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PART I ‑ ELIGIBILITY CERTIFICATION

The signatures on the first page of this application certify that each of the statements below concerning the school's eligibility and compliance with U.S. Department of Education, Office of Civil Rights (OCR) requirements is true and correct.  
1. The school has some configuration that includes grades K-12.  (Schools with one principal, even K-12 schools, must apply as an entire school.)
2. The school has not been in school improvement status or been identified by the state as "persistently dangerous" within the last two years.  To meet final eligibility, the school must meet the state’s adequate yearly progress requirement in the 2004-2005 school year.
3. If the school includes grades 7 or higher, it has foreign language as a part of its core curriculum.
4. The school has been in existence for five full years, that is, from at least September 1999 and has not received the 2003 or 2004 No Child Left Behind – Blue Ribbon Schools Award.
5. The nominated school or district is not refusing the OCR access to information necessary to investigate a civil rights complaint or to conduct a district‑wide compliance review.
6. The OCR has not issued a violation letter of findings to the school district concluding that the nominated school or the district as a whole has violated one or more of the civil rights statutes.  A violation letter of findings will not be considered outstanding if the OCR has accepted a corrective action plan from the district to remedy the violation.
7. The U.S. Department of Justice does not have a pending suit alleging that the nominated school, or the school district as a whole, has violated one or more of the civil rights statutes or the Constitution's equal protection clause.
8. There are no findings of violations of the Individuals with Disabilities Education Act in a U.S. Department of Education monitoring report that apply to the school or school district in question; or if there are such findings, the state or district has corrected, or agreed to correct, the findings.
PART II ‑ DEMOGRAPHIC DATA

All data are the most recent year available.  

DISTRICT
1.
Number of schools in the district: 
    

	76
	Elementary schools 

	19
	Middle schools

	
	Junior high schools

	11
	High schools

	12
	Other 

	
	 

	118
	TOTAL


2.
District Per Pupil Expenditure:  
       
$5,511

Average State Per Pupil Expenditure:  
$5,545
SCHOOL (To be completed by all schools)

3.
Category that best describes the area where the school is located:

[X ]
Urban or large central city

[    ]
Suburban school with characteristics typical of an urban area

[    ]
Suburban

[    ]
Small city or town in a rural area

[    ]
Rural

4.
      1      Number of years the principal has been in her/his position at this school.


      8      If fewer than three years, how long was the previous principal at this school?

5.
Number of students as of October 1 enrolled at each grade level or its equivalent in applying school only:

	Grade
	# of Males
	# of Females
	Grade Total
	
	Grade
	# of Males
	# of Females
	Grade Total

	PreK
	
	
	
	
	7
	
	
	

	K
	
	
	
	
	8
	
	
	

	1
	
	
	
	
	9
	62
	87
	149

	2
	
	
	
	
	10
	85
	87
	172

	3
	
	
	
	
	11
	78
	81
	159

	4
	
	
	
	
	12
	85
	85
	148

	5
	
	
	
	
	Other
	
	
	

	6
	
	
	
	
	
	
	
	

	
	TOTAL STUDENTS IN THE APPLYING SCHOOL (
	628


6.
Racial/ethnic composition of

63% White

the students in the school:

  4% Black or African American 

20% Hispanic or Latino 







12% Asian/Pacific Islander







  1% American Indian/Alaskan Native          







      100% Total


Use only the five standard categories in reporting the racial/ethnic composition of the school.
7.
Student turnover, or mobility rate, during the past year: 2%
(This rate should be calculated using the grid below.  The answer to (6) is the mobility rate.)

	(1)
	Number of students who transferred to the school after October 1 until the end of the year.
	0

	(2)
	Number of students who transferred from the school after October 1 until the end of the year.
	16

	(3)
	Subtotal of all transferred students [sum of rows (1) and (2)]
	16

	(4)
	Total number of students in the school as of October 1 
	644

	(5)
	Subtotal in row (3) divided by total in row (4)
	.02

	(6)
	Amount in row (5) multiplied by 100
	2


8.
Limited English Proficient students in the school:  .2%








         1 Total Number Limited English Proficient 



Number of languages represented: 1



Specify languages:  Spanish

9.
Students eligible for free/reduced-priced meals: 
9% 



Total number students who qualify:

58

10.
Students receiving special education services:  0%








   0 Total Number of Students Served

Indicate below the number of students with disabilities according to conditions designated in the Individuals with Disabilities Education Act.




____Autism

____Orthopedic Impairment




____Deafness

____Other Health Impaired




____Deaf-Blindness
____Specific Learning Disability




____Emotional Disturbance
____Speech or Language Impairment




____Hearing Impairment
____Traumatic Brain Injury


____Mental Retardation
____Visual Impairment Including Blindness





____Multiple Disabilities

11. Indicate number of full‑time and part‑time staff members in each of the categories below:

Number of Staff
Full-time
Part-Time
Administrator(s)


      2
       0




Classroom teachers


    32
       5


Special resource teachers/specialists
      1
       0


Paraprofessionals


      1
       0





Support staff



      7
       2

Total number



    43
       7

12.
Average school student-“classroom teacher” ratio:
__28:1__

13.

	 
	2003-2004
	2002-2003
	2001-2002
	2000-2001
	1999-2000

	Daily student attendance
	98%
	97%
	97%
	96%
	98%

	Daily teacher attendance
	97%
	98%
	98%
	97%
	98%

	Teacher turnover rate
	3%
	13%
	10%
	16%
	17%

	Student dropout rate (middle/high)
	0%
	0%
	0%
	0%
	0%

	Student drop-off  rate (high school)
	1%
	0%
	2%
	4%
	1%


Each year, there are a number of students that choose to leave University High School for the less academically strenuous environment of a traditional high school.  These students enter another high school immediately upon withdrawing from UHS.  Therefore, they appear as drop-off students, but not as dropout students. 

14.    Show what the students who graduated in Spring 2004 are doing as of September 2004.  
	Graduating class size
	  136

	Enrolled in a 4-year college or university
	      98%

	Enrolled in a community college
	       1%

	Enrolled in vocational training
	        0%

	Found employment
	        0%

	Military service
	        0%

	Other (travel, staying home, etc.)
	        1%

	Unknown
	        0%

	Total
	100%


PART III ‑ SUMMARY

University High School was originally founded in 1976 as Special Projects High School to provide additional curriculum opportunities for bright and motivated students from across the Tucson Unified School District.  The small faculty taught advanced and specialized classes in several content areas including the emerging field of computers.  Initially, the school was located at Tucson High School serving the needs of students for one to four periods a day. As the program grew, students enrolled full-time and received diplomas.  In the mid-1980’s, the school relocated to Rincon High School to alleviate overcrowding and end concerns that the growing student body was impacting the ability of Tucson High to offer its own honors program and specialized classes.

The administration and staff re-defined the mission of the school as serving “the needs of intellectually gifted and academically focused” students from across the District by providing “curriculum and social support” not available in other TUSD programs. The school was re-named University High School to more accurately reflect its growing college preparatory mission.  At this time, the Advanced Placement Program was introduced.  Today, the school teaches 28 of the 3l upper-division subjects for which the College Board provides Advanced Placement exams.  The school was recently honored by the College Board for having the highest AP test scores in the world for a school its size in the areas American History, Comparative Politics, and English Language In addition to this successful program, UHS offers an honors and Gifted and Talented Enrichment (G.A.T.E.) curriculum for 9th and 10th graders as a precursor to the AP program.  Elective courses in art, music, modern languages, and computers complete the academic course offerings and students may cross-enroll in Rincon High classes for business, fine arts, and vocational courses.

Students from across the District apply for admission during their 8th grade year and are tested for admission using the Cognitive Abilities Test and Raven’s Matrix to identify academic potential across ethnic and social communities.  Approximately fifteen percent of the 1300 to 1400 students who test are selected.  These students participate in a ten-day summer program (BOOST) prior to the start of school to become familiar with the faculty, campus, and curriculum.

Over the years, the intellectual collaboration among gifted and high-achieving students motivated by excellent teachers has created the unique chemistry for the school’s academic success. The school boasts many distinguished graduates and nearly one hundred percent of seniors matriculate to four-year colleges, universities, or military academies, earning admission and scholarships to some of America’s most prestigious institutions. To ensure well-rounded graduates, the school cooperates with Rincon High School to offer extensive fine arts and sports programs. Specialized clubs and activities initiated by students promote cultural and racial diversity, acceptance of all students, and encourage the pursuit and realization of personal goals. The school organizational structure reflects shared decision-making and all stakeholders, students, parents, staff, and alumni, are encouraged to be actively involved in supporting the mission and vision of the school.  

PART IV – INDICATORS OF ACADEMIC SUCCESS

1.  University High School gives two sets of state required assessments.  The first assessment, the Stanford 9, is given to freshmen.  Stanford 9 scores are reported as Normal Curve Equivalent (NCE) scores.  This refers to a standard bell curve with a mean of 50 and standard deviation of 21, indicating that the average score of all students taking this test is 50 and that over 68% of all students will score between 29 and 71 on this test.

University High School scores well on the reading portion of the Stanford 9.  Over a four-year period, our students’ NCE scores ranged between 73 and 76.  All average scores are at least one standard deviation above the mean.  That means, on average, University High students score better that 86% of all students taking the test.  Though our ethnic subgroups’ scores are somewhat lower, they are still well above the mean of the test. Those subgroups perform far above the national averages for those same subgroups.

Our scores on the math portion of the Stanford test are even better, ranging between 87 and 89.  These scores are almost two standard deviations above the mean.  Our subgroups’ scores are all well above national averages and their individual subgroup scores.  Additionally, they score above over 96% of all students.  Nationally, students tend to score about a point lower on the math portion of this test than on the reading portion.  University High students score at least ten points higher on the math portion of this test underscoring the strength of the UHS math program.

The second assessment that University High School gives is the Arizona Instrument to Measure Standards (AIMS) in the areas of reading, writing and math.  All students in the State of Arizona are required to pass this test in order to graduate.  There are four scoring standards on this test:  falls far below; approaches; meets; and exceeds.  Students must score meets or exceeds in order to pass this test.  

In reading, University High has achieved a 100% passing rate for the last five years.  We are the only school in the state that has that record.  Additionally, we have the highest percentage of students who achieved at the exceeds level in the state for the last five years.  Both of these statistics are true of every single one of our subgroups.  In fact, our percentage in exceeds is at least 5 times that of the state total in exceeds.  This last year, our exceeds percentage in reading dropped by 25%.  This is because the State of Arizona raised the cut point between meets and exceeds.  If the cut point had remained the same, 69% of University High students would have been in the exceeds category.

In math, University High performs even better.  With the exception of the first year the test was given, University High has over 80% of its students score in exceeds.  Moreover, for the last two years over 90% of UHS students have scored exceeds. This is more than 70% higher than statewide levels. Statewide, for the last three years less than 40% of students passed the math test.  During that same time period, every single student at University High passed the test, including all ethnic subgroups.

Information about the AIMS test can be found on the Arizona Department of Education website at the following URL: http://www.ade.state.az.us/standards/aims/
2.  University High School uses assessment data in a variety of ways.  First, we use it to assist individual students.  Student grades, placements tests, admissions tests and data from classroom tests are all considered when student schedules are reviewed.  If the data warrants it, additional help is offered to students.  This help can include weekly progress reports, assigned conference periods, mandatory after school tutoring, or placement in our math, writing or language centers depending on the student’s individual need.  The centers act as another class period in a subject area where the student needs additional support.

The second way that University High uses assessment data is for curricular and programmatic adjustment.  At the school level, department level and individual teacher level, assessment results are examined to strengthen our total program.  Instructors are very specific about their use of this information; they are not looking at total scores but rather at performance indicators and individual results.  Departments cooperate with each other to implement programmatic improvements indicated by assessment results.

Finally, University High uses assessment data as an indicator of the quality of our over all program.  Recently, the College Board honored three of our Advanced Placement programs as the best in the world among schools of our size.  This distinction, coupled with achieving the top scores in the state on the Arizona Instrument to Measure Standards, serve as validation that the programmatic and curricular decisions are in the best interest of a high quality education for students.

3.  Student performance and assessment data are communicated in the following publications: The Penguin Press, the monthly newsletter to parents; the Daily Announcements; The Perspective, the student newspaper; on our school’s website; through the District Media Office for dissemination to Tucson’s two daily newspapers, The Arizona Daily Star and The Tucson Citizen; during on- site school assemblies; through administrative/faculty reports at monthly Parent Association meetings; at weekly Instructional Council meetings (attended by department heads and administrators); at monthly Site Council meetings (our Site Based Council includes students, teachers, administrators, classified personnel,  alumni, and parents); at faculty meetings.  Our School Profile is distributed to college admissions counselors across the United States and abroad.

4.  University High School shares its success with other schools in a variety of ways.  We host several regional events that promote academic competition.  For the past five years, we have hosted citywide math competitions for middle school students.  Our Academic Decathlon Program has hosted a regional scrimmage for Southern Arizona high schools for the past two years.  The Modern Languages Department has played an integral role in sponsoring its students to attend the University of Arizona’s yearly Language Fair to promote the speaking of world languages.  The Rincon/University High School Choral Program performs at schools throughout Arizona and competes in regional music competitions.  The Drama Department and Marching Band perform in competitions.  The annual Shakespeare Monologue Contest allows our students to perform Shakespeare with other students throughout the state.  Students in the Film Club and Film Class put on a yearly Film Festival where they rent a local theatre and show original student films.

Our teachers in core content areas serve as tutors for both Rincon and UHS students in our school’s extended hours in the library.  UHS students have volunteered for the past five summers as tutors in our district’s summer school programs. In addition, our students have been very active in Habitat for Humanity, traveling monthly to Mexico to assist in building homes for the needy.  They volunteer for Bag Hunger, an organization that feeds the homeless.  UHS students reach out on a regular basis to the middle schools at TUSD, sharing their successes through public speaking while recruiting future UHS students.

University High School hosts the Tucson Unified School District’s National Board Certification Mentor Cadre on the second Tuesday of each month, offering mentoring services to any TUSD teacher who wishes to go through National Board Certification.

University High School’s Site Based Council served as a prototype for shared decision making in our state.  Our Parent Association takes an active role in communicating our students’ success in the community through fundraising and on-going support of UHS programs.  
PART V – CURRICULUM AND INSTRUCTION

1.  University High School is accredited by the North Central Association as a college preparatory school.  Students are expected to enroll in coursework that prepares them for college entrance.  The University High School curriculum is designed to provide students with a rigorous academic experience in a nurturing and supportive environment. Our goal is to inspire students to take a minimum of six courses each year and to take full advantage of the rich elective offerings available to them.  

Core classes in English include strands such as writing, reading, thinking skills, research and speech.  Classes in each grade share specific core texts and activities.  The ninth grade course, English G.A.T.E. 1-2, explores classic works of Western literature through a humanities curriculum. Tenth grade English G.A.T.E. 3-4 examines literature of non-Western minorities and their countries of origin.  In eleventh grade, students study American literature and prepare for the Advanced Placement English Language exam. All seniors take AP English C-D, a world literature course that prepares them for college-level work and for the Advanced Placement English Literature exam.

The Math Department offers nine courses ranging from Honors Algebra to Calculus BC, thus providing a wide range of options to meet student needs.  Honors courses in both algebra and geometry are taught at an accelerated pace with enrichment. The depth and breadth of these courses provide a strong foundation for the more theoretical and rigorous experiences students will encounter in more advanced levels of math. Support classes are semester courses intended for students who require additional time to master the content in either Algebra or Geometry.  AP courses that are offered include Statistics, Calculus A and Calculus BC. UHS students regularly place in the top 5 on the State Math Test and other prestigious academic contests.  

The University High School Modern Languages Department is dedicated to the academic and communicative approach to language study in accordance with state and national standards.  Active student exchanges to France, Germany, and several Spanish-speaking countries, participation in the University of Arizona Language Fair and success on national exams in French, Spanish, and German serve as evidence that UHS students are actively engaged. The University High School Modern Languages Department offers all levels of German, French and Spanish.  AP language courses offered include German, Spanish, and French. AP Spanish Literature is also offered.  Independent study courses are available in Persian and Portuguese.  Students are required to take two years of a language.      

The Social Studies Department offers college-level, discipline-based courses.  Freshmen take Western Civilization. In the sophomore year, students have the option of taking AP European History, AP Comparative Politics or two of the three Global Studies one-semester electives (Middle East/Africa, History of American Cultures, Asia).  In addition, the department offers a variety of rigorous courses including:  AP Economics (Macro and Micro); AP Psychology; AP US History; and AP American Government.  The department also sponsors the Mock Trial Team and the Senior Government debates.  

Students at UHS are required to take three years of science.  Freshmen generally take Honors   Biology.  Sophomores take Honors or AP Chemistry.  Students can then choose from a variety of rigorous courses including AP Physics B and C, AP Biology, and AP Environmental Science.  Independent research opportunities are also available in conjunction with the University of Arizona. Science students have also competed at local, state and national levels in a variety of science fairs and competitions such as Envirothon and Science Olympiad.  

Even though we are an academic prep school, our fine arts classes offer a wide variety of choices for students.  Studio art classes at University High School explore in depth a variety of media and techniques.  Emphasis is also placed on each student’s development of his/her preferred medium and style.  In AP Studio Art, students are required to submit a portfolio—either general or drawing, for evaluation. We have a full-time, certified dance teacher and a fully developed dance performance curriculum. AP Art History offers a rigorous course of art criticism that culminates in the AP Art History Exam.  Our students participate in other Fine Arts activities with Rincon High School, including drama, band, orchestra, jazz band, and music theory.  These students have won music and drama competitions at the local, state, and national levels.  In addition, many of our UHS students take the AP Music Theory exam. All of these courses satisfy Arizona’s Fine Arts requirement.  

2b.  The UHS English Department offers a rigorous academic program.  Strands such as writing, reading, thinking skills, research and speech weave through all four grades, while classes in each grade share specific core texts and activities.  The ninth grade course, English G.A.T.E. 1-2, explores classic works of Western literature through a humanities curriculum. This class parallels the Social Studies Department’s Western Civilization course, either in a block or in separate classes with interdisciplinary connections. Tenth grade English G.A.T.E. 3-4 examines literature of non-Western minorities and their countries of origin, emphasizing speech, writing, and research. In eleventh grade, all students take AP English 1-2. In this course, students study American literature and prepare for the Advanced Placement English Language exam; lessons build students’ sophistication in rhetoric, literary analysis, close reading and research.  All seniors take AP English C-D, a world literature course that further develops all strands, with more challenging literature and writing assignments that prepare students for college-level work and for the Advanced Placement English Literature exam.  Electives round out the curriculum: students in Creative Writing publish their own fiction and poetry; students in Film Study write and produce short films; and students in Journalism publish the school newspaper, The Perspective.

The UHS Writing Center supports struggling students by offering one-on-one tutoring and time management strategies by a certified teacher of English.  Typically, UHS students do not need specialized reading programs to be successful in classes. However, English Language Learners (ELLs) are supported by modern language teachers proficient in Spanish and by ancillary staff from the District Office who provide aid to Russian, Arabic, and Chinese speakers as needed. Our English faculty utilizes two weekly one-hour conference periods for tutoring and one-on-one writing conferences with students.

3.  The University High School Math Department’s mission is to provide academically talented students a college preparatory mathematics education appropriate to individual student need.  The department’s goal is to challenge students mathematically while encouraging student mastery of the fundamental concepts, skills and techniques of mathematics.  Department members understand that many students’ academic talents do not necessarily include mathematics.  Thus, math teachers feel that it is vitally important that they participate fully in advising students. Math teachers make careful recommendations to ensure that each student is enrolled in appropriately challenging courses that will result in a successful college preparatory mathematics experience.  UHS students choose, with the recommendation of their math teachers and support of their parents, from a comprehensive and sequential program of nine honors and advanced placement courses ranging from Honors Algebra to AP Calculus BC.  In addition to focusing on correct student placement, the entire math faculty devotes its two hour-long conference periods per week to one-on-one tutoring. Daily help is available to struggling students in the Math Center where a full-time, certified math teacher gives one-on-one assistance. Additional daily tutoring is available during extended hours in the school library. It should be noted that while our school district requires only two years of mathematics to graduate, UHS requires a total of four years of mathematics.

4.  University High School utilizes a variety of instructional methods to improve student learning.  UHS teachers’ instructional repertoire offers students multiple gateways to the subjects they teach.  For example, students write to learn within the disciplines and across the curriculum.  Five current staff members have been through National Writing Project satellites and have assisted their colleagues in developing effective writing assignments including multi-genre portfolios. One-on-one instruction is available in the Writing Center, Math Center, and newly established Modern Languages Center. Teachers are currently being trained in Sheltered English using the SIOP model.  

Lessons that address multiple intelligences have been a focus of our school’s North Central Committee for the past four years.  Upon entry into UHS, students take a multiple intelligences inventory.  This gives staff additional data so that they may plan according to the needs of the learners.  In the Modern Languages Department, teachers use Total Physical Response techniques (TPR) in order to facilitate language acquisition through use of the multiple intelligences.  In AP Government, the students do a Mock Election that allows them to create their own parties, develop platforms, design advertising campaigns complete with promotional videos, write and give political speeches in front of a packed auditorium of fellow students, staff, and parents.  In the Science Department, students are taught by inquiry method. Advanced science students do college-level research. Several of our students have worked in laboratories with scientists at the University of Arizona.  Our most advanced students have presented at national science conferences.  The Social Studies Department has trained juniors and seniors as peer tutors.  These students assist the history classes as small-group facilitators, peer editors, and learning coaches.    The Art History and Social Studies teachers team to use art as a lens through which students can examine history and culture.  Students are also eased into the AP process by doing a variety of pre-AP skill building and by utilizing the Vertical Teams matrix.  

5.  Wednesday afternoon early release time allows weekly opportunities for professional development. Teachers receive on-going training in Sheltered English Immersion using the SIOP model.   Technology has been another focus of professional development including training in website construction, use of Power Point, Making the Grade, Mojave, and a variety of other programs useful to the classroom teacher.  Development of eportfolios and weblogs are planned for future teacher inservices. 

     Teachers have been required to develop their own professional development plans on a yearly basis.  This has allowed our faculty to customize professional development to meet student needs.  Many teachers have opted to attend Advanced Placement workshops offered by the College Board.  For the past two summers, these workshops have taken place on our campus.  Several teachers have established a Writers’ Group, developing curriculum for writing and creating models of their own writing to share with students.   

     For the past two years, our school has hosted the TUSD National Board Candidate Mentor Cadre, a program that partners the district with the University of Arizona and with the local teachers’ union to encourage teachers to pursue National Board Certification.  The cadre meets monthly and teachers receive coaching from National Board Certified Teachers and a University of Arizona professor.  All National Board Certified Teachers in the district serve as mentors in this program including one former and one current faculty member.   

University High School

9th Grade Stanford 9 Reading Scores
	
	2003-04
	2002-03
	2001-02
	2000-01

	UHS Averages
	Average NCE
	74
	73
	76
	77

	
	N tested
	168
	171
	165
	148

	
	% tested
	99
	99
	99
	99

	
	N alternatively assessed
	0
	0
	0
	0

	
	% alternatively assessed
	0
	0
	0
	0

	Anglo
	Average NCE
	77
	75
	79
	78

	
	N tested
	106
	122
	98
	102

	African-American
	Average NCE
	67
	69
	65
	74

	
	N tested
	7
	6
	7
	2

	Hispanic
	Average NCE
	68
	66
	71
	71

	
	N tested
	36
	32
	32
	21

	Native American
	Average NCE
	69
	0
	71
	0

	
	N tested
	1
	0
	2
	0

	Asian American
	Average NCE
	70
	78
	71
	76

	
	N tested
	18
	11
	23
	23

	National Averages
	National Mean
	50
	50
	50
	50

	
	National Standard Deviation
	21
	21
	21
	21


University High School

9th Grade Stanford 9 Math Scores
	 
	2003-04
	2002-03
	2001-02
	2000-01

	UHS Averages
	Average NCE
	87
	88
	89
	89

	
	N tested
	169
	170
	164
	144

	
	% tested
	99
	98
	99
	96

	
	N alternatively assessed
	0
	0
	0
	0

	
	% alternative assessed
	0
	0
	0
	0

	Anglo
	Average NCE
	89
	88
	90
	90

	
	N tested
	107
	121
	98
	102

	African-American
	Average NCE
	78
	88
	87
	92

	
	N tested
	7
	6
	7
	2

	Hispanic
	Average NCE
	82
	86
	85
	84

	
	N tested
	36
	32
	32
	22

	Native American
	Average NCE
	87
	0
	85
	0

	
	N tested
	1
	0
	2
	0

	Asian American
	Average NCE
	90
	94
	91
	93

	
	N tested
	18
	11
	23
	23

	National Averages
	National Mean
	50
	50
	50
	50

	
	National Standard Deviation
	21
	21
	21
	21


University High School

Arizona Instrument to Measure Standards Reading Results

	
	
	2003-04
	2002-03
	2001-02
	2000-01
	1999-00

	UHS
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	100

	
	% at or above Exceeds
	46
	71
	67
	65
	82

	
	N tested
	167
	159
	138
	153
	157

	
	% tested
	100
	98
	99
	100
	100

	
	N alternatively assessed
	0
	0
	0
	0
	0

	
	% alternative assessed
	0
	0
	0
	0
	0

	Anglo
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	100

	
	% at or above Exceeds
	53
	77
	74
	70
	85

	
	N tested
	118
	93
	98
	108
	111

	African American
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	100

	
	% at or above Exceeds
	0
	38
	100
	0
	50

	
	N tested
	6
	8
	1
	4
	2

	Hispanic
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	100

	
	% at or above Exceeds
	33
	70
	53
	63
	76

	
	N tested
	30
	33
	17
	23
	25

	Native American
	% at or above Falls Far Below
	0
	100
	0
	0
	100

	
	% at or above Approaches
	0
	100
	0
	0
	100

	
	% at or above Meets
	0
	100
	0
	0
	100

	
	% at or above Exceeds
	0
	100
	0
	0
	100

	
	N tested
	0
	1
	0
	0
	1

	Asian American
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	100

	
	% at or above Exceeds
	39
	58
	50
	50
	78

	
	N tested
	13
	24
	22
	18
	18

	State
	% at or above Falls Far Below
	100
	100
	100
	NA
	NA

	
	% at or above Approaches
	82
	85
	88
	NA
	NA

	
	% at or above Meets
	59
	62
	65
	NA
	NA

	
	% at or above Exceeds
	8
	10
	15
	NA
	NA


University High School

Arizona Instrument to Measure Standards Math Results
	
	
	2003-04
	2002-03
	2001-02
	2000-01
	1999-00

	UHS
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	99
	99

	
	% at or above Exceeds
	93
	93
	83
	88
	19

	
	N tested
	167
	156
	138
	152
	154

	
	% tested
	100
	96
	99
	97
	98

	
	N alternatively assessed
	0
	0
	0
	0
	0

	
	% alternative assessed
	0
	0
	0
	0
	0

	Anglo
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	98

	
	% at or above Exceeds
	96
	95
	85
	91
	19

	
	N tested
	118
	91
	99
	107
	108

	African American
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	100

	
	% at or above Exceeds
	100
	88
	100
	100
	50

	
	N tested
	6
	8
	1
	4
	2

	Hispanic
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	96
	100

	
	% at or above Exceeds
	80
	88
	75
	78
	16

	
	N tested
	30
	32
	16
	23
	25

	Native American
	% at or above Falls Far Below
	0
	100
	0
	0
	100

	
	% at or above Approaches
	0
	100
	0
	0
	100

	
	% at or above Meets
	0
	100
	0
	0
	100

	
	% at or above Exceeds
	0
	100
	0
	0
	0

	
	N tested
	0
	1
	0
	0
	1

	Asian American
	% at or above Falls Far Below
	100
	100
	100
	100
	100

	
	% at or above Approaches
	100
	100
	100
	100
	100

	
	% at or above Meets
	100
	100
	100
	100
	100

	
	% at or above Exceeds
	100
	96
	82
	83
	22

	
	N tested
	13
	24
	22
	18
	18

	State
	% at or above Falls Far Below
	100
	100
	100
	NA
	NA

	
	% at or above Approaches
	47
	54
	54
	NA
	NA

	
	% at or above Meets
	39
	38
	34
	NA
	NA

	
	% at or above Exceeds
	18
	15
	11
	NA
	NA
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