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Summary of the 2002 Early Childhood Educator Professional Development program

The purpose of the Early Childhood Educator Professional Development Program, authorized by section 2151(e) of the ESEA as added by the No Child Left Behind Act, Public Law 107-110, is to enhance the school readiness of young children, particularly disadvantaged young children, and to prevent them from encountering difficulties once they enter school. The program is designed to improve the knowledge and skills of early childhood educators who work in communities that have high concentrations of children living in poverty. 
Projects funded under the Early Childhood Educator Professional Development Program will provide a small but significant base of high-quality, intensive, replicable, professional development programs for early childhood educators who are working in early childhood programs that serve concentrations of children from low-income families.  These programs are based upon the best available research on early childhood pedagogy and child development and learning domains, including early language and literacy development.  

Eligible applicants are those that consist of (i) One or more institution of higher education, or other public or private entities (including faith-based organizations), that provide professional development for early childhood educators who work with children from low-income families in high-need communities; and (ii) One or more public agencies (including local educational agencies, State educational agencies, State human services agencies, and State and local agencies administering programs under the Child Care and Development Block Grant Act of 1990), Head Start agencies, or private organizations (including faith-based organizations); and (iii) If feasible, an entity with demonstrated experience in providing training to educators in early childhood education programs concerning identifying and preventing behavior problems or working with children identified as or suspected to be victims of abuse. This entity may be one of the partners described above, if appropriate. 
Funded projects are expected to use rigorous methodologies to measure progress toward attaining project objectives. Funded projects meet statutory accountability requirements, which require them to align their objectives and measurement methods with achievement indicators established by the Secretary and described below, and to report annually to the Secretary on its progress toward attaining those achievement indicators. 
In accordance with the statute, the Secretary has established the following achievement indicators for these grants: 

Indicator #1: Increasing numbers of hours of high quality professional development will be offered. High-quality professional development must be ongoing, intensive, classroom-focused, and based on scientific research on cognitive and social development in early childhood and effective pedagogy for young children. 
Indicator #2: Early childhood educators who work in early childhood programs serving low-income children will participate in greater numbers, and in increasing numbers of hours, in high-quality professional development. 
Indicator #3: Early childhood educators will demonstrate increased knowledge and understanding of effective strategies to support school readiness based on scientific research on cognitive and social development in early childhood and effective pedagogy for young children. 
Indicator #4: Early childhood educators will more frequently apply research-based approaches in early childhood pedagogy and child development and learning domains, including using a content-rich curriculum and activities that promote language and cognitive development. 
Indicator #5: Children will demonstrate improved readiness for school, especially in the areas of appropriate social and emotional behavior and early language and literacy 
For FY 2002, Congress appropriated  $15 million for the Early Childhood Educator Professional Development Program program.  The 96 applications submitted were reviewed by peer reviewers from the field of early childhood education in accordance with Department regulations.  The Department made awards to nine of these projects, and each applicant will provide a cost share that is at least 50% of the total cost of the project for the entire grant period (cost-share funds may come from other Federal sources).  The following are abstracts for each project, containing a synopsis of what each project proposes to achieve with the Early Childhood Educator Professional Development Program grant funds, as well as details about project costs and contact information.


San Diego State University, California

Total project costs: $2,765,948 

Project Director: 


Thomas Roberts

San Diego State University

5500 Campanile Drive

San Diego, California 92182

(619) 594-2226

Troberts@mail.sdsu.edu

Abstract:
ADVANCE is a partnership between San Diego State University's (SDSU) Department of Child and Family Development, the University of California (UC) Davis Center for Human 

Services, Neighborhood House Association (NHA) Child, Youth, and Family Service Division/Head Start and Child Development, Father Joe's Villages, and Child and Adolescent 

Services Research Center to provide professional development training to early childhood educators (ECEs) serving communities in the City of San Diego with a high-concentration of preschool children living in poverty. 

The purpose of ADVANCE is to increase the expertise of ECEs in research-based school 

strategies to improve the school readiness of low-income children and children with learning 

disabilities.  ADVANCE's goals are as follows: 1) Provide 356 ECEs with professional 

development in research-based and developmentally-appropriate early child care and education 

services; 2) Provide noncredit continuing education units in early child development to 259 

participants; 3) Provide credit courses in early child development to 97 participants; and, 4) Provide 

benefits to 68 early childhood programs as a result of ECEs receiving professional development 

through ADVANCE. 

ADVANCE's intended audience is ECEs from NHA Head Start, Father Joe's Villages, Salvation Army Family Development Center, YMCA, Episcopal Community Services, and San Diego City Schools. San Diego City Schools and NHA are partners in the EarlyLink preschool initiative. Special features of ADVANCE include complementing coursework with formal mentoring 

programs incorporating both Mentor Teacher/Literacy Specialists and peer mentoring, utilizing the High/Scope preschool cognitively-oriented curriculum, replicating the scientifically proven methods of the University of Texas at Houston's Center for Improving the Readiness of Children for Learning and Education (CIRCLE) approach on early childhood pedagogy and child development 

and learning, building a research-based ECE database, offering the Heads Up! Reading distance 

learning program, and Raising a Reader, a research-based early literacy program. 

 Sonoma State University, California

Total project costs: $2,250,203 

Project Director: 

Linda Brekken, Ph.D.

Sonoma State University

1801 East Cotati Avenue

Rohnert Park, California 94928

(707) 664-2416

Linda.Brekken@Sonoma.edu

Abstract:

The California Institute on Human Services ("CIHS") at Sonoma State University currently operates the Hilton-Early Head Start Training Program, a highly successful nationwide professional development program to improve services for children with disabilities in Early Head Start ("EHS") programs. CIHS proposes the GRADUATE Project to provide intensive, research-based professional development focusing on emergent literacy for EHS program staff who have already "graduated" from the Hilton-Early Head Start Training Program. 


The GRADUATE Project is designed to provide early childhood educators with the background, foundation, strategies, and follow up support to facilitate emergent literacy environments and awareness in EHS programs. The overriding purpose is to promote school readiness for children of low-income families living in high need communities who typically start school already behind. 


The intended audience is EHS programs located across the country who have a demonstrated ability to implement and share training, and a desire for professional development in emergent literacy. Through the proposed Project teams from 20 EHS programs will attend "GradQuest" training and return to their communities to share the training with other early childhood educators---directly benefiting approximately 160 children on average per program or 3,200 children in year one alone!


Three "GradQuest" training events are patterned after proven models.  Teams of staff are trained intensively by nationally recognized experts in emergent literacy. Learning coaches are assigned to each team and will make two follow-up site visits for implementation support. New technologies will be used for additional follow-up support.  

 Nova Southeastern University, Florida

Total project costs: $ 1,483,046

Project Director: 

Marilyn Segal, Ph.D.

Nova Southeastern University

3301 College Avenue

Fort Lauderdale, Florida 33314

(954) 262-6925

Segal@Nova.edu

Abstract:

The Program for At-Risk Infants, Toddlers, and Young Children (PARITY) is a professional development program proposed by a partnership led by the Mailman Segal Institute for Early Childhood Studies at Nova Southeastern University.  PARITY's goals and purposes are to improve the knowledge and skills of early childhood educators, preparing them to work effectively with children in poverty who may also have other risk factors.  PARITY will serve 67 early childhood teachers and up to 32 mentors working in licensed childcare centers, licensed family childcare homes, and Head Start and Early Head Start programs (collectively called "ece programs") in economically depressed communities within Broward or Hillsborough Counties, Florida.  All ece programs to receive services from the project have populations where 50% or more children are below the federal poverty guidelines.  Additionally, the children in these programs may have one or more of the following risk factors: abuse, neglect; learning and other disabilities and special needs; pre-literacy skills that predispose them to a learning disability; and limited English proficiency. 


The professional development model includes: college or continuing education credit bearing coursework; classroom-based observation, feedback and mentoring; stipends to reward teachers for completion of formal instruction and for remaining in their jobs throughout the two year project; ongoing communication and negotiation with administrative staff who supervise or otherwise control the resources of the teachers; and a strong management component including ongoing process evaluation and feedback for continuous program improvement.  An independent outcome evaluation of PARITY will be led by Dr. Debbie Cryer of the Frank Porter Graham Child Development Center at the University of North Carolina, Chapel Hill. 

 Kansas City Kansas Public Schools

Total project costs: $1,675,493 

Project Director: 

Jill Shackelford, Ph.D.

Kansas City Kansas Public Schools

625 Minnesota Avenue

Kansas City, Kansas 66101

(913) 279-2259

Jishack@gw.kckps.k12.ks.us

Abstract:


Kansas City Kansas (KCK) students enter kindergarten with language delays approximately two years below their Kansas peers and exit Grade 5 performing far below the state and national norm.  Preschool experience rich in literacy and language development is the avenue toward leveling the playing field; yet most KCK students attend preschool in a setting absent of certified teachers or literacy rich environments. The proposed Pre-Kindergarten Team Literacy project (PreKTL) offers the opportunity to level the language and emergent literacy playing field for KCK students. 

The purpose of the PreKTL is to promote language, literacy, social, and emotional development of KCK preschool students by providing high quality, research-based professional development to preschool teachers in the public school, Head Start and two community based childcare agencies.  A multidimensional professional development model uses Literacy Seminars to provide teachers, paraprofessionals, parents, and administrators with modules of learning such as Literacy in Play, Rhythm and Rhyme, etc., with themes of positive behavior, social development, and differentiation for special needs students woven into each component.  Literacy Labs will allow early childhood educators to visit the classrooms of Exemplary Preschool Teachers.  Literacy Coaches will work elbow to elbow with the educator to model and guide their practice.  A Family Literacy component extends the module learning to parents with specific recommendations on how to encourage literacy and language development in the home. 

 Mississippi State University

Total project costs: $762,020 

Project Director: 

Cathy Grace, Ph.D.

Mississippi State University

P.O. Box 6156

Mississippi State, Mississippi 39762

(662) 325-4954

Cgrace@colled.msstate.edu

Abstract:

The Early Childhood Institute at the Mississippi State University proposes to create the Leaders in Literacy Program, which will target professional development needs of childcare staff in two low-income communities – one in the Mississippi Delta and one in Northeast Central Mississippi.  


The program aims to address staff needs by conducting the following activities: 1) Instruct staff in early literacy instruction through the use of small group sessions specific to research proven practice; 2) Place a literacy mentor in the classroom to model and demonstrate instructional and care-giving evidenced-based techniques that will result in gains in children’s language development by focusing on concepts of print, phonemic awareness, and alphabetic awareness; 3) Grant partial scholarships (stipends) for staff in targeted centers to attend local community colleges and universities, in order to obtain more information on best practices and to pursue a CDA credential, Associate’s Degree in Child Development Technology, or a four-year degree in Child Development or Early Childhood Education; and, 4) Provide staff development to address an array of professional needs, including using materials that teach letter recognition, reading appropriate books to develop children’s awareness to print and to enhance reading behaviors, and strengthening classroom management.  


The program also aims to create a model system for these activities that is replicable, affordable, research-based, and accessible to childcare providers with limited professional development experience.   

 Bank Street College of Education, New York

Total project costs: $1,469,218

Project Director: 

Maria Benejan

Bank Street College of Education

610 West 112th Street

New York, New York 10025

(212) 961-3410

Mbenejan@bankstreet.edu

Abstract:

The Community of Learners Project brings together Bank Street College and Community School District l0 in the Bronx to provide professional development services to early childhood educators working in one of the highest need communities in New York City.  In District 10 there is a tremendous need to support educators working in Pre-K programs to enhance the early language, literacy, and early reading development of preschool age children and to provide them with age appropriate learning opportunities in high-quality language and literature rich environments.  These tasks are critical if children are to acquire the fundamental knowledge and skills necessary for optimal reading development in kindergarten and beyond. 


Bank Street has designed a program including in-class mentoring, credit-bearing course work, and advisement to provide educators with increased knowledge and understanding of effective strategies to support school readiness.  In addition, Bank Street, widely recognized for programs that prepare early childhood teachers to work with children who have learning disabilities, has included in the design of the professional development program components to improve the understanding and ability of early childhood educators in District 10 to work with the children who have a learning disability, or are at-risk of developing a learning disability. 


The project offers training not just to classroom teachers, but also to parents, program directors, and District staff developers.  The aim of the project is to equip the entire community of learners in District 10 with the skills and knowledge necessary to continue to offer high quality professional development to improve the school readiness of preschool children after the end of the grant period. 


The project will work with Universal Pre-K (UPK) programs which, because they cut across a number of service modalities (Head Start, Day Care, Special Education, Family Day Care), will give the professional development model Bank Street implements wider ramifications and applicability.  Project staff and a team of outside evaluators will evaluate the progress and success of the project through a formative and summative evaluation.  The project will gather a wide range of data and analyze and report on the project in relation to the attainment of project outcomes.  Ultimately, the success of the project will be demonstrated by the improved school readiness of students in the homes and classrooms participating in the Community of Learners Project. 

University of Tennessee

Total project costs: $1,245,621

Project Director: 

Anne Gamble

University of Tennessee

615 McCallie Avenue/Department 4905

Chattanooga, Tennessee 37403

(423) 209-5744

Anne-Gamble@utc.edu
Abstract:

Within the deeply impoverished urban core of Hamilton County, Tennessee (an area in the top 3% of Tennessee school systems with the highest number of children in poverty), children face tremendous barriers to social and academic achievement.  Too often, these barriers begin in early childhood because parents and early childhood educators in this area lack access to information, training, and support.  The vast majority of  target area early educators have only a high school diploma and have a meager 0-12 hours of professional development.  This serious gap in services takes a tremendous toll: over 50% of kindergartners are at risk of educational failure due to reading difficulties, and by 3rd grade, 77% of target area children fail to achieve reading and language competencies.  To combat these alarming trends, the University of Tennessee at Chattanooga (UTC) has partnered with eight local state and community education / service agencies to develop a rigorous, research-based professional development program for early childhood educators. 


Through project Early SUCCESS (Strategies for Urban Child Care, Education, Support, and Services), UTC will directly address the training and informational needs of regional early childhood educators and parents.  UTC will provide 80 hours of sustained, intensive, and research-based professional development for 200 educators serving the area's most seriously disadvantaged children.  Focused on language and literacy skill development, this program will enhance the services provided to over 1600 regional children and their parents.  Early SUCCESS will provide focused early literacy training for parents in the target communities to ensure young children are exposed to an appropriate literacy rich environment in the home.  This program will fully develop 16 early literacy training modules and 8 video tapes and training manuals to teach educators and parents appropriate literacy strategies to use with young children - these materials will be disseminated regionally and be available nationally to early childhood providers. 


As a result of Early SUCCESS, the community's most heavily disadvantaged children will have access to highly prepared early childhood educators and parents who are equipped with research-proven strategies to: 1) Foster cognitive and social development to prepare children for school success; 2) Promote developmentally appropriate curricula and learning domains to enrich child development; and, 3) Support appropriate social development, emotional behavior, and early language and literacy competencies. 

Eastfield College, Texas

Total project costs: $1,515,268 

Project Director: 

Nancy H. Beaver

Eastfield College

3737 Motley Drive

Mesquite, Texas 75150

(972) 860-7685

nxb4581@dcccd.edu

Abstract:
The Preschoolers at Academic Risk (PAR) Consortium of Dallas proposes a project to address the professional development needs of early childhood educators working with preschool children living in high poverty areas of Dallas County.  The members of the consortium include: Eastfield College of the Dallas County Community College District (DCCCD), The Child Care Group (CCG), Southern Methodist University (SMU) Language Enrichment Activities Program (LEAP) Program, Head Start of Greater Dallas (HSGD), Mi Escuelita Pre Schools, Aisha's Learning Center and Marillac Social Center. 

The purpose of the PAR Project is to provide early childhood educators the academic knowledge, instructional strategies and informed supervision needed to effectively teach and support the literacy development of preschool children who are statistically at risk of low school performance.  The primary goal of the project is to promote school readiness, social development and better future reading outcomes among young children ages three through five living in high-poverty areas.  The project will provide high quality, research-based college credit courses for early childhood educators, including LEAP (Language Enrichment Activities Program), a nationally recognized, multi-sensory language program designed to develop the pre-academic skills in oral and written language that prepare preschool age children to learn to read and succeed academically.  Eastfield College, the Child Care Group and SMU LEAP Program will serve as the lead agencies for the project. Eastfield will manage the project and provide college course work.  The Child Care Group, a United Way and Head Start delegate agency, which operates the Child Care Management System (CCMS) to distribute federal and state child-care dollars, will recruit and mentor students.  SMU will conduct college credit LEAP training.  

Western Oregon University 

Total project costs: $1,420,822 

Project Director:

Pam Deardorff

Western Oregon University

345 North Monmouth Avenue

Monmouth, Oregon 97361

(503) 838-8780

Deardop@wou.edu

Abstract:
The goals of this project, Partnerships for Early Childhood Educators in Rural Communities (PERC) are to coordinate, implement and evaluate a skill based program of professional development for early childhood educators (ECE) and volunteers from Head Start, Migrant Head Start, and community childcare programs in 15 rural programs in Washington and Oregon with high concentrations of children living in poverty. 

The skill based program of study is based on a well researched and intensive model of professional development known as TRAC which has been developed and disseminated by the Teaching Research Division at Western Oregon University over an 8 year period.  This model is based on learning techniques designed to produce lasting skills and contains classes that present philosophy followed by applicable classroom strategies with immediate application through demonstration and practice activities.  Immediate feedback on participant performance and follow-up coaching in the participants' own classrooms are features that contribute to the high quality and intensity of the course of study.  The program will provide participants with content in the areas of early childhood environments that promote social and emotional competency and future literacy with a focus on the pedagogy required to translate the information into functional classroom strategies.  A focus of the units will be providing educators with adaptations to support children who experience social/emotional issues, those who are second language learners and children with, or at risk for, learning and other disabilities.

The program will be delivered in 5 intensive, focused, research based learning units delivered over an 8 month period for each site. It will include guided practice in implementing the knowledge and skills within each educator's classroom with project staff and local trainer/coaches supporting classroom staff onsite. 

PERC Project outcomes are tied to the achievement indicators identified by the Secretary. They include providing a program that will increase available hours of research based professional development to 60 hours with the option of 6 course credits and increase participation in professional development by 300 rural early childhood educators resulting in improved knowledge, understanding and use of research based strategies to support language, social and cognitive development.  This will lead to the development of literacy and school readiness impacting more than 2,700 children. 


The PERC project is a partnership comprised of collaboration between higher education agencies in Washington and Oregon and public agencies concerned with early childhood education. The partners, led by Teaching Research at Western Oregon University, are addressing a concern identified by needs assessment regarding the lack of accessible high quality professional development in the area of early childhood education for ECE in rural areas.
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