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OMB Number: 4040-0604
Explration Date: 01/31/2009

- \
1% ‘ Y ¢ ’ [
Application for Federal Assistance SF-424 Version 02

* 1. Typa of Submission: * 2. Typo of Application:  * If Rovislon, select appropriato letter{s):

O Preapplication @ New |
@ Application O Continuatien * Othar (Specily)
O Changed/Comected Application O Revision [

* . Dale Recolved: 4. Applicant Identifier:
SR HE

5a. Federa) Entity Identifier:

- el

* b, Federal Award Identifier:

State Use Only
]

6. Date Received by State: | Jj7- State Application Identifier: |
* 8. Legal Name: [anizona Board of Regents, University ol Arizona |

* b. EmployetiTaxpayer Identification Number {(EINTIN):
42652689

* ¢. Organizational DUNS:

[606345617

d. Address:

* Streeld: [Geronimo Bidg, 2nd F10oF ) |
Street2: PO BOX 210432

* City: [Tucson
County:

* Stata: A2 Arizona
Province:

* Country: LSA- UNITED STATES
* Zip ! Postal Code: [§5721-0432

&, Qrganizational Unit:

Depariment Nama: Division Name:

flatl Cir for Inferpretation [College of Humanities

f. Name and contact Information of person to be contacted on matters Involving this application:

Profix: ior. * First Name: [Roseann
Middle Name: [Dua7as ]
* Last Name: [GonzTiez

Suffix: "

Title: [Principal Investigator _ e e

Qrganizational Affitiation:

[Arizona Board of Regonts, University of Arizona

* Telephone Number. [520-621+3615 |Fax Number:  {520-624-8130

"Emall: fgonzale@u.anzona.ody I

Tracking Humber: GRANTO0M 64 Fuding nppum:ﬂ? Humber: ED.GRANTS-032108-001 Recabrad Date: 2008-05-01 18:34:14.000-04:00 Thrre Zonw: GUT-S
PR/ Avward # P116B080013 2]



OMB Number: 4040-0004
Explration Date: 0173172009

Application for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:

[H: Public/State Controlied Institution of Higher Education
Type of Applicant 2: Select Appllcant Typa:

Typa of Applicant 3: Select Applicant Type:

|
* Othar (specify):

*10. Name of Federal Agency:

.S, Depariment of Education

11. Catalog of Federal Domastic Asslstanca Number:

84.116

CFDA Title:

[Fund for the Improvemant of Postsacondary Education

* 12, Funding Opportunity Number:

EO-GRANT 5-032100-001
* Title:

FFund for the Improvement of Postsecondary Egucation Comprahensiva Program CFDA 84.1168

13. Competition Identlfication Number:

{£4-11682008-2
Titlo:

14. Areas Affected by Project {Cltles, Countles, States, stc.):

* 15, Descriptiva Title of Applicant’s Project:

reparacizn Onlina—DBuilding Teachar Capacity 1or Latng Academlc SUCCess and Readiness for Higher Educabion throwgh Onling In-
rvica: Naticnal Dissemination of innovative Secandary Curticulum

Attach supporting documents as specified In agency Instructions.

Tracking Humber GRANTOG4 58544 Funding 'Dppmtl.mlg Numdar: ED-GRANTS-C32108-001 Recalved Data: 2008-03-01 18:54:14.000-04:00 Thna Zone: GMT-5
PR/Award # P1168080013 e



OMB Number: 4040-0004
Expiration Dale: 0173172009

Application for Federal Assistance SF-424 : Version 02

16. Congressionat Districts Qf:
*a Applicant [AZ007 *b. ngran'l.’ijEﬂE;:au
Attath an additional list of ProgramiProject Congressional Districts if needed.

17. Proposed Project:

® a. Start Date: [10/0172008 * b. End Date: [08/30/2012 |

1B. Estimated Funding ($):

* a. Federal ~157,433.00
* b. Applicant (b)(4)

*c. State

* d. Local

*a. Other

* {. Program Incame
“¢. TOTAL

* 19. Is Appllcation Subject to Review By State Under Executive Order 12372 Process?
© a. This application was made available to the Stale under the Executive Onder 12372 Process for review on | .
O b. Programis sublect to E.O. 12372 but has not been selected by the Stale for raview.

& c. Programis rat cavered by E.O. 12372,

* 20, Is the Applicant Delinquent On Any Federal Debt? {If "Yes®, provide explanation.)
QO Yes & No

21. *By signing this application, | certify {1} to the statements contained In tha list of certifications* and (2} that the statements
hereln are true, complete and acctirate to the best of my knowledge. I also provida the ragulred assurances*™ and agree to com-
ply with any resulting terms if) accept an award. | am aware that any false, fictitious, or fraudulent statements or clalms may
subject me to criminal, clvil, or administrative penalties. (U1.S. Code, Title 218, Sectlon 1001)

¥} "I AGREE

** The List of certifications and assurances, or an [ntermnat sita where you may oblain this [ist, is contalned In the announcement or agaency
specific instructions.

Authorized Representative:

Prefix: @_ 1 * First Nama-: Eesha - ]

Middlo Name: [P, = i
*LastName: [Tolbert |
Suffix: i |

*Title: [Vice President for Research

|
* Telephong Number: [520-626-6000 Fax Number [5206264137 ==

*Emait: [ponsor@email.anzona.edu - — ]
* Signature of Authorized Represeniative: Karmn Smith | *Dale Signed: [ES0i05a )

Authorized for Local Reproduction Standard Form 424 (Revised 10/2005)
' Prescribed by OMB Circular A-102

Tratking Humdwr: GRANTRO4 5544 Funding :Ippﬂrtmlg Humber: ED-GRANTS-022108-001 Recoived Date: 2008-05-01 10:54:14.000-04:00 Time Zone: GMT-S
PRfAward # P116B0B0013 e



OMB Number: 4040-0004
Expiration Date: 01/31/2003

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization Is delinquent on any Federal Debt, Maximurm number of
characters that can be enlerad is 4,000, Try and avoid extra spaces and carlage retums to maximize the avaitability of space.

Tracking Number GRANTDO456544 Fumwiing nppumgar Kumber: EO-GRANTS-012108-001 Racebred Date: 2000-05-01 15:54:14.000-04:00 Thna Zone: GMT-S
PRIAward # P116B0580013



Attachmenis

AdditionalCongressionalDistricts

Flle Nama Mime Type
AdditionalProjectTitle
Flle Name Mime Type

Tracking Number: GRANTOM 55544 Funiding qumnmlg Number: ED-GRANTS-032108-001 Received Date: 2008-05-01 18:54: 14.000-04:00 Time Zone: GMT-3
PR/Award # P116B0B0GTS B8



US. DEPARTMENT OF EBUCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Expiration Date: 06/30/2005

Applicants requesting funding for only onc¢ year should complele the
Name of Institution/Qrganization: column under "Project Year 1. Applicants requesting funding for multi-
Arizona Board of Regents, Univer... year grants should complcete all applicable columns. Please read all
instructions belore completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Categories Project Year 1{a) | Project Year2
(b)

Project Year3 | Project Year4 | Project Year Total (f)
(d) (c)

1. Personnc] S 91,858 |$ 92,808 s 65316018 2 0 |s 315208 |
2. Frinpe Benelits $ m

3 $ D N P

4 $ mmm

5. $ $ o |s o Js o s o |

6. Contractual s 0o s 0 $ 0o_|s 0

7. Construction 3 0 $ 0 5 0 $ 0 3 0

8. Other $ 24,750 {3 37,500 140,250
9. Total Direct Costs  |$ 145,772 |$ 0 555,550
(lincs 1-8)

10, Indirect Costs* 3 11,662 |%

11, Training Stipends 3 0 h b

12, Total Costs (lines 9- |$ 157434 |$ 172,269 |$ 135146 |$ 135,146 |$ 0o |s 599,995
1)

*Indirect Cost Information (To Be Completed by Your Business Office):

If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? X1 ves [ Mo
(2} IT yes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: From: 771172007 To: /3072008 {mm/dd/yyyy)

Approving Federal agency: [] ep IXlOther {please specify): DHHS
(3) For Restricted Rate Programs (check one) — Are you using a restricted indirect cost rate that:

[] Isincluded in your approved Indirect Cost Rate Agreement? or, [1 Complies with 34 CFR 76.564(c)}(2)?

ED Form No. 524

PRIAward # P1165080013 ab



U.S. DEPARTMENT OF EDUCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Expiration Date: 06/30/2005

Applicants requesting funding for only one year should complete the
Name of Institution/Qrganization: column under "Project Year 1." Applicants requesting funding for multi-

Arizona Board of Regents, Univer... year grants should complete all applicable columns. Please read all
instructions before completing form.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

Budget Categories ‘Prujc:t Year ](II]‘ Project Year2 | Project Year3 ‘ Project Year 4 ‘ Project Year 5 Total (f)
AN

Personnel '( b ) (4 ) - - -

Frnge Benefits
Travel
Equipment
Supplics
Conltractual
Construction
Other

9. Total Direct Costs
(lines L-8)

10. Indirect Costs

{1, Training Stipends
12. Total Costs (lines 9-
11)

el bl £oal il Bl bl Ha e

PRIAward # P1158050012 8/



ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMB Approval No. 4840-0607
Expiration Date 04/30/2008

Public reporting burden for this collection of Information is estimated to average 15 minutes per response, [ncluding time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this callection of Information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Cerlain of these assurances may not be applicable to your project or program. If you have questions, please

contact the awarding agency. Further, certain Federal awarding agencies may require applicants to certify to
additional assurances. If such Is the case, you will be notified.

As the duly autharized representative of the applicant, I certify that the applicant:

1.

Previous Edition Usable

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficlent to pay the non-Federal share
of project cost) to ensure proper planning,
management and completion of the project described
in this application.

Will give: the awarding agency, the Comptroller General

of the United States and, if appropriate, the Stata,
through any authorized representative, access to and
the right to examine all records, books, papers, or
documents related to the award; and will establish a
proper accounting system in accordance with generally
accepled accounting standards or agency directives.

. Wil establish safeguards to prohibit employees from

using their positions for a purpose that constitutes or
presents the appearance of personal or organizational
conflict of Interest, or personal gain.

Will initlate and complete the work within the applicable
time frame after receipt of approval of the awarding

agency.

Will comply with the Intergovemmental Personnel Act
of 1970 (42 U.5.C. §§4728-4763) relating to prescribed
standards for merit systems for programs funded under
one of the 19 statutes or regulations specified in
Appendix A of OPM's Standards for a Merit System of
Personnel Administration (5 C.F.R. 800, Subpart F).

Will comply with all Federal stalutes relaling to
nondiscrimination. These inctude but are not limited to:
{a) Title Vi of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibils discrimination on the basis of race,
color or national origin; (b) Title IX of the Education
Amendments of 1972, as amended (20 U.S.C. §§1681-
1683, and 1685-1686), which prohibits discrimination
on the basis of sex; (¢) Section 504 of the
Rehabilitation

Tracking Humber GRANTOO4 58544

PR/Award # P116B080013 28

Authorzed for Local Reporoduction

Act of 1973, as amended (29 U.5.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42
U.S.C. §§6101-6107), which prohibits discrimination on
tha basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 82-255), as amended,
relating to nondiscrimination on the basis of drug
abuse; (f) the Comprehensive Alcohol Abuse and
Alcoholism Prevention, Treatment and Rehabilitation
Act of 1970 (P.L. 91-616), as amended, relating to
nondiscrimination on the basis of alcoho! abuse or
alcoholism; (g) §§523 and 527 of the Public Health
Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290
ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patlent records: (h) Title VIl of the Civil
Rights Act of 1968 {42 U.S.C. §53601 et seq.), as
amended, relating to nondiscrimination In the sale,
rental or financing of housing; (i) any other
nondiscrimination provisions in the specific statute({s)
under which application for Federal assistance Is belng
made; and, (j) the requirements of any other
nondiscrimination statute(s) which may apply to the
application.

. Will comply, or has already complied, with the

requirements of Titles Il and 11l of the Uniform
Relocation Asslstance and Rea) Property Acquisition
Policies Act of 1970 (P.L. 91-646) which provide for fair
and equitable treatment of persons displaced or whose
properly is acquired as a result of Federal or
federally-assisted programs. These requirements apply
to all interests in real property acquired for project
purposes regardliess of Federal participation in
purchases.

. Will comply, as applicable, with provisions of the Hatch

Act (5 U.5.C. §§1501-1508 and 7324-7328) which limit
the political activities of employees whose principal
employment activities are funded In whole or In part
with Federal funds.

Standard Fonm 4248 (Rev. 7-37}
Prescribed by OMB Chrettlar A-102



9. Will comply, as applicable, with the provisions of the

Davis- Bacon Act (40 U.S.C. §§276a to 276a-7), the
Copeland Act (40 U.S.C. §276c and 18 U.5.C, §874),
and the Contract Work Hours and Safety Standards
Act (40 U.S.C. §§327- 333), regarding labor standards
for federally-assisted ¢onstruction subagreements.

10. Wil comply, if applicable, with flood Insurance

1.

purchase requirements of Section 102(a) of the Flood
Disaster Protection Act of 1973 (P.L. 93-234) which
requires reciplents In a special ficod hazard area to
participate in the program and to purchase flood
Insurance if the total cost of Insurable construction and
acquisition Is $10,000 or more.

Will comply with environmental standards which may
be prescribed pursuant to the following: {a) institution
of environmental quality control measures under the
National Environmental Policy Act of 1969 (P.L.
91-180) and Executive Order (EQ) 11514, (b)
notification of violating facilities pursuant to EO 11738;
(c) protection of wetlands pursuant to EO 11880; (d)
evaluation of flood hazards in floodplains in
accordance with EC 11988, (@) assurance of project
consistency with the approved State management
program developed under the Coastal Zone
Management Act of 1972 (16 U.5.C. §§1451 et seq.);
() conformity of Federal actions to State (Clean Alr)
Implementation Plans under Section 176(c) of the
Clean Alr Act of 1955, as amended (42 U.S.C. §§7401
et seq.); (g) protection of underground sources of
drinking water under the Safe Drinking Water Act of
1974, as amended (P.L. 93-523); and, (h) protection of
endangered specles under the Endangered Species
Act of 1973, as amended (P.L.. 93- 205).

12.

13.

14.

15.

16.

17.

Will camply with the Wild and Scenic Rivers Act of
1968 {16 U.S.C. §§1271 et seq.) related to protecting
companents or potential components of the national
wild and scenlc rivers system.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
{identification and protection of historic properties), and
the Archaeologlcal and Historic Preservation Act of
1974 (16 U.S.C. §546%9a-1 et seq.).

Will comply with P.L. 93-348 reqarding the protection of
human subjects involved in research, development,
and related activitles supported by this award of
assistance,

Will-comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.5.C. §5§2131 et
seq.) pertaining to the care, handling, and treatment of
warm blooded animals held for research, teaching, or
other activities supporied by this award of assistance.

Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.5.C. §84801 et seq.) which
prohibits the use of lead-based palnt in construction or
rehabilitation of residence structures.

Will cause to ba performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
*Audits of States, Local Governments, and Non-Profit
Organizations.”

Will comply with all applicable requirements of all other
Federal laws, execulive orders, regulations, and
policies goveming this program.

* SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL *TITLE
Karen Smith Vice President for Research

* APPLICANT ORGANIZATION * DATE SUBMITTED
Arizona Board of Regents, University of Arizona 05-01-2008

Tracking Numbar GRANTO0456544

PR/Award # P116B080013 89
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DISCLOSURE OF LOBBYING ACTIVITIES

Complete this form to disciose lobbying activities pursuant to 31 U.S.C. 1352 Approved by GMB
{Sea reversa for public hurden disclosre. ) 03480046
1. * Type of Federal Action: 2. * Slatus ol Federal Action: 3. * Report Type:
. contract —a. bldfofferfapplication 8 3, Inftial fing
2b. grant 8b, initial award 5. matedal ¢change
—E. conperative agreement —C. post-award For Mataral Change Only:
_d.loan year quarter
—#. loan guarantea date of last report
1. loan insuranca
4. Name and Addrass of Reporting Entity: 5. if Reporting Entity In No.4 s Subawanjee, Enter Name and
Address of Prima:
*Prime _SubAwardea  Tierif Known:
* Nama: NA
* Address:
BIA
NA
Corggressional District, if known:
!
6. * Federal Department/Agency: 7. * Federal Program Name/Description: Fund for the (m-
pravement of Postsecondary Education
NIA
CFDA Number, if applicable: 84.116
8. Federal Actions Numbar, If known: ) 8. Award Amount, If known:

10. 8. Nama and Address of Lobbying Hegi::tmnt (if individual, complete name}): | b. Individual Parforming Services (including address if differant

* Nama: from No. 10a):
NiA * Name:
N/A NIA

MNSA
“ Address:

1

11. Information requested through this form Is authorlzed by title 31 U.S.C. sec- ] . . :
tion 1352, This disclosure of lobbying activities is a material representationof | > 9n2ure: Karen Smith
fact upon which refiance was placed by the tier above when the transaction was | * Nama:

made or entered Inlo. This disclosure s requirad pursuant fo 31 U.5.C, 1352, Dr.

This informatlon will be reported to the Congress semi-annually and will be
available for public inspeciion. Any person who fails 1o fila the required disclos- | |aglia
ure shall ba subiect to a ¢ivil penalty of nol less than $10,000 and not more
than $100,000 for each such failure. =

Toibert

Title: Vice Presldent for Research
Telephcna No.: 520-626-6000
I Date: 05-01-2008

PRIAW SS9 FSaay FRANTOOS56544 a1l
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A N AR S Standard Form « LLL, (Rav. 7-9T)
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According to the Paperwork Reduction Act, as amended, no persons are required to respond 1o a collection of Information untess it displays a valid
OMB Control Number. The valid OMB control number for this information collection s OMB No. 0348-0046. Public reporting burden for this
collection of Information s estimated to average 10 minutes per responss, including time for reviewing Instructions, searching existing data
sources, gathering and maintaining the data needed, and completng and reviewing the collection of information, Send comments regarding the
burden estimate or any other aspect of this cellection of information, including suggestions for reducing this burden, o the Offica of Management

and Budget, Paperwork Reducticn Project (0348-0046), Washington, DC 20503,

PRIAWZOH s oD PRANTO04 55544 et



OMB Control No. 1E0.0007 (Exp. 03072004)

NOTICE TO ALL APPLICANTS

The purposa ¢f this enclosure s to Inform you about a new provision in
the Department of Education's General Education Provislons Act
(GEPA) that applies to applicanls for new grant awards under
Dopartment programs. This provision ks Section 427 of GEPA, enacted
as part of the Improving America's Schools Act of 19594 (Public Law
(P.L.) 103-382),

To Whom Does This Pravision Apply?

Sectien 427 of GEPA affects applicants for new grant awards under
this program. ALL APPLICANTS FOR NEW AWARDS MUST
INCLUDE INFORMATION (N THEIR APPLICATIONS TO ADDRESS
THIS NEW PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State needs to
provide this description only for projects or activitias that It camies out
with funds reserved for SlaleJevel uses. In addition, local school
districts or other eligible applicants that apply to the State for funding
need to provide this description in their applications to the State for
funding. The Slate would be responsible for ensurng that the schoal
district or other local entity has submitled a sufficient section 427
statament as described below.)

What Does This Provislon Require

Section 427 requires each applicant for funds {other than an Individual
person) to include in Its application a descrplion of the steps the
applicant proposes to take 10 ensure equitable access to, and
participation in, Its Fedarally-assisted program for students, teachers,
and cther program beneficiares with special needs. This provision
allows applicants discretion in developing tha required description. The
statute highlights six types of barrlers that can impede equitable access
or parlicipation: gender, race, nafional origin, celor, disability, or age.
Based on local circumstances, you should determine whether these or
other bamiers may prevent your students, teachers, eic. from such
access or participation In, the Federally-funded projoct or activity. The
descriplion in your applicalion of steps to be taken {o overcome these
barriers need not be lengthy; you may provide a glear and succinct

dascription of how you plan 10 address those bamiers Lhal are
applicatle to your crcumstances. In addition, the information may be
provided in a single namative, or, if appropriate, may be discussed in
connection with related toplcs In the application.

Section 427 Is not Intended fo duplicate the requirements of civil rights
slatutes, but rather 1o ensure that, in designing thelr projects,
applicants for Federal funds address equity concems Lhat may affect
the abllity of certain potentlal bensficiaries 1o fully participate in the
project and to achieve to high standards. Consistent with program
requirements and Its approved application, an applicant may use the
Federal funds awarded lo it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help Diustrate how an applicant may
comply with Section 427.

(1} An applicant thal proposes to camy out an adult literacy project
serving, among cthers, adults with limited English proficlency, might
describa In its application how It Intends to distribule a brochure about
the proposed project to such potential particlpants In thelr native
language.

(2) An applicant thal propeses to develop instructional materals for
classroom usa might describe how it will make the materials availabla
on audio tape or in braille for students who are blind.

(3) An applicant that proposes to cany cut 2 model science program for
secondary sludents and Is concemed that girls may ba lass Ekely than
boys to enroll in the course, might Indicata how il intends to conduct
"outreach® efforts to girs, 1 encouraga their enmliment.

We recognize lhal many applicants may already be Implementing
offective sleps to ensume eguity of access and participation in thelr
grant programs, and wg appreciatg your cogperation In respending to
the requirements of this provision.

Estimated Burden Statement for GEPA Requlrements

According to the Paperwork Reduction Act of 1995, no persons aro required to respend to a collection of information unless such collection displays a
valid OMB conlrol number. The valic OMB control number for this informatien collection is 1820-0007. The time required to complete this information
collection is estimated o average 1.5 hours per response, incuding the time fo review Instructions, search existing data resources, galher the data
needed, and complete and review the Information collection. If you have any comments concerning the accuracy of the time estimate(s) or
suggestions for improving this form, please write to: Director, Grants Policy and Oversight Staff, U.S. Department of Education, 400 Marvand
Avenue, SW (Room 3652, GSA Regional Offica Building No. 3}, Washinglon, DG 20202-34248.

Yracking Bumbaer: GRANTOM5S 544

PR/Award # PT1EG080013 12



Attachment Information

File Name Mime Type
4715-UA_NCITRP_FIPSE_2008-ED_GEPA_427 Form N _

: - —  application/pdf
arrative.pdf

Teacking Number: GRANTIOA58544
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Preparncisn Online University of Arizona
Section 427 of GEPA—Equitable Access Statement

The University of Arizona National Center for Interpretation Testing, Research and Policy is
locally, regionally, and nationally known by its substantial and persistent efforis to improve access for
Hispanic, Native American, and other language minority populations. The Center’s existence is
emblematic of the University’s sincere commitment to diversity. Due to the nature of the Center’s work,
a large percentage of center staff, faculty, and students represent undemrepresented minority groups. The
nature of spoken interpretation may make the actual practice difficult for some individual’s with speech
or hearing impediments; however, this would not preclude them from pursuing the study of translation.
‘The University of Arizona is committed to providing equal access to all students and all its current

resources will be made available to any students, faculty, or staff with special needs.

PR/Award # P116B050013 el



CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements
The undersigned certifies, to the best of his or her knowledge and belief, that:

}1] No Federal appropriated funds have been pald or will be paid, by or on behalf of the undersigned, to any person
or influencing or attempting to influence an officer or arngg:wea of an agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the awarding of any Federal
contract, the making of any Federal grant, the making of any Federal ioan, the entering into of any cooperative
agreement, and the extension, continuation, renewal, amendment, or modification of any Federal contract, grant,
loan, or cooperative agreement.

(2) If any funds other than Federa! appropriated funds have been paid or will be paid to any person for influencing or
attempting to influence an officer or emp u[yee of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan, or
cooperative agreement, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions.

(S)bTha undarsiﬁ:n_ed shall require that the Ianguaga of this certification be included in the award documents for all
subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and cooperative
agreements) and that all subrecipients shali certify and d : .
representation of fact upon which reliance was placed when this transaction was made or entered into. Submissign of
this certification is a prerequisite for making or entering into this transaction imposed by section 1352, title 31, U.S,
Code. Any person who fails to file the required certification shall be subject to a civil penalty of not less than $10,000
and not more than $100,000 for each such failure.

isclosa accordingly. This certification is a material

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer ar

emg oyee of any agency, a Member of Congress, an officer or emﬁiq?ree of Cnnlgrqss. or an employee of a Member
of Congress in connection with this commitment providing for the Uniled States to insure or guaraniee a loan, the
undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities,” in accordance with
its instructions. Submission of this statement is a pre_reciulmta for making or entenng into this transaction imposed b
section 1352, title 31, U.S. Code. Any person who fails to file the required statement shall be subject to a civil pena
of not less than $10,000 and not more than $100,000 for each such failure.
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Arizona Board of Regents, University of Arizona

|* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE
Prafix: Dr. * First Name: Leslie Middle Name: P.
* Last Name: Tolbert Suffix; * Title: Vice President for Research

* SIGNATURE: Karen Smith * DATE: 05/01/2008

Tracking Humbar: GRANTOO4 58544
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AZ: Arizona
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* Phone Number:
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2. Applicant Experience:
—Yes _No @2 Not applicable to this program
=, Human Subjects Research

Are any research activilies involving human subjects planned at any time during the proposed project Period?
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Are ALL the research activities proposed designated to be exempt from the regulations?

= Yes Provide Exemplion(s} #: Exemption #1.
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Human Subjects Exemption Narrative

The use of human subjects in the Preparacion Online is exempt under Exemption (1) as
defined on Form ED SF424.

All research activities involve a comparison of the effectiveness of two curricula: (1)
standard Spanish class curriculum and (2) the experimental translation and interpretation
curriculum implemented through this project in public high schools in six states. Student
Cutcome Data on the relative effectiveness of the experimental curﬁﬁulum will consist of
measures already gathered by schools and districts and provided to the investigators on an
anonymous basis; i.e., no student identifying information will be gathered.

The University of Arizona is a Research [ university that strictly adheres to national
repulations on research involving human subjects. University of Arizona National Center for
Interpretation Testing, Research, and Policy Director and Preparacién Online Principal
Investigator, Dr. Roseann Duefias Gonzdlez, and Assistant Director Armando Valles have both
completed the Rochester Program, “Protecting Study Velunteers in Research,” through lI{e
University of Arizona Human Subjects Protection Program, and are certified in human subjects

protection.
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Preparacidn Online— Building Teacher Capacity for Latino Academie Success and

Readiness for Higher Education through Online In-Service: The National Dissemination of

the FIPSE Preparacién Translation and Interpretation Secondary Curriculum
Pervasive Latino educational underachievement and Iack of participation in postsecondary
education has its roots in the failure of school cultures to value and cultivate these students’
unique bilingual and bicultural proficiencies as educational strengths. As the Latino population
grows, this failure to capitalize on their heritage characteristics will further marginalize this
population, limiting their access to higher education and employment, with profound
implications for our society. Without access to culturally relevant curricula, this pattern of
disengagement and poor academic performance will cuntinhe. Through its three previous
translation and interpretation (T&I) FIPSE projects (including Preparacidn, featured on NPR's
Morning Edition, 2-1-2008), The University of Arizona National Center for Interpretation
Testing, Research and Policy {UA) has amassed substantial empirical evidence, consistent with
current, extensive research, that curricular reform focused on T&I has a remarkable impact on
Latino students’ academic outcomes, engagement, and college readiness (e.g., +38% on reading
comprehension; +.27 GPA; +300% college matriculation). Based on these successes, UA
proposes, under Invitational Priority A, to develop an online in-service to train teachers
nationwide in the content and delivery of the locally tested, cutting edge, comprehensive,
multimedia T&I curriculum units developed under previous FIPSE grants for integration
into existing high school Spanish curriculum. This blended synchronous/ asynchronous in-
service will provide a more cost-effective and broadly available mechanism to disseminate this
teacher-driven, rapid-student-impact curticular reform opportunity for Latino students

throughout the United States. High Latino-enrollment schools and districts in Arizona, Nevada,

Texas, and [llinois have enthusiastically committed to implement and test Preparacion Online.
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Preparacion Online— Building Teacher Capacity for Latino Academic Success and
Readiness for Higher Education through Online In-Service: The National Dissemination of
the FIPSE Preparacidn Translation and Interpretation Secondary Curriculum

1.0. PREPARACION ONLINE PROJECT OVERVIEW

Pervasive Latino educational underachievement and lack of participation in
postsecondary education has its roots in the failure of school cultures to value and cultivate these
students’ unique bilingual and bicultural proficiencies as educational strengths. As the Latino
population grows, this failure to capitalize on their heritage characteristics will further
marginalize this population, limiting their access to higher education, employment, and thus life
opportunities, with profound implications for our society. Without the opportunity for culturally
relevant curriculum, the pattern of disengagement and poor academic performance will continue.

While there do exist some programs geared to stimulate interest in higher education
among Latinos, programs that introduce curricular reforms that are culturally relevant and ensure
cognitive growth are rare. The strong correlation among student engagement, cognitive growth,
and success in higher education is well-documented (sce Section 2.2). Without cognitive
readiness and academic growth, higher education remains an illusion, not a goal, for Latino
students, as evidenced by the historic, disturbingly [ow Latino secondary and postsecondary
enrollment, retention, and completion rates. Our own extensive experience developing and
implementing a series of FIPSE-funded projects that focus on using translation and interpretation
(T&I) to develop Latino students’ cognitive and academig¢ skilis clearly demonstrate the power
of using their underutilized bilingual and bicultural proficiency as a springboard to academic
success (Fuentevilla, 2003; Gonzélez, 2006; Gonzdlez & Levy 2003). Furthermore, these
projects demonstrated maintenance of student learning and engagement after a six month follow-

up period. Our student outcome data agree with current, compelling research that bilingualism
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and biculturalism must be viewed as strengths (Anzaldia, 1987; Genesee, Lindholm-Leary,
Saunders & Christian, 2005; Valdés, 2003); and that the connection between prior knowledge
and new learning is key to academic achievement (Brown, 2000; Nunan, 1999; Vygotsky, 1962).

UA’s previous FIPSE-funded T&I projects have had a profound impact on Latino student
outcomes, including significant improvement in academic confidence, reading comprehension
(+38%), composition (+25%}), GPA (+.27), and postsecondary enrollment (3 times UA Latino
enroliment rate) and retention rates (dropout rate 14 times lower)'(see Section 3.2, Table 1).
Moreover, preliminary results of Preparacién, our local curricular reform/in-service project,
have shown remarkable improvement in students’ leaming and engagement (including
attendance, class participation, and course grades) that have exceeded the classroom teachers’
expectations (see Section 3.2, Table {). NPR's Moming Edition recently (Feb 1, 2008) captured
the excitement the Preparacidn T&I curriculum generates in both students and teachers alike and
students’ newfound academic engagement and aspirations towards higher education

(http:/iwww npr.org/templates/story/story. php?storyld=18599130).

Based on these successes, The University of Arizona National Center for
Interpretation Testing, Research and Policy (UA) proposes, under Invitational Priority A,
to expand and rigorously evaluate its innovative high school curricular reform by
developing a web-based platform for national dissemination of its secondary teacher T&I

in-service to improve Latino students’ academic performance, engagement, and college

readiness nationwide.,

This project, Preparacion Online, requires: (1) the redesign of the Preparacién in-

service curriculum and the development of an enline learning and delivery system for

! Qutcomes based on Professional Language Development Project.
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teacher training and curriculum implementation; and (2) a rigorous and broad evaluation
of its impact on student outcomes that meets the quasi-experimental evidence requirements
described in the Report of the Academic Competitiveness Council (U.S. Department of
Education, 2007). Preparacién Online will permit the replication of our local success at the
national level, integrating our innovative T&I curriculum into existing Spanish classrooms to
reach Latino students as early as possible in their academic careers. Development of an online
learning approach is essential to UA's capacity to: (1) nationally disseminate Preparacion’s
established methodology at reduced expense to participating school districts (see Section 3.3);
and (2) broadly distribute the secondary and postsecondary materials developed under its
previous FIPSE grants. Finally, the research design of this project will offer sound empirical
evidence of the positive impact of T&I training on student outcomes (see Section 6.0).
20 GROWING NEED FOR LATINO-FOCUSED ACADEMIC INTERVENTIONS
2.1. The Growth and Language Use of the U.S. Latino Population

Between 2000 and 2006 the rapidly expanding Latino population in the U.S. grew 25.8%
(to 44.3 million}, while the U.S. population as a whole grew only 6.4% (Pew Hispanic Center,
2008a). Every state experienced tremendous Latino growth: 21 states had their Latino
population grow by more than 40% in this six year span (Pew Hispanic Center, 2008a).
Morcover, the U.S. Census projects that this population will triple between 2000 and 2050 (Pew
Hispanic Center, 2008b). For Latinos, Spanish remains an essential aspect of their cultural
identity. The 30 million Spanish speakers in the U.S. constitute a ratio of more than 1-in-10
household residents; and among those who speak Spanish at home, almost 50% say they speak
English “less than very well” (U.S. Census, 2006).

2.2. The Educational Needs of Latino Students and Review of Pertinent Literature
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Reflective of this national trend, English Language Learners (ELLs) are the fastest
growing segment of the K-12 student population, significantly impacting public educational
systems. From 1991 to 2001, the K-12 ELL population grew 85%, compared to a 12% increase
in total enrollment (Genesee, ef al., 2005). In 2002-2003, 10.2% of the total public school
enrollment in the U.S. were ELLs (Padolsky, 2004), 80% of whom are from Spanish-speaking
families (Kindier, 2002).

Student outcomes for this group are dismal. For exampi;, Latino high school graduation
rates are extremely low—lower still is the number of Latino graduates who are minimally
qualified for college. Only 54% of all Latino students {compared to 78% of Whites) graduate
from high school and of these only 16% are college ready; in contrast with White students
who are more than twice as likely to be college-ready (Greene & Forster, 2003).

Taken together, these data paint a picture of a rapidly increasing, limited English
proficient Latino community with a profound need for educational opportunities. Ironically,
Latino school-age children are not given an opportunity to cultivate their bilingualism. [nstead,
they grow up to be low-level bilinguals whose language and cultural talents are never fostered
within our educational system (Valdés, 2001), and thus are educationally disengaged and lack
the cognitive readiness for academic and career opportunities. In contrast, Genesee et al. (2005)
report that developed bilingual proficiency correlates strongly with Latino academic achievement
and educational expectations.

Nevarez (2001) confirms that poor secondary school preparation accounts for the
undemrepresentation of Latinos among college students. Green and Forster (2003) note that “the
main reason femphasis added] [Latinos] are underrepresented in college admissions is that

these students are not acquiring college-ready skills in the K-12 system.”
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Student engagement is another salient variable linked to postsecondary success, it has
been identified as one of the strongest predictors of long-term academic performance (Johnson,
Crosnoe & Elder, 2001; Shernoff, Csikszentmihalyi, Schneider & Shemoff, 2003; Shemoff &
Schmidt, 2008). The poor social and institutional climate found in many secondary and
postsecondary environments (which undervalue Latinos' heritage language and culture) alienates
Latinos and extinguishes interest in learning and the pursuit of higher education (Aparicio, 1998;
Edwards, 1985; Krashen, Tse & Mcquillan, 1998; Nevarez, 2001; Samaniego & Gonzdlez, 1999;
Sanchez, 1993; Shorris, 1992; and Valdés 2003).

Few programs address the need to increase students’ intellectual or cultural
connection to their studies and their emotional connection to the academic instifution—to
make the school their school (Nieto, 2003). T&I curricular programs bridge the gap for Latinos
by offering an engaging curriculum that values bilingual proficiency and promotes cognitive
growth. Angelelli, Enright, and Valdés (2002) note:

The development of a curriculum designed to nurture the special linguistic

abilities of young interpreters offers to such youngsters an opportunity to see

themselves as uniquely talented individuals who are recognized by the school

as outstanding [and] . . . may very well make a difference between continued

engagement and school abandonment [emphasis added). (p. 6))

Further, Valdés found that young interpreters gain considerable cognitive benefits in
terms of their linguistic, metalinguistic, analytical, creative, and execufive functioning.
Valdés (2003) urges:

(a) ... the development of new instructional approaches designed to build on

students’ strengths rather than perceived weaknesses; [and] (b) the establishment

of . .. schoolwide programs or clusters (aimed at developing the
linguistic/analytic abilities) . . . [of these children]. (pp. 187-188)
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UA’s proposed T&l project, Preparacion Online, builds on Valdés® insights to enable
students to see themselves as individuals with valuable skills, fostering their self-esteem and
academic engagement while jumpstarting their cognitive growth.

3.0. UA’S FIPSE-FUNDED T&I PROJECTS PROVIDE A SOLUTION

Latino academic underperformance and the above-cited research underscore the need for
curricular reform that is culturally relevant and promotes cognitive flexibility and literacy. Qur
FIPSE-funded programs, including most recently Preparacidn, use curricular innovation—
through T&! training—to offer students the opportunity to use their language and cultural assets
dynamically for the purposes of: (1) enhancing cognitive skills, academic performance, and
motivation; (2) increasing the relevance of leaming and academic engagement; (3) improving
college readiness; and (4) increasing enrollment and academic success in college.

3.1. Briefl Review of Designs and Outcomes of Previous UA FIPSE-funded T&I Initiatives

Beginning in 1999, UA applied its 20 years of experience in the field of T&I (Gonzélez,
Vasquez & Mikkelson, 1991) to the issue of Latino educational underperformance. UA is now
in the midst of its third inter-related, FIPSE-funded T&I project (below), all of which have
demonstrated the transformative impact of T&l on Latino students’ motivation and improved
cognitivefacademic skills necessary for higher education:

1) Professional Language Development Project (PLDP) (1999-2002) Grant #: P116D990357—
Developed and implemented three-week summer institute in T'&]1 for high school juniors and
seniors. Institutionalized and held annually at UA.

2) The Arizona Initiative (2003-2006) Grant #: P116B031416—Developed and implemented (a)

the only interdisciplinary T&I major and minor in the U.S.; and (b) a turn-key intreductory

course in T&I that has been exported to 22 postsecondary institutions in six states.
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3) Preparacidn (2006-2009) Grant #: P116B060067—Developed and implemented (1) three-

week onsite in-service to build middle and high school teacher capacity to deliver T&I

curricula effectively in the classroom; and (2) turn-key legal, medical, business, media,

community service, and education T&I units for integration into existing Spanish curricula in

middle and high schools.

3.2. Qutcomes of UA FIPSE-funded T&I Projects

Table 1, below, is a summary of these projects’ profound irpact on student leamning,

teacher quality, and student engagement, organized according to the national goals outlined in

the Report of the Academic Competitiveness Council (U.S. Dept. of Ed., 2007, pp. 17-18).

TABLE 1: Evidence of Effectiveness of UA FIPSE-Funded Projects

w +46% in translating skill.

= +25% in academic writing
skills.

= +]10% in cognitive academic

language proficiency.
w +38% in reading complex
academic texts.

2) +.27 increase in GPA in
first semester post-
intervention.

3) Student Comments:

= “My writing has improved
and I'm more comfortable
with my writing.”

=“[ leamed a lot and became

w+31% in interpreting
skill.

=+57% in translating skill.

=+46% in academic
writing skills.

«+25% in cognitive
academic languape
proficiency (includes
reading complex
academic texts).

2) Student Comments;

="*This class made me
practice my Spanish
more than regular
Spanish classes and it
made me understand

Professional Language Arizona Initiative Preparaciﬁnl (local project to be
Development Project disseminated nationally)
# Students 190+ 460+ additionat students 275+
Served: at other institutions
Student 1) Pre-/Post-Testing: 1) Pre-/Post-Testing 1) Pilot Teacher Survey:
Learning » +33% in interpreting skill. ({ntro course): »Rated average 4.5 out of 3¢

“Preparacion has the potential 10
improve Latino enrollment and
retention rates at the college level.”

= Average 4.5 out of 3: “...capacity
to improve academic outcomes is
significant.”

= Average 4.7 out of 5: *...promoted
intellectualf cognitive growth in
students.”

2} Teacher Observations:
»Students’ grades have improved.
» Students who usually do not
participate in class became very
vocal and participatory as well.
»Students completed more
assignments than usual

more interested in language English grammaiical
and politics and better nties."”
translation systems.” « 100% agreement that
=**This is the first time I was English proficicney
cver taught to read.” improved.
Professional Language Arizona Inttiative Preparacién
Development Project _

? Note that Preparacidn's first year of piloting s in progress, so preliminary findings on its impact are based on pilot
teachers’ in-class observations, data collection, and survey data,
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academic ability and
prospects.

2) UA Matriculation Rate:

PLDP = 36%
Tucson LatinoHS =11%

3) Dropout Rate during
Pilot Ieriod:
UA =36%
PLDP =2.6%

4) Student Commenis:

" G0% felt that the PLDP
improved school
performance.

1G0% felt the increased

motivation to attend college.

»“‘Learncd what benefits
came from being bilingual
in loday's society.”

academic ability and
prospects.

2) AtUA, almost 400%
increase in enroliment
in 4 semesters;
department chairs
report unprecedented
growth in a new major.

3) Student Comments:

=“[t’s a much bigger
profession than I cver
knew; eye opening, as a
maiter of fact!”

= 100% agrcement that
courses will improve job
competitiveness.

= “] am more sure now
what word power is!”

Teacher 1) Training of Trainer 1) Pilot Teacher Survey:
Quality N/A Participant Survey: * 100% agreement in-scrvice was
= 130% agrcement that “among the best ever taken,”
training was “excellent™ | =Rated average 4.5 out of 5: “The
and “advanced the capacity of the Preparacidn project
profession.” to improve teacher quality is
significant.”
¥ Average 4.9 out of 5; “Training
students in T&I ¢can have an
important impact on their academic
performance.™
"Average 4.8 out of 5: “Preparacicdn
htas the potential to improve foreign
lanpuage instruction.™
Professional Language Arizona Initiative Preparacién
Development Project
Student 1) Self-Report: 1) Sell-Repert: 1} Pilot Teacher Survey;
Engagement | ®=Increased conlidence in = Increased conlidence in =Raled average 4.8 out of 5:

“promoted an interest in leaming.”
=Average 4.4 “Promoted academic
conlidence/motivation.”

» Average 4.3 “promoted intcrest in
higher education.”

» Average 4.7 .. .has expanded
students’ career interests and
recognition of the employment
value of their bilingual abilities.”

2) Teachers Observations:

=Students had many “eureka™
moments.

= Student attendance increased.

=Increase in number and complexity
of questions asked by students.

«Dozens of students now interested
in PLDP summer program and UA
major/minor.

What these projects have in common is relevant, cognitively challenging curricula that

inspire students to tap into their language and culture, empowering them to excel academically,

and enable them to pursue postsecondary education, Qur FIPSE-funded programs succeeded not

only in motivating students and accelerating cognitive growth, they did so by fostering

institutional change in a way that is visible to Latino students and the community, thus

promoting Latino academic achievement through diversity, inclusion, and collaboration

(Nevarez, 2001; Cummins, 1986). Preparacion Online will expand the reach of the
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Preparacidn high school curricular reform project nationally and provide empirical data for
schools, school districts, and legislators to consider in their educational policies and programs.
3.3. Preparacién Online’s Target Population

For purposes of initial implementation and evaluation, Preparacidn Online will target
high schools with at least 35% Latino enrollment in six states with a Latino population that
approaches or exceeds the national average (14.8%). Table 2 clearly summarizes the high
proportion of Latinos in these states, their extensive use of Spanish, and the documented poor

secondary outcomes for Latinos in the six states that will be targeted by this project:

TABLE 2: Latino Profile in Targeted High Latino Population States

n - & A | R R RS 5= &R R ) &
2| 58 | 2 |BE|F¥S|FE|a4E|5ES|E9F (B0
= = v B “ ﬁ 5 b E = NE 5, RE e
3 5 1% | 2E| & |R5E|8 E| Em| T
( n, % o g ~, n = ‘h = "
AZ 6,166,318 | 29.2% 4 21.8% 4 9 38% J0% T0%
NY 2495529 | 244% | 5 19.4% 5 4 0% 40% 65%
TX 22,507,783 | 35.7% 3 29.2% 1 2 45% 56% 76%
CA 36,437,549 | 35.9% 2 28.9% 3 ] 48% 35% 78%
FL 18,080,880 | 20.1% 6 19.0% ] 7 23% 52% 63%
IL 12.831,970 | 14.7% 10 | 12.8% 9 10 18% 55% 89%
TS, | 299398485 | 14.8% 12.4% 19% 54% 18%

Table 2 demonstrates the scope of the problem and the urgent need for curricular reform for

Latino students. Table 3 profiles the targeted Latino-dominant schools and school districts in

Arizona, Illinois, Texas, and Nevada that have already committed, or are in the process of

securing a commitment, 1o participate in Preparacion Online; and Dr. Glen Martinez, Chair of

Modem Languages and Literature, University of Texas Pan American, has committed to

3 1.S. Census, (2006). (Rank of six selected states out of fifty in terms of number of Latinos who report speaking

Spanish at home and speaking English “less than very well.”)
*V.8. Census (2007)
3 National Center for Education Statistics (2007).
S Greene (2002).
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recruiting and coordinating schools and districts in Texas (see Appendix C, Letters of Support,
for commitments from schools, districts, and Dr. Martinez).

TABLE 3: Participating Schools and School Districts To Date

State School/District {% Hispanic)

Arizona | Amphitheater Public SD(50.2%); North HS-Phoenix Union SD (73.5%); Sunnyside Unified SD
(82.2%): Tucson Unified SD (53.5%)

Minois | Morton East High School-Chicago, District 201 (95.2%)

Nevada | Clark County SD (38%—larpest single group)

Texas | Business, Education & Technology Academy (BETA)-South Texas Independent SD (78.3%)

After initial implementation and evaluation, Preparacién Online in-service training will be

opened to all school districts in all states.

4.0 REVIEW OF LITERATURE ON EFFECTIVENESS AND BEST PRACTICE OF
ONLINE LEARNING AND RELEVANCE TO PREPARACION ONLINE

UA'’s current approach to the Preparacion teacher in-service has already proven effective
in advancing the project’s overarching goal of building teachers’ linguistic and instructional
capacity to increase students’ cognitive academic language proficiency, academic achievement,
confidence, and college readiness. It has been unanimously ranked as one of the best in-service
trainings ever attended by participating teachers (see Section 3.2, Table I).

However, it has become clear that: (1) the traditional in-person approach to teacher in-
service is too costly for school districts; and (2) that the complexity of the Té&I content requires a
practical method for ongoing access to materials and support from a community of learners. UA
proposes to address these concerns by redesigning the Preparacidn in-service as a web-
based platform to train teachers nationally in the content and delivery of this cutting edge
T&I curriculum,. This complex project involves redesigning and developing four teacher in-
service components (see Section 5.0 for complete project design).

A significant body of research validates the effectiveness of online leaming. Properly

adapted, online delivery of instruction is af least as effective as traditional in-person delivery

10
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(McDonald, 2002; Roby, 2007; Scheines, Leinhardt, Smith & Cho, 20035; Twigg, 2003, 2005;
Zhao, Lei, Yan, Lai & Tan, 2005). In fact, Maki and Maki (2003) found that a well-designed,
technology-inclusive online course often produces results superior to traditional instruction.

To maximize the effectiveness of instruction, the adaptation of existing curricula for use
in online learning must consider (1) leamer-centered instruction; (2) the establishment of a
continuing online community; (3) usability; (4) continuity of feedback; and (5) ongoing
instructor involvement (McCombs & Vakili, 2005; Riverin & Stacey, 2008; Trinkle, 2005;
Twigg, 2003). Considerable research-based guidance is now available on the efficacy of online
course redesign, including the FIPSE-funded National Center for Academic Transformation and
the Sloan Consortium’s series, Elements of Quality Online Education (see Appendix D, List of
References). The UA University Information Technology Services (ULTS) is Tully
committed to contributing its technical support to this project during the grant period and
beyond, including (1) the development of a dedicated web portal (o facilitate access to disparate
applications); (2) assessment of user functionality; (3) re-coding and adaptation of online
delivery software (e.g., D2L, OLE Board, Adobe Connect/WebEx) to ensure maximum
applicability; and (4) ongoing maintenance of the web portal.

The innovation of the technological capacity for synchronous learning makes this
uniquely complex project feasible. The nature of interpretation requires real-time interaction
between the participants. Unlike translation (which involves written skills), interpretation
involves the oral rendering of meaning from one language into another in real-time, whtch
requires immediate feedback. To allow for this critical and unique feature of interpretation,

synchronous leaming is paramount. Synchronous delivery of instruction is also required for real-

11
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time simulation of classroom instruction, which is critical to ensure the reliability of the in-class
implementation of the Té&I units.

While these unique features of the Preparacién Online in-service demand synchronous
delivery of instruction, asynchronous learning networks are also essential for the full
development of a sustainable, learner-centered community (Riverin & Stacey, 2008; Moore,
2005; McDonald, 2002). Zhao, et al. (2005) assert that combining synchronous and
asynchronous interactions results in more effective learning. Preparacién Online will provide
quality opportunities for improving teachers® linguistic and interpreting content knowledge and
skills, and an active forum for teachers to share their learning and teaching experiences.
Moreover, it will allow for greater on-going support for teachers implementing these
innovative curricula nationally, including the continued growth and curricular refinement.

Finally, Preparacion Online’s broad dissemination will reach a substantially larger target
population, potentially in the thousands., We predict that this project will offer strong empirical
evidence that T&I training produces measurable gains in Latino students’ academic outcomes.
The net result will be an easily distnbuted and accessible program with substantial promise to
improve college readiness among Latino students nationwide, thereby increasing enrollment,
retention, and completion rates at the postsecondary educational level,

50. GOALS AND PROJECT DESIGN OF PREPARACION ONLINE

The main goal of Preparacion Online is the redesign and online dissemination of the
Preparacion Spanish/English T&I in-service to a national group of high-school teachers in
six states (see Table 2) with large Latino high-school enrollments. Preparacion Online will;
(1) redesign the T&I in-service for online application; (2) develop a web-based platform to

deliver the T&I training to teachers; (3) employ multiple training levels through a train-the-
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trainer approach to prepare qualified interpreters to act as instructors and facilitators for
participating high school teachers, ensuring the integrity of the in-service and increasing the
reliability of the evaluation; and (4} evaluate the classroom implementation of in-class T&I units
in terms of (a) teacher quality and content knowledge, and (b} improved student learning and

engagement using metrics described in Section 5.1 and Appendix A, Evaluation Chart.

3.1. Measurable Goals and Metrics

Preparacién Online project activities support the following measurable goals regarding
student learning and engagement, as well as teacher quality (as measured by improved content
knowledge and teacher satisfaction) (Ebel & Frisbie, 1991).

Goal 1—Student Leaming: At least 50% of students who complete the intervention will
show improvement on at least one student outcome measure compared to the control group when
instructed by a teacher who has demonstrated 70% mastery of T&I content knowledge’ (Goal
3). Metncs include: (1) state mandated, standards-based exams: (2) GPA and individual course
grades; (3) district-mandated language benchmarks®; and (4) quarterly progress reports.

Goal 2-——Maintenance of Student Leaming: At least 25% of students who complete the

intervention will maintain their improvement on at least one student learning outcome measure at
the end of the semester following the intervention. Metrics include: (1) GPA; (2) district-
mandated language benchmarks; and (3) quarterly progress reports.

Goal 3—Student Engagement: At least 50% of students who complete the intervention
will show improvement in engagement compared to control group when instructed by a teacher
who has demonstrated 70% mastery of T&I content knowledge. Metrics include: (1) attendance

records; (2) Indiana University’s High School Survey of Student Engagement (HSSSE), a

T 70% is a mastery level that is consistent with the level required by professional accrediting bodies.
* Specific benchmark measures will vary depending on district requirements.
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validated, national survey that measures student engagement, including class participation, study
habits, and postsecondary goals and readiness (Indiana University, 2008); and (3) randomized
student exit interviews.

Goal 4—Teacher Quality/Content Knowledge: Teachers selected to carry out the

intervention will achieve a score of at least 70% on the content knowledge post-test, ensuring
consistency of classroom instruction. Teachers will also show at least a 20% average gain in pre-
and post-test scores. The metric will consist of a 100-item multiple-choice test, to be developed
and validated under the grant, covering specialized legal and medical terminology, T&I
pedagogical methods and techniques, and concepts central to legal and medical interpreting,

(Goal 5—Teacher Satisfaction with In-Service (Formative); 75% of teachers who

complete the in-service will report satisfaction with training, quality of instruction, and high
opinion of the program’s potential, as measured by a randomized open-ended exit interview,

Goal 6—Teacher Satisfaction with Project: 75% of teachers who complete the

intervention will report improved professional practice, quality of instruction, and positive
student impact, as measured by a randomized open-ended exit interview.
5.2. Critical Program Activities of Preparacion Online

To achieve project goals, Preparacion Online will undertake the following seven
primary activities (See Appendix A, Evaluation Chart, for detailed project timeline):

5.2.1. Redesign of Preparacién In-Service Curricelum and Materials: Preparacidn’s
in-service, as well as materials from the PLDP and the UA’s Agnese Haury Institute for
Interpretation, will require extensive redesign and adaptation for online learning of detailed

syllabi, activities, and matenals.
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5.2.2. Development of New Materials and Activities for Interactive Online Delivery:
Interactive teaching tools, assessments, and student activities that support the existing curriculum
will be developed, including an estimated minimum of 40 hours of audiovisual content.

5.2.3. Development of Web-based Platform for Online Learning: The project will
develop a dedicated web portal that will provide streamlined access to the disparate software
needed to deliver the redesigned in-service online in the requisite synchronous/asynchronous
formats (e.g., D2L, OLE Board, Adobe Connect/WebEx).”

5.24. Teacher Recruitment: Eight teachers in each of the six targeted states will be
recruited to participate in the 120-hour online in-service, based on the criteria in Section 6.1.

5.2.5. In-Service Trainings: During the summer of Year 2, teachers will participate in
the 120-hour online in-service. To ensure their capacity to implement the T&I in-class
curriculum in Year 3, the online in-service must meet four goals: (1) building teachers’ high
register legal and medical language proficiency and T&lI skills; (2) building T&! theory and
practice; (3) introducing conceptual content central to delivenng the legal and medical in-class
T&I units; and (4) introducing T&I pedagogical methods and collaborative and culturally-based
teaching techniques that spur Latino academic achievement and cognitive growth.

The online in-service will focus on interactive practice exercises that will be conducted
(1) synchronous!y through live T&I training using expert modeling, student video conferencing,
T&I performance and critique and analysis, and microteaching exercise; with feedback and peer
review; and (2) asynchronously through self-paced reading, lecture, and recording assignments
on T&I theory and practice, required participation in discussion boards, and access to Té&l
resources as needed. Synchronous interactions will be set as benchmarks that will require

completion of relevant asynchronous modules prior to participation. In the fall of Year 3, a six-

? Final decisions on specific software will be made based on UA UTTS decisions on licensing and other factors.

15

PRIAward # P116B080013 e14



Preparacidn Online University of Arizona

hour, online “Refresher” will be held prior to the in-class Té&I unit implementation (spring of
Year 3) to reinforce the teachers’ earlier training and ensure the reliability and integrity of
implementation and evaluation of the in-class T&I units.

3.2.6. Training of Trainers—Instructors and Facilitators: Instructors are certified
interpreters with five or more years of T&I teaching experience, who will receive a one-week,
onsite training dunng Year 1 in the technical and methodological aspects of online leamning.
Facilitators are highly qualified legal and medical interpreters and translators from the target
states who will receive a two-week training focused on the T&I curdculum, pedagogy, and use
of the online platform, to be held in the summer of Years 1 and 2. Facilitators will support
school districts in the implementation of the in-class T&I units, by contracting with schools and
districis to provide onsite assistance, observation, and consultation to teachers as needed.

5.2.7. Classroom Implementation: Upon completion of the online in-services,, teachers

will implement the 12-week lepal and medical T'&! units to student populations.

5.3, Preparacion Online Development Team

UA National Center for Interpretation. led by director Dr. Roseann Duefias Gonzdlez,
will be primarnily responsible for the implementation of the Preparacion Online in-service. The
Naticonal Center has 30 years of experience in the theoretical and practical aspects of specialized
interpreter training and testing. The National Center will work with an extensive network of
subject matter experts, including e-learning specialists, key staff of UITS and extemal evaluator,
Stephen Powers, Ph.D., in implementing this initiative. It will also convene an Advisory Board,
including Preparacidn teachers, curriculum leaders, community representatives, and consultants
to advise and formatively revicw the ongoing development of the project.

60 PROJECT EVALUATION
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6.1. Design and Implementation

The project will measure the impact of the Preparacidén pedagogy and curriculum on a
national sample of Latino high school students who will receive a 12-week legal and medical
T&I curriculum. As specified by the Academic Competitiveness Council Report, Preparacidon
Online will assess: (1) student leamning (as measured by state mandated, standards-based exams;
GPA and individual course grades; district-mandated language benchmarks; and quarterly
progress reports); (2) maintenance of student learning as measured by six-month follow up data
(see Table 4); (3) student engagement (as measured by attendance records; Indiana University’s
(HSSSE); and randomized student exit interviews); and (4) teacher quality (as measured by a test
of content knowledge and teacher satisfaction exit interviews) (see Section 5.1).

In each participating school, a quasi-experimental approach using a non-equivalent group
design will be used to measure this project’s impact on student learning and engagement (Cook
& Campbeil, 1979)."° Intact groups of Latino high school students will be used for treatment and
control groups. States were selected for this study using a non-probability survey method that
gives priority to high Latino population states, approaching or exceeding the national average of
14.8%. High schools within the targeted states will be selected for inclusion on the following
criteria: (1) a Latino enrollment of at least 35%; (2) offering a curriculum that includes
Advanced or AP Spanish, Spanish for Heritage/Native Speakers, or equivalent courses; and (3)
sufficient enrollment in those Spanish courses to offer at least two sections of any targeted
course. Individual schools and/or their districts will be surveyed to determine their ability to
implement and maintain the integrity of the project through adequate teacher support and access

to necessary data to determine project impact on students. Partnering schools and/or districts

19 Use of 2 quasi-experimental ficld desigo required us to pay close atiention to possible threalts to valid

causal inference including: mortality, history and diffusion effects, experimenter bias, sufliciency of cell size, and
student and teacher maturation effects, among others.
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will have to commit to providing the following: (1) recertification credit for in-service

completion or financial support for participating teachers during the in-service (as incentives for

teacher participation); (2) provision of non-identifying student academic and attendance data,

pre-/post-intervention; (3) reasonable assurance that participating teachers will be assigned to

two sections of target classes. Once participating teachers are identified, course sections will be

randomly assigned to the experimental (receiving the T&I intervention) and control conditions.'’

In the fall semester of Year 3 (the intervention year), students enrolled in the targeted

course sections (experimental and control} will be identified. From these groups, a cohort of

students who attended the same schoo! the previous year will be identified to permit data

collection at all scheduled points outlined in Table 4. We anticipate recruiting 8 teachers per

state (48 total), and identifying 10 to 20 students per course section that meet these criteria,

resulting in experimental and control groups of 240 to 480 students.

6.2. Data Collection Schedule and Statistical Analyses of Data

Student outcome data will be collected according to the schedule in Table 4 below:

TABLE 4: Student Data Collection Schedule

YEAR 2 (2009-2010) YEAR 3 (2010-2011) YEAR 4 (2011-2012)
PHASE: Baseline Intervention Maintenance
GROUP Spring | Summer Fall Fall Spring
Pre- Post-
Baseline In- . Intervention Data
EXP. Data Service Intcgcnuun Maintenance | Analysis
ata
Data
Pt % 4 ‘..f_ v -'.,.-,'ﬂ-':‘_:_ Pﬂﬁl‘
: Pre- ‘dedﬂﬂ“zé i @
NTR Baseline : i thhﬁymt;un; 5 | Intervention Data
co OL Data X Intt:g cntlan “'“ﬁ#‘ﬂﬂﬂaﬁtf L[ifq"f 3 | Maintenance | Analysis
ata F,.1 "L PR E N ﬂ
TR N ﬁ Data
Data to be |® State standards- Baseline +: Er _({u;.ﬁ.;:‘_‘_ﬁ o i, = Semester GPA
Collected based tests = Quarterly = < Colrse; g_rad‘ i L » District benchmarks
* Semester GPA progress _;*']HSSSE Fay) "'_‘u = Quarterly progress
* District benchmarks | reports s wTeacher/SH der it reports
» Attendance = HSSSE (Dec.) ' ExitIntérviews: - » Attendance

' Teachers will be instructed to debrief their control group students and encourage them to wake classes where the
legal and medical units are offered in the coming year (o ensure ethical treatment of control group subjects.
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Quantitative data gathered during the baseline phase will be compared with post-
intervention data obtained during the intervention phase. Paired samples ¢ tests will be used to
determine if a significant difference attributed to the intervention exists between the
experimental and control groups (Rosenthal & Rosnow, 1991). Additional analyses comparing
post-intervention data to maintenance phase data will also be conducted (see Table 4 for outcome
measures) (Shadish, Cook & Campbell, 20035).

Quarterly progress reports and curriculum-based language benchmarks will be analyzed
in Year 3 and Year 4 using a two-factor analysis of variance: one factor will be experimental v.
control and the other factor will be time (1.e., a within groups factor of the four measures that are
coliected during the school year), Follow-up post hoc tests, e.g., Neuman Keuhls, will also be
used to test for the significance of the findings (Rosenthal & Rosnow, 1991). Teacher content
knowledge pre-/post-data will be evaluated using descriptive statistics to determine the percent
change. Qualitative data will be analyzed through the jdentification of salient trends, Formative
evaluation methods will also be used to evaluate project products (Rossi, Lipsey & Freeman,
2003). Methods will include regular input and review by subject matter experts, Preparacion
teachers, Advisory Board members, and other stakeholders (Patton, 2001).

7.0  SUSTAINABILITY AND REPLICABILITY

Preparacion Online offers the opportunity to extend a culturally responsive, empirically
sound curriculurn to a national population of Latino students. It is the logical extension of
Preparacion. All of UA’s previous Té&l FIPSE-funded projects have found permanent homes at
the University, reflecting its commitment to innovation, academic excellence, and service to the
Latino community. The substantial support for Preparacion Online already pledged by the UA

Office of Research, Office of the Provost, College of Humanities, and University Information
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Technology Services (UITS) makes its sustainability a reality. After the grant period, the
institutionalization of Preparacidn Online at the University will be supported by UITS'
commitment to maintain the technical infrastructure and software licenses. This institutional
support, along with community and school district support, makes this a nationa! collaboration of
UA, school districts, and the community, including a generous contribution by Mrs. Agnese
Haury, a local philanthropist and longtime advocate of language minority access (see Appendix
C, Letters of Support}. Five major high-Latino population schools and school districts have
begun securing approval to participate or have already pledged financial support for teacher
participation. The commitments from these stakeholders lend support to the sustainability of
Preparacidn Online following the initial grant period.

Expected positive findings demonstrating Preparacidn Online’s impact on student
outcomes will predictably lead to increased interest by schools districts nationwide. UA will
focus on expanding the national dissemination of Preparacion Online through continued
networking with high Latino population schools and districts, and partnerships with national
professional associations such as the National Council of Teachers of English, the National Assn.
for Bilingual Education, the American Translators Assn., and the International Medical
Interpreters Assn., all of which have pledged their support (see Appendix C, Letters of Support).
In addition to standard dissemination practices (e.g., journal publications and conference
presentations), UA will seek to form strategic partnerships with private and public entitles to
further solidify Preparacion Online as the framework for online T&I education. With the
addition of Preparacién Online, UA's four complementary FIPSE-funded projects will provide
a cost effective, pedagogically efficient, and comprehensive pipeline of T&I that ensures equal

access and improved post-secondary educational outcomes for Latinos.
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Attachment 1:
Title: Pages: Uploaded File: 1189-Mandatory_UA_NCITRP_FIPSE_2008_Appendix_A-Evaluation_Chart.pdf

Attachment 2;

Title: Pages: Uploaded File: 3576-UA_NCITRP_FIPSE_2008_Appendix_B-Project_Personnel_Summarie %E2 %
80%A6.pdf -

Attachment 3:
Title: Pages: Uploaded File: 6043-UA_NCITRP_FIPSE_2008_Appendix_C-Letters_of_Support.pdf

Attachment 4:
Title: Pages: Uploaded File: 4934-UA_NCITRP_FIPSE_2008_Appendix_D-List_of_References.pdf
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APPENDIX A—EVALUATION CHART

Year 1: 2008-2009

Preparacidn Online
University of Acizona

Program and Research Goals

Measures

|
|

1. (8) Redesign Preparacidn Té:1 in-service curricolum
and materials for online delivery to Spanish high
school teachers in six states, and (b) develop
interactive (eaching tools, assessments, audiovisual

content, and student activities that support online
curriculum.

2. Develop necessary technological infrastructure to
offer online in-service T&I modules, including
identifying and acquiring necessary hardware,
software, and personnel with competencies (o build
and maintain the infrastructure.

3. Identify high schooels with at least 35% Latino
enroliment from districts in six states with a Latino
population that approaches or exceeds the natienal
average (14.8%). Schools will have sufficient
intervention and control group enrollment (10-20
students per course) in Advanced or AP Spanish or
Spanish for Heritage/Native Speakers courses and
will commit to the project and dedicate a district
researcher to assist in rescarch and evaluation
aclivities in Years 3 and 4 of the study.,

4. Identily eight qualilied teachers in each of six targeted
states from high schools meeting established criteria
who are instructors of Advanced or AP Spanish or
Spanish for Heritage/Native Speakers courses.

3. Identify and recruit instructors and facilitators who
have requisite skill and expetience to successfully
instruct and support the online in-service for teachers.

6. Deliver one-week Online Leaming Training Institute
for in-service instructors in the summer.

7. Deliver two-week facililator training in the summer at
Agnese Haury Interpreter Institute in necessary
content, pedagogy, and skills to support online in-
service participants.

- -

1. Ongoing qualitative and quantitative formative

review by subject matler experts, Preparacidn
teachers, and Advisory Board.

2, Qualitative evaluation and quantilative ratings by

subject matter experts,

3, Usc non-probability survey method to select high

5.

6.

7.

schools with at least 35% Latino cnrollment and
that are located in six states with a Latino
population that approaches or exceeds the national
average (14.8%). High schools must mect criteria of
sufficient intervention and control group enrollment
in Advanced or AP Spanish or Spanish for
Hentage/Native Speakers courses and must provide
access to required research data.

Ensure that teachers’ high schools meet enrollment
and research support ¢ritenia and that sclected
tcachers meet Highly Qualified Staws to teach

Spanish as defined by the No Child Left Behind
caterion.

Ensure that the Advisory Board reviews
qualifications and verifies that (a) instructors are
certified and have five or more years of T&!
teaching experience, and that (b) facilitators arc
highly qualificd legal and medical interpreters and
translators from the target states.

Administer post-training survey to verily
acquisition of knowledge required to manage online
in-service instruction for teacher participants.

Administer post-test content examination o verify
acquisition of necessary Té&1 pedagopy and content
knowledge at 70% level of mastery to support
teacher participants.
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Year 2: 2009-2010

Program and Reseacrch Goals I Measitres

1. Complete following Year 1 goals: {a) Redesign 1. Continue Year I evaluation activities for Goals 1 - 4.
Preparacidn T&1 in-service cumriculum and

materials for online delivery to Spanish high

school teachers in six states; (b} develop interactive
teaching tools, assessments, audiovisval content,
and student activities that suppor online cumriculum;
(¢) build technological infrastructure; and (d) recruit
high schools and tcachers from six states.

2. Deliver one-week Online Leaming Training 2. Administer post-training survey to verify acquisition
Institute for in-service instructors in the summer. of knowledge required to manage online in-service
instruction for teacher paricipants.

3. Deliver two-week facilitalor training in the sammer 3. Administer post-test content examination to verify
at Agnese Haury Interpreter Institute in necessary acquisilion of necessary T&I pedagogy and content
content. pedagogy, and skills to support online in- knowledge at 70% level of mastery to support teacher
service participants. participants.

4. Develop six-hour T&I “Refresher” for online 4. Ongoing qualitative and quantitative formative review
delivery to teachers in fall of Year 3 to ensure by subject matter experts, Preparacidsn teachers, and
reliability and integrity of in-class implementation Advisory Boand.

of legal and medical units in spring of Year 3.

5. Deliver 120-hour legal and medical online in-service | 5. After the online in-service teachers will achieve a

modules to teacher participants in 2™ half of the score of at least 70% on content knowledge post-test
summer to ensure capacity to implement T&I in- and show at least a 20% average gain in pre- and post-
class curmiculum in Year 3. Online in-service will (1) test scores. The 100-item multiple-choice test will
build legal and medical language preficiency and cover specialized legal and medical terminology, T&I
T&I skills; (2) build T&I theory and practice; (3) h pedagogical methods and techniques, and concepts
introduce conceptual content central to delivering central to legal and medical interpreting. 75% of
legal and medical in-¢lass T&I units; and (4) teachers who complete the in-service will report
introduce T&I pedagogical methods and satisfaction with training, quality of instruction, and
collaborative and culturally-based teaching high opinion of the program’s potential, as measured
techniques to spur Latino academic growth, by a randomized open-cnded exit interview. UA
instructors evaluate teacher microtcaching using
standardized scoring guide.

A alnlinl
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Year 3: 2010-2011
| Program and Research Goals ] Measures

1. Identify students enrolled in targeted course sections
that will be randomly assigned to intervention and
control groups. Gather baseline data from cohiort who
attended the school the previous year, including state-
mandated standards-based tests; semester GPA; district
mandated language benchmarks; and attendance.

2. Gather pre-intervention data on identificd students,
including state-mandated standards-based tests;
semester GPA; district-mandated language
benchmarks; altendance; quarterly progress reports;
and student cngagement data from the HSSSE (Indiana
University).

3. Deliver two-week facilitator training in the summer at
Agnese Haury Interpreter Institute in necessary
content, pedagopy, and skills to support online in-
service participants.

4. Administer six-hour teacher “Refresher™ prior to in-
class implementation to ensure that teacher participants
reiain content knowledge of specialized legal and
medical vocabitlary and concepts, T&I skills, T&1
theory and practice, and teaching techniques.

5. In-service teachers deliver twelve-week Iepal and
medical T&] units to students in experimental group
(spng semester)

6. Gather post-intervention data from identified students
in May, 2011, ircluding state-mandated standards-
based tests; semester GPA; district-mandated language
benchmarks; attendance; quarterly progress reports;
student engagement daia from the HSSSE; course
grade; and teacher/student exit interviews., Student
Leaming Goal is for at least 30% of students who
complete intervention to show improvement on at least
one student outcome measure compared to the control
group Student Engagement Goal is for at lcast S0% of
students who complete intervention (o show
improvement in engagement compared to control

Erougr.

1. Prepare and aggregate data for qualitative and
quantitative statistical analysis.

2. Prepare and aggregate data for (a) qualitative and
quantitative statistical analysis, and (b) qualitative
and quantitative statistical analysis of HSSSE.

3. Administer post-test content examination to verify
acquisition of necessary T&I pedagogy and content
knowledge at 70% level of mastery to support
tcacher participants.

4. Track teacher participation and complction of
course,

3. 15% of teachers who complete the intervention will
report improved professional practice, quality of
instruction, and positive student impact, as
measured by a randomized open-ended exit
interview.

6. Quantitative data gathered during bascline phase
will be compared with post-intervention data
obtatned during the intervention phasc. Paired
samples f tests will be used to determine if a
significant difference attributed to the intervention
exists between the experimental and control groups.
Cumiculum-based measures, such as language
benchmarks and quarterly progress reports will be
analyzed using a two-factor analysis of variance:
one facter will be experimental v. control and the
other factor will be lime (i.¢., 2 within groups factor
of the four measures that are collected during the
school year), Follow-up post hoc tests, ¢.g.,
Neuman Keuhls, will also be used to test for the
significance of the findings.
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Year4: 2011-2012

Program and Research Goals

Preparacidn Online
University of Arizona

Measures

1. Gather post-intervention maintenance data on student
leaming in Dec. 2011, including semester GPA;
district-mandated language benchmarks; and quarterly
progress reports. Maintenance of Student Leaming
Goal is for at least 25% of students who complete the
intervention will maintain their improvement on at
lcast one student leaming ocutcome measure at the end
of the semester [ollowing the intervention.

2. Begin expanston and future adoption of T&I modules
through continued networking with schools in high
Latino population states and districts, and continued
parinerships with professional asseciations such as the
National Council of Teachers of English; the National
Association for Bilingual Education; the Amernican
Translators Assoctation; and the Intemational Medical
Interpreters Association.

3. Write Final Repornt detailing results of Preparacidn
Online, including teacher quality and student
lcaming, engagement, and maintenance of lcaming
due to cummiculum reform efforts.

4. Exercise commitments from stakeholders to begin
institutionalization of Preparacidn Online, including
commitments from UITS to maintain the technical
inlrastructure and software licenses, and additional
institutional and community support.

5. Form strategic partnerships with private and public
entitles to further solidily Preparacidn Oniine as the
framework for online T&I education.

1. Conduct statistical analyses comparing post-
intervention data to maintenance phase data.

2. Maintain records of pertinent school districts
nationwide. Disseminate resulls through publications
and at national conferences, and offer web-based
training to schools nationwide.

3. Organize and publish all results of project. Review
final data with subject matter experts, Preparacidn
teachers, and Advisory Board.

4. Track provision of commitments from UA and other
institutional and community pariners.

5. Continuc extensive outreach activities and research to
identily and involve strategic partners from public
and private sectors.
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APPENDIX B - NCITRP AND UA PERSONNEL SUMMARIES Preparacidn Online
University of Arizona

Dr. Roseann Dueiias Gonzilez, PROJECT DIRECTOR: Dr. Gonz4lez (Ph.D. Linguistics) is a

Professor of English and Director of the National Center for Interpretation Testing, Research and
Policy. In addition 1o her 30 years of teacher training in English as a Second language and bilingual
education, she has had secondary teaching experience at a predominantly Hispanic high school. She
has had 29 years of successful {eadership in leading multi-disciplinary teams to the final
completion of federal, state grant, and private deliverables in the design, development,
implementation, and validation of foreign language interpreter examinations and specialized rapid-
acquisttion educational programs designed to build linguistic/cognitive skills, As pnmary
consultant to the Federal Court Interpreter Certification Program (1979-2000), Dr. Gonzdlez saw
the critical need for training and created the nationally recognized Agnese Haury Institute for
Interpretation in 1983—an intensive program focusing on the acquisition of higher order
language skills and mastery of multiple registers of Spanish and English basic to interpreting in
federal court and other venues. During her 25 years of experience as Director of this Institute,
she has accumulated a wealth of knowledge and experience regarding the significant impact
studying translation and interpretation has on the cognitive and linguistic growth of students of
all ages. As Director of the FIPSE-funded Professional Language Development Project { 1999-
2002).the Arizona Initiative (2003-2006), and Preparacidn (2006-2009), Dr. Gonzdlez used her
years of expenience in the field of translation and interpretation to develop and implement two
successful programs with unprecedented community and University support and significant
leaming outcomes for Latino high school students. Preparacién Online promises 1o advance
these pionecring efforts, through an even a higher level of collaboration from the University and
school districts, by developing the first online T&I training to meet the critical goal of improving

Latino educational access and success at a national level.

PR/Award # P116B0B0O13 el
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University of Arizona

Dr. Linda Haughton, Interpretation Curriculum Consultant: Linda Haughton received her

doctorate in Spanish Language and Literature from the University of Arizona in 1976, has more
than sixteen years of teaching experience at the post-secondary level, and continuing education
level, and has served as a staff interpreter in the federal court in Texas for twenty years. She is
federally certified as a court interpreter and is an ATA-accredited Spanish translator. Dr.
Haughton has been on the faculty of the Agnese Haury Institute for Interpretation since 1987,
and has served as its lead faculty member since 1995. She was a major contributor to the
development and implementation at the Federal Court Interpreter Certification Examination from
1985-2000.

She is a beloved teacher, and a dynamic lecturer and trainer, well respected by her
celleagues. Over the years, she has also been a much sought after lecturer and instructor on atl
facets of interpretation. She recently served as a consultant in the development of the MLA.
program in Legal Translation at the University of Charleston. She has worked closely with the
National Center on many projects over the years, including the FIPSE-funded Professional
Language Development Project, and the Arizona Initiative as a materials writer, curriculum
developer, and post-secondary teacher trainer. She brings to Preparacidn Online a fundamental
understanding of the process of helping students of all ages acquire high register language and
analytic skills required for performing translation and interpretation that she has acquired
through both academic pursuit and years of practice, She has also pledged her assistance with all
of the facets of the propesed work in this application and will be one of the instructors of the

online course.
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APPENDIX B - NCITRP AND UA PERSONNEL SUMMARIES FPreparacidn Online
1 University of Arizona

Yvette Citizen, Materials Development Consultant: Yvette Citizen is a staff interpreter for

the U.S. District Court in Tucson, Arizona, and is completing a Master’s Degree in Bilingual
Education. Ms. Citizen has 17 years of experience working for the U.S. Courts, and has been a
federally certified Spanish/English interpreter for 12 years, Additionally, Ms, Citizen has
translated various legal and business documents for the governments of Peru and Mexico and
worked on interpreter certification examinations for medical, legal, and business interpreters in
California, medical interpreters in Arizona, and for state court interpreters in Texas.

Ms. Citizen has developed legal, medical, and business materials for courses in
Spanish/English translation and interpretation at both the University of Veracruz, Xalapa,
Mexico, and the University of Arizona through her extensive contributions to the development of
curriculum and materials for the FIPSE-funded Prafessional Language Development Project,
the Arizona Initiative, and Preparacidn projects.

Ms. Citizen has extensive experience in teaching interpretation and translation courses at
the sccondary, postsecondary, and professional levels. She has been a faculty member of the
Agnese Haury Institute for Interpretation for seven years, and is a regular instructor at the
FIPSE-funded Professional Language Development Project, which introduces bilingual high
school students to the theory and practice of translation and interpretation. Ms. Citizen has also
taught numerous introductory and advanced skill building seminars for aspiring and practicing
interpreters in the U.S. and Mexico, including a recent one-week intensive training program for
cducational interpreters in Nevada. In addition, Ms. Citizen was a full-time instructor for three
years in the undergraduate Spanish/English translation and interpretation degree program at the
University of Veracruz. She will contribute to the development of materials and serve as an

online instructor for the teacher in-service.
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APPENDIX B —- NCITRP AND UA PERSONNEL SUMMARIES Preparacién Online
University of Arlzona

Patty Matthews, Ed.S.: Ms. Matthews is a certified school psychologist who has worked in a

public school setting for over fifteen years. In this capacity she is responsible for the collection
and apalysis of data from a variety of sources that is used to make critical decisions about
educational programming and resource management. She has an Educational Specialist degree
from the University of Arizona, with coursework and experience in research design and
application in educational settings.

In addition to her experience working in public educational settings she has served as a
consultant with the National Center on a number of Title VII Bilinpua! Education (1999-2000)
program outcome evaluations. More recently, she has collaborated with the National Center in
the development of FIPSE-funded grant writing projects over the past two years (2006-2008).

Prior to working as a consultant with the National Center, Ms. Matthews worked as a
graduate research assistant (1996-2000), then as a program coordinator at the Center. Through
this experience she has gained a strong knowledge of the pedagogy of interpreting and
translating professional practice. She applied her knowledge to the development of middle and
high school appropriate T&:1 curricular materials for the FIPSE-funded Preparacién.
Additionally, Ms. Matthews has assisted with the development and implementation of the
University of Arizona's Agnese Haury Institute for Interpretation for the past ten years. She is
familiar with the rigorous curriculum offered by this high quality training program and with pre-
and post-test data analysis procedures used to document the program efficacy. She is committed
to online leaming and will lend her cxpertise on ensuring that the online in-service is interactive
and stimulating to ensure its success. Ms. Matthews will bring her educational and evaluative

expertise to Preparacién Online, helping to ensure that it meets the high standards it has set for

itself.
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THE UINIVERSITY OF

Office of the Execoutive Viee President ARI ZONA & 512 Administration

e F.D. Box 210080
anucl Provost TUCSON ARIZONA Tucson, AZ 857210066

{5203 621-1856
FAK: (320) 6219118

April 30, 2008

Competition Coordinator
Fund for the Improvement of Postsecondary Education

Dear Competition Coordinator:

[ am writing to voice the University of Arizona's enthusiastic support for an innovative
FIPSE initiative to be submitted by Dr. Roseann Dueftas Gonzilez, Director of the National
Center for Interpretation, Testing. Research and Policy: Preparacién Qnline: Building Teacher
Capacity for Latino Academic Success and Readiness for Higher Education through Online
In-Service for the National Dissemination of the FIPSE Preparacion Transiation and
Interpretation Secondary Currictfum.

Meeting the needs of Arizona’s growing Hispanic population and becoming an institution
that scrves a significant number of Hispanic/Latino students is a major goal of the University of
Arizona. Currently. the Spanish-speaking population faces numerous obstacles preventing them
from fully realizing their employment, education. and civic opportunities. Programs that speak to
the needs, skills, and abilitics of Spanish-speaking students are a Key factor in solving these
problems. We believe that the solutions proposed in Preparacion Online are sure to help build
the capacity of high school teachers to enhance the academic preparation of Latino and other
higl: school students on a national scale. It will focus on bujlding Spanish and ESL teachers'
Spanish linguistic repertoires in medical, legal, and business linguistic regisiers through the
instruction of pedagogical principles, methods, and techniques required 1o deliver such
curriculum in an effective and cost efficient method - thus promoting an unprecedented impact
on Latino student academic outcomes on a national level, While there are some programs already
in existence geared toward stimulating interest in higher education, programs that introduce
curricular reform to ensure that cognitive growth occurs are rare. This cognitive readiness and
academic growth stimulated by the Preparacion curriculum will significantly improve the
chances of matriculation and retention for Latino students at institutions of higher education.

The National Center for Interpretation (NCITRP) is known both nationally and
internntionally as lcaders in the arca of interpretation through a long record of accomplishments
here at the University of Arizona. These include the Federnl Courst Interpreter Project, which
developed and administered the Federal Court Interpreter Certification Examination to ensure
quality courl interpretation and to protect civil rights; the Agnese Haury Institute for Court
interpretation. a three-week prograns which has consistently trained the national leadership in the
interpreting ficld: the Navajo Interpreter Institute. which trains and certifies Navajo interpreters
for the Arizona and New Mexico courts, among others; most recently a grenat success in the
Professional Language Development Project (PLDP). a program to develop community college
pathways to higher education: the Arizona Initiative 1o Improve Latino Access and Acudemic
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Success, which entailed the establishment of an undergraduate major in translation and
interpretation at the University of Arizona, disseminated nationally through a series of seminars;
and Preparacién, which has developed the first high school translation and interpretlation
curticulum, holding a three-wecek intensive in-service for high school and middle school

teachers, and pilot testing these units in eight high schools and middle schools in Tucson,
Arizona.

The three programs have shown remarkable results in terms of student achievement, as
measured by pre and post proficiency tests, and other important metrics, and the major has been
met with wide and enthusiastic support by the Universily community, the students, and the
commumty, These past efforts have been institutionalized here at the University with Provost
and college support. We are proud of the new undergraduate major concentration in translation
and interpretation, its quality, and its high attraction to students who may have otherwise not
opted for higher education. Thanks to FIPSE, we now have an undergraduate major in

Translation and [nterpretation which now has 165 students, 60 of which are majors spread over 2
departments. '

Several parts of the University have committed to sharing support during the term of the
proposed FIPSE grant. Most importantly, after the initial federally funded development is
completed, the UA will help sustain the work of this initiative in collaboration with others. We
are delighted that three national major high-Latino-population school districts have agreed to
collaborate with this effort by paying the stipends for their participating teachers during their
professional development/curriculum work in the summers of 2010 and 201 1, and will pilot the
curriculum in their ¢classrooms.

We urge FIPSE to support this highly deserving, innovative, and collaborative effort that
has had remarkable results, as it will develop teacher capacity, infuse the teaching of high school
Spanish with wranslation and interpretation in our major high-Latino-population school districts
nationally, and impact Latino students nationaliy. providing them true access to higher
education.

Yours sincerely,

-
]
L o T
- .
ot Y om
S - --.‘

Meredith Hay. Ph.D.,
Executive Vice Presideént and Provost

Cc:  Roseann Gonzalez
Chuck Tatum
[Leslie Tolbert
Jerrolkt Hogle
Juan Garcia
Ed Frisch
Nancy Milbum
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THE LBIVEXSTTY OF

ARIZO £ pox 2100
NA. P.O. Box 210056
Tucson AzorA

Vice President for Research, Graduate Tucson AZ BS721-0077
Studics, and Economic Development (5206213513
FAX: (520) 621-7307
April 28, 2003
Competition Coordinator

Fund for the Improvement of Postsecondary Education
Dear Competition Coordinator:

I am writing to offer my hearty support for the University of Anzona's National Center
for Interpretation, Testing, Research and Policy (NCITRP} proposed project: Preparacidn
Online: Bullding Teacher Capacity for Latino Academic Success and Readiness for Higher
Education through Online In-Service for the Natlonal Dissemination of the FIPSE
Preparacidn Translation and Interpretation Secondary Curriculum.

This innovative grant proposal will address the eritical needs of the nation's prowing
Hispanic population and will deliver technological reform to bilingual professionals and
students. Specifically, NCITRP's proposed project will directly address teacher capacity to meet
these needs in a broad scale reaching schoo!l districts in six states and then expanding nationatly.
Further, Preparacisn Online will build on the success of a current FIPSE Grant, Preparacion,
which is already delivering remarkable resilts in improving Latino student academic oufcomes
here in Tucson., Preparacidn Online will focus on building Spanish and ESL teachers® Spanish
linguistic repertoires in medical, legal, and business linguistic registets, imparting translation and
interpretation pedagopical principles, methods, and techniques required to deliver fully
developed translation and interpretation curricula in en effective and cost efficient way.

The National Center for Interpretation has established itself as the leader in the field of
professional, specialized interpretation and translation, and is tansforming the way we approach
education for bilingual/bicultural Hispanics via proven successes here at the University of
Arnizona, Dr. Gonzalez has successfully developed and implemented three key programs that
improve access for Hispanics into higher education: Professional Language Development
Project; Arizona Initiative - the establishment of an undergraduate degree in translation and
interpretation; and Preperacidn, which has developed the first high school translation and
interpretation curriculum. All of these projects have demonstrated remarkable student learning
and engagement outcomes and significantly ingreased Latino student postsecondary enroliment
and persistence.  As with NCITRP, The Untversity of Arizona is committed to serving the
Hispanic population and improving postsecondary opportunity and access for under-served
populations.

The Office of the Vice President for Research will share with other university entities in
providing support during the term of the proposed FIPSE grant. We are very enthusiastic about
all the support already in place for this proposed project, itcludinp pertinent international and
national professional

a3
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organizations, school districts around the country, and key departments here at the University;
this leve! of support speaks to the likelihood of the project’s success and continuation. We add
$5,000 per year for operations and have approved indirect cost revenue of 8%,

I urge FIPSE to support this highly deserving, innovative, and collaborative cffort, as it
will not only continue to develop teacher capacity, infuse the teaching of high school Spanish
with translation and interpretation in our major high Latino population school districts here in
Arizona beyond Tucson, but also create an online platform for ready national dissemination,
providing a solution for improving Hispanic access and academic success for institutions of
higher leamning throughout the United States,

Yours sincerely,

Tt 2 OedsrS

Dr. Leslie P. Tolbert
Vice President for Research, Graduate Studies, and Economic Development
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April 29, 2008

To: Competition Coordinator, Funds for the Improvement of Post-Secondary Education
Dear Competition Coordinator;

I am writing i1t support of the University of Arizona proposal: Preparacion Online: Building Teacher
Capacity for Latino Academic Success and Readiness for Higher Educavion through Online In-Service
Sfor the Nuational Dissemination of the FIPSE Preparacion Translation and Interpretation Secondary
Currictlum. As Chief Information Officer for the University of Arizona, I consider this project central to
our long term mission of diversifying our institution. This project has great promise to develop a national
pool of Latino students who are academically ready for the challenges of higher education and have a real
opportunily 1o succeed.

I have committed support for the four-year grant period that will provide Preparacion Online wilh part of
the necessary technological clements to carry out its goals. Support from my department will come in the
form of software licenses, web development, web hosling, programming and customization for Lthe project
for four years. Furthermore, I understand that this project will require minimal support in the form of
mainlenance, hosting, and technical assistance beyond the four-year grant periad, and [ pledge that
assistance,

Online in-service leamning for teachers in order o increase student ncademic outcomes through curricular
reform is a cost-effective and efficient solution o disseminating this worthy project nationally. Because
of the nature of translation and interpretation skill building and pedagogical requircments, this is a
chiallenging undertaking that deserves all the support it can gamer. Developing this online leaming
opportunity for a profession or setting where it’s currently unavailable speaks greatly for the National
Center for Inlerpretation and the University of Arizona’s commitment to innovative research and
development.

[ hope that you will favorably consider this proposal as it has tremendous promise to dramatically increase
Latino student readiness for and access to higher education on a national level.

Sincerely,
(N

WLl

Michele Norin

Chief Information Officer

Ce: Dr. Eugene Sanders
Dr. Leslic Tolbert. Vice President for Research
Dean Charles Talum, College of Humanities
Dr. Roseann Duenas Gonzalez, Director National Cenier for Interpretation
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Office of 1the Dean Modern Languapes Bide.. Rm. 34%
THE UNIVERSITY College of Humanities P, Bax 210067 -

. OF ARIZONA. Tucson, AZ 837210067

Tel: {5203 621-1044
Fax. {5200 6] SW4

May 1, 2008

FIPSE Competition Coordinator
Fund for the Improvement of Postsecondary Education

Dear Competition Coordinator,

| am writing to express my support for Preparacidn Online:; Building Teacher
Capacity for Latino Academic Success and Readiness for Higher Education
through Online In-Service for the WNational Dissemination of the FIPSE
Preparacion Translation and Interpretation Secondary Curriculum, FIPSE program
proposed by Dr. Roseann Duefias Gonzdlez, Director of the National Center for
interpretation Testing, Research and Policy (NCITRP).

After reviewing the preliminary resulis of the FIPSE grant Preparacion, which focuses
on the piloting of the legal and medical translation and interpretation in eight high
schools and middle schools in Tucson, it is clear this curriculum has a salutary impact
Latino student engagement and leaming, as teachers report higher grades, more
participation, higher attendance, an increase in questions and in the complexily of
guestions, more expressions of interest in higher education, and professional careers.

Preparacién Oniine will focus on disseminating this high school legal and medical high
school translation and interpretation curriculum at a nationa! level and testing the impact
of the curriculum on Latino student leaming and engagement. These goals require re-
designing the teacher in-service for online l[eaming, as it is not cost effective to provide
on-site in-services {o teachers scattered throughout different states. Preparing the
teachers to prepare the curriculum is an essential component of producing improved
student leaming and engagement outcomes. Therefore, fime must be invested in
upgrading teachers' language skills and knowledge of transiation and interpretation.
This means redesigning the in-service materials already developed and developing new
materials required for online delivery. This will allow the dissemination of the teacher in-
service in cost efficient method to teachers in various states—thus promoting an
unprecedented impact on Latino student academic outcomes on a national level.

Dr. Gonzalez and the Nationat Center for Intermpretation Testing, Research, and Policy
have a long record of accomplishments here at the University of Arizona. These include
the Federal Court interpreter Certification Program, which developed and administered
the Federal Court Interpreter Cerlification Examination to ensure qualily court
interpretation and to protect civil rights; the Agnese Haury Institute for Court
Interpretation, a three-week program which has consistently trained the leadership in
the interpreting field; and the Navajo Interpreter Institute that trains and certifies Navajo

Astzosta » Hird Unpeenaaty - Sigere LRSS,
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interpreters for the Arizona and New Mexico courts. NCITRP has had recent success
with the Professional Language Development Project, a program to develop community
college pathways to higher education; and the Anzona Initiative to Improve Lalino
Access and Academic Success, which entailed the establishment of an undergraduate
major in translation and interprefation at the University of Arizona, disseminated
nationally through a series of seminars; along with Preparacién, which involved the
development of the first high school translation and interpretation curriculum, a three-
week intensive in-service for high school and middle school teachers, and pilot testing
of these units in eight high schools and middle schun!s the remarkable resutts of which
were discussed in a previous paragraph.

Based upon the tremendous results of Preparacion legal and medical translation units, |
believe that the proposed Preparacion Online is realistic and achievable. | strongly
encourage the funding of this meritorious project. it is clear that Preparacion Online
will strongly complement and benefit from the lessons of the previous FIPSE-funded
projects that continue to develop the cultural and linguistic capital of Hispanic students
and fulfill a national need for qualified interpretation, translation, and bilingual skills. The
College of Humanities is happy t0 contribute Dr. Gonzalez half facuity salary to this
endeavor for the grant period.

Sincerely,

b T
Charies Tatum, Dean
College of Humanities

I
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April 25, 2008
To: Competition Coordinator, Funds for the Improvement of Post-Secondary Education
Dear Competition Coordinator;

I am writing in support of the University of Arizona proposal: Preparactin Online:
Building Teacher Capacity for Latine Academic Success and Readiness for Higher
Education through Online In-Service for the National Dissemination of the FIPSE
Preparacion Translation and Interpretation Secondary Curriculum. As Manager of
Production Services for Arizona Public Medie, I consider this project central to our long
term mission of diversifying cur institution. This projcct has great promise to develop a
national pool of Latino students who are academically ready for the challenges of higher
cducation and have a real opportunity to succeed. We will extend in-kind dollars for the
usc of our equipment during the Preparacion Online Grant.

‘These rates will apply to the:

Use of our ENG camera (SD)
Usc of our ENG camera (DV)
Use of DV camera for remote
Usc of | In-studio Camera

This support will provide Preparacidn Online with part of the necessary audio visual
clements to carry out its goals. Support from my department will come in the form of
equipment usage and staff timc.

I am hopeful that you will consider this proposal as it has considerable potential to

significantly increase Latino student preparation and admittance to higher education
across the country.

Sincerely,

‘- :-’f’ A ‘--:)M
Fran Sherlock
Manager, Production Services

THE LINIVERSITY OF ARIZONA
PBS PO Box 210007 « Tucson, AZ 85721-0067 « T 520621 5828 « F $20.621 3360

AZpubb el o
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OFFICE OF THE SUPERINTENDENT

Yicki Balentine, Ph.D.
Superiniendent
(520) 696-5205
- (520) 696-5015
AMPHITHEATER
eyl
Public Scebheols 701 W. Wetmorae Road, Tucsen, AZ 85705 « (520) 696-5000 « TDD (520) 695-5055
GoviRnnG BeARD MEMIERS Patricia Clyms JeiT Grent Kent Pausl Bamabee. PRD Diane Baros Linda Loomis, PhD).
Presdens Vice Presient
SUPFRINTENDENT
Vicki Balenuine, PhD.
April 24, 2008
Competition Coordinator

Fund for the inprovement of Postsecondary Education

RE: Support for Preparacion Online: Building Teacher Capacity for Lafino
Academic Success and Readiness for Higher Education through Online In-Service
Jor the National Dissemination of the FIPSE Preparacidn Translation and
Interpretation Secondary Curriculm.

Dear Competition Coordinator,

As the Superintendent of Amphitheater Public Schools in Tucson, Arizona, ! would like
to voice my enthusiastic support for the current proposal by the University of Anzona to this
worthy and much needed project to improve Latino high school student academic success and
college readiness. Over the past 9 years, the Amphitheater Unified Schoo! District has
participated in other UA FIPSE-funded projects which have demonstrated statistically
significant grade average increases and higher than average colicge matriculation and
persistence.  This experience has led me to conclude that the study of translation and
interpretation is a powerful stimulus for cognitive growth and scrious engagement in school.
Building teacher capacity in this arca is absolutely the right approach 1o crealing rapid change,
and one that Amphitheater is ready to support.

[ share Dr. Gonzalez’ vision of redesigning the Preparacién Translation and Interpretation
Teacher In-service curniculum for online delivery as one of the most effective and efficient
ways of disseminating this translation and interpretation high schoe! cumricular refonn
nationally. The goals of this project are as innovative as they are ambitious, and can
significantly contribute to the improvement of Latino student academic success and the
promotion of increased participation in higher education.

Amphitheater is ready to support 2 teachers who participated in the on-site Preparacion in-
service to participate 60 hours each in the piloting of the new Preparacion Onling in-service in
2009 and 2010, which translates into a contribution of a S3,{}¢ in 2009 and 2010, for a total
of $6,000. We also agree to teach the 12-weck translation and interpretation module in the

spring semester of 2011 in order to participate in the quasi-experimental national testing of the
curriculum. We understand that we will need to involve at least 1 teacher in this experiment.

Amplitheater 1 igh = Cemyon ded Oro HHigh « romwood Radpe High » Amphstheater Abernatrve
Amphithezer Muddlz School = Coronadd K-8 Schood « Ciess Meddle Schoal » Lo Cine Middle S¢hool « Wilson K-8 Schood
Copper Crock Ekerrendary = Donaldson Elemnentzry + Harelson Elementary = Holavway Elcmontary = Keeling Clemantay
et Virde Pleanentary » Nesh Flementary « Paonted Sky Elomentry = Pringe Ekmentary + Rio Vista Flernentory « Walker Ekmentary 10
Rillto Center « 1 Hopmrr
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Page 2
Apyil 22, 2008

We understand that we are regquired to participale in the project evaluation to test this
currictlum’s ability to promote student gains in leaming, engagement, and interest in higher
education,

I strongly recommend that FIPSE fimd this extraordinary curricular reform. We are
particularly interested in participating in the gquasi-experimental national testing of the
curriculum in 2011, which will hopefully result in statically significant data that can be used to
promulgate this unique relevant translation and interpretation curriculum. Even more than that,
we are enthusiastic about the prospect of having a real, tangible impact on this growing and
underserved group of students. If you have any further questions, please feel free to call me at
320 696-5205.

Sincerely,

g 2

Vicki Balentine, Ph.I):
Superintendent

Yi¥xe
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Sunnyside Unified Schoo! District

Office of the Superintendent

2228 East Ginter Road

Tucson, Anizona 65706

Telephone {520) 545-2024 or 545-2025
Fax {520) 535-2121

April 24, 2008

Competition Coordinator
Fund for the Improvement of Postsecondary Education

RE: Support for Preparacidn Online: Building Teacher Capacity for Latino Academic
Success and Readiness for Higher Education through Online In-Service for the
National Dissemination of the FIPSE Preparacidn Translation and Interpretation
Secondary Curriculum,

Dear Competition Coordinator,

As Superintendent of Sunnyside School District in Tucson, Arizona, I would like to voice my
enthusiustic support for the current proposal by the University of Arizona and to commit my
school’s financial resources to this worthy and much needed praject to improve Latino high
school student academic success and college readiness, Over the past 9 years, the Sunnyside
School District has participated in other UA FIPSE funded projects which have demonstrated
statistically significant grade average increases and higher than average college matriculation
and persistence, These results have led me to conclude that the study of iegal and medical
translation and interpretation is a powerful stimulus for cognitive growth and serious enpapement
with school, and jumpstarting or solidifying their intercst in higher education and professional
poals. There are too few proprams that focus on developing the intcllectual acumen of Latino
students in a culturally relcvant way, yet these are precisely the sort of programs that are needed.

Moreover, online lezming is undoubtedly the soundest approach to expanding teachers’ capacity
to deliver this innovative program directly to students. Based on Sunnyside's experience with
the University of Arizona's translation and interpretation programs, I believe that this project
will significantly contribute to the improvement of Latino student academic success and the .
promotion of increased participation in higher cducation.

Sunnyside Schoo] District is ready to commit resources to support the time of 2 teachers who
will participate in the 120 bours of professional development and curriculum building in the
summers of 2010 and iraplernent the 12-week medical and legal curriculum in Spring of 201 1.
This commitoent will result in the Sunttyside School District contributing $6,000 in summer
2010. We will also support 3 teachers who participated in the on-site Preparacion in-service to
participate 40 hours each in the piloting of the new Preparac{on Online in-scrvice in 2009 and
2010, which transiates into a contribution of a $3,000 investment in 2009 and 2010. We
understand that we arc required to participate in the project evaluation to test this curriculum’s
ability to promote student gains in lcarning, engapement, and interest in higher education. To

12
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achieve this we will support 2 minimum of 4 teachers to continue implementing the 12-week
legal and medical translation and interpretation ubits in Spanish classes for the duration of the
grant penod and we will fully participate in the data gathering and analysis process required.

[ urge FIPSE to fund this timely and much needed project.

1 see Sunnyside's participation as a wise investment in our students, and the opportunity to serve
as a “laboratory” to test and rueasure the real, cmpirical impact of the program on students as a
worthy jovestment in students nationwide. If you have any further questions, please fecl frec to
call me at 520 545-2024.

Sincercly,
-
A /
Manuel ierdo
Superintendent

PRsAward # P1168080012 el13
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Tuson Unified Schoot DHstriet

TUsSD

Celetzate the USY

Deputy Superintendent®’s Office
1018 E. 10™ Street ¢ Tucson, Arizona 85719 ¢ (520) 225-6415 [p_hane] ¢ (520) 225-6178 |fax]

April 24, 2008

Competition Coordinator
Fund for the Improvement of Postsecondary Education

RE: Support for Preparacién Online: Building Teacher Capaclty for Latino Academic
Success and Readiness for Higher Education through Online In-Service for the National

Dissemination of the FIPSE Preparacion Translation and Interpretation Secondary
Curriculinm,

Dear Competition Coordinator,

As Deputy Superintendent of Tucson Unified School District in Tucson, Arizona, I would like to
voice my enthusiastic support for the current proposal by the University of Arizona to this worthy
and much needed project to improve Latino high school student academic success and college
readiness. Over the past 9 years, the Tucson Unified School District has participated in other UA
FIPSE-funded projects which have demonstrated statistically significant grade average increases
and higher than average college matriculation and persistence. This experience has led me to
conclude that the study of translation and interpretation is a powerful stimulus for cognitive growth
and serious engagement with school. Building teacher capacity in this area is absolutely the right
approach to creating rapid change, and on¢ that TUSD is ready to invest in.

I share Dr. Gonzalez™ vision that redesigning the Preparacién Translation and Interpretation
Teacher In-service curriculum for online delivery is the most effective and efficient way of
disseminating this translation and interpretalion high school curricular reform nationally. The goals
of this project are as innovative as they are ambitious, and will significantly contribute to the
improvement of Latino student academic success and the promotion of increased participation in
higher education.

Even more than that, we are enthusiastic about the prospect of having a real, tangible impact on 1his

growing and underserved group of students. If you have any further questions, please feel free 1o
call me at 520 225-4300.

Sincerely,

Dr. Patricia Lopez
Deputy Superintendent

14
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April 28, 2008

Competition Coordinator
fund {or the Improvement of Posisecondary Education

RE: Sugport for Preparacion Onlina: Building Teacher Capacity for
Latino Academic Success and Readiness for Higher Education through
Gnitne In-Service for the National Dissemination of the FIPSE
Preparacién Transfation and Interpretation Secondary Curticulum.

Elea} Competition Coordinator:

SCHOOL DISTRICT

BOOARIDY O S HREmE THRUISTEFS

Alin Reth Som, Prowdon
Leeni barwen %y Prcdids i
Earalyo labw ks Olol
Nrirdia Halwy, Mombns
Rasth boslinewim Sleradwes
(NTTTON ol § FYFTI Y IPO%Y W
Shota Monlion Mhdag

i h ooy Stalek, AR TTERY 8 IRT

As Depuly Superintendent of Instruction for the Clark County School District located in Las Vegas, Nevada, | am writing
this letter of suppori for the current proposal by the Unliversity of Arizona. This letter of support comes with the following

caveats from Clark County School District:

1) Pending approvat of funding to support this proposal, CCSD would review appropriate district budgets and
determing ability to move forward with identifylng funding to supporl the training of teachers involved with this

program.

2) Pending approval of funding to support this proposal, CCSD would solicil schools to determine interast In

parlicipating with Preparacién Online.
3) CCSD would not incur in-direct costs polentially associated with this grant.

After having an opportunify {0 review the preliminary results of the locat area project in Tucson, Arizona, CCSD is
Interested In further exploring the translation and interpretation studles tralning offered to teachers through Preparacisn
Onfing. CCSD Is interested as a resull of the findings identified by University of Arizona personnel in which Tugson

students are “showing increased (eaming, engagement and inleres! In higher education.”

CCSD has had the pleasure of working with Dr. Gonzaléz and the University of Arzona in the past. 1n 2008, the English
Languaga Leamers Professlonal Development Bepariment contracted with University of Arizona to dafiver onshte
educational interpreter raining to our district interpreters for the purpose of ensuring a high quality of language services
for our limfited English proficient community (parents and other stakeholders). To date, we have held three training
seminars with approximalely 68 participants with another seminar scheduled for this coming June.

| recommend that FIPSE fund this curricular reform project.

Sincerely,

L prn oA~

| Or. [fauren Kohut-Rost
Deputy Superinlendent of Instruclion
Clark County School District

C: Walt Rulffes
Charlena Green
Jhong Ebert

PR/Award # P11EB02D013 215
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Phoenix Union High School District

EXCELLENCE « SUCCESS » COMMUNITY SUPPORT Interim Superintendest
Arthur]). Lebowitz

North High Sehool

1101 East Thomas Road | H

FPhoenlx, Arizona 85014 | Principal =

(602) 764-6500 FAX (602) 271-2765 Edith Macklin-Isquierdo, Ph.D.
Apil 24, 2008
Competition Coordumior

Fund for the Improvement of Postsecondary Education

RE: Support for Preparacion Online: Bullding Teacker Capacily for katino Acadensic Saccess and
Rexdinest for Higher Educatdon through Onilne In-Service for the Nationat Dissemination of the
FIPSE Preparaclén Translatior and Interpretetion Sccondary Curriculure.,

Dear Competition Coordinator,

1 won!d fike to voice my enthusiastic support for the onling teacher in-service project being propased by the
University of Arizong, ‘This {s 8 worthy and much needed profect to kuprove Lating bigh school student academic
success nnd collepa readiness. | am committed to participating fully in ali phases of the Preparacidn Oniline project,
including the in-service, classroom implementation, and evalustion

Afier reviswing the preilminary resslts of the hcﬂmpmhctln'[’*uman, Arizona in which students are showing
mmmmngmpgmmmdmmhhighadmmmmmmmwu&wuﬁwd
Ariznna projects demonsirating significant grade avemge increases and higher than average college matriculatien
and persistence, the proposext project bolds tremendons promise to effisct change scnong Lating students, The impact
of translation and icterpretation on student oulcomes is compelling, and the online model of teacher in-service s a
very workable solution to the problem of reacking students in large numbers as quickly as possible,

[ beliove that the goals of this project ere innovative and will significantly contribte to the improvemcot of Latino
student atademic success and the premotion of Dxreased participation in higher education,

Towands this end, North High School is ready to commit resovrees to support the time of 3 teachers who will
participats in the 120 hours of professional development and currictlun bullding in the surmmer 0f 2010 and
implement the 12-weck medical and legal curticuhum in Spring of 201 1. We will support our tzachers at 2 rate of
§20-25/hourr for the In-service, which translates into a contribution of spproximately $7,200 to £9,000 invested in
this crriculum in 2010. We understand that wo are required 1o participate in the peoject evaluation 1o test this
cumicuium’s ability 10 promote student gains i leaming. engagement, #nd intevest in higher educarion.

North High School's student body is roughly 73% Latino, and [ am keenly interested programs that recognize the
vahue of the cultural amd linpuistic heritage of these stdents snd belp them 1o recognize it as well. This recognbion
ts essential, 1 believe, 1o the transformation of these students into engeged achicvers. [ ook forwarnd to contributing
o the empirical evaluation of their student impact. [ belicve that participation in this project could have enornmous
bencfits for my students. T would be proud to havo my school contribute to a project with such national promise.

Revitzlization of the Spanish curricudum and impeoving teacher capreity (or the benefit of Lating studente is &n
increasingly imporiant goal and [ am hopeful that the Punds for Post Secondary Education will fecl a2 I do aboat this
tremendons opportunity and fund this timely and essentisl project. If you have zoy further questions, please feel free
to call me 8t 602.764-651).

Edith packiin-Isquierdo
Principal, Nonh High School

16
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Business
Education

- Preparing Leaders for the 21 Centiry.”
Technology

South Texas 150

BETA High School

510 South Sugar Rd,
Edinburg, Texas 78538

April 24, 2008

Competition Coordinator
Fund for the Improvemant of Postsecondary Education

RE: Support for Preperacion Online: Building Teacher Capaclly for
Latina Academic Success and Readinezs for Higher Education
through Oniine In-Service for the Nationsl Dissemination of the
FIPSE Preparacion Transiation and interpreintion Secondsry
Curiculum.

Dear Competition Coordinator,

As principal of South Texas Business, Edueation & Technology Academy
{BETA}, | wouid like to voica my enthusiastic support for tha current proposal by
the University of Arizona. This is a worthy and much needed project to improve
Latino high school shudent academic success and college readiness. [ intend to
bring this proposal to the atiention of my Board of Education and to lobby on s
behalf, Panding their approval, and the commitment of my Spanish teachers, |
am committed to participating Rilly in afl phases of the Preparacion Online
project, including the In-service, elassroom implementation, and evaluation.

After reviewing the prefiminary results of the focal area project in Tucson, Arirona
in which students are showing increased learning, engagement, and interest In
higher education, and reviewing data from other similar University of Arizona
projects demonsatrating significant grade average Increases and higher than
average college matriculation and persistenca, | agree that tha study of legal
and madical tenslation and interpretation Is & powerful stimulus for cognitive
growth and setious engagement with school, and Jumpstarting or salidifying their
interest In higher education and professional goals.

F 1o Gawihs Ecgpar Rowft Tal F58.351 1584
Gkabirg, Tacar TR5F Furx BN REY. BYi4
Bttcsthede ptintrael

a8

18



PR/Award # P1168080013

R4s/29/2088 14:29 9563838544 BETA OF SOUTH TEXAS PAGE,

Offeting the Prepamcitn Transtation and Intarpratation Teacher In-service cumiculum
onlina Is unquestionably the best way (and very likely the only way) to disseminate this
transiation and Intsrpretation high schoot curricular reform nationafly. Buikfing teacher
excellence is a ertain way to itmpact as many students as possble, as quickly as possible
| believe that the goals of this project are innovative and will significantly contribute fo the
improvement of Latino student academic success and the promation of Increased
participation in higher sducation. |

BETA is overwhelmingly Latino {my district, South Texas independent School District, is
78.3% Latino) and is founded on Innovation, offering business, education, and technology

rograme. Students In all of these focal areas will have their educations end opporiunities
enhanced through this innovative complementary FIPSE project. For thie reason, | expect
this Interpretation and transiation curnicular reform io be extremely successful and
important [n students’ Iive hare at BETA.

Moreover, | look farward to contributing to the empirical evaluation of their studant Impact.
| would be proud ta have my school contribute to a project with such national promise,

Revitalization of tha Spanish curriculum and improving teacher capacity for the benefit of
Letino students is an increasingly important goal and [ am hopeful that my Boand of

Education wiil fee] as | ¢o sbout this tremendous opportunily. If you have arry further
questions, please feel free to call me at (856) 383-1884.

Sincerely,
Magdaiana Guﬂuﬂ:;%:r)

Principal

819
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[l THE UNIVERSITY OF TEXAS - PAN AMERICAN
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April 28, 2008

Competition Coordinator
Fund for the [mprovement of Postsecondary Education

Dear Competition Coordinator:

I ara writing to offer my enthusiastic support for the University of Arizona’s National Ceater for
Interpretation, Testing, Research and Policy (NCITRP) proposed project: Preparacidn Ontine: Bullding
Teacher Capacity for Latino Academic Success and Readiness for Higher Education through Online In-

Service for the Natlonal Dissemination of the FIPSE Preparacién Translation and Interpretation
Secondary Curriculum.

As a recipient of a 2007 FIPSE Comprehensive Program grant mysellf (P116B070124), I am familiar with
FIPSE’s high standards and commitment to sustainable innovation. In my own work, [ am developing
medical Spanish gurricula to improve the second languape skifls ol health care professionals. As such, 1 am
very familiar with the state of [anguape learning at the secondary and postsecondary level, and T believe
that the University of Arizona's Preparacidn Online project is the logical next step in language instruction
generally, and an extraordinary opportunity for eurricular reform in support of Latino students as well.

Dr. Roseann Gonzilez, Director of NCITRP, has demonstrated her ability 10 achieve FIPSE's tofty goals
thraugh her previous three FIPSE funded projects. Her current proposal is more than equal to these
previous projects in terms of its thoughtful application of current, exiensive research to practical education
issues. The results of Preparacion have been remarkable in termns of marked increased academic
achievemeny, enpagement, and critical interest in higher education.

In the state of Texas, where 1 live and work, the importance of Dr. Gonzdlez' proposal cannot be
overstated. ! am commifted to helping her implement Preparacién Online in Texas, helping to identify
schools and school districts in Texas where this project will do the most good and securing their
commitment 1o sceing Preparacidn Online through implementation and evalustion in their schools.

In closing, 1 look forward to collaborating with Dr. Gonzdlez and her team in bringing Preparacién Online
to Texas. This project is Imporiant and deserving of support, and 1 am committed 1o doing everything [ can
to help make it successful. §urge FIPSE to support Dr. Gonzalez' proposal to expand this much needed
high school curmiculumn reform to Latino students nationwide to improve student engagement and college
readiness, thus improving postsecondary opportunities for this underrepresented population.

Regards,

Glen Martinez, Ph.D.
Chair, Department of Modern Lanpuages and Literature
University of Texas Pan American

PR/Award # P116B080013 e20
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Dear FIPSE Competiion Coordinator, association

| am wriling to voice the enthusiastic suppori for the national disseminalion of the University
of Arizona’s program entitted Building Teacher Capaclty for Latino Academic Success and
Readinass for Higher Education through Online In-Service: The National Dissemination of
the FIPSE Preparacidn Translation end Interpretation Secondary Curricutum.

ATA is a professiona! association founded to advance the ranslation and Interpreting
professions and {oster the professiona? development of individual fransiators and interpreiers. is
10,000 members in more than 20 countries Include translalors, interpreters, teachers, project
managers, web and software developers, language company owners, hospitals, universities, and
government agencies. This organization is keenly interested in the davelopmen! of future
professionals in transiation, and we believe thal it is in our best interests fo ensure the avallability of

high guality transtation.

Therefore; we see the efforts by Dr. Reseann Duenas Gonzalez to be of great velue, in that
often the very people who have intherent linguistic ability due to their ianguage minority status, are
unaware of the value of their linguistic and cutlural assets that could be developed into 6
professional field of practice or used well in soma prolassional sphere. We agtee with Dr. Gonzalez
ihat bullding on native skills and fanguage is a motivational and Intellectually stimwating sirategy that
can only have a poshtive impact on students who are allenated from higher education.

As gn association, we have become more and mofe engaged in not only studying the
transiation procaess and improving lis practice globally, but alsa in examining the process of
interpretation and improving its practice as well. Therefore, we are interested in seeing both
transiation and interpretation becomo subjects of study and analysis and meet social justice goals.
What better way than to develop young people’s minds and langtage abtiities to be able to handie
the kigh demands of translation?

Exposing stugents to the praclice of transtation and interpretation will without a doubt
promote cognitive growth, and assist students in understanding that higher education can Indeed not
only improve their nascant tanguage skills, but prepare them for a professional fife that Is rewarding
both financially and in terms of giving back to thelr communities to ensure access.

As the President of the American Translators Association, I find this project to be innovalive,
and right on target with the tinguistic needs cf the United States. | urge you to fund this unique
project that will open up doors to greater academic engagement, higher academic performance, and
greater access 1o higher education. 1 see the online-teacher training program as critical to
dissemlnating this program, and | support the effort wholeheariedly. We look fonvard, es an
association, to hear tho progress of these pioneer efforts to train secondary students in translation
and interpretation as a part of their high schoo! Spanish curtdguium,

Sinoerely,

fi s

Jitl Stejskal
Presldent

21
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a8 INTERNATIONAL MEDICAL

4 INTERPRETERS ASSOQCIATION
EVITA Leadhog ihe advanciurnd of et mtcepurers

Dear FIPSE Compelillon Coordinator,

1am writing ta voice the enlbuziastic support fow the pationa) disyemiasijon of the University of Arizona'y
propas entitled Rutlding Teacher Capacity for Lodno Acaderle Sucoryy and Readiness for Higher Edvcation
thrangh Online fn-Service: The National Diccemingtion of the FIPSE Preparcetdn Trunsiation and
Interpraiation Secondary Currfeulum,

‘The International Association of Medlcsl Interpreters is a professlonal association founded 10 advance the
medicul interpreting and tmnalstion profcsaion and foster the prolezsional developrment of individual iranslstors and
interpreters. 112 1,300 membert in more than 10 countries Include trunulutors, intirpratars, teachers, ptoj ol monagers,
wech and snftware devalopers, language company owners, baspitals, univernitics, and pnvernment apencles. This
osganization §s kzenly imereated in the dovelopment of future profertionals in medicz! interpretation and tramalztion
for the bolierment of medical interproling und bealth care outeoenes for Liapalstically diverse speakers. We beliovo
that il in to our bost interests 19 enntre the avajladylity of high qualily interpreting and trantlation by the dovelopment
of native alenty nod ahilitics of languape minurily popolaliong.

‘Thercfore, wi sea the effonta by Dr. Roscann Goazalez to be of greal value, in that ofien the very perpons wha
have inherent linguistic abllity due to their language minority staluy, are unzwere af the velue of their linguistic ind
cutura] asscis thal could bo developed inlo a professional ficld of proctlce or used well in some profossional aphere.
We are also sware of the tranendowy underschicvernent of Lating smdents in the Unlied Sties pnd pgree with Dr.
(lanzalez tha tdlding oo native skills and Ianguage is 8 motivational and (ntellectunlly silmulating strategy thal can
enly have a positive impact en stnderts who s penerally aliensied from higher cducation. The data on the corrent
high achnal pmiject aro exiremely promising, ex Leachers repoet higher academic performance, a significantly higher
Invel of engagement B3 cvidenecd by higher attendance and w grearer numbsr of questiona st & higher lovel of
complenity posed by studenty; expresrions of interest in higher eduestion and astending university high-school
dovelopment progmms. On maationst sesle, the potential impacl of U propram I significunt mnd eould meke the
dilference nswded in the lives of many Latinn students who would stherwiae not chooac the paih of hights education.

At an ussocietion, we bave become inors and morz engoged in not emly Hludying 1he imerpretation proces
and toproving il practics globally, Therefore, we ore interested in seelng both translation xnd interpretolion becnme
rubjcets of study and enalysis und wy vehicles towards the mesting of yocial justice goals. What betler way then (o
develop youmg people's minds and langusge ebilitics 1o be shie to handle the high demands of interpretstlon smd
trantlation?

Exposing sludenis 1o e pructice of tremelation and {nterpretstion will withoul 3 dottt promels copnitive
growth, and assist students in undersiending that higher education can indeud net only improve their nascent language
akitls, but prepase them for & professional lilc thal is rewarding both financislly and in terms of pivinp back 1o their

commnlies Lo easurm wTess.

A3 tho Internationa) Medica) Interpreters Association, 1 find this projoct w be innovative, and right on terget
with the linguistic nceds of the United States, snd the scademic and molivaiional nomdy of Lating studente.  We tre
familiar with the wosk of Dr. Ratcann Gonzalex and heartily support this undartaking. § urge you to fund this unique
project that will open vp docrs [0 gresicr academis engagenent, higher scademio performance, and groalcr scocss 1o
higher education. 1s2e the online-teacher trainlng progrum as critical to disseminating thiv progrun, and 1 suppoct the
efTort wholcheartedly. We [ook forward, 25 an axsociation, (u hezr 1he progress of thtae ploneet efforis o trzla
sacondary students In wanstation snil intarpretation as a part ab their high school Snanizh curmicuium

Yomp sineerely,
tb{é&%ﬂ"

Drabel 5 Arvcha, MoFA.

JALTA President

win imbyseeh vy
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Natonal Assoclat!
{or Blingua! Education

Dear FIPSE Competition Coordinator,

| am writing o voice the enthusiastic support for the national dissemination of the
University of Arizona‘s cumicular reform program entitled Preparacion Online:
Buiiding Teacher Capacity for Latino Academic Success and Readiness for Higher
Education through Online IN-Service for the National Dissemination of the FIPSE
Preparacion Translation and Interpretation Secondary Currfcuium.

The National Association for Bilingual Education is the only profassiona!
organization at the national level wholly devoted to representing both £nglish language
leamers and bilingual education professionals. Along with our affiliate organizalions in
23 states, we represent a combined membership of more than 20,000 bitingual and
English-as-a-second-language teachers, administrators, paraprofessionals, university
professors end students, researchers. advocates, poficymakers, and parents. QOur
mission is to advocats for our nation's bilingual and English language leamers and
{amilies and to cultivate a multilingual multicuttural society by supporting and promoting
policy, programs, pedagogy, research, and professional development that yield
academic success, value native language, l2ad to English proficiency. and respact
cuitural ang linguistic diversity

Since 1978, The Nationa! Association for Billngual Education has bean
advocating for adegquate funding. well trained (eachers, appropriate assessments, equal
educational opportunity and other resources for English leamer programs. Research in
our field strongly supports the concept that davelopment of native language proficiency
results in faster and higher lavels of proficiency in English, espedially the English
required for academic success. Wa see the efforts of Dr. Roseann Dueiias Gonzalez In
the advancements of Lalinn students across the country to ba in direct comelation with
what we strive to achieve. -As the population of the United States is ever changing. it is
essential to ensure the education of chlidren and educators alike to meet challenges
together. Judging from the on-going high schoo! program reports from teachers
demonstrating more pronounced and complex in-class participation, improved academic
perfermance, and higher than usual intentions to aftend higher-education by students,
we can only belleve the proposed program would be of tremendous value to Latino
studants, no doubt resulting in higher academic achievement, higher motivation, and
grealer readiness for college.

Infusing our students and teachers with interprelalion and translation skilis would
help bridging the cultural and linguistic gap to higher education that currently exists in
the Lalino community. We strongly believe that the transiation and interpretation
cumiculum will not onty help foster a higher sense of purpose in our students but also
prepare them to enter the professional world with highly specialized skills.

e23
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As the President of The National Association for Biingual Education, | realize the
potential of this project and find it to be on par with our mission and the needs of both
the Latno and the Educational communities. 1truly believe that funding this preject will
instill a better higher educational culture in our students, strengthening higher education
commitment and accomplishment. The online-teacher training programs will play a
daclsive role in the dissemination of this project, and | strongly encourage this endeavor.

The National Association for Bifingual Education awails resuits from this project as we
see the teaching of ranslation and interpretation as part of the high schocl Spanish
curricuium to have transformative potentlat on Latino shudent educstional outeomes. Dr.

Cuefias Gonzelez has an impeccable reputation and has the proven track record to
affectively produce and disseminate with outstanding results.

If you need any further clanifications, pteass do not hesitate to email me at
bflores@csush.edu or cali me on my celi at 909 223-2356,

Sincerely,

. . . . '4.|. . £ .
ﬁ A e A SRR

Barbara M. Flores, Ph.D.

NABE President

1313 L Street NW Suite 210
Washington, D.C. 20005
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A Professional Association of Educalors in English Studies, Literacy. and Language Arls

-

National Ecuncll of Teackers of English

1191 Vi Xemyon Road, Uhbang, BEnois 61802-1095
Poene 217-320-3870 Fax 217-32B-0317
Web: wwrwncie g

Aprii 21, 2008
Dear FIPSE Competition Coordinator,

1 am writing to recommend full funding for the University of Afizona's innovative
curricular reform program entitled Preparacién Online: Building Teacher
Capacity for Latino Academlc Success and Readiness for Higher Education
through Online In-Servive for the Nationsl Dissemination of the FIPSE
Preparacién Translation and Interpretation Secondary Curricuium.

The National Council of Teachers of English is devoted to improving the teaching
and learning of English and the langusage arts at all ievels of education. Since 1911,
NCTE has provided a forum for the profession, an amray of opportunities for {eachers
to continue their professional growth throughout their careers, and a framework for
cooperation to deal with issues that affect the teaching of English. The Council
promotes the development of iteracy, the use of language to construct personal and
public worids and to achieve full participation in society, through the leaming and

- leaching of English and the related aris and sciences of language. NCTE has over

50.000 members and subscribers In the United States and other countries.
Individual members are teachers and supervisors of English programs in
elementary, middle, and secendary schools, faculty in college and universily English
departmants, teacher educators, local and state agency English specialists, and
professionals (n related fialds.

Two years ago, the National Council of Teachers of English made the provision of
research and materials for teachers of English languagae leamers a primary goal
We bave supporied the development of professiona! develepment programming
based on educational research that establishes that buiiding upon students’ cultural
and linguistic assets and native language proficiency results in faster and higher
leveis of proficiency in English, especially the English required for academic
success. The cumricular reform program described in this grant is consistent with

this research and holds great promise for teachers and English language leamers
alike.

Dr. Roseann Duefias Gonzalez's proposal presents a well-designed plan to test and
disseminata nationally a curricular reform projact that entails integrating the study of
Spanish-English translation into secondary classrooms nationwide. We apptaud Dr.
Gonzalez's efforls and believe that this proposal to FIPSE and her earkher ones are
consistent with the mission and goats of NCTE. As the population of tha Unilad
States changes rapidly, it is essential to ensure that teachers are well-prepared lo

assist children In the complex task of leaming to use the Engtlish language fully—in
"real world® situations and for academic growth. We are pleased to see that the

curent FIPSE program that the UA wishes fo expand to a national level has
produced such salutary prefiminary resufls in student outcomes, inciuding more

25
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pronounced and complex in-class participation, improved academic performance,
and higher than usual intentions to attend higher-education by students. We beliave
that preparing teachers to deliver this innovative cumrriculum focusing on transtation
and interpretation from English to Spanish and Spanish to Englich is of tremendous
value to Latino students, no doubt resulting in greater English proficiency (as is
shown in the data), bigher academic achievement, higher motivation, and greater
readiness for collega. We strongly beliave that tha transiation and Interpretation
curriculum will not enly help foster a higher sense of purpose in Latino students but
help them viaw themselves as leamers who have much to confribute as well as
much {o leam.

As the Executiva Director of NCTE, | appreciale the potential of this project and
belisve it harbors great potential for enriching Latino students and the American
educationpal system. {t has proven 1o be effective in strengthening the academic
orientation of cur students, and in raising commitment to pursue accomplichments in
higher education. The onkina-teachar training programs will play a decisive role in
the dissemination of this project, a program feature that especially marils support.
The National Council of Teachars of English eagerly awrits resuits from this project;
we believe that the teaching of translation and irerpretation as part of the high
scheol Spanish curdcuium could have transformative potential on Latino student
educational culcomes. | strongly recommend funding this projact for all tha reasons
menticned. But | also believa it merits support on the basis of the consistent high
quality of scholarship produced by principal investigator Dr. Roseann Duefias
Gonzalez NCTE has recognized Dr. Gonzalez's valuable contribution 1o tha
education of English language learners by awarding her the Councli's greates!
honor—the prestigious Dislinguished Service Award. A project as well concelvad,
well documented, and well executed as this one promiges to be cerlainly merits
support, even in the most competitive circumstances.

Kent Williamson, Executive Director
National Council of Teachers of English

TOTAL P.003
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April 24, 2008

FIPSE Campetition Coondinator
2008 Competiion

Dear FIPSE Competition Coordinator,

ImmhmmmwﬁrMWﬂWﬂm
of Arizona’s pcogram entitied Preparacion Online Bullding Teachar
mmmnmmwmmmm
thoough Online in-Service: T Nations! Dissaminstion of the FIPSE Proparsciin
Transiation snd interpratafion Secondary Curriceulum.,

Az @ national consultant on access o km¥ed and pon-English speakers thmugh
mmmmmlmhmwuwm
mmmammhmmmmmmmmmm
mmuuﬂwmmmmmdmmdm&nmm
and cultural sssets that could ba developed knto a professional fisld of practics or used
wel in same professional sphare, 1 2m also aware of the nmendocs yndesachievemernt
of Latine students in tha Linged States snd agrea with Dr. Gonzalez that building on
mmmmmmhnnmuwwmmm
mwm-mﬁnmmmmnmmuﬁmhum

Exposing shud: terpretaton
doutst promale cognitive grawth, and assiat gtudents In tmderstancing that higher
aducation can indead hol only improve thelr nascant languaga siils, bul prepare fhem
m.mmmummwmhmﬂgiﬁmmmmt
communities to enEULS BCCESE.

As someana imvolved tn many national and focn) efforts to pravide access o law
enforcament and the legal eystem for Eriad and non-English speakers, | wge you 1o
ﬁnﬂmhuniquuprniednmtwlmtmlrmmmdmﬂhmwmnb
sagapement, hhhumdmnhwmmnmmhhﬂmﬂmm
Ladino stidents but will also develop a pool of language specialists, transiators, and
thummﬂmﬁdmmmmhmdhngwm
1 sae the onine-teacher training program as critical to dissaminating this program, and
puppor] the effort wholeheactedly. | lock forerand ta hearing the progress of these
wmmmmuMhmmwnnmﬂ
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Mhuhmmmmmmmmmmmhm
that news with us as R happens!

IMWMHMMMWMNMMM |
Find thia projoct 1o be innovalive, and right on target with the nguistic neads of the
Undtad States. and the scadamic and mothvational nesds of Latino students. | v very

Languege Acoass Consultants, LLC.
Chalr, Netionat Association of Judicial Interpreters and Translators

Tel; 130-6455-5752 Fanz 330-665-1050
Emalk lisisscrpietsal com  Wohs haip/ [lasgospcaccersu

g~d ASII 893 DEE JaueJd [aqUs] dogis0 B0 22 «Jdy
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Preparacidn Online University of Arizona

Preparacion Online— Building Teacher Capacity for Latino Academic Success and
Readiness for Higher Education through Online In-Service: The National Dissemination of
the FIPSE Preparacién Translation and ¥nterpretation Secondary Curriculum

BUDGET NARRATIVE]

YEAR ONE: 2008 - 2009

In year one, salaries and wages for Project Director, staff, GATs, student workers,
faculty, and consultant time requested from FIPSE and contributed by the University of Arizona
(UA) and Mrs. Agnese Haury, will support the process of conducting the major goals of the
Preparacién Online in the first year, which include:

1) Redesign of the Preparacion T&I Teacher In-Service for online delivery and development of
new materials for online leaming including:

= Redesign of fundamentals of T&I theory & practice for web-based learning.

= Redesign of interpreter training materials to develop teacher specialized linguistic and
interpreter skills online.

= Development of web-based delivery of T&I teaching methods & techniques and teacher
practicum,

= Development of new materials and activitics, assessments, and audio visual materials
for interactive online delivery.

2) Redesign of the legal and medical high school translation and interpretation units for online in
service and web-based learning. All units will:

* Include scope and use in sequence for complete translation and interpreting units.

»  Conform to required skills and standards of the selected school districts in six states
with a percentage of Latinos exceeding the national average (14.8%).

= Consist of complete set of necessary materials, including daily lesson plans, teacher’s
manual, and videos/audio materials, overheads or power points, pre-post test materials,
and practice materials with glossaries, conceptual background materials, and
supplemental activities.

3} Build the technical infrastructure necessary to offer the Preparacion Online in-service,
including identifying and obtaining (a) the required software licenses for web development and
implementation; (b) the required software for image and video editing ; (c) the required software
and hardware for hosting both web portals; and (d) technical assistance for web-based
currictlum and medtia destgn.

4) Coordination of all staff, GATs, faculty, consultants, Advisory Board participants, University
Information Technology Services, for the planning and redesign of all units for web-based
learning.

PR/Award ## P1168080013 el
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5) Continuation of Preparacidn Advisory Board begun during the previous FIPSE Preparacién
grant, now Preparacién Online Advisory Board.

6) Recruitment of and final agreement with schools and school districts that meet demographic
prerequisites for participation in Preparacidn Online schools. School districts must agree to
compensate teachers for the 120-hr T&I online in-service and be willing to pilot units during the

2010-2011 academic years (Year 3 of the grant} and cooperate by gathering required evaluation
data.

7) Coordination with participating school districts to ensure appropriate selection of teachers,
who will participate in Preparacfon Online in July 2010 and the online in-service.

8) Recruit research populations necessary to conduct research and evaluation activities in Year 3
of the study.

9) Identify and recruit training facilitators and instructors with the requisite skills and experience
to successfully facilitate the online training.

10) Ongoing formative qualitative and quantitative evaluation of the web-based curriculum
materials by Advisory Board members and Amphitheater, Sunnyside, and TUSD high school
teachers who participated in the original Preparacién Tucson pilot of the T&I curricutum.

(b)(4)
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(b)(4)

YEAR TWO: 2009 - 2010/

In year two, salaries and wages for Project Director, staff, faculty, GAT and consultant
time requested from FIPSE and contributed by the University of Arizona, and Mrs. Agnese

Haury, will support the process of conducting the major goals of Preparacidn Online, which
includes:

1) Continue Goals of Year One.

2) Coordination with participating school districts to ensure appropriate selection of teachers,
who will participate in Preparacfon Online in-service.

3) Final selection of teacher participants of Preparacion Online in-service.,

4) Consultation with external evaluator to plan evaluation strategy for ongoing formative
program evaluation and to ensure appropriate baseline data collection.

5) Consultation with external evaluator to plan ongoing formative quantitative and qualitative
evaluation of Preparacién Online in-service modules by Preparacion Online Advisory Board
and Pilot teachers, {See Year 1, #1).

6) Develop in-person instructor and facilitator training institutes te be implemented in July,
2010 and 2011,

7) Implement Instructor and Facilitator training in July, 2010, as part of the Agnese Haury
Institute for Interpretation.

8) Coordination of all staff, faculty and Advisory Board members for the planning and
development of all in-service modules offered online.

9) Establishment of web-based forum for teacher exchange to encourage networking, reflection,
problem solving, and sharing lessons learned.

10) Implement 120-hr Preparacién Online in-service to expand teachers’ legal and medical high
register repertoires in Spanish and English and translation and interpretation proficiency; T&I
theory, practice; and pedagogical methods, and techniques applicable to legal and medical T&I
classroom modules and culturally relevant techniques to accelerate Latino student learning.

11) Develop the T&! Online Refresher course for Year 3 curriculum implementation. Prior to

implementation of T&I modules in the classroom, this refresher course will ensure maintenance
of trainer knowledge and skills to ensure reliability of course delivery.
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(b)(4)

VEAR THREE: 2010 - 2011

In Year 3, salaries and wages for Project Director, staff, faculty, GAT and consultant time
requested from FIPSE and contributed by the University of Arizona, and Mrs. Agnese Haury will
support the process of conducting the major goals of Preparacion Online in the third year, which
includes:

1) Continue formative evaluation goals of Year 1 and Year 2.

2) Gather Year 2 Spring Semester baseline data in the Fall Semester, Year 3 for intervention and
control class student participants.

3) Ensure teacher quality/readiness to teach T&] units in Spring Semester, 2011 by offering
teacher Refresher web-based, module online in Fall, 2010.

4) Administer teacher content pre and post test, and submiit to analysis to ensure adequate content
knowledge of teachers before implementation.

5) Coordination of all consultants and teacher participants for the implementation of all
Preparacion Online learning medules and online ancillary materials.

6) Teacher participants will implement 12-week legal and medical Té&l units, to target student
populations in Spring Semester, 201 1.

7) Qualitative and quantitative evaluation of intervention by (a) students of curriculum and
materials and (b) teachers of online delivery of training.
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8} Work with school districts to collect al} baseline, pre, and post intervention data for control
and experimental groups.

Q) Analyze all student data, comparing pre and post data for control and experimental groups.

10) Continuation of web-based forum for teacher exchange to encourage networking, reflection,
problem solving and sharing lessons learned.

11) Ongoing formative qualitative and quantitative evaluation of the web-based curriculum
materials by Advisory Board members.

12) Consultation with external evaluator to plan evaluation strategy for ongoing formative
program evaluation and to ensure appropriate pre and post intervention data collection.

13) Consultation with external evaluator to plan ongoing formative and summative quantitative
and qualitative evaluation of Preparacion Online in-service modules by participating

Preparacidn Online teachers, Preparacion Online Advisory Board and Pilot teachers. (See Year
1, #1).

(b)@)

YEAR FOUR: 2011 - 2012

In Year 4, salaries and wages for Project Director, staff, faculty, GAT and consultant time
requested from FIPSE and contributed by the University of Arizona, and Mrs. Agnese Haury will
support the process of conducting the major goals of Preparacign Online in the third year, which
includes:
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1) Analyze all pre-post student data to determine student leaming outcomes after exposure to
Té&I units compared to an experimental control group with no exposure to the intervention, as
measured by student improvement data.

2) Subject data to quantitative analysis using appropriate statistics for experimental design.

3} Determine whether there is a statistically significant difference in student learning engagement

by students who were exposed to the intervention as compared to a control group. This will be
achieved by:

» (athering student attendance data

* Re-administering the High School Survey of Student Engagement to the
experimental and control groups

= Subject the attendance and High School Survey of Student Engagement to

quantitative analysts using appropriate statistics for experimental design and
sample size of the research program

4) Gather student learning maintenance data at the end of Fall Semester, Year 4 and subject to
evaluation and analysis.

3) Conduct and analyze qualitative data obtained from student and teacher post exit interviews.
6) Write project evaluation report.

7) Begin expansion and national recruitment of school districts for future adoption of Té&I
moduies.

8) Disseminate results of curriculum reforrn impact on student leaming and student engagement.

9) Dissemination of results will be carried out through presentations at national conferences,
preparation of journal articles, and regional and national promotion of the Preparacidn Online
In-Service and FIPSE High School legal and medical T&I units in collaboration with sponsoring
national and professional organizations.

(b)(4)
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Prepamcidn Online University of Arizona

(0)(4)

POST-GRANT PERIOD!|

After the grant period, the institutionalization of Preparacién Online will continue at the
University of Arizona with the continuing support of the University Information Technology
Services to maintain the infrastructure of web portals and software licenses. After finding
positive evaluative outcomes for Preparacidn Online, the National Center for Interpretation will
focus on expanding the national dissemination of Preparacidn Online through continued
networking with schools in high Latino population states and school districts and partnerships
with national professional associations such as the National Council Teachers of English, the
National Association for Bilingual Education, and national and international interpreting and
translation associations. The National Center for Interpretation will seek to form strategic
partnerships with private and public entitles to further solidify Preparacién Online as the
framework for online T&{ education. The Preparacién Online teacher in-service and T&I high
school student units will not only have an unprecedented effect on Latino student outcomes and
readiness for higher education but has tremendous potential to train a workforce to meet the
growing language services demands of the U.S. and global economy.
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National Genter for Interpretation Cost Share Request for Building Teacher Capacity For Latino Academic

Success through Online In-Service

AFPENCDL PAGE 1: PROJECT COSTS REQUESTED FROM FIPSE 2008-2012

Dirnct Costs:
A. Salaries & Wages
Classified Statf

Paul Gatto, Project Co-Director FTE 50
Martz Jalagick ETE .25
Sub totak
*ERE ¢ 448

Appoiciad Personnel
Armandio Valles FTE .50
"EAE & 295

Total

Total

Classifind Termpoeary
John Bichsal, Aessarch Specialist FTE 40
"ERE &.101
Total

Student Workers & $9.50Mr
*ERE @ .380
Total

FaouRy-Jatma Fatas
"ERE & 295
Total:

Total Salarles & Wages

B. Operations
Travel (Anrznl FIPSE Meeting)

New Technology

Adoba Conngct-Intacface

Web Developmant & Hosting-Dynamic Portal-

image & Video Editing Solware

Web Dasign, Development, & Hesting-Statie Portal
Tachnical Support-Cumicuium Deslgn
Tochnical Suppor-Madia Design
Wab Portal Programming
Taacher Picting

New Technology Total

Materials & Supplies

Consiznts F $3000ay (matertal weitees and studia peod, aucBobvid)
Other: Extermal frvigwer
Total Qpenailons

G Total Direct Costs
incract Costs: Overhaad & (Exchuding Eqpripment)

Total Reqguesied from FIPSE: Total
FPSE Proposs] Jotat slitutional Support,
Yoar Oro 157433 Year Ooe
Yoar Two 3172268 Yaar Two
Yoar Three  $135.148 Yaar Thren
YearForr 3135146 Yaar Four
TOTAL $599.994 TOTAL

PR/Award # P116B080013
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$24,022
§12.681
37,703

516018
$54,510

$34.673

210229
44,902

$14.701

$1.433
$18.221

¥4.750

3101
$4.931

g ]
B8e smess sz & 9 ms

325,200

$119.444
$131,459
$166.6522
$157,322
$575,046

=00

g

24,022
37,700
#1518
$H4.673

$14,733
$16.2
$5,700
$5.917

$121.558

Egﬂ LBLEE 8LEY §

i

$172.268

Year Ong Yepr Two Yeur Three

$19.218
W21AL7

$05,625

gggﬂ 8BLLy gLe g

3125135

$135,145

YearFour_

$15.210
30209

212232
$33.559

$22EE4

#6751
$29.535

12155

g

$19

120



National Center for Interpretation Cost Share Request for Building Teacher Capacity For Latino Academic
Success through Online In-Service

APPENDIC, PAGE 2: MATCHING UA AHD MRS, AGHESE HAURY FUNDS-FIPSE PROPOSAL 2003-2012

YearOne = YeprTwop — YearThrew — YesrfFour

Projact Costs Mot Requested from FIPSE
D Coeis:
A Salariles & Wages:
Classifiad Siaft
b4
Hew Technology
Adpba Connect-interface-JITS $0 30 b= 0
Web Devalopmant & Hosting-Dynamic Portal-UITS $0 £0 30 ¥0
imags & Video Editing Sotwara [Mrs. Haury) $3.000 $0 $G $0
Web Design. Devolopment, & Hottrg-Static Portal
Tochnical Support-Cumicutum Design (Provos!) $20,000 $20,000 $10,000 $5,000
Tadrical Suppart-Madsa Desion (s, Hatry) $18.500 $11.500 $7.500 $4.500
Web Portal Programming-UITS $0 0 50 50
New Technology Total H1.500 $31,500 #7500 32,500
Materials & Supplies (VP lor Rasearch) $5,000 $5.000 $5.000 3 5000
Coresuitants £ $2604ay {matedal writars &nd stxho prod, accfolviden) 0 30 $0 30
Ocher; Extemal reviewsr (Provos!) $0 0 $2,000 $ 2000
High Schaol Survey of Student Engagoment: 1000x$175x2 (Provest) 10 1] $3.500 1)
Total Operations {Funded by Provost, VP Research, UITS, Mre. Haury) $48.500 $38,500 $30,000 $20,500
C. Total instiutional xnd Mra. Agnese Hawry Support 5113444 $1X1,459 $165.822 $157322
EFSE Procosal
Year Ons 3157433
Yoar Two 172263
YoarThrea  $135.145
Year Four  B133.145
TOTAL 2593 99
Total ngtitytional Suppod Required  Breakdown of ingtitutional Support & Mg, Aqnesa Haury Suppor
Yoar Ong $119,444 Yoar t Year2 Yoas 3 Yourd TOTAL
Your Two $131,459 Agnese Haury $60,614 $65,48) $76.59 $76,531 5379259
Year Threo 31650822 LA Provosd $6.000 $7.500 $22.000 22 000 $57.500
Yoar Four $157.322 UA VP Resaarch $5,000 $5.000 $5.000 $5.000 320,000
TOTAL 215,046 LA COH {InFnd Gorralaz, 1/2 Asadermic
Safary « ERE Yoar 2-4) 30 $60.230 $50.230 60230 $180.5691
UA HECITAP {in-Kind Gorgataz NCI Salary
Yoar ¥ phiy Mesc) $37.229 30 $307 $0 $37.59¢
TOTAL $108.843 $1353.193 $153,188 $163.8N1 £57T5,0465

PR/Award # P116B080013

el




