Advanced Placement Incentive (API) Program

 FY 2008 Competition

Frequently Asked Questions—Set I
From Technical Assistance Workshops

Grants.gov
1. Is Grants.gov replacing PureEdgeViewer?  
Grants.gov is phasing-out the use of the PureEdgeViewer software. All new grant competitions announced by the Department will require the use of Adode 8.1.2, or higher, to download an application package and to submit an application.  For more information about this transition, please see the Grants.gov “help” page. 
2. Will Grants.gov and Department of Education staff be available to provide technical assistance during the July 4th holiday?

July 4, 2008 is a Federal holiday.  Grants.gov and Department of Education staff will not be available to provide technical assistance from Friday, July 4 through Sunday, July 6.   Staff will be available on Monday, July 7.   

3.  In the newest version of Microsoft Word (2007) documents end in .DOCX, not .DOC.  Are .DOCX documents accepted by Grants.gov?  

No.  As indicated in the Federal Register notice, you must attach any narrative sections of your application as files in a .DOC (document), .RTF (rich text), or .PDF (Portable 

Document) format.  

4. What is a DUNS number?  

The DUNS number is a unique nine-character number that identifies your organization. It is a tool of the federal government to track how federal money is distributed. Most large organizations, libraries, colleges and research universities already have DUNS numbers. Ask your grant administrator or chief financial officer to provide your organization’s DUNS number.  You may obtain a DUNS number at no cost.  If you do not have a DUNS number, please see the “Frequently Asked Questions” for applicants on Grants.gov at the link below:

http://www.grants.gov/applicants/applicant_faqs.jsp#obtaining
Eligible Applicants

Eligible applicants are: 

(a) State educational agencies (SEAs);

(b) Local educational agencies (LEAs), including charter schools that are considered LEAs under State law; or 

(c) National nonprofit educational entities with expertise in advanced placement services.

5. If my State Department of Education is applying for an API grant, is my LEA still eligible to submit an application independently?  

Yes.  Both your SEA and your LEA may submit applications independently.  If your SEA is applying, you also may still apply.

6. Is a public high school eligible to apply?
No.  Only LEAs, SEAs, and national nonprofit educational entities with expertise in advanced placement services are eligible to apply.  Unless it is considered an LEA under a State law, an individual high school is not an eligible entity.  

Institutions of Higher Education

7. We are a local educational agency.  Can we submit an application in consortium with a community college or other institution of higher education?

No.  Each member of a group or consortium that submits an application must be eligible to apply.  Two local educational agencies, for example, may submit an application as a consortium.  However, an eligible entity may contract with or otherwise enter into an agreement with a community college or other institution of higher education to provide services and carry out activities under the grant.  

8. Our SEA will be contracting with a regional educational service agency to provide some of the services in our project.  Should we apply as a consortium?
This is up to the SEA.  The SEA may apply in consortium with an educational service agency that is “a regional public multiservice agency authorized by State statute to develop, manage, and provide services or programs to LEAs” (section 9101(17) of ESEA) because it is considered an LEA and thus eligible to apply for API grant funds independently or in consortium with other eligible entities.  The application must include a consortium agreement.  The SEA also may choose to apply independently and contract with the educational service agency to provide services.   If it chooses to contract with the agency, the SEA must follow the same policies and procedures it uses for procurements from its non-Federal funds (34 CFR 80.36(a)). 

Eligible Schools

Evidence of a “high concentration of low-income students.”

In order to meet the absolute priority, an application must identify the specific high schools that will receive project services, and provide evidence that those schools have a high concentration of low-income students.   The term “high concentration of low-income students,” used with respect to a school, means a school that serves a student population 40 percent or more of whom are low-income individuals.

9. What qualifies as "evidence" that schools identified in an application have a high concentration of low-income students? What kind of documentation is necessary?  

An applicant that uses data on eligibility for free- and reduced-priced meals under the National School Lunch may submit as evidence:

· A copy of the form or report a local educational agency submitted to the State school food authority that identifies, by school, the total percentage of students eligible for free- or reduced-price lunches.  

· A copy of a summary report that contains the needed data (total percentage of students  eligible for free- or reduced-price lunches by school) from the website of the State school food authority.   

· A report generated by a district's or state's management information system indicating the percentage of students that receive free- or reduced-price lunches.  Please note:  the report must indicate the name of the applicant, the date the report was produced and the time the report was created.   

· A chart on district or state letterhead signed by the superintendent that indicates the total percentage of students eligible for free- or reduced-price lunches for each school named in the application.   

In all cases, data must be for the 2007-08 school year.  

10. What type of "evidence" is needed if we used elementary school feeder patterns to establish that a high school has a “high concentration of low-income students?”  

If you use elementary school feeder patterns to establish a “high concentration of low-income students,” you must provide the documentation described in the response to question 9 for each of the schools used in your calculations and the data necessary to verify the accuracy of your calculations.  These data include: (1) the total enrollment at each of the feeder elementary schools; and (2) the number of low-income individuals at each of the feeder elementary schools.  Please see the tables on pages 13-15 of the Department’s August 2003 non-regulatory guidance document, “Local Educational Agency Identification and Selection of School Attendance Areas and Schools and Allocation of Title I Funds to Those Areas and Schools,” which is available at:

http://www.ed.gov/programs/titleiparta/wdag.doc
In addition, you must indicate which of the five options you selected to determined students’ low-income status and evidence of this determination, such as the documentation discussed in the response to question 9.   

11. One of six of our elementary schools that feed into our comprehensive high school meets the 40 percent low-income criteria.  Is this sufficient to show that our high school has a high concentration of low-income students?  
No.  If you choose to use feeder patterns to establish that a high school has a high concentration of low-income students, you must include in your calculations all of the feeder schools.  

12. Can we establish that middle/junior high schools have a high concentration of low-income students based on elementary school feeder patterns?
Yes, you may use elementary school feeder patterns to demonstrate that a middle or junior high school has a high concentration of low-income students.  Please review the response to question 10 and the guidance document it discusses for more information on how to calculate the projected rates.

13. Can middle schools be included if the district does not have distinct feeder patterns?  In other words, the district is an open choice/lottery system.  

Yes, a district with an open choice/lottery system may include all middle schools that feed into a high school, provided that each has a high concentration of low-income students.

14. How do you establish eligibility using elementary school feeder patterns for a district-wide high school of choice?  

A school of choice, in theory, services all schools in the LEA.  In order to calculate eligibility, you will have to determine the average poverty rate for all of the elementary schools in the LEA.  For choice high schools that only serve a geographic region within the LEA, you will first need to determine the elementary schools in that geographic region and then calculate the average poverty rate for these elementary schools.

15. We use the term middle grades to describe students in grades 6-8, whether in distinct middle schools or not.  Can we serve students in these grades even if they do not attend a middle school?   

Yes, a project may serve students in the middle grades who do not attend middle schools (such as students at a K-8 school) so long as the school in which they are enrolled has a high concentration of low-income students.

16. Do feeder middle schools have to be included in a project?  

No.  The absolute priority requires applicants to serve “high schools with a high concentration of low-income students.” Applicants also may serve the feeder middle or junior high schools for these high schools, but are not required to do so. 

17. Can some activities be provided to students and/or schools not identified in the application?  
No.  In your application, you must name all of the schools that you will serve and provide evidence that each has a high concentration of low-income students.

Eligible Students

18. Can students in eligible schools who are not "low income" be served along with those who are "low income"?  

Yes.  All students enrolled in a school with a high concentration of low-income students may be served.

Absolute Priority

“Business and Community Organizations”

The absolute priority requires applicants to involve “business and community organizations in the activities to be assisted.”  

19. What kinds of entities qualify as a “business?” What kinds of organizations qualify as “community organizations?”

Since the terms “business” and “community organizations” are not defined in the notice inviting applications or in the statute authorizing the AP Incentive program, applicants are free to adopt their own reasonable definition of these terms.  An applicant should articulate briefly in its application why it considers a particular entity to be a “business” or a “community organization.”

20. Does the absolute priority require the involvement of a “business” or a “business organization?” In other words, is the word “business” an adjective or a noun?

An applicant may involve either a “business” or a “business organization.” 

21. Must we involve both business and community organizations in the activities that will be assisted, or can we select either a business or community organizations?

To meet the absolute priority, the application must involve both “business and community organizations.” 

“Advanced placement programs in English, mathematics, and science”

The absolute priority requires projects to develop, enhance, or expand “advanced placement programs in English, mathematics, and science in high schools with a high concentration of low-income students and a pervasive need for access to advanced placement programs.”  

22. Must a project develop, enhance, or expand AP courses in all three subject matters—English, mathematics, and science—in all of the high schools served by the project?

No.  The project as a whole must develop, enhance or expand AP courses in English, mathematics, and science in high schools with a high concentration of low-income students and a pervasive need for access to advanced placement programs.  It is not required to address all three subject areas in every eligible high school it serves so long as the overall project addresses these three subject areas across all of the eligible high schools that will be served. 

Competitive Preference Priorities

Competitive Preference Priority #1--Critical Need Languages

We award up to an additional 4 points to an application that meets this priority:

Critical-Need Languages.  This priority supports projects that support activities to enable students to achieve proficiency or advanced proficiency or to develop programs in one or more of the following less commonly taught languages: Arabic, Chinese, Korean, Japanese, Russian, and languages in the Indic, Iranian, and Turkic language families.

23. To receive the competitive preference priority points, must we support critical-need language activities in all of the schools included in an application? Or can we focus on only a subset of schools?

To qualify for the competitive preference points, the overall project must “support activities to enable students to achieve proficiency or advanced proficiency” or “develop programs” in one or more of the critical-need languages identified in the notice.  The project need not “support activities to enable students to achieve proficiency or advanced proficiency” or “develop programs” in one or more critical-need languages in every school served by the project.   

24. Of the eight languages/language families listed, the College Board only offers Advanced Placement examinations in two: Chinese Language and Culture and Japanese Language Culture.   Are there advanced placement programs and examinations in other critical-need languages for which we can develop programs or support activities to enable students to achieve proficiency or advanced proficiency that also would meet this competitive preference priority?
As indicated in the notice inviting applications, the term “advanced placement test” includes tests administered by the College Board and the International Baccalaureate Organization (IBO).  The IBO Diploma Program offers examinations in such critical-need languages as Arabic, Cantonese, Hindi, Japanese, Mandarin, Korean, Turkish, and Urdu.   Additionally, as part of the grant application process, applicants also may request approval of tests from other educational entities that provide comparable programs of rigorous academic courses and testing through which students may earn college credit.

25.   If we want to implement an advanced placement course in Arabic, what should we use for the exam since the College Board has not developed an AP exam in Arabic?   

As indicated in the notice inviting applications, the term “advanced placement test” includes tests administered by the College Board and the International Baccalaureate Organization (IBO).  The IBO Diploma Programme offers examinations in Arabic.  Additionally, as part of the grant application process, applicants also may request approval of tests from other educational entities that provide comparable programs of rigorous academic courses and testing through which students may earn college credit.

Competitive Preference Priority #2--On-Line Advanced Placement Courses

We award an additional 1 point to an application that meets the following priority:

On-Line Advanced Placement Courses.  This priority supports projects that demonstrate an intent to carry out activities to increase the availability of, and participation in, on-line advanced placement courses.

26. To meet this competitive preference priority, must the on-line advanced placement courses we offer be in the subjects identified in the absolute priority (English, mathematics, and science)?
No.  To meet this competitive preference priority, a project must demonstrate an intent “to carry out activities to increase the availability of, and participation in, on-line advanced placement courses.”  We do not have any requirements regarding the subjects of these “on-line advanced placement courses.”  However, the overall project must meet the absolute priority to develop, enhance, or expand “advanced placement programs in English, mathematics, and science in high schools with a high concentration of low-income students and a pervasive need for access to advanced placement programs.”  

27. Are all applications required to include on-line advanced placement courses?

No.  Applications are not required to include on-line advanced placement courses.  This is an optional competitive preference priority.  Applications that meet this competitive preference priority will be awarded an additional 1 point on the basis of how well they address the priority. 

28. Would we meet this competitive preference priority if our school’s teachers taught the advanced placement courses but used an on-line course management system to supplement classroom instruction? 
The notice inviting applications and the statute authorizing the AP Incentive program do not define the term “on-line advanced placement course.”  Since peer reviewers will determine whether and how well an application meets this competitive preference priority, an applicant that seeks the 1 point available for this competitive preference priority should explain clearly in its application why what it is proposing should be considered an “on-line advanced placement course.”  

Invitational Priority

We invited applications that meet the invitational priority below.  We do not give an application that meets this invitational priority a competitive or absolute preference over other applications.

Training and Incentives for Advanced Placement Teachers.  This priority supports projects that seek to increase the successful participation of low-income individuals in advanced placement courses and tests by:

(1) Compensating teachers of advanced placement courses for completing intensive professional development that enhances their knowledge of the advanced placement subjects they teach; and

(2) Providing financial incentives that reward teachers of advanced placement courses for the successful performance of their students on advanced placement tests.

29. What kinds of incentives were in mind when drafting the invitational priority? Any examples?  

In its report, Rising Above the Gathering Storm: Energizing and Employing America for a Brighter Economic Future, the National Academies emphasized the urgency of increasing students’ access to advanced placement courses and their success on advanced placement tests, particularly in mathematics and science.  The report highlighted teacher training and incentive programs as a particularly promising strategy, and recommended that they be more widely replicated across the United States.  Several local and state programs that offer training and incentives to teachers to acquire the subject matter expertise needed to teach advanced placement courses and that reward them for their effectiveness in the classroom have achieved impressive results. 

For example, through a training and incentive program established in 10 high-poverty high schools in Dallas, Texas, teachers receive compensation for completing professional development in an advanced placement content area, an annual salary supplement for teaching an advanced placement course, and $100 for each student who demonstrates college-level mastery on an advanced placement test.  Since the program was initiated in 1996, there has been a 251 percent increase in the number of advanced placement tests taken by students at the 10 Dallas schools, and a comparable increase in the number of test scores that demonstrate college-level mastery.  African-American and Hispanic students have made the greatest gains; the number of passing scores achieved by these students increased 573 percent between 1996 and 2006 (AP Strategies, 2006).  Enrollment in postsecondary education, particularly by minority students, also has increased (Jackson, 2007). 

Impressed by the success of the Dallas program, 14 other school districts throughout Texas have established similar programs.  In Galveston, where more than 40 percent of students are low-income and a majority is African-American or Hispanic, the number of advanced placement mathematics, science, and English exams with scores of 3 or higher quadrupled in just two years.  In Pflugerville, where a quarter of students are low-income and nearly a majority is African-American or Hispanic, the number of exams with a score of 3 or higher more than doubled by the end of the fourth year of the program’s implementation (AP Strategies, 2006).  

Many attribute the great strides that Florida has made in improving access to advanced placement courses and student performance on advanced placement tests to a similar statewide incentive program it established in 1999.  Since the program’s inception, the number of Florida students who have taken an advanced placement test and demonstrated college-level mastery has increased by more than 100 percent.  Minority students have made the greatest gains.  Test-taking by African-American and Hispanic students has increased by 180 percent, and the number demonstrating college-level mastery has risen by 144 percent (Florida Department of Education, 2006).  Non-profit organizations in Massachusetts, Virginia, Washington, and four other states have begun implementing similar statewide programs with support from several foundations.  

Matching

In order to meet the absolute priority for this competition, an applicant must provide matching funds from State, local, or other sources to pay for the costs of activities to be assisted.

30. Are we required to contribute a specific percentage of matching funds?

No.  We require applicants to provide matching funds, but do not prescribe the specific amount or percentage of funds that must be contributed.  However, one of the selection criteria evaluates the extent to which the applicant assures the availability of matching funds from State, local, or other sources to pay for the cost of activities to be assisted by the proposed project.

31. Are we required to match the API grant funds on a 1:1 basis?

No.  We require applicants to provide matching funds, but do not prescribe the specific amount or percentage of funds that must be contributed.

32. I know that there is not a specific percentage of matching funds that the grant requires. What might be considered a safe range for the proportion of matching funds?

We cannot offer guidance on what might be considered a “safe range” for matching contributions.  Peer reviewers will evaluate “the extent to which the applicant assures the availability of matching funds from State, local, or other sources to pay for the cost of activities to be assisted by the proposed project offering” and may award up to 8 points for this criterion. 

33. Do all of the high schools included in the application also have to provide matching contributions?

No.  The applicant must provide matching funds for the project as a whole.  The individual schools included in the application are not also required to contribute matching funds.

34. We are an SEA.  May we require the LEAs to which we will subgrant funds to provide matching funds? Can these funds be used to provide the required match for the grant?

Yes. An SEA may require its subgrant recipients to provide matching funds, and these funds may be used to meet the absolute priority’s requirement that matching funds be provided.

35. What funds can we use to satisfy the match? Do in-kind contributions count?

This matching requirement may be satisfied by either or both of the following:

· Allowable costs incurred by the applicant (and, in the case of a State educational agency, subgrantee).  This includes allowable costs borne by non-Federal grants or by others and by cash donations from non-Federal third parties; and

· The value of third party in-kind contributions applicable to the project period.

You may not include any costs or contributions that have been or will be counted towards satisfying a cost sharing or matching requirement of another Federal grant agreement, a Federal procurement contract, or any other award of Federal funds.

36. The College Board provides a $22 fee reduction per AP exam for low-income students.  May we count this fee waiver as matching funds?

 No.  Since the College Board would provide these fee waivers to students enrolled in the schools you serve in the absence of API grant funds, they cannot be considered supplemental and counted as part of your matching contribution. 

37. To obtain the College Board’s AP exam fee waivers for our low-income students, we forgo the $8 rebate per exam that we would otherwise keep to cover the costs associated with administering the exams.  Can we count the $8 rebate we forgo as matching funds?

No.  Since you would forgo this rebate in the absence of API grant funds, you may not count the costs of the rebate as matching funds.  

38. If our State already pays for all 10th grade students to take the PSAT, can we count these funds as matching funds?

No.  Matching contributions must supplement the resources that would otherwise have been available in the absence of API grant funds.   

39. Can we count the funds we receive through the Federal AP Test Fee program as matching funds?  What about funds we receive through competitive Federal grants, such as the Foreign Language Assistance Program?

No.  Your matching contribution must be provided from non-Federal funds. 

40. Can we count the funds we receive through the Title I and Title II Teacher Quality programs as matching funds?  Although these programs are Federal, we receive the funds from our SEA.

No.  Your matching contribution must be provided from non-Federal funds.  Federal grant monies that are distributed by SEAs to LEAs are Federal funds. 

41. We are applying as a consortium with other LEAs.  Can a third-party that is not one of the members of the consortium contribute the matching funds?

Yes, matching funds may be provided by a third-party that is not a member of your consortium.  

52.  May we count in-kind services donated by a third-party as a matching contribution?

Yes, you may count in-kind services donated by a third-party as a matching contribution provided that these services are—

· Not included as contributions for any other Federally-assisted project or program; 

· Necessary and reasonable for proper and efficient accomplishment of project or program objectives; and

· Allowable under the API program and the applicable cost principles. 

The values of third-party contributions of services and property must be established in accordance with the applicable cost principles.  Please see 34 CFR 74.23 for more information about matching costs and establishing the values of contributions of services and property.   It is available at the link below:

http://www.ed.gov/policy/fund/reg/edgarReg/edlite-part74c.html
Maximum Award

53. Does the $1 million maximum award amount also include matching funds?  

No.  The $1 million maximum annual award amount only applies to the Federal funds being requested by the applicant. 

Allowable Costs

Invitational Priority

54. Can grant funds be used to compensate teachers for completing professional development? 

Yes, grant funds may be used to compensate teachers for completing professional development, provided that API grant funds supplement and do not supplant funds that would otherwise have been used to compensate teachers for professional development.   Applicants also should review the cost principles in the OMB Circular applicable to their type of organization, particularly the guidance concerning “reasonable” and “necessary” costs: 

· State, local, and Indian tribal governments should consult OMB Circular A-87, which can be found at the link below:

http://www.whitehouse.gov/omb/circulars/a087/a87_2004.html
· Non-profit entities should consult OMB Circular A-122, which can be found at the link below:

http://www.whitehouse.gov/omb/circulars/a122/a122_2004.html
55. Are we allowed to purchase computers, software, and Internet service in order to insure access for low-income rural students to online AP courses?  

Yes, API grant funds can be used to purchase equipment and software under some circumstances.  These costs must be related clearly to the goals of your project, an “activity directly related to expanding access to and participation in advanced placement incentive programs, particularly for low-income individuals,” and be necessary for the proper and efficient performance and administration of your grant award.  The costs must be reasonable, allocable, and meet other requirements set out in the appropriate OMB Circular for your type of organization (see the response to question 54 for more information).  For example, if the computers purchased will only be used 25 percent of the time for project-related activities, only 25 percent of the costs are allocable to the grant.  Finally, API grant funds may be used for this purpose only if these funds supplement and do not supplant non-Federal funds available for this purpose.

Applicants should outline clearly how the equipment is going to be utilized in the project narrative and describe the associated with purchasing the equipment and software in detail in the budget narrative.  Please see the instructions for completing the Budget Narrative in the application package.

56. Can grant funds be used to start PSAT testing at specific schools?  

Yes, under some circumstances, API grant funds may be used to pay for PSAT tests.   

The payment of PSAT test fees for students must be related clearly to the goals of your project, an “activity directly related to expanding access to and participation in advanced placement incentive programs, particularly for low-income individuals,” and be necessary for the proper and efficient performance and administration of your grant award.

Also, API grant funds may be used for this purpose only if these funds supplement and do not supplant non-Federal funds available for this purpose.  For example, if a district or school has an established policy of paying for PSAT tests for low-income students, it may not use API grant funds for these costs.  Additionally, because the College Board makes fee waivers available to schools for students in eleventh grade from low-income families who cannot afford the test fee, API grant funds cannot be used to pay fees for these students. 

57. Are rigorous after-school enrichment programs allowed at the middle school to encourage and prepare high poverty students for advanced placement courses at the high school level?  

Yes, API grant funds may be used to pay for after-school enrichment programs under some circumstances.  These costs must be related clearly to the goals of your project, an “activity directly related to expanding access to and participation in advanced placement incentive programs, particularly for low-income individuals,” and be necessary for the proper and efficient performance and administration of your grant award.  The costs must be reasonable, allocable, and meet other requirements set out in the appropriate OMB Circular for your type of organization (see the response to question 54 for more information).  Finally, API grant funds may be used for this purpose only if these funds supplement and do not supplant non-Federal funds available for this purpose.

58. Can we use grant funds to hire a full-time program secretary?  

Under some circumstances, API grant funds may be used to pay for clerical assistance.   The clerical assistance must be necessary for the proper and efficient performance and administration of your grant award and the costs must be reasonable, allocable, and meet other requirements set out in the appropriate OMB Circular for your type of organization (see the response to question 54 for more information).  In addition, API grant funds may be used for this purpose only if these funds supplement and do not supplant non-Federal funds available for this purpose.  An applicant that requests funding for clerical assistance should explain in its budget narrative why such clerical assistance is necessary (including the activities that will be performance).  

Please note that, in the past, API grantees have not found full-time clerical assistance to be necessary.  Some have employed clerical assistants on a part-time basis, however.

59. Can funds be used to hire a programmer to assist in writing a program that would support efficient data collection?  

Under some circumstances, API grant funds may be used to pay for these services.  The programmer’s work must be necessary for the proper and efficient performance and administration of your grant award and the costs must be reasonable, allocable, and meet other requirements set out in the appropriate OMB Circular for your type of organization (see the response to question 54 for more information).  In addition, API grant funds may be used for this purpose only if these funds supplement and do not supplant non-Federal funds available for this purpose.  

60. Can salaries for advanced placement lead teachers that support curriculum review and writing be requested?  

61. Can teacher training or curriculum development funds include the cost of providing substitutes for teachers who are attending training or working on curriculum development during their normal contract time?  

Yes.  Under some circumstance, API grant funds may be used for the costs of providing substitute teachers for teachers who are participating in other project activities, such as training and curriculum development.  These activities must be necessary for the proper and efficient performance and administration of your grant award and the costs must be reasonable, allocable, and meet other requirements set out in the appropriate OMB Circular for your type of organization (see the response to question 54 for more information).  In addition, API grant funds may be used for this purpose only if these funds supplement and do not supplant non-Federal funds available for this purpose.  

These costs should be identified in the "personnel" category of the budget. 

Evaluation

62. Are either an evaluation plan or a program evaluator required?  

Neither an evaluation plan nor a program evaluator is required.  However, grantees are responsible for reporting annually to the Department on the performance measures identified in the notice inviting applications, as well as on their progress in implementing their approved projects.  One of the selection criteria also evaluates the extent to which an applicant demonstrates that it will have the capacity to report annually the data required by the program statute.   

63. Is the cost of a principal investigator (independent evaluator) allowed under this grant program? 

The cost of an independent evaluator may be an allowable use of funds under some circumstances.  These costs must be related clearly to the goals of your project, an “activity directly related to expanding access to and participation in advanced placement incentive programs, particularly for low-income individuals,” and be necessary for the proper and efficient performance and administration of your grant award.  The costs must be reasonable, allocable, and meet other requirements set out in the appropriate OMB Circular for your type of organization (see the response to question 54 for more information).  Finally, API grant funds may be used for this purpose only if these funds supplement and do not supplant non-Federal funds available for this purpose.

If an applicant seeks to use grant funds for evaluation, it should make clear in the project and budget narratives why the evaluation is necessary and how it will support the goals of the project.

Contracting

64. Can we contract with a local nonprofit organization to assist us with grants management?
A grantee may contract with other entities to provide assistance with the administration of the grant.  However, the grantee must supervise the administration of the project and is legally responsible for the use of all grant funds and for ensuring that the project is carried out in accordance with its approved application and other Federal requirements.  These responsibilities cannot be delegated to others through a contract or any other means. 

In contracting for services, an SEA must follow the same policies and procedures it uses for procurements from its non-Federal funds.  LEAs and non-profit organizations must use their own procurement procedures, which reflect not only applicable State and local laws and regulations, but also the procurement standards and requirements established by the Department’s regulations.  These requirements are set out in 34 CFR 80.36(b), which can be found at the link below:

http://www.ed.gov/policy/fund/reg/edgarReg/edlite-part80c.html
Performance Goals and Reporting

65. Do we need to have annual performance objectives or just final grant objectives (eg., at the end of three years)?  

Applicants can establish long-range objectives (objective that measure performance at the end of the project period) or yearly objectives for each goal.  If you establish long-range objectives, please provide yearly targets.  These targets will be used to measure your progress in meeting the goals and objectives outlined in your application.  

You will be required to report annually on your success in meeting project goals and objectives.  We will make continuation awards only to those grantees that have made substantial progress in achieving their project objectives. 

63.  Are there specific Government Performance and Results Act (GPRA) measures for this grant program?
Yes, in addition to the statutory [section 1705(f) of the ESEA] data requirements, the Department has established a GPRA indicator  for the API program as follows: 

· The ratio of AP and IB tests taken in public high schools served by API grants to the number of seniors enrolled at those high schools.  

If funded, applicants will be asked to collect and report data in their performance and final reports about progress toward this measure.

66. You require grantees to disaggregate data by “subject.”  Does this mean we will have to report data for each AP course and test (e.g., Biology, Chemistry, and Environmental Science) or by general subject area (e.g., science)? 
We will require grantees to disaggregate data by each course and exam.  

Personnel

67. Where should resumes be included in the application?  

Include resumes as one of the documents you attach to the "Other Attachments Form" in Grants.gov.  See page 56 of the application instructions for more information.

ED Form 524 and  Budget Narrative

68.  We are an SEA that intends to subgrant some funds to LEAs.  Where on the ED 524 Budget Form and Budget Narrative should we list those funds?
Identify the funds that will be subgranted as “Other” on the ED Form 524--Budget Information, Non-Construction Programs.  In your Budget Narrative, however, you should itemize the funds listed under “Other” by each of the budget categories on the ED Form 524.   For example, identify the amount of the subgranted funds that will be used for personnel, travel, supplies, and so forth. 

Use of Research

69. How important is it to connect our projects to research?  Should the activities be research-based?  

We expect that all applicants will propose to implement research-based practices.  Further, many of the Quality of Project Design criteria require applicants to explain why the strategies and activities they propose to implement will be effective and successful.  A project that is based on rigorous research is likely to be viewed by reviewers as more likely to be effective than one that is not. 

Program Contact

70. Who should I contact for more information?

Please contact Ivonne.Jaime@ed.gov at (202) 260-1519 or by e-mail at AdvancedPlacementProgram@ed.gov.
