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Purpose of the Study

To identify high schools in selected states that have shown success, over a period of years, in closing the achievement gap between minority and non-minority students.
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State Selection Criteria

Publicly available school-level state assessment data was collected from states meeting all of the following:

· Standards-based or norm-referenced assessment in mathematics or English/language arts/reading in grade 10, 11, or 12 

· Data available for at least 4 years 

· The assessment had not changed over that period

· Assessment results disaggregated by race/ethnicity at the school level
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States Meeting Criteria

·  Arkansas

·  California

· the District of Columbia

· Delaware

· Kentucky

· Indiana

· Missouri

· Oregon

· South Carolina

· Texas

· Wisconsin 

[Slide 5]

Defining the Gap

“Gap”: Difference between school-level percent passing rate and state-level percent passing rate
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Gap Example:  Mathematics Assessment

Figure 1: Table comparing percentages of African-American and white students’ performance in a mathematics assessment, and measuring the between-groups difference in percentage points, for each year between 1999 and 2002.  Columns from left to right are year, percent of African-American students passing (school level rate), percent of white students passing (also school level rate), and “Gap” (Gap column highlighted in gray).  Rows from top to bottom are 1999, 2000, 2001, and 2002.

Year 1999:  Thirty eight point six percent (38.6%) of African-American and sixty nine point nine percent (69.9%) of white students passed the mathematics assessment.  The gap was thirty one point three (31.3) percentage points.

Year 2000:  Forty-six point seven percent (46.7%) of African-American and seventy-two point eight percent (72.8%) of white students passed the mathematics assessment.  The gap was twenty-six point one (26.1) percentage points.

Year 2001:  Forty-nine point four percent (49.4%) of African-American and seventy-one point two percent (71.2%) of white students passed the mathematics assessment.  The gap was twenty-one point eight (21.8) percentage points.

Year 2002: Fifty two point seven percent (52.7%) of African-American and seventy three point nine percent (73.9%) of white students passed the mathematics assessment.  The gap was twenty-one point two percentage (21.2) points.

End of Figure 1.
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Defining a Gap-Closing School

A school with consistently diminished achievement gaps between white and minority students during each of four years.
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Gap Measures

Gap: School Minority Scores, State White Scores

Many schools with four years of data in either reading or math have an African-American gap in reading or math, or gaps in both subjects.  Additionally, many schools with four years of data in either reading or math have a Hispanic gap in reading or math, or gaps in both subjects, as well.
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Number of Schools by States

California has one hundred and seventy three (173) schools, Indiana has ten (10) schools, and Texas has one hundred and eighty nine (189) schools. 
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Closing the Achievement Gap 
Focus Group Meeting

With the County Technology Academy Grants state lists serving as a starting point, the following criteria was applied to identify the most promising candidates:  
Closed gap or achieved a gap decrease of at least ten percentage points in two gap measures:
· African American Reading
· African American Math

· Hispanic Reading

· Hispanic Math

For example:  

· El Camino narrowed the gap for Hispanic students in both math and reading.
· Florin narrowed the gap for Africa American and Hispanic students in reading.
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Closing the Achievement Gap 
Focus Group Meeting

· Enrollment size of at least 750 students;

· Minority enrollment of at least 30 percent (30%) of total enrollment; and

· Holding power of at least 60 percent (60%).  
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Schools Selected

Figure 2:  A table showing one school each from Texas and Indiana and two schools from California, and their size, ethnic distribution, holding power, and level of improvement decreasing gaps in reading and math.  Columns, from left to right, are: “State”, “School Name”, “Gap Decrease Mathematics [in percentage points]”, “Gap Decrease Reading [in percentage points]”, “Enrollment [count]”, “Percent Minority”, and “Holding Power.”   Rows, from top to bottom, are “Texas: Del Valle”, “Indiana: North Central”, “California: El Camino”, and “California: Florin.”  

Del Valle in Texas had a four (4) percentage point reduction in difference between minority (not specific) passing rates and white passing rates on the math test.  No data regarding a minority-white passing rate gap on the reading test is listed.  The school has a holding power of eighty-five percent (85%) and has one thousand, seven hundred and ninety six (1,796) students, of whom ninety-six point six percent (96.6%) are Hispanic and two point six percent (2.6%) are white.

North Central in Indiana had a fifteen (15) percentage point reduction in difference between minority (not specified) passing rates and white passing rates on the math test, and a ten (10) percentage point reduction in difference between minority (not specified) passing rates and white passing rates on the reading test.  The school has a holding power of eighty nine percent (89%) and has three thousand, one hundred and fifteen students, of whom thirty four point eight percent (34.8%) are African American, two point six percent (2.6%) are Hispanic, and sixty point three percent (60.3%) are white.

El Camino in California had a twenty four (24) percentage point reduction in difference between minority (not specified) passing rates and white passing rates on the math test, and a fourteen (14) percentage point reduction in difference between minority (not specified) passing rates and white passing rates on the reading test.  The school has a holding power of ninety five percent (95%) and has two thousand, nine hundred and thirty five (2,935) students, of whom fourteen point eight percent (14.8%) are African American, thirty one point six percent (31.6%) are Hispanic, and forty point nine percent (40.9%) are white.

Florin in California had a ten (10) percentage point reduction in difference between African American passing rates and white passing rates on the reading test, and a fourteen (14) percentage point reduction between Hispanic passing rates and white passing rates on the reading test.  No data regarding a minority-white passing rate gap on the math test is listed.  The school has a holding power of eighty five percent (85%)and has two thousand, three hundred and one students, of whom twenty one point seven percent (21.7%) are African American, seventeen point two percent (17.2%) are Hispanic, eighteen point zero percent (18.0%) white, and forty-three point one percent (43.1%) other ethnicities. 

School characteristics are for the year 2001 to 2002, the latest year for which data is available from Common Core of Data (C.C.D.).

End of Figure 2.
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www.schooldata.org

The National Longitudinal School Level State Assessment Score Database N.L.S.L.S.A.S.D., is an effort funded by the U.S. Department of Education to collect data from state testing programs across the country, and contains assessment scores for approximately eighty thousand (80,000) public schools in the U.S. for years up to the school year 2002 to 2003.
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Closing the Achievement Gap: El Camino High School

Creating a College Bound Culture

Twenty years of change and growth
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Impetus for Change

· Parent Involvement

· Limited  Enrollment

· Gatekeeper Philosophy
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The Change Process

· Growth of Advanced Placement Program

· Open Access Policy in Core Departments

· California State Frameworks 1987

· Revised course outlines

· Collaboration in departments

· Shared vision

· Reform initiated by teachers
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Curricular and Instructional Strategies

· Change necessitated professional growth and staff development

· Expansion of teaching strategies to deal with varied student abilities

· Creation of vertical teams

· Emergence of “next step” thinking
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Evidence

Figure 3.  First, a data table.  El Camino High School, Oceanside Unified School District.  Shows Academic Performance Index data for (columns, from left to right) the years 1999, 2000, 2001, 2002, and 2003, and finally shows the gain over the four years 1999 to 2003 for the high school students in the following demographic groups (rows, from top to bottom, “Schoolwide” or total, “African American”, “Filipino”, “Hispanic”, “White”, and “Low Socioeconomics”).  

The total student population earned a score of six hundred and forty eight (648) in 1999, a score of six hundred and sixty one (661) in 2000, a score of six hundred and seventy three (673) in 2001, a score of six hundred and eighty six (686) in 2002, and a score of six hundred and ninety (690) in 2003, or a four year gain of forty two (42) points.  

African Americans students earned a score of five hundred and eighty five (585) in 1999, a score of six hundred and four (604) in 2000, a score of six hundred and fourteen (614) in 2001, a score of six hundred and fifty one (651) in 2002, and a score of six hundred and forty (640) in 2003, or a four year gain of fifty five (55) points.   

Filipino students earned a score of seven hundred and two (702) in 1999, a score of six hundred and ninety seven (697) in 2000, a score of seven hundred and eight (708) in 2001, a score of seven hundred and thirty five (735) in 2002, and a score of seven hundred and fifty nine (759) in 2003, or a four year gain of fifty seven (57) points.  

Hispanic students earned a score of five hundred and forty eight (548) in 1999, a score of five hundred and sixty seven (567) in 2000, a score of five hundred and ninety eight (598) in 2001, a score of six hundred and eighteen (618) in 2002, and a score of six hundred and twenty three (623) in 2003, or a four year gain of seventy five (75) points.  

White students earned a score of seven hundred and thirty three (733) in 1999, a score of seven hundred and fifty four (754) in 2000, a score of seven hundred and fifty four (754) in 2001, a score of seven hundred and forty eight (748) in 2002, and a score of seven hundred and sixty (760) in 2003, or a four year gain of twenty-seven (27) points.  

Students from a low socioeconomic background earned a score of five hundred and thirty nine (539) in 1999, a score of five hundred and sixty eight (568) in 2000, a score of five hundred and sixty one (561) in 2001, a score of five hundred and ninety one (591) in 2002, and a score of five hundred and ninety seven (597) in 2003, or a four year gain of fifty eight (58) points.

Second, a chart under the table shows the final rightmost column, Gain, as a vertical bar graph (all bars are gray), 1999 to 2003 Academic Performance Index Gains by School and Subgroup.  The graph compares point gains (Y axis, from zero (0) to eighty (80)  in increments of ten (10), with point gain figures above each bar) for (X axis, from left to right) the whole school (“Schoolwide”), “African American”, “Filipino”, “Hispanic”, “White”, and “Low Socioeconomics.”  There is no legend.

Again, the whole school gained forty two (42) points between the years 1999 and 2003.  African American students gained fifty five (55) points between the years 1999 and 2003.  Filipino students gained fifty seven (57)  points between the years 1999 and 2003.  Hispanic students gained seventy five (75) points between the years 1999 and 2003.  White students gained twenty seven (27) points between the years 1999 and 2003.  Students from a “Low Socioeconomics” background gained fifty eight (58) points.

End of Figure 3.
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Next Steps

· Continue funding tests for students

· Advanced Placement (A.P.)

· Scholastic Assessment Test (S.A.T.)

· Preliminary Scholastic Assessment Test (P.S.A.T.)

· Continue teacher initiation and collaboration

· Explore ways to streamline mandated testing process
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North Central High School

· Opened in the school year 1956 to 1957

· Located on north side of Indianapolis

· First ring urban/suburban school

· First U.S. Department of Education Excellence in Education School in Indiana – 1982

· Redbook
Best of State
1994

· Newsweek
Top two point four percent (2.4%) of all schools in 2002

· Double digit National Merit Semi-Finalists
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North Central High School
· Twenty three (23) Advanced Placement courses

· Hundreds of Advanced Placement exams taken and passed each year

· International Baccalaureate Program since 1988

· One hundred and sixty four (164) diplomas (ninety two percent (92%) success rate)

· Maintain its legacy

· Demographic changes
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2004-2005 Racial Distribution Total District

Figure 4:  Pie chart identifying the school year 2004 to 2005 ethnic percentage distributions of the North Central High School total district’s students (clockwise from noon position: “Black” (green slice), “Asian” (red slice), “Hispanic” (blue slice), “White” (magenta slice), and “Multi” (yellow slice), listed in the same order as the legend from top to bottom).

· African-American: 
39% (thirty nine percent)

· Asian-American:
  2% (two percent)

· Hispanic-American:
  9% (nine percent)

· White:


45% (forty five percent)

· Multiple ethnicities
  5% (five percent)

End of Figure 4.
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2004-2005 Racial Distribution Grades 9 to 12

Figure 5:  Pie chart identifying the school year 2004 to 2005 ethnic percentage distributions of the North Central High School district’s high school students (clockwise from noon position: “Black” (green slice), “Asian” (red slice), “Hispanic” (blue slice), “White” (magenta slice), and “Multi” (yellow slice), listed in the same order as the legend from top to bottom).

· African-American: 
35% (thirty five percent)

· Asian-American:
  1% (one percent)

· Hispanic-American:
  5% (five percent)

· White:


57% (fifty seven percent)

· Multiple ethnicities
  2% (two percent)

End of Figure 5.
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2004-2005 Racial Distribution Kindergarten to Grade 8

Figure 6:  Pie chart identifying the school year 2004 to 2005 ethnic percentage distributions of the North Central High School district’s high school students (clockwise from noon position: “Black” (green slice), “Asian” (red slice), “Hispanic” (blue slice), “White” (magenta slice), and “Multi” (yellow slice), listed in the same order as the legend from top to bottom).

· African-American: 
40% (forty percent)

· Asian-American:
  2% (two percent)

· Hispanic-American:
10% (ten percent)

· White:


41% (forty one percent)

· Multiple ethnicities
  7% (seven percent)

End of Figure 6.
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Ethnicity 1996-2004: Entire District

Enrollment by Ethnicity Time Series, M S D Washington Township

Figure 7: Vertical graph of multi-colored bars reporting the approximate percentages (Y axis: from zero percent (0%) to one hundred percent (100%) in increments of twenty five percent (25%), without percentage figures accompanying bars) of various ethnicities (legend: from top to bottom, “Native American” (black areas), “Black” (dark blue areas), “Asian” (red areas), “Hispanic” (cyan areas), “White” (light green areas), “Multi-Racial” (dark gray areas), follows same order from top to down on the bars) in North Central High School’s entire district for the (from left to right, X axis) school years 1996 to 1997 to 2004 to 2005. 

In general, some Native American students, under one percent (1%), could be seen, but only for the school year 1998 to 1999.  The proportion of Asian-American students seemed constant at about one percent (about 1%) for all the school years between 1996 to 1997 and 2004 to 2005.  Otherwise, the proportions of African Americans, Hispanics, and multi-racial students increased every year: African American students over one third (1/3)  from about thirty three percent (33%) in 1996 to 1997 to about forty two percent (42%) in 2004 to 2005; Hispanic students nine times from under one percent (under 1%) in 1996 to 1997 to about nine percent (9%) in 2004 to 2005; and multi-racial students over five times from under one percent (under 1%) in 1996 to 1997 to almost five percent (almost 5%) in 2004 to 2005.    Meanwhile the proportion of White students steadily decreased every year, from about sixty two percent (62%)  in the school year 1996 to 1997, to about forty-six percent (46%) in the 2004 to 2005 school year.

End of Figure 7.
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Ethnicity 1996-2004: North Central High School

Enrollment by Ethnicity Time Series, North Central High School

Figure 8: Vertical graph of multi-colored bars reporting the approximate percentages (Y axis: from zero percent (0%) to one hundred percent (100%) in increments of twenty five percent (25%), without percentage figures accompanying bars) of various ethnicities (legend: from top to bottom, “Native American” (black areas), “Black” (dark blue areas), “Asian” (red areas), “Hispanic” (cyan areas), “White” (light green areas), “Multi-Racial” (dark gray areas), follows same order from top to down on the bars) in North Central High School for the (from left to right, X axis) school years 1996 to 1997 to 2004 to 2005.

In general, there did not seem to be any Native American students at all between the school years 1996 to 1997 and 2004 to 2005.  The proportion of Asian-American students seemed constant at about one percent (about 1%) for all the school years between 1996 to 1997 and 2004 to 2005, and the proportion of African-American students stayed constant, rising under two (2) percentage points (from thirty three percent to thirty five percent: 33% to 35%) over the nine-year period..  Otherwise, the proportions of Hispanics and multi-racial students increased every year: Hispanic students well over five times from a barely visible, well under one percent (well under 1%) in 1996 to 1997 to about five percent (5%) in 2004 to 2005; and multi-racial students well over three times from a barely visible, well under one percent (well under 1%) in 1996 to 1997 to almost three percent (almost 3%) in 2004 to 2005.    Meanwhile the proportion of White students steadily decreased every year, from about sixty four percent (64%)  in the school year 1996 to 1997, to about fifty five percent (55%) in the 2004 to 2005 school year.

End of Figure 8.
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North Central Socio-Economic Status (SES) 1996-2004

Free Lunch Time Series, North Central High School

Figure 9: Vertical graph of multi-colored bars reporting the approximate percentages (Y axis: from zero percent (0%) to one hundred percent (100%) in increments of twenty five percent (25%), without percentage figures accompanying bars) of various socio-economic statuses (legend: from top to bottom, “paid” lunch (red areas), “reduced” price lunch (gray areas), and “free” lunch (yellow areas), follows same order from top to down on the bars) in North Central High School for the (from left to right, X axis) school years 1996 to 1997 to 2004 to 2005.

Students paying the whole price for their meals declined from almost ninety percent (almost 90%) in the school year 1996 to 1997 to almost seventy five percent (almost 75%) in the school year 2004 to 2005.  Students paying a reduced price for their meals, however, increased well over ten times from well under one percent (well under 1%, hardly visible between the “free” and “paid” lunch categories) in the school year 1996 to 1997 to between five percent (5%) and ten percent (10%) in the school year 2004 to 2005.  Finally, students eligible for free lunches more than doubled from less than ten percent (less than 10%) in the school year 1996 to 1997 to about twenty percent (about 20%) in the school year 2004 to 2005.

End of Figure 9.
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[Slide Missing a Title]

· Significant disparity in student achievement as measured by the Indiana Statewide Testing for Educational Progress (ISTEP)

· Lack of minority enrollment in honors classes (9 percent)

· Scholars need to be cultivated
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Change Process

· Looked inward at current minority achievement

· Assessed resources

· Provided professional development for teachers

· Empowered teachers to make change

· Analyzed data from our student population

· Identified gaps in the data
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· Researched Literature

· Visited a school similar to North Central that had initiated an action plan:

· Shaker Heights, Ohio

· Developed a plan to meet North Central’s needs
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Mission:  To Create a Culture of Excellence

· “High tide floats all boats”

· Keep expectations high (legacy)

· Provide support for the high expectations

· Shift from “butler” to “mother” approach

· Use Schmoker collaboration model to analyze assessment results
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Planning Strategies

· Incorporated and involved staff in development of North Central Accreditation (N.C.A.) Improvement Plan and the Indiana Student Accountability (Public Law 221) Improvement Plan

· Developed partnerships with education foundations to provide funds for staff training and student assistance (Lumina, Washington Township Schools, Tobias)

· Developed Criterion-Referenced Tests (C.R.T.) for each course per board mandate
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Instructional Strategies

· Created well articulated curriculum (scope and sequence) that is aligned with state standards

· Eliminated all Mathematics below Algebra

· Increased graduation requirements from 2 years to 3 years of Mathematics

· Initiated “Project Seed” 

· Mathematics for seventh (7th) graders
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· Defined best practices and provided professional development

· Instituted Writing Across the Curriculum by means of 6 + 1 (Six Plus One) Writing Traits

· Required all tenth (10th) and eleventh (11th) graders to take the Preliminary Scholastic Assessment Test (PSAT)

· Required all ninth (9th) graders to take PLAN
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New Programs Created

· Cohort Program in 2002

· Provided support for minority students to take honors classes

· Scheduled “critical mass” in classes

· Increased professional development for “cohort” teachers (selected honors teachers)

· Worked with eighth (8th) grade counselors to identify cohort candidates

· Met with parents to enlist their support
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· Implemented 3 strands:

· Alpha

Class of 2006
27 students

· Beta

Class of 2007
39 students

· Gamma
Class of 2008
56 students

· Involved 25 teachers

· PantherQuest – one day summer orientation program for all incoming freshman (usually seventy percent (70%) attend)
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· Free all day tutoring (Learning Center) until 7:00 p.m. (Monday to Thursday)

· Advancement Via Individual Determination (AVID)

· Indiana Statewide Testing for Educational Progress (I-STEP) remediation in Mathematics and English
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Obstacles to Consider

· Human nature

· Resistance to change

· Lack of good data

· Disaggregated 

· Lack of critical mass of minority scholars

· Serving too many “masters”

· Federal

· State

· Local
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Evidence of Success: North Central, Indiana Statewide Testing for Educational Progress –English

Figure 10: This is a grouped vertical bar graph comparing the percentages (Y axis, from zero percent (0%) to one hundred percent (100%) in increments of ten percent (10%), without any percentage figures accompanying the bars) of all (X axis, groups, from left to right) North Central High School students, all “White” North Central students, all “Black” North Central students, and all “Hispanic” North Central students who completed and passed the Indiana Statewide Testing for Educational Progress (I-STEP) exam in English for the two years (X axis, within groups, from left to right, same order in legend from top to bottom) 2001 (red bars) and 2003 (black bars).

Overall, more (between seventy five and eighty percent, between 75% and 85%) North Central students as a whole passed the I-STEP exam in 2003 than passed in 2001 (about seventy percent, 70%).   Slightly more (almost ninety percent, 90%) white students at North Central passed the I-STEP in 2003 than passed in 2001 (between eighty five and ninety percent, 85%-90%).  

However, it was the minority (African-American and Hispanic) students at North Central who improved even more between the years 2001 and 2003.  More African-American students at North Central passed the I-STEP in 2003 (almost sixty percent, almost 60%) than passed in 2001 (about fifty percent, about 50%).  Hispanic North Central students improved as well.   More Hispanic students at North Central passed the I-STEP in 2003 (slightly over thirty percent, slightly over 30%) than passed in 2001 (between twenty and twenty-five percent, 20-25%).  

End of Figure 10.
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Evidence of Success: Percentage of North Central Students Passing Language Arts; Indiana Statewide Testing for Educational Progress

Figure 11.  This is a grouped vertical bar graph comparing the percentages (Y axis, zero percent to one hundred percent in increments of ten percent, 0-100% in increments of 10%, without any percentage figures accompanying the bars) of (X axis, within groups, from left to right, same order in legend from top to bottom) “White Female” (red bar), “White Male” (black bar), “African American Female” (yellow bar), and “African American Male” (gray bar) North Central students who passed the Indiana Statewide Testing for Educational Progress (I-STEP) language arts exam for the two years (X axis, groups, from left to right) 2001 and 2002.

All four gender and ethnicity groups at North Central had a greater rate of students passing the I-STEP in 2003 than in 2001, but African American male and female students at North Central had a larger percentage point gain, which helped to narrow the differences between the white and African-American students at North Central.

The white female and white male students at North Central hardly improved on the I-STEP language arts test.  White female North Central students gained from just under ninety percent (just under 90%) in 2001 to slightly over ninety percent (slightly over 90%) in 2003.  White male North Central students started from what appears to be the same percentage (just under ninety percent, just under 90%) as the white female North Central students in 2001 to ninety percent (90%) in 2003.

Again, the African American female and African American male students at North Central, compared with white female and white male students at North Central, had greater gains on the I-STEP language arts test in 2003 compared with 2001.  African American female North Central students went from about fifty five percent (about 55%) passing in 2001 to almost seventy percent  (almost 70%) passing in 2003.  African American male North Central students went from slightly over forty percent (slightly over 40%) to almost fifty five percent (almost 55%).  

End of Figure 11.
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Evidence of Success: North Central Indiana Statewide Testing for Educational Progress exam,  Mathematics

Figure 12: This is a grouped vertical bar graph comparing the percentages (Y axis, from zero percent (0%) to one hundred percent (100%) in increments of ten percent (10%), without any percentage figures accompanying the bars) of all (X axis, groups, from left to right) North Central High School students, all “White” North Central students, all “Black” North Central students, and all “Hispanic” North Central students who completed and passed the Indiana Statewide Testing for Educational Progress (I-STEP) exam in math for the two years (X axis, within groups, from left to right, same order in legend from top to bottom) 2001 (red bars) and 2003 (black bars).

There seemed to be no improvement in the I-STEP math test for North Central students as a whole: in the years 2001 and 2003, about the same percentage, slightly over seventy percent (slightly over 70%), of students as a whole passed the I-STEP math test.

White students at North Central actually regressed on passing the I-STEP math test, a lower percentage of students passing the math test in 2003 (between eighty five and ninety percent, 85-90%) than the scores from 2001 (ninety five to one hundred percent, 95-100%).

However, African American and Hispanic students at North Central improved on passing the I-STEP math test as much as ten percentage points.   About forty percent (40%) of the school’s African American students passed the math test in 2001, however, about fifty percent of the school’s African American students passed the math test.  Slightly over forty percent (slightly over 40%) of the school’s Hispanic students passed the math test in 2001, and about fifty percent (about 50%) passed the math test in 2003.     

End of Figure 12.
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Evidence of Success: Percentage of North Central Students Passing Math ISTEP
Figure 13.  This is a grouped vertical bar graph comparing the percentages (Y axis, zero percent to one hundred percent in increments of ten percent, 0-100% in increments of 10%, without any percentage figures accompanying the bars) of (X axis, within groups, from left to right, same order in legend from top to bottom) “White Female” (red bar), “White Male” (black bar), “African American Female” (yellow bar), and “African American Male” (gray bar) North Central students who passed the Indiana Statewide Testing for Educational Progress (I-STEP) math exam for the two years (X axis, groups, from left to right) 2001 and 2002.

The white female students at North Central did not on the I-STEP math test.  The same percentage of white female students, almost ninety percent (almost 90%), at North Central passed the I-STEP math test in both 2001 and in 2003.  White male students at North Central even declined from slightly over ninety percent (slightly over 90%) in 2001 to about ninety percent (about 90%) in 2003.

Again, the African American female and African American male students at North Central, compared with white female and white male students at North Central, had even greater gains on the I-STEP math test in 2003 compared with 2001.  African American female North Central students went from slightly over forty percent (slightly over 40%) passing in 2001 to about fifty percent  (about 50%) passing in 2003.  African American male North Central students went from slightly over forty percent (slightly over 40%) in 2001 to almost sixty percent (almost 60%) in 2003, surpassing the African American female school passing rate.

End of Figure 13.
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Evidence of Success: North Central Grade Point Average by Race – Class of 2003

Figure 14: This is a grouped vertical bar graph comparing the group average grade point averages (Y axis, zero points to three and a half points in increments of one half point, 0-3.5 in increments of .5,  without any figures accompanying the bars) of (X axis, within groups, from left to right, same order in legend from top to bottom) “White Female” (red bar), “White Male” (black bar), “African American Female” (yellow bar), and “African American Male” (gray bar) North Central students for the school terms (X axis, groups, from left to right) school year 2001 to 2002, the Fall 2002 semester, and the Spring 2003 semester.

White female and white male North Central students, as whole groups, made little, if any progress, in their groups’ average grade point average.  

White female North Central students, as a group, had a grade point average of slightly over 3.5 (slightly over three point five) in the 2001 to 2002 school year, a grade point average of about 3.5 (about three point five) in the Fall 2002 semester, and again a grade point average of slightly over 3.5 (slightly over three point five) in the Spring 2003 semester.  

White male North Central students, as a group, had a steady 3.35-3.4 (three point three five to three point four) grade point average over the 2001 to 2002 school year and the subsequent fall and spring semesters.

African American female and African American male North Central students, as whole groups, however, made definite progress from school year to semester to semester.  

African American female North Central students, as a group, rose from about a 2.5 (about two point five) grade point average in the 2001 to 2002 school year, to about a 2.6 (about two point six) grade point average in the Fall 2002 semester, and to about a 2.75 (about two point seven five) grade point average in the Spring 2003 semester.

African American male North Central students, as a group, rose from a grade point average of slightly over 2.0 (slightly over two point zero) in the 2001 to 2002 school year, to a grade point average of about 2.4 (about two point four) in the Fall 2002 semester, to a grade point average of slightly under 2.5 (slightly under two point five) in the Spring 2003 semester.

End of Figure 14.
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Evidence of Success: North Central Grade Point Average by Race – Class of 2004

Figure 15: This is a grouped vertical bar graph comparing the group average grade point averages (Y axis, zero points to three and a half points in increments of one half point, 0-3.5 in increments of .5,  without any figures accompanying the bars) of (X axis, within groups, from left to right, same order in legend from top to bottom) “White Female” (red bar), “White Male” (black bar), “African American Female” (yellow bar), and “African American Male” (gray bar) North Central students for the school terms (X axis, groups, from left to right) school year 2001 to 2002, the Fall 2002 semester, and the Spring 2003 semester.

White female and white male North Central students, as whole groups, had mild fluctuation in their groups’ average grade point average.  

White female North Central students, as a group, had about a 3.6 (about three point six) grade point average in the 2001 to 2002 school year, about a 3.4 (about three point four) grade point average in the Fall 2002 semester, and almost a 3.5 (almost three point five) grade point average in the Spring 2003 semester.  

White male North Central students, as a group, had about a 3.25 (about three point two five) grade point average in the 2001 to 2002 school year, about a 3.2 (about three point two) grade point average in the Fall 2002 semester, and again about a 3.25 (about three point two five) grade point average in the Spring 2003 semester.   

African American female and African American male North Central students, as whole groups, however, made definite progress from school year to semester to semester.  

African American female North Central students, as a group, had about a 2.2 (about two point two) grade point average in the 2001 to 2002 school year, about a 2.5 (about two point five) grade point average in the Fall 2002 semester, and about a 2.6 (about two point six) grade point average in the Spring 2003 semester.  

African American male North Central students, as a group, had about a 1.9 (about one point nine) grade point average in the 2001 to 2002 school year, about a 2.3 (about two point three) grade point average in the Fall 2002 semester, and about a 2.45 (about two point four five) grade point average in the Spring 2003 semester.  

End of Figure 15.
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Evidence of Success: North Central Grade Point Average by Race – Class of 2005

Figure 16: This is a grouped vertical bar graph comparing the group average grade point averages (Y axis, zero points to three and a half points in increments of one half point, 0-3.5 in increments of .5,  without any figures accompanying the bars) of (X axis, within groups, from left to right, same order in legend from top to bottom) “White Female” (red bar), “White Male” (black bar), “African American Female” (yellow bar), and “African American Male” (gray bar) North Central students for the school terms (X axis, groups, from left to right) school year 2001 to 2002, the Fall 2002 semester, and the Spring 2003 semester.

White female, white male, African American female, and African American male North Central students as whole groups regressed in the Fall 2002 semester and recovered most of the grade point average loss in the Spring 2003 semester.  

White female North Central students, as a group, had about a 3.4 (about three point four) grade point average in the 2001 to 2002 school year, about a 3.2 (about three point two) grade point average in the Fall 2002 semester, and about a 3.3 (about three point three) grade point average in the Spring 2003 semester.  

White male North Central students, as a group, had about a 3.1 (about three point one) grade point average in the 2001 to 2002 school year, about a 2.8 grade point average (about two point eight) in the Fall 2002 semester, and about a 2.9 (about two point nine) grade point average in the Spring 2003 semester.   

African American female North Central students, as a group, had about a 2.45 (about two point four five) grade point average in the 2001 to 2002 school year, about a 2.2 (about two point two) grade point average in the Fall 2002 semester, and about a 2.35 (about two point three five) grade point average in the Spring 2003 semester.  

African American male North Central students, as a group, had about a 1.95 (about one point nine five) grade point average in the 2001 to 2002 school year, about a 1.8 (about one point eight) grade point average in the Fall 2002 semester, and about a 1.9 (about one point nine) grade point average in the Spring 2003 semester.  

End of Figure 16.
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Evidence of Success: North Central Grade Point Average by Race – Class of 2006

Figure 17: This is a grouped vertical bar graph comparing the group average grade point averages (Y axis, zero points to three and a half points in increments of one half point, 0-3.5 in increments of .5,  without any figures accompanying the bars) of (X axis, within groups, from left to right, same order in legend from top to bottom) “White Female” (red bar), “White Male” (black bar), “African American Female” (yellow bar), and “African American Male” (gray bar) North Central students for the school semesters (X axis, groups, from left to right) Fall 2002 and Spring 2003.  

There is no school year 2001 to 2002 high school grade point average data for this graduating class because students in this graduating class first arrived as freshmen at North Central high school in the subsequent academic year, 2002 to 2003.

White female, white male, African American female, and African American male North Central students each made modest gains in the groups’ average grade point averages between the Fall 2002 semester and the Spring 2003 semester.  

White female North Central students, as a group, had about a 3.3 (about three point three) grade point average in the Fall 2002 semester, and about a 3.35 (about three point three five) grade point average in the Spring 2003 semester.  

White male North Central students, as a group, had about a 2.9 (about two point nine) grade point average in the Fall 2002 semester, and about a 3.0 (about three point zero) grade point average in the Spring 2003 semester.  

African American female North Central students, as a group, had about a 2.0 (about two point zero) grade point average in the Fall 2002 semester, and about a 2.2 (about two point two) grade point average in the Spring 2003 semester.  

African American male North Central students, as a group, had about a 1.6 (about one point six) grade point average in the Fall 2002 semester, and about a 1.8 (about one point eight) grade point average in the Spring 2003 semester.  

End of Figure 17.
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Evidence of Success: Total Number of Minority Enrollments in Advanced Placement Courses

Figure 18:  This is a simple vertical bar graph (all bars are red) comparing minority enrollments in advanced placement courses (Y axis: from zero to seven hundred in increments of one hundred, 0-700 in increments of 100, without any figures accompanying the bars)  over four contiguous school years (X axis, from left to right) 2000 to 2001; 2001 to 2002; 2002 to 2003; and 2003 to 2004

Minority enrollments in advanced placement courses grew from about two hundred and fifty (about 250) in the school year 2000 to 2001; to about three hundred (about 300) in the next school year 2001 to 2002; to slightly over four hundred (slightly over 400) in the next school year 2002 to 2003; and finally to between six hundred and fifty and seven hundred (650-700) in the last school year 2003 to 2004.

End of Figure 18.
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Next Steps

· Increase data collection

· Identifying key factors

· Disaggregated

· Articulation with middle schools

· Increase staff training and professional development opportunities

· Institutionalize programs and expectations

· Increase participation of underrepresented students in Advanced Placement and International Baccalaureate courses
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Next Step, continued

· Create and nurture parent support

· Provide additional Advanced Placement and International Baccalaureate courses

· Increase support programs

· Continue to raise academic achievement

· Continue to recruit minority students into cohort program

· Add summer orientation day for delta cohort group in 2005 (class of 2008).

· Expand AVID (Advancement via Individual Determination) to more freshmen
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Questions and Answers

