | 1. Show the amount ol {unds. to.be distributed 1o Subgrantees. At the time ofapplication. States. are. not required (o, provide budgets. for,
how the Subgrantees will use these funds, However, as stated an Program Requirement (o), granlees must subimit scopes of work for the State
and for each Subgrantee within 90 duys of receipl ol an awurd. and these scopes of work must contain, among other ens. detailed budgers,
Additionally, the Departments expecet that, as part of the administration and oversight of the grant, States will monitor and track all expendinures
ta ensure that Subgrantees spend these funds in accordance with the State plan.

Line 12: The State must set aside 525,000 annually from its grant funds for the purpose of participating in Preschoel Development Grant,
technical assistance activities facilitated by ED.or HHS. This 1s primarily. to be used {or travel and may. be. allocated (o Subgrantees evenly.
across (he four years ol the grunt,

Line 13: This 1s the total funding requested under this grant.
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INTRODUCTION

“Early childhood educaticn for all children ages birth through grade 3 is an integrated system designed to ensure that
each child receives a healthy start and attains the skills and concepts to have a successful academic experienca in
developmentally-appropriate programs. Components of the system include standards based programs that start
early, instruction by highly qualified persons and an environment that coordinates comprehensive services and
provides information and support to families.” '
New York State Board of Regents
Early Childhood Policy

{2006)

The New York State Prekindergarten Foundation for the Common Care
Caretully developed early learning expectations linked to K-12 standards contribute to a more cohesive,
unitied approach wo young chiddren’s education. Adopted and approved by the Board of Regents in
January 2011, the original version of the New York State Prekindergarten Learning Standards' provided
a trameworl that focuses on the learning and development of the whole child and was inclusive of the
broad academic concepts of the newly adopted New York State P-12 Common Core Learning Standards
for English Language Arrs and Lireracy, as well as for Mathematics. The New York State Prekindergarren
Learning Standarcls also aligned with the exisung New York Siate K-12 learning standards in sclence,
soctal studies, and the arts. In an effort to provide a clear, comprehensive, and consolidated resousee for
early childhood protessionals, the New York State Prelundergarten Learning Standards have been revised
to tully encompass the New York State P-12 Common Core Learning Standards for English Language
Arts and Literacy, as well as for Marthematics ar the Prekindergarten level. The revision process has

resulted 10 one document, the New York State Prekindergarten Foundarion tor the Commeon Core.

‘The New York State Prelindergarten Foundation for the Conunon Core is otfganized into tive broad
developmental and interrelated domains. The five distinct, but lughly intetrelated domains provide the
structure for the New York State Prekindergarten Foundaton for the Common Core. A brief description

of cach domain appears below:

s  Approaches to Learning - How children become involved in learning and accuiring knowledge.
~ e Physical Development and Health - Children’s physical health and ability to engage in daily actvities.

¢ Social and Emotional Development The emotonal competence and ability to form positive
relationshups that give meaning to children’s experiences in the home, school, and larger community.

e«  Communication, Language, and Literacy — Flow children understand, create, and communicate
meaning. .

¢  Cognition and Knowledge of the Werld - What chidren need to know and understand about their
world and how they apply what they know. This domain is a ditect reflection of the content

competencies and knowledge of the Common Core Learning Standards.

"Fora complete, detailed history of the creation of the New York State Prekindergarten Learning Standards and the
genesis of the New York State Prekindergarten Foundation for the Common Core, please see the attachment Iabeled,
“Appendix™.
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The introduction to cach domain sets the context for undetstanding its connecton to how youay

children learn and develop. The benchmarks and benchmark indicarors in each domain represent the
standards for what prekindergarten students should know and be able to do in order to be successtul
learners. Tndicators 2re obscervable and demonstrative and can be accomplished through the play and
aclive engagement of tour vear olds within a rich and well desipned environment. The lists of mdicators
are not exhaustive, but are samples of observable behaviors a child may exhibit in meeting the

benchmarks.

Prekindergarten and preschool teachers, caregivers, and parents can determine whar children are learning,
what they enjoy, and whar they have mastered, through careful observation of their play, work, and
Interactions with others, both in the classroom and in other environments. Listening and conversing with
childten, as well as examining and comumenting on their creations and explotations, provides valuable
information about each child’s individual learning and development. The New York Stare
Prekindergarten Foundation for the Common Core will provide an essential beginning for developing
and mmplemeniing high quality curriculum, creating meaningful and appropriate learning expeticnces tor
four-year-olds across New York State, and informing other ctitical processes such as desigmng learning
environments, planning standards based instruction and assessment, as well as pre service and in service

training tor administrators and teachers, and results-oriented parent engagement.

The New York State Prekindergarten Foundation for the Common Core and Success for All Students

The primary purpose of prekindergarten standards is to ensure that all children, including children with
disabilities, srudents with Limited English Proficiency (LED}, and English Language Learners (ELLs)
have rich and varied carly learning experiences that prepare them for suceess in school and lay the

toundauon for college and carecr readiness.

Preschool Children with Disabilities

The New York Neate Prekindergarien Foandation for the Cummon Core will asstst all carlv chuldhood professionals
in setung high expectations for children. Preschool children with disabilities and thew typiecally
developing peers are all capable of {earning, achieving, and making developmental progress. Preschool
children with disabilities need specially designed instruction and related services designed to address thetr
disabiliry and cnsure their participation in age appropriate activinies with nondisabled peers. Fach
preschool child with a disability has an individualized educational program (IEP) which docuiments

his /her individual goals, suppotrs, and services as determined by his/her needs, strengths, and abilides.
These individual supports, accommodations, and services are designed to assist the child to meet the
goals in hiz/her IEP as well as to achieve the learning srandards. With the appropriate services and
supports, children with disabilines can parnicipate in prekindergarten experiences with thetr nondisabled

peers and be held to the satne high standards and expectations as those without disabilities.

Engiish Language Learners
Farly childhood education plays an essennial role in preparing young F‘)ﬁglish language learners (ETLs)
for later success in school. It provides children with the opportunity to develop basic foundatonal skills
~ inlanpguage and literacy before they enter kindergarten ready to learn. Young English language learners
can begin to develop these essendal foundational skills even before they have developed strong English
language skills. Tt is, therefare, essenual te encourage continued first langnage development in our
6
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children by providing them with appropriate education settings such as a bilingual classroom or

integrated English as 2 Second Language (ESL) program, which support language and literacy learning in
English. Those children who have had rich tirst language experiences seem to learn a second language,
such as Hnglish, more casily than children who have had inuted experience with the language they have
used in their homes since birth. Like other skills, children develop language along a continuum with
many factors conuibutng ro the language acqusition process. The background knowledge that cach
child brings to the task of learning English has to be respected and acknowledged as part ot the ongotng

learning process.

The New York Stare Prekindergarten Foundation for the Common Core acknowledges the central role
of language in the achievement of benchmarks as Iaid out for each of the domains and highlights the
needs of learners who are stll developing proficiency in English. These standards use students’ first
languages and cultures as the foundation for developing academic language proticiency, and encourage
the education ot young Fnglish language learners in a bitingual setting, The New York State
Prekindergarten Foundation for the Common Cote envisions langnage proficiency that builds on
language complexity, cognitive engagement, and context within the key areas of language development
(speaking, listening, viewing, representng, reading, and writing). The contexts of interacnon, as detined
by the benchmarks and performance indicarors, are found within cach of the domains of this document.
These conrexts allow for a range of language complexity and varying degrees of cognitive engagement as
young Haglish language learners intetact with peers and adults in an encouraging and supportive

envitonment for the purpose of negoriating meaning as well as exploration and discovery.
Guiding principles were developed by the orginal workgroup and were upheld throughour all work in

the development of the New York Stare Prekindergarten Tearning Srandards as well as the New York

State Prekindergarten Foundarion for the Common Core. They are as follows:

7
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Al childe n:ﬁfé' aj ng fm.d,i aking wclopmcntal prob 5. The”
Prekmderguten Leqrmng Standmds are intended for all children regardless of economic Linguistic

. ThL um!{,nt of these 1 L:ll[llllg Stcmdald«, 1s puided by rc%cslrch .md Li{LLLLV(_. pI’dLLlLL ter str Lrl;jlhcn

instruction and educatiopal’ experiences across all settmm ‘I hese. Learmng Standards are
systemically aligned with New York State Common Core Learning standards, performance
iadicators for bilingual and preschool special education, Head Start outcomes, and the National:.

Association for the Education of Y oung Children quldehnes Thev build upon provisions of quahtv

set forth in child-cate licensing requirements,

g
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The following summary statements reinforce the guiding principles, relevant literature on early learning

standards, and developmentally appropriate practice in early childhood programs.

The New York State Prekindergarten Foundation for the Common Core is:

A resource for guiding the design, selection and implementation of a high