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Background

February 2001, the New York State Board of Regents approved the policy on career and technical education. That created an option for students to assist them in meeting their graduation requirements while engaged in quality CTE programs. 

In the development of this policy during 1999-2000, a National Advisory Panel on Career and Technical Education was formed and included experts in integrating academic and technical instruction, including researchers and teachers; experts in assessment; representatives of business and labor; representatives of higher education; and other interested persons, such as administrators, and counselors.  A series of Focus Forums were held to help inform and be informed by the deliberations of the National Advisory Panel.  During this time, an extensive public engagement on the proposal was implemented.  

This policy resulted in a modification of the revised graduation requirements adopted by the Board in December 1997 by creating a process of program approval for career and technical education programs that will allow flexibility in attaining those requirements and promote and upgrade career and technical education programs in the State.  

The policy also outlined the strategy the Department will pursue in monitoring the quality of approved career and technical education programs.

	Describe the key features of the program


This policy is an option for the Regional Technical Centers and local education agencies.

The five elements of the proposal are the program approval process; flexibility in the delivery of core academic courses; work skills employability profile; technical assessments based on industry standards; and technical endorsement on the Regents diploma and Regents diploma with advanced designation.  Students will take a technical assessment based on industry standards in their chosen career and technical education program. 

School districts and technical centers began submitting program approval applications in July 2001.   As of September 25, 2003, 577 programs submitted and 511 were approved.  In the 2001-2002 school year (first year of program), 990 Regents Diploma CTE Technical Endorsements were awarded to students in registered programs.  Approximately two-thirds of the Regional Technical Centers report enrollment increases since beginning the registration process.  Eight report the highest enrollment in the last five years. 

The CTE process that each agency must complete requires a self-study team that: identifies the CTE program; reviews curriculum; documents appropriate work-based learning opportunities; identifies  the technical assessments associated with the program; identifies/develops Work-Skills Employability Profile; describes proposed staff development/training; reviews of staff certification; and develops a Self-Study Report, with recommendations for action to address “gaps” identified by the self-study team. 

Membership on the self-study team will vary according to the type of program to be reviewed and other needs of the school district/Technical Centers. Suggested membership on the team includes Board of Education representative(s), District administrator(s), Building administrator(s), Guidance personnel, Career and technical education teachers, teachers of academic subjects, representative/advocate(s) for students with disabilities, parents, Postsecondary representatives, business/industry/union representative(s) for the proposed program, other community representative(s), and Local Workforce Investment Board/Youth Council representative(s).

Also, this process must have an external review team that reviews the agency’s Self-Study Report that examines gaps in program elements, and makes additional recommendations for solutions/improvements; assures that course content and program assessment are aligned with both industry standards and the appropriate New York State learning standards and will confirm that the appropriate agency staff and community members are involved in the program approval process; and develops a recommendation on program approval for submission to the Board of Education for its consideration and action. 

Membership shall include local, State and/or regional experts composed of, but not limited to, Educators, Labor, Business and industry, Community representatives, and  Representative member(s) of components of the Technical Centers.  Additional members may include representative/advocate for students with disabilities, parents, Workforce Investment Board Member/Youth Council(s), members of the Self-Study Team as appropriate, postsecondary representative(s) and School District Board of Education representative(s).

	Describe keys to successful interaction between secondary and postsecondary; and

How was the employer community involved a t the outset through an ongoing role?


The composition of both self-study and external teams includes representation of business and industry and articulation with postsecondary.   Since the programs must be re-certified every 5 years, this ongoing process establishes continuous staff development, articulations with postsecondary and the direct contact with business and industry.

	Describe how academic and technical skills are presented to the students


This policy provides flexibility in the delivery of core academic courses through CTE specialized and integrated courses.

A specialized CTE course allows students to fulfill a core course requirement in English, mathematics, social studies or science after the student passes the required Regents examination(s) in that core academic subject area; co-developed by a CTE teacher(s) and a core academic teacher(s); based on the commencement-level of the State learning standards in that subject; develops the subject in greater depth and breadth; and must be taught by a teacher certified in at least one of the disciplines.

An integrated CTE course combines CTE and academic commencement-level State learning standards and may be jointly developed and taught by an academic subject teacher and/or a career and technical education teacher or a combination of specialized and integrated courses in their sequences.

	Other initiatives resulting as an outgrowth of this policy


The Offices of Curriculum and Instructional Support and Vocational and Educational Services for Individuals with Disabilities (VESID) completed a collaborative pilot project on the optional use of a model career and technical skills achievement profile for students with disabilities who are pursuing an Individualized Education Program (IEP) diploma. 

Since many students working toward an IEP diploma participate in Career and Technical Education (CTE) courses, this profile will enable the student with an IEP diploma to provide a potential employer and/or postsecondary program with documentation of the career and technical skills acquired. 

	Describe what professional development was necessary for the teachers


The State Education Department held a series of regional meetings across the State for two years following the adoption of the policy.  Local agencies conducted professional development for both CTE and academic teachers.  Many local professional development efforts focused on strategies to assure that curriculum crosswalks were appropriately aligned and rigorous.  A method to effectively deliver the aligned curriculum was another key area for professional development.

	What federal and state polices would help accelerate the creation 

of model CTE pathway programs?


Federal Policies

· Support strong State leadership so that continued efforts, along with key partners, can collaborate, develop and support continuous improvement for quality CTE programs.

· Consult with State and other entities, already doing significant work in this area, to develop the criteria for CTE Pathway Programs.

· Build on the positive aspects of the current Perkins III Accountability measures to capture the CTE Pathway Programs and support continuous program improvement.

State Policies

· All CTE programs must clearly articulate the steps students need to take along the pathway for further career advancement.

· Endorse and support the goal that all CTE career pathway students, upon graduation from high school, are ready to enter skilled entry employment and/or enter postsecondary experience without remediation.

· Support quality professional development for faculty and administrators.

· Support efforts to build strong transitions.
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