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Charlotte-Mecklenburg Schools (CMS) is the lead agency for the Early Childhood Educator Professional Development (ECEPD) project which builds on an existing strong relationship among the school district, Child Care Resources Inc., and Smart Start of Mecklenburg County to develop and implement Early Childhood Educator Professional Development Centers of Excellence. The ECEPD project provides high-quality, sustained, and intensive professional development designed to support developmentally appropriate instruction for preschool age children based on the best available research on early childhood pedagogy, child development, and preschool learning. The goals of the project are comprehensive: (1) increase the availability of language rich environments that will reduce the likelihood of later failure in school for the community’s most at risk children; (2) increase the number of teachers, assistants, and administrators engaged in the professional development needed to support early reading skills; and (3) increase the number of parents involved in learning important skills to support their children’s development, particularly in the cognitive and language domains. The Behavior and Reading Improvement Center at the University of North Carolina Charlotte (UNCC) provides external evaluation support for the project. We regularly compare learning environments, classroom instruction, learning outcomes, and administrator, teacher, assistant, and parent opinions regarding the context, input, process, and products of the project.

Availability of Language Rich Environments and Their Effects

A purpose of the evaluation is to measure, document, and judge achievements. We regularly collect and contrast evidence of participants’ acquisition and use of new knowledge as well as changes in learning outcomes for teachers and children across treatment and comparison classrooms. The goal is to illustrate the differences and outcomes between conditions in which the intervention is present and those in which it is not. We use randomized comparison classrooms to establish the impact of the planned professional development activities. We also compare data gathered before, during, and after participation for teachers and students in targeted classrooms and their peers in no-treatment comparison classrooms with similar demographics and needs. Additionally, students will be compared to themselves before, during, and after receiving interventions; such reflexive control comparisons and growth analyses are widely accepted as best practices for isolating effects of extraneous factors when conducting evaluations in similar projects.
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	Goal
	Outcome

	Initial scores on indicators (e.g., ELLCO) will reflect rich oral language and print environments.

	· High levels of indicators (M=85.65%) were evident for initial observations in Treatment classrooms and scores on indicators reflected rich oral language and print environments. Fall ELLCO Scores in Control classrooms (M=75.76%) were lower. 



	Pretest and posttest scores will reflect stable or improved indicators (e.g., ELLCO) of rich oral language and print environments.


	· Stable levels of rich oral language and print rich environment indicators were evident across pretest (85.65%) and posttest (81.98%) assessments (see Figure 1); average indicators for pretest and posttest assessments were above 80%.



	
	Figure 1
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	Pretest and posttest scores will reflect different indicators (e.g., ELLCO) of rich oral language and print environments compared to comparison classrooms.


	· Differences between treatment and comparison classrooms on pretest (t=1.62, df=45, p>0.01) and posttest (t=2.23, df=46, p>0.01) comparisons were not significant; however, effect sizes for these outcomes were large reflecting practical differences between early language and literacy environments in Treatment and Control Classrooms.



	At least 90% of classrooms will demonstrate fidelity to the core curriculum and selected supplemental materials.


	· Evidence of fidelity to the core curriculum was high (100%) in all of the classrooms.




Effects of Language Rich Environments

	Goal
	Outcome

	Pretest and posttest scores for students participating in the project will reflect stable or improved indicators of receptive and expressive language and early literacy skills (e.g., Peabody Picture Vocabulary Test, Expressive Vocabulary Test, Upper Case Letter Naming Fluency) when compared to peers not participating in the project.


	· Fall and Spring PPVT, EVT, and Upper Case Letter Naming Fluency scores were not different for children in the Treatment and Comparison group classrooms (see Figure 2). Effect sizes for Fall to Spring comparisons were moderate to large for Treatment group EVT and Upper Case Letter Naming Fluency gains and improvements in these scores were similar for Treatment group children and their Comparison group peers; small effect sizes were evident for PPVT scores.

Figure 2
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	(continues)


Effects of Language Rich Environments (continued)

	Goal
	Outcome

	
	

	Percentage of children with a standard score of 85 or above on the posttest Peabody Picture Vocabulary Test will be greater for treatment than for comparison classrooms.


	The percentage of four-year-old children with a PPVT standard score of 85 or above was similar for the Treatment (69%, 68%) and Comparison (68%, 50%) groups on the Fall and Spring assessments (see Figure 3). Additionally, more than four times as many children improved from Fall to Spring on the PPVT in the treatment group (12%) compared to the comparison group (3%).

	
	Figure 3
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Professional Development

The project incorporates a professional development model based on interrelated assumptions about research, early reading, language and literacy development, and what constitutes effective early literacy instruction with what has been effective in efforts to educate all children: (1) the knowledge exists to teach all children to read well; we know how children learn to read, what factors impede reading development, and which instructional approaches provide the most benefit and (2) effective professional development is school-based, ongoing, and tied directly to teachers’ efforts to implement new or revised activities in their classrooms. To be successful, children need coherent, intentional pre-K instruction; to be effective in providing it, teachers need sustained and intensive professional development that is more than the short-term, one day workshops often provided to improve teaching skills. The professional development opportunities provided in the project share several core features: (a) ongoing (measured in years) collaboration of teachers for purposes of planning with (b) the explicit goal of improving students’ achievement of clear learning goals, (c) anchored by attention to students’ thinking, the curriculum, and pedagogy, with (d) access to alternative ideas and methods and opportunities to observe these in action and to reflect on the reasons for their effectiveness.

To evaluate the appropriateness and effects of ongoing professional development opportunities provided to project participants we regularly assess participation rates for teachers, assistants, and administrators. We also evaluate perceptions relative to the overall value of the efforts as well as to key aspects of the appropriateness, usefulness, and practical value of the content.

	Goal
	Outcome

	At least 85% of teachers in the core settings will participate in professional development addressing effective early literacy instruction.


	· 89% of teachers participated in professional development addressing effective early literacy instruction



	At least 85% of teacher assistants in the core settings will participate in professional development addressing effective early literacy instruction.


	· 96% of teacher assistants participated in professional development addressing effective early literacy instruction



	At least 85% of administrators in the core settings will participate in professional development addressing effective early literacy instruction.


	· 85% of administrators participated in professional development addressing effective early literacy instruction



	At least 85% of educators in the core settings will report positive feedback on professional development addressing effective early literacy instruction.


	· 98% of educators reported positive feedback on professional development addressing effective early literacy instruction
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SECTION A - Performance Objectives Information and Related Performance Measures Data 
2. Project Objective

Increase the number of teachers, teacher assistants, and administrators engaged in the professional development needed to support early reading skills.
	2a. Performance Measure
	Measure Type
	Quantitative Data

	At least 85% of teachers in the core settings will participate in professional development addressing effective early literacy instruction.


	Project
	Target
	Actual Performance Data

	
	
	Raw Number
	Ratio
	%
	Raw Number
	Ratio
	%

	
	
	
	54/54
	100
	
	48/54
	89


****see data [2a]

	2b. Performance Measure
	Measure Type
	Quantitative Data

	At least 85% of teacher assistants in the core settings will participate in professional development addressing effective early literacy instruction.


	Project
	Target
	Actual Performance Data

	
	
	Raw Number
	Ratio
	%
	Raw Number
	Ratio
	%

	
	
	
	53/53
	100
	
	51/53
	96


****see data [2a]

2. Project Objective [continued]

Increase the number of teachers engaged in the professional development needed to support early reading skills
	2c. Performance Measure
	Measure Type
	Quantitative Data

	At least 85% of administrators in the core settings will participate in professional development addressing effective early literacy instruction.


	Project
	Target
	Actual Performance Data

	
	
	Raw Number
	Ratio
	%
	Raw Number
	Ratio
	%

	
	
	
	33/33
	100
	
	28/33
	85


	2d. Performance Measure
	Measure Type
	Quantitative Data

	At least 85% of educators in the core settings will report positive feedback on professional development addressing effective early literacy instruction.


	Project
	Target
	Actual Performance Data

	
	
	Raw Number
	Ratio
	%
	Raw Number
	Ratio
	%

	
	
	
	330/330
	100
	
	325/330
	98


2. Project Objective [continued]

Increase the number of teachers engaged in the professional development needed to support early reading skills
Explanation of Progress (Include Qualitative Data and Data Collection Information)

· A cadre of experts has been identified and currently provides ongoing professional development support at the school level.

· Professional development supports early reading skills.

· Teachers, teacher assistants, and administrators are involved in systematic professional development activities.

Performance Indicators 

Early Reading Skills addressed during this first year of implementation focused on oral language and phonemic awareness. The method of professional development was intense and continuous in-service model. The data to support content and delivery are presented in the following table.

Table 2

	2005-2006

	PROFESSIONAL DEVELOPMENT CONTENT

	ORAL LANGUAGE
	 
	
	PHONEMIC AWARENESS

	DATE
	CONTENT HOURS
	
	
	DATE
	CONTENT HOURS

	Jan 12/13
	6.5
	
	
	February 28
	3.0

	Jan 25/26
	2.0
	
	
	March 16
	3.0

	Feb21/22 
	3.5
	
	
	 
	 

	Feb21/22 
	3.0
	
	
	 
	 

	Mar13/14
	6.5
	
	
	 
	 

	Mar 16
	3.0
	
	
	 
	 

	 
	24.5
	
	
	 
	6.0

	EARLY READING SKILLS SUBTOTAL
	 
	 
	 
	30.5

	 
	
	
	
	BEHAVIOR MANAGEMENT **

	** CONTENT AREA IRRELEVANT TO GRANT AND HAS BEEN REMOVED FROM FUTURE PROFESSIONAL DEVELOPMENT.
	
	DATE
	CONTENT HOURS

	
	
	Feb 28
	2.5

	
	
	Mar 1/2  
	2.0

	 
	
	
	
	Mar 9
	1.5

	 
	
	
	
	 
	6.0

	GRAND TOTAL
	 
	 
	 
	 
	36.5

	ECEPD EVALUATIONS

	Date
	Topic
	Participants
	Attended
	Evaluations
	Percentage

	1/12/2006
	Oral Language
	TEACHERS 
	52
	52
	100%

	1/25/2006
	Oral Language
	TEACHERS
	48
	27
	56%

	2/21/2006
	Oral Language
	 TEACHERS
	47
	47
	100%

	2/21/2006
	Oral Language
	ASSISTANTS
	43
	39
	91%

	2/28/2006
	Early Literacy
	DIRECTORS
	31
	30
	97%

	3/13/2006
	Oral Language
	 TEACHERS
	50
	50
	100%

	3/16/2006
	Oral Language
	ASSISTANTS
	50
	42
	84%

	3/16/2006
	Phonemic Awareness
	ASSISTANTS
	39
	38
	97%

	 
	 
	TOTAL
	360
	325
	90%

	For trainings that were conducted on multiple dates, only the first training date is listed for reference. 


Professional Development Content and Log

Table 2

Professional Development Content and Log (continued)

	 
	Jan 12/13    Fribley Teachers 
	Jan 25/26 Fribley Teachers
	Feb 1/22  Fribley  Teachers
	Feb 21/22 Fribley Assistants
	2/28/2006 Mraz Directors
	2/28/2006 Algozzine Directors
	March 1/2  Algozzine Teachers
	3/9/2006 Algozzine Assistants
	March 13/14 Fribley Teachers
	3/16/2006 Mraz Assistants
	3/16/2006 Fribley Assistants

	 
	6.5
	2.0
	3.5
	3.0
	3.0
	2.5
	2.0
	1.5
	6.5
	3.0
	3.0

	TOTAL P-FULL SESSION PARTICIPANTS
	52
	48
	47
	43
	29
	27
	35
	38
	45
	39
	37

	TOTAL T-TARDY
	0
	0
	0
	0
	2
	0
	2
	0
	1
	0
	8

	TOTAL E-EARLY DEPARTURE
	0
	0
	0
	0
	0
	0
	0
	0
	4
	0
	5

	TOTAL A-ABSENT
	0
	4
	4
	8
	3
	6
	4
	11
	2
	1
	2

	NOT IN PROGRAM AT TRAINING TIME
	2
	2
	3
	2
	0
	0
	3
	2
	2
	1
	1

	GRAND TOTAL ATTENDANTS
	52
	48
	47
	43
	31
	27
	37
	38
	50
	39
	50

	PERCENTAGE
	100%
	92%
	92%
	84%
	94%
	82%
	73%
	75%
	96%
	75%
	96%

	
	
	
	
	
	
	
	
	
	
	
	

	PARTICIPANTS
	NUMBER OF SESSIONS ATTENDED
	
	

	 
	 
	 
	0
	1
	2
	3
	4
	5
	 
	
	

	DIRECTOR 
	33
	21%
	6
	4
	23
	0
	0
	0
	33
	
	

	ASSISTANT DIRECTOR, OTHER
	18
	11%
	14
	0
	4
	0
	0
	0
	18
	
	

	TEACHER
	54
	34%
	0
	1
	4
	3
	12
	34
	54
	
	

	TEACHER ASSISTANT
	53
	34%
	3
	2
	4
	13
	29
	2
	53
	
	

	GRAND TOTAL
	158
	100%
	23
	7
	35
	16
	41
	36
	158
	
	

	 
	 
	 
	15%
	4%
	22%
	10%
	26%
	23%
	 
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	SESSIONS HELD
	
	
	
	
	
	
	
	
	

	DIRECTOR 
	11
	100%
	
	
	
	
	
	
	
	
	

	ASSISTANT DIRECTOR, OTHER
	11
	100%
	
	
	
	
	
	
	
	
	

	TEACHER
	5
	45%
	
	
	
	
	
	
	
	
	

	TEACHER ASSISTANT
	4
	36%
	
	
	
	
	
	
	
	
	

	GRAND TOTAL
	11
	100%
	
	
	
	
	
	
	
	
	


Parent Involvement

Building bridges between home and school and providing literacy-rich home environments are essential to positive outcomes for all children. Researchers have found that higher student achievement occurred when real partnerships between families and schools existed. These positive working relationships between home and school are especially important for children who are socially and economically disadvantaged and at risk for school failure. Specifically, parent involvement positively influences academic performance as well as social and emotional competence, and parents who more fully participate in active collaborative programs have children who score better on literacy assessments and other measures of achievement.

To evaluate the appropriateness and effects of ongoing professional development opportunities provided to project participants we regularly assess participation of parents in their child’s preschool experience. We also document parents’ participation in home literacy activities.

	Goal
	Outcome

	At least 85% of all parents will visit the school at least four times within each school year for educational purposes, as indicated by school records.


	· 83% of parents participated in at least four school visits for educational purposes during the year.



	At least 85% of all parents will read a minimum of 100 books to their child during the school year, as indicated by a log.


	· 98% of parents read a minimum of 100 books to their child during the school year.
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3. Project Objective
Involve parents meaningfully in their children’s education.
	3a. Performance Measure
	Measure Type
	Quantitative Data

	At least 85% of all parents will visit the school at least four times within each school year for educational purposes, as indicated by school records.


	Project
	Target
	Actual Performance Data****

	
	
	Raw Number
	Ratio
	%
	Raw Number
	Ratio
	%

	
	
	
	690/690
	100
	
	574/690
	83


****see Table 3 and Parent Reading and School Visit Record below

	3b. Performance Measure
	Measure Type
	Quantitative Data

	At least 85% of all parents will read a minimum of 100 books to their child during the school year, as indicated by a log.


	Project
	Target
	Actual Performance Data****

	
	
	Raw Number
	Ratio
	%
	Raw Number
	Ratio
	%

	
	
	
	680/680
	100
	
	678/690
	98


****see Table 3 and Parent Reading and School Visit Record below

3. Project Objective [continued]

Involve parents meaningfully in their children’s education.

Explanation of Progress (Include Qualitative Data and Data Collection Information)

· Use of learning compacts has been established and supported.

· A take-home reading program has been initiated.
Performance Indicators 

Table 3

Parent Visitation Participation in ECEPD Classrooms

	Target
	Actual Performance Data

	Total Number of Students
	% of parents in ECEPD classrooms that will completed four (4) educational visits
	Total Number of Students
	% of parents in ECEPD classrooms that completed four (4) or more educational visits

	690
	85
	690
	83


Home Reading and Literacy Activities in ECEPD Classrooms

	Target
	Actual Performance Data

	Total Number of Students
	% of families in ECEPD classrooms that will read 100 books or more
	Total Number of Students
	% of families in ECEPD classrooms  that read 100 books or more

	690
	85
	690
	98


Parent Reading and School

 Visit Record

	Site
	# Students
	# Read 100 Books
	Percent
	# of Students with 4Visits
	Percent

	 Bright Future
	17
	17
	100%
	11
	65%

	CCN 90
	17
	12
	71%
	16
	94%

	CCN 95 
	18
	18
	100%
	17
	94%

	CCN 95 
	18
	18
	100%
	14
	78%

	CCN 95 
	15
	15
	100%
	13
	87%

	CCN 96
	17
	16
	94%
	11
	65%

	CCN 96
	17
	11
	65%
	15
	88%

	CCN 97
	18
	18
	100%
	17
	94%

	CCN 97
	17
	17
	100%
	13
	76%

	CCN 97
	18
	18
	100%
	16
	89%

	CCN 136
	18
	18
	100%
	9
	50%

	Dixon Academy
	18
	18
	100%
	18
	100%

	Dixon Academy
	14
	14
	100%
	14
	100%

	First Ward
	18
	18
	100%
	18
	100%

	Fran's Kid
	18
	18
	100%
	0
	0%

	Kiddie Farms
	18
	18
	100%
	18
	100%

	Kiddie Farms
	18
	18
	100%
	18
	100%

	Lakewood
	15
	15
	100%
	14
	93%

	Little Learners
	18
	18
	100%
	14
	78%

	Lollipop
	18
	18
	100%
	14
	78%

	Lucy Gist
	17
	17
	100%
	17
	100%

	Marizetta Kerry
	18
	18
	100%
	18
	100%

	Pee Wee's
	18
	18
	100%
	17
	94%

	Pee Wee's
	18
	18
	100%
	0
	0%

	Seigle Avenue
	13
	13
	100%
	10
	77%

	Smart Kid
	14
	14
	100%
	14
	100%

	Smart Kid
	17
	17
	100%
	17
	100%

	Smart Start
	15
	15
	100%
	15
	100%

	St. Paul Baptist
	16
	16
	100%
	13
	81%

	The Sunshine House
	17
	17
	100%
	17
	100%

	The Sunshine House
	16
	16
	100%
	10
	63%

	University- N. Cross
	18
	18
	100%
	14
	78%

	University- N. Cross
	17
	17
	100%
	16
	94%

	University-Highland
	18
	18
	100%
	18
	100%

	University-Executive
	15
	15
	100%
	14
	93%

	University- Executive
	15
	15
	100%
	10
	67%

	Kidville
	18
	18
	100%
	14
	78%

	Early Learning Center
	18
	18
	100%
	18
	100%

	YWCA
	17
	17
	100%
	16
	94%

	Highland Renaissance
	16
	16
	100%
	13
	81%

	Highland Renaissance
	14
	14
	100%
	13
	93%

	Total
	690
	678
	98%
	574
	83%
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SECTION B - Budget Information  (See Instructions.  Use as many pages as necessary.)

Due to the late start of the grant implementation, we request a 30 day extension for the budget information for year one of the grant.

          S349A050113
Progress in addressing purposes of Early Childhood Professional Development Grant

The overall goal of the CMS Early Childhood Professional Development Grant Project is to prepare educators and parents to meet the needs of young children and to prepare children to enter kindergarten with the necessary language, cognitive, and early reading skills that will prevent reading difficulties and ensure school success. Indicators of the project’s responsiveness to the program’s focused purposes are as follows:

Purpose 1. Implementation of the Grant Project

The newly hired highly qualified support team for the Early Childhood Professional Development Grant Project includes: the project director, early childhood professional development specialist, program coordinator, two family coaches, and four literacy coaches. The ECEPD Program Director and Early Childhood Specialist consulted with the local early childhood educator organizations (UNCC Child and Family Development faculty; UNCC Reading and Elementary Education faculty) and the early childhood providers (Smart Start of Mecklenburg County, Childcare Resources Inc., and North Carolina More at Four program administrators) to identify best practices in current trends.  In addition to consultation, the ECEPD Project Director and Early Childhood Specialist also attended professional conferences (International Reading Association, Local Child and Family Development Conference, and the National Association for Education of Young Children) and studied current research.  As a result, implantation of the grant project includes coaching, small groups, reflection, videos with feedback analysis and online modules as essential elements of our professional development model. 

Successful implementation is crucial to professional progress and performance. To prepare the target audience, technical support staff, teachers, teacher assistants, administrators and parents participated in the following activities:

· ECEPD Kickoff – The grant project was introduced to all early childhood educators and community supporters of the early childhood program.

· Training – Teachers, assistants, and administrators participated in high quality researched based content training (oral language and phonemic awareness).

· Summer Professional Development – Technical support staff, teachers and directors engaged professional development associated with early literacy skills.  Small monetary stipends and extended employment served as incentives for participation.

Purpose 2. Classroom Support 
Preparation of the ECEPD coaches started as they were hired. First, they read the grant, with an emphasis on their role and responsibilities. Next, they were trained in both the curriculum (OWL) and the assessment (Work Sampling System).  The ERF (Early Reading First) pre-k summer school programs offered coaches opportunities to model instruction, as well as assess and provide feedback on teacher instruction. ECEPD coaches also began developing and creating strategies and resources in areas such as story reading, comprehension, and small group activities, to support teachers’ instruction. In addition to knowing the curriculum, a very critical aspect of their preparation was developing relationships with the teachers and the directors.

The Coaches began the initial sessions of professional development training led by national consultants, UNCC instructors, and CMS technical support staff. The focus includes, but is not limited to:
· The knowledge base and conceptual framework of effective, evidence-based early literacy interventions.

· Individualized secondary and tertiary level evidence-based interventions.

The ECEPD Project Director and Early Childhood Specialist collaborate with other Early Childhood Specialists to ensure that consultants and instructors understand our goals of our project and to ensure that the needs of our teachers, teacher assistants, directors and coaches are met.

Purpose 3. Program design

Professional development activities constitute a coherent, sustained program of training in the field. These activities are directly related to instructional practices, site-based and classroom-based long term support, and curriculum-based with opportunities for practice and feedback. 

Initially, the primary activities, content, and time line/provider matrix of our proposal included extensive content in the area of “behavioral instruction”. With federal guidance, we eliminated this content from the program design. The following matrix is submitted as the revised program design:

	Focus
	Content
	Time Line / Provider

	Essential components of effective early reading instruction
	Oral language

Phonemic Awareness
	Spring 2006

Jonathan Fribley

UNCC- Dr. Mraz

	Content: Literacy at home and in school
	Phonemic Awareness

Differentiation

Kindergarten Transitions

English Language Learners

Family Involvement

Family Literacy

Small Groups

Assessment

Inclusion


	Summer 2006

Jonathan Fribley

Jennifer Pearsall (CMS)

Carolyn Hazeldine (CCRI)

Susan Pflug (PLCMC)

CMS Technical Support Team

ERF Technical Support Team

UNCC- Dr. Mraz, Dr. Hancock



	Preservice Education Opportunity
	Coursework for ‘Birth through Kindergarten’ licensure and literacy
	Fall 2006 and ongoing

UNCC

CDA

CPCC

	OWL Curriculum Training
	New Teacher Orientation

Assessment

ECERS-R


	Fall 2006 and ongoing

Jonathan Fribley

Kim Vanover

ECEPD Technical Support

Judith Schickedanz 

	Coaching
	Strategies for providing in-class support, assistance, and feedback directly to teachers and teacher assistants
	Fall 2006  and ongoing

UNCC-Dr. Mraz, Dr. Hancock,  Dr. Kisell, Jonathan Fribley, 

Dr. Housner

	Team Planning and Study 
	Collaborative practices to increase knowledge of effective planning, curriculum, and instructional strategies


	Fall 2006 and ongoing

UNCC

ECEPD Technical Support

	Reflection and Lesson Plans
	Instructional strategy to support self- evaluation and  feedback
	Fall 2006 and ongoing

ECEPD Technical Support

	Screening, Diagnostic and Instructional Assessment
	Foundations of collecting, managing, and analyzing data to inform instruction
	Spring 2007 and ongoing

Jonathan Fribley

ECEPD Technical Support

	Foundations
	NC Preschool Standards, the state’s guiding principles for early childhood education.
	Spring 2007

ECEPD Technical Support

	Inclusive Practices for Pre-K
	Instructional and other strategies for supporting students with Individualized Education Plans (IEPs) in an educational pre-kindergarten setting 


	Summer 2007 and ongoing 

Judith Niemeyer, University of North Carolina at Greensboro & (TRIAD)

CMS Pre-K Exceptional Children’s Program 



	Content


	Vocabulary and critical thinking in mathematics and science

ECERS-R

Family Involvement


	Summer 2007

ECEPD Technical Support

CMS Technical Support 

Kim Vanover

	Family Literacy
	Strategies for parents, using scientifically based reading

research, to support literacy development
	Fall 2007 and ongoing

UNCC

ECEPD Technical Support

	Teaching Diverse Student Groups
	Foundations of how cultural beliefs and the personal characteristics of learners influence learning and literacy 
	Fall 2007 and ongoing

CMS Technical Support

UNCC

	Transition to Kindergarten
	Best Practices in successful transitions, including vertical teaming strategies
	Spring 2008 and ongoing

ECEPD Technical Support

CCRI – Carolyn Hazeldine



	Content


	Instructional Modifications

Written Language

Alphabet Knowledge

Print Awareness
	Summer 2008

UNCC

ECEPD Technical Support

	Video
	Example of practical instructional strategies from the classroom with opportunities for analysis and instructional feedback
	Fall 2008 and ongoing

Jonathan Fribley

More at Four Teachers

	Online  Modules
	Effective literacy, inclusive practices, and support for ELL through independent learning opportunities. Dialogue and feedback with peers and coaches.
	Fall 2008 and ongoing

UNCC –Dr. Mraz

ECEPD Technical Support


Purpose 4.   Support Language Rich Environment 
Using scientifically-based reading research to inform and improve, the CMS Early Childhood Professional Development project is developing intensive training in order to improve outcomes for preschool children’s language, cognitive, and early reading skills in the following areas: (1) classroom environments and instruction, (2) teacher knowledge and qualifications, and (3) the use of assessment information to inform instruction.

The OWL curriculum provides an excellent foundation for early childhood education. It includes both teacher-directed and student-directed activities; children’s literature and informational text to develop oral language, vocabulary, and conceptual knowledge; and encouragement for children to participate in early emergent forms of reading and writing. Successful implementation of the curriculum includes a classroom learning environment that is learner-, knowledge-, assessment-, and community-centered. The centers, used purposefully to promote exploration, include blocks, art and easels, sand/water, dramatic play, writing, books, and manipulatives.   OWL includes a strongly coordinated, logically progressive instructional sequence with increased focus on oral language development, phonological awareness, vocabulary development, book and print awareness, and alphabetic knowledge.  The pattern of instruction is built upon scope and sequence, direct instruction, ample practice, opportunities to use and apply knowledge independently, review and reinforcement, and achievement of mastery that continues to develop at levels of greater complexity. Features of the OWL curriculum include: (a) programming for an academic year; (b) an integrated curriculum that focuses on oral language development, early literacy skills, and mathematical thinking set in the context of rich content in science and social studies; (c) book reading (of both narrative and informational texts) used as a basic strategy to support children's vocabulary development, background knowledge development, knowledge of print conventions, and text comprehension; (d) a scope and sequence that provides a logical progression of skill development; (e) a curriculum that includes systematic direct instruction of phonological awareness and alphabetic knowledge with ample practice, scaffolding, and feedback; (f) fewer centers to allow more engagement of staff with children; (g) provision for small group instruction, separate from center time, that schedules a specified time for each to include differentiated instruction to meet individual learner needs; (h) literacy circles that have different purposes (e.g., narrative, informational, predictable books) and a particular kind of content and instruction in each one; (i) a specific approach to reading storybooks in Story Time that stresses vocabulary and comprehension; (j) Let’s Talk About It that focuses on a discussion of social-emotional issues using books and real events as starting points; (k) Let’s Find About It that uses informational text to increase children’s background and conceptual knowledge, vocabulary, and comfort with non-fiction text; (l) continuous monitoring of all children’s progress in each domain of literacy and language through brief performance-based tasks, observation checklists, and linking instructional decisions to these and other more formal formative assessments; and (m) professional development with videos of real classrooms that teachers can observe, discuss and analyze for best teaching practices.

CMS supports this effort with sound administrative practices. Instructional leaders communicate high expectations for all students and teachers. To ensure that at-risk students are not only provided the access that facilitates achievement commensurate with their peers, students have opportunities for acceleration to promote above grade level performance.   CMS has a strong foundation upon which to build its professional development vision. ECEPD provides additional impetus and funding for CMS to establish training with high quality goals and objectives.  This professional development model provides a framework that is logical to the users. Intensive training and effective instructional practices are being implemented and evaluated as a foundation of professional development for others to model.
Purpose 5. Ongoing Professional Development Content

Grounded in evidence-based practices, the professional development component of the CMS Early Childhood Professional Development project is designed to provide teachers with the knowledge and skills to effectively teach a diverse group of children the early reading skills necessary for high-level achievement. Research clearly shows that the quality of a teacher impacts students’ academic success. The critical importance of the teacher in the prevention of reading difficulties is recognized, and efforts are made to provide all teachers with adequate knowledge about reading research and the knowledge and skills to teach reading or its developmental precursors. During the first year of implementation, the preliminary professional development areas of content for qualified staff, teachers, assistants, and administrators focused on the following:

	Preliminary Content Areas
	Qualified Staff
	Teachers
	Assistants
	Administrators

	Curriculum
	YES
	YES
	YES
	YES

	Assessment
	YES
	YES
	YES
	YES

	Oral Language
	YES
	YES
	YES
	YES

	Phonemic Awareness
	YES
	YES
	YES
	YES

	Side-by-Side Literacy Coaching
	YES
	NO
	NO
	NO


The professional development model included large group sessions and small group sessions with a focus on content. Qualified staff received extensive training on side-by-side coaching in early literacy.  Extensive professional development, coaching (necessary support and prompt feedback), and opportunities for practice help all teachers: (1) Increase the amount of verbal interaction, meaningful conversations, and vocabulary instruction; (2) Use explicit strategies based on the four essential components of an early reading program; (3) During small group instruction, provide explicit and scaffold skill instruction that incorporates modeling, error correction, re-teaching concepts, and promoting mastery through practice; (4) Provide children with a variety of choices that facilitate meaningful experiences, motivate students and provide the context and connections for learning; and (5) Make connections among different aspects of children’s knowledge, building on what they know and extending their competencies by providing supporting structures or scaffolds for the child’s performance.  The introduction of the coaching model of professional development will be the primary professional development support in the 2006 –2007 school year. Additional content areas focusing on literacy development (mathematical thinking, science, family literacy, inclusion, and English Language Learners) will be offered as part of our professional development. 

Purpose 6. Support Parent in Learning Important Skills 

CMS has long history of providing effective early childhood education programs. Partnerships with parents promote a seamless transition from pre-k to kindergarten which supports maintenance of foundational skills that students have acquired.  In the Early Childhood Professional Development project, two components that facilitate improved continuity and coordination between parents are: (a) content knowledge and (b) shared professional training. To support these areas Family Coaches have and will provide parents with meaningful professional development as follows:

	Parent Professional  Development


	Content Knowledge
	’05 – ‘06
	’06 –‘07
	’07 – ‘08

	Owl Curriculum
	X
	X
	X

	Early Reading
	X
	X
	X

	Early Writing
	
	X
	X

	Phonemic Awareness
	
	X
	X

	Oral Language /Conversations
	
	X
	X

	Assessment
	
	X
	X

	Kindergarten Transitions
	
	X
	X


Based on the research that achievement is higher for students when parents are actively involved in their education, we will continue our expectations that parents will (1) read with their children, at home, 100 books during the school year; and (2) participate in at least 4 school based parent activities per year.  The school based activities are planned so that parents can participate in training throughout the school year and during various times of the day. 

The Family Coaches came to the grant project with knowledge and experience of working with families. The biggest challenge has been learning the project’s content as the content for parent is aligned with the OWL curriculum.  Therefore, the family coaches received the same content training as the professional development coaches.   The workshops they offer prepare parents to become active participants in their children’s education. 

Establishing relationships has been an important component of the family coaches’ professional development. Because all work together to keep parents informed and engaged in their children’s education, family coaches have been intentional to develop relationships between themselves and teachers, directors, and parents. 

The family coaches are responsible for: 

· Content - presenting/training or providing a trainer

· Logistics – on or off -site

· Accommodations – childcare, meals/refreshments

· Invitations and publicity – notifying parents of professional development

· Monitoring - parent participation 

Purpose 7. Evaluating the professional development efforts

The ECEPD project will alter critical variables and document the effects of intensive and extensive professional development over a multi-year period. In addition to evaluating student outcomes (ELLCO, PPVT, and Work sampling) and professional development content (surveys, questionnaires, analyses of observations and reflections), the professional development models will be assessed to: 

1. Validate the current research on various professional development models 

2. Determine if modifications to professional development models are needed

3. Identify professional development model(s) that can be independently sustained after the conclusion of the grant project

The evaluation of the professional development models, conducted through analysis of the mid-year and end-of-year surveys, will monitor the effectiveness of the professional development.  In addition, the surveys will include an opportunity for participants to comment on and provide feedback to the technical support staff.  Data will be used to determine what modifications are needed.

The Program Coordinator for ECEPD coordinates data collection. This includes entry of professional development records into the project’s data base, coordination of credit bearing coursework, and scheduling and logistics of all professional development. In addition, the coordinator compiles and analyzes the data and creates reports. The Program Coordinator works with Early Childhood Specialist and program director to ensure that professional development consultants, instructors and trainers are informed and prepared for professional development.

Purpose 8. Professional Development Constraints and Barriers  

ECEPD professional development is offered throughout the school year. The children, teachers, and assistants of the More at Four Program attend and participate based on the CMS schedule. Several constraints impacted our first year of implementation. They include:

(a) Hiring and transition of technical support staff – The technical support staff, all CMS employees, were not released from their previous positions until qualified teachers could be found as their replacements. Therefore the start dates included:

* 1 Pre-K Program Specialist

February 2006

* 1 Pre-K Program Coordinator

January 2006

* 4 Professional Development coaches
May –June 2006

* 2 Family Coaches


February 2006

(b) Technical support staff professional development needs– Professional Development for technical staff officially began in summer 2006.

(c) Difficulty launching project mid-year – Professional Development, outside of curriculum and assessment training, scheduled for the second semester, found participants less than enthusiastic.  Rather, they were tired and frustrated by being offered additional professional development and were not sure how they would benefit from this professional development project.

(d) Logistics – Because space for professional development was difficult to secure, space was limited. Teachers, assistants, and administrators participated as separate groups for most of the training.

(e) Knowledge and Skills – The professional development which required participant use of technology was challenging both because of their limited technical and skills, and because of the limited access they had to technology.  Classroom space equipped with the appropriate technology that would accommodate large to medium groups of people was a barrier as well. 

Purpose 9. Professional Development benefits from the ECEPD Project 

Charlotte Mecklenburg is a community that is polarized with large numbers of individuals living in poverty in the fragile, disadvantaged urban center and wealthier families living in stable, economically vibrant suburban areas.  The need to support the children who are in more disadvantaged environments is great as they are less likely to succeed and receive support that their wealthier peers. 

(a)The ECEPD project supports and improves the More at Four Program by providing high quality, sustained and intensive research-based professional development designed to support these diverse group of preschoolers. English Language Learners are a growing population. The specific educational needs of ELL students will be a significant content area for professional development in the future. As the school district moves towards inclusion, so does the More at Four Program.  Professional development content will also support this group of diverse learners. With ECEPD support, educators will be better prepared to meet the needs of all children.
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(b) The ECEPD project provides funding to support professional development that includes credit bearing options for the More at Four teachers and paraprofessionals. This incentive has been available for the CMS Pre-K teachers. Classes will begin in the Fall 2006. Participation in credit bearing options allows More at Four educators meet the guideline for NCLB, and there is an incentive for teachers and paraprofessionals interested in pursuing higher degrees.   

(c) The ECEPD Project provides professional development in various forms. The variety of professional development meets the needs of diverse learning styles of the educators. Cohorts or individual support at sites make it convenient to participate.

(d) Teachers who participate in the ECEPD project will be more knowledgeable of content and able to share this knowledge with other preschool teachers. ECEPD teachers’ knowledge of various models of professional development will enable them to replicate and sustain professional development in their own facilities. 

The first year of implementation has provided healthy professional challenges. Building relationships between the technical support team and More at Four educators have been vital to the professional development process. Professional development in the ECEPD project will become a model that can be replicated in other districts within North Carolina and throughout the nation. It is: (1) directly related to instructional practices; (2) initial project-wide training with site-based and classroom-based long term support; and (3) curriculum-based with opportunities for practice and feedback. Professionals estimate that teachers need at least 20-25 trials prior to successfully implementing a new instructional technique. Therefore to enable teachers to learn to use knowledge about exemplary practices, research, and theory, the content of professional development activities must be embedded in classroom practice, relevant to classroom practice and integral to the support and feedback from coaches. Coaches support the development of a learning community that provides professional development extended over time, shared experiences and discourse around shared texts and data about student learning. The intensity of coach support is determined by the performance and experience level of the teacher.

 With the ECEPD staff in place and professional development underway, educators and support staff are moving forward to implement activities that will:  (1) increase availability of language rich environments that will reduce the likelihood of later failure in school for the community’s most at-risk children, (2) increase the number of teachers engaged in the professional development they need to support early reading skills, and (3) increase the number of parents who learn the necessary skills to support their children’s development, particularly in the cognitive and language domains. 
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