Archived Information
Additional Questions for Community College Virtual Summit

The national Community College Virtual Summit engaged two sets of panelists in discussions about the role of community colleges in workforce development and postsecondary transitions.  There was not sufficient time to address all of the questions coming from the audience in DC and the six regional viewing sites.  Panelists graciously agreed to provide answers after the broadcast. 

Workforce Development

Question 1 (from Palomar College): In the Workforce Investment Act, the performance requirements under the eligible training provider list restrict most community colleges from offering their courses to job seekers and accessing the DOL training funds.  Could you please let us know the Department of Labor’s position in changing this requirement in the legislation?  Secondly, is there anything the locals can do to address this issue? 

Response to Q1 from DOLETA:  The Workforce Investment Act (WIA) provides greater individual choice for individuals seeking training through the use of Individual Training Accounts (ITAs).  Correspondingly, the Act also seeks to ensure that individuals who seek training have access to quality training from providers with a sound record of performance through the establishment of a state eligible training provider list.  Eligible providers submit performance and program cost information for all program participants served by the provider as well as the individuals served under WIA.  Many community colleges and other training providers find this to be a significant burden and have chosen not to participate as providers.

Within current law, it is permissible for states to request waivers of certain provisions of the statute and regulations.  While WIA specifically prohibits waiving eligibility of training providers, DOL has granted waivers to states to extend the period of initial eligibility, which had the impact of deferring the requirement for the providers to report on ALL participants and providing more incentive for providers to participate, which creates more customer choice for trainees.

The Administration’s proposal for job training reform as part of WIA reauthorization seeks significant change in how we approach accountability of training providers.  The proposal is to enable governors to develop their own methods to ensure that WIA participants have access to quality training providers.  This would replace the current statutory requirements.

Question 2 (from Burlington Community College): Describe the roles local, state, and federal governments play in workforce development as it relates to community college programs.  

Response to Q2 from DOLETA: The workforce investment system at all levels plays a critical role in ensuring the individuals served are effectively moving into jobs and navigating career pathways with the skills that business and industry need to grow and thrive.  Community colleges have a similar role to play in their communities.  As a result, strategic partnerships between the workforce system and community colleges are critical.  These strategic partnerships need to encompass other partners as well:  economic development, business and industry, and other educational partners, including K-12 and four year institutions.  It is in the context of these strategic partnerships that we are best positioned to develop and implement innovative solutions to challenges.

Currently the relationships between the workforce system and community colleges vary in their depth and complexity.  Community colleges are a provider of choice for workforce training and, in most communities, community colleges are an active training provider for the workforce system.  In addition, community colleges play a variety of roles in the operation of One-Stop Career Centers across the country.  Some are the one-stop operators, some house the centers, and some are active partners on-site in One-Stops.  More recently, the strategic partnerships described above have become a driver in bringing community colleges and the workforce system together. 

The Administration clearly recognizes the importance of these strategic partnerships and has provided leadership to promote and encourage them through the President’s High Growth Job Training Initiative and through the recently funded Community Based Job Training Grants for community colleges.

Question 3 (from the DC audience):  How are community colleges to find out what the workforce needs of the future will be in their region?  How should they know which priority technical programs should be invested in? 

Response to Question 3 from Harry Moser (Charmilles Technologies & Mikron Corp.):  To identify the workforce needs of the future: 

a.  Work closely with your business advisory council.  They will know the current local needs and have some idea of the future needs.  In most communities, needs will not change dramatically over a few years. 

b.   Focus on "net" needs, the difference between the needs caused by expansion of employment and retirements and the number of credentials, degrees or certificates already planned to be provided in each specialty area.  An example of not doing this is the focus in the 1990s on IT that resulted in too many candidates relative to the number of jobs.  In contrast, too many community colleges gave up on or downplayed manufacturing technology.  Then, as retirements occurred, there were insufficient candidates for the manufacturing jobs. 

c.   Measure the percentage of your graduates that have jobs in their field of specialization upon graduation and five years later.  If very few of them actually have jobs in the field, it makes no sense from the student's viewpoint to be directed to a goal that is unlikely to be achieved and from the viewpoint of the community that subsidizes the education to provide training that will not be utilized.

Response to Question 3 from DOLETA: A critical role for state and local workforce investment boards is to continuously assess their state and local economies and labor markets in order to understand where the jobs are; what industries and occupations are growing and/or declining; how skill needs for jobs are changing; and what jobs are anticipated as a result of economic development efforts.  This analysis requires data from a variety of sources, one of the most important of which is hearing directly from business and industry. 

Community colleges have a vested interest in participating in this analysis in concert with local workforce boards.  Workforce boards and community colleges working collaboratively provide a powerful team to engage local business and industry in the kind of strategic partnerships that enable a more comprehensive assessment of workforce needs and a strategic approach to workforce investment, both by the workforce system and by the community college.  In addition, collaboration also opens the door to more effective leveraging of resources and the ability to attract new resources, which has the synergistic effect of expanding the impact of workforce development efforts in a community and promoting economic growth. 

Response to Question 3 from David Rutledge (AACT & Trustee, Washtenau Community College):  Community colleges need to stay in close communication with their business partners: the chambers, the workforce boards, and the development councils.  We do this in Washtenaw County, and we are constantly exploring ways to meet the needs of new employers coming into the county, as well as working with expanding business.  We share both local and state funds to accomplish this.  The EDJT (Education Development Job Training Program) and IWT (Incumbent Worker Training) funds are used.  To learn more about a unique way to keep your community informed about workforce needs and skill-building opportunities check out “Career Focus Magazine” at www.wccnet.edu.

Response to Question 3 from Janice Magill (U.S. Chamber of Commerce): The market-responsive community college must do the research to know what tomorrow’s training needs will be.  The resources are out there…the federal government has several Web sites—such as one from the Bureau of Labor Statistics—that will cite trends, education gaps, unemployment rates, etc.  The savvy community college business liaison is actively working on a regional and statewide basis with chambers of commerce, economic development departments, and public workforce systems.  This is where the knowledge is imparted, and community colleges have an important role to link the need with the product (training).

Response to Question 3 from Hans Meeder (OVAE):  According to the Labor Market Responsiveness Study, colleges need to use hard data and soft data.  The hard data they can obtain from state and local agencies, particularly those that rely on surveys of employers and their prospective hiring and staffing decisions.  But it is just as important, maybe more so, that leadership and staff from the college be highly involved in community organizations, and closely connected to conversations in the local chambers of commerce, economic development authorities, and the workforce system.  These less formal ways of gathering information are more likely to pick up on emerging trends or forthcoming workforce needs.

Question 4 (from DC audience): What role does Information Technology play in developing a trained/skilled workforce?  

Response to Question 4 from Harry Moser (Charmilles Technologies & Mikron Corporation):  Information Technology should be focused on as a critical skill for specialists in areas other than IT.  Clearly, IT is absolutely necessary for almost all high skilled jobs today—for example, the computer controls of CNC machine tools are now typically PC based.  However, IT as a specialist career peaked in the late 1990s along with “.com.”  As specific evidence: 

a. A survey by Information Week Magazine in 2002 showed that IT compensation was at a 5-year low and down 11% from 2001.  IT unemployment was 6%.  I suspect there has not been much recovery because it is relatively easy to outsource much IT work to India and other low wage/high skill countries. 

b. In its recent Skills Gap study, NAM (National Association of Manufacturers) showed that there was no shortage of IT professionals at 45.6% of companies and a serious shortage only 18.2%.  In contrast, for machinists and craft workers, there was no shortage at about 24% and serious shortages at about 42%. 

Conclusion:  everybody needs to learn IT.  Since so many decided to go into IT as a profession 5 or 10 years ago and since so much of the IT work is easily outsourced, IT should be seen as a means rather than as an end for most students.
Response to Question 4 from DOLETA:  Information technology is a driver for every business in the 21st century economy.  There are very few jobs today that do not require some level of information technology skills.  These skills have become as important to success in the workplace as foundational skills like math, science, and communication.  In addition, information technology is frequently the driver of innovation in our economy.  And it is innovation that will keep our economy strong and competitive.

These dynamics are now challenging our education and training system at all levels, beginning in K-12.  The good news is that many children are gaining these skills at an early age.  However, we continue to have an adult population who did not have access to basic computer skills and need them now as skill needs shift as a result of technology.  Because our current adult workforce is a critical asset as we face a shrinking labor pool, it is critical that both our education and workforce investment strategies address this important skill need in our economy.

Response to Question 4 from Hans Meeder (OVAE):  Information Technology as a freestanding profession is subject to the natural ebbs and flow of the economy.  But there is no question that information technology and related applications are becoming deeply embedded in all economic clusters.  So all students should graduate from high school, let alone the community college, with a general proficiency in using information technology applications and understanding the general concepts of what makes the technology work.  The effective use of technology will be the key to maintaining U.S. productivity and keeping key sectors alive in the U.S. economy.
Question 5 (from Houston Community College): Please discuss to what extent shrinking government funding will impact the role of the community college in meeting the workforce development training demands of business and industry  

Response to Question 5 from David Rutledge (AACT & Trustee, Washtenau Community College):  Shrinking government funding will impact the role of the community college in meeting the workforce development training demands on business and industry by averting plans for enhanced collaboration and more serious partnerships.  Often a Workforce Board’s One-Stop Center is located on the campus of a community college.  When there is a need to expand corporate training activities, shrinking government funding could seriously impact the community college’s leadership role in workforce development activities.  By way of example, leaders in my community—including the Community College President, the County Administrator, and the Workforce Board leadership—are discussing plans to bring corporate sponsors to the table to offer more corporate training in one location.  Such a venture would need financial support from all partners and especially the community college. 

Response to Question 5 from Susan Sclafani (Assistant Secretary, OVAE):
Federal dollars for community colleges are increasing.  While the Department of Education’s Perkins budget is stable, the President has proposed $125 million for a new Community College Access program.  This would provide incentives to states and partnerships to improve access to a college education, particularly for low-income and minority students. In addition, the Department has identified $11 million for a new Loans for Short-Term Training program, jointly administered by the Departments of Education and Labor, to help dislocated, unemployed, transitioning, or older workers and students.  The Department of Labor has announced the availability of $125 million in grant funds for the new Community-Based Job Training Grants.  Funds will be awarded to support capacity building and workforce training for high growth industries through the national system of community and technical colleges.  These programs are to add capacity for the training demands on our nation’s community colleges. 

Question 6 (from Bellevue Community College): Please describe your most effective and innovative program, in terms of linking students to businesses, and what would you recommend as a starting point for anyone interested in replicating? 

Response to Question 6 from Janice Magill (U.S. Chamber of Commerce): Our national Chamber-Job Corps Partnership initiative has helped create awareness of the 70,000 Job Corps students who annually are trained by Job Corps for entry-level employment.  By creating local and state chamber partnerships, CWP has increased the awareness of Job Corps for over 650,000 employers, resulting in successfully meeting the employment needs of our members across the nation.  Our chambers have provided the conduit for the often “isolated” locations of Job Corps centers to reach into the metro communities where most of the students return for employment.  This program has significantly closed that gap.  Norwegian Cruise Lines needed culinary arts employees to staff their new ship out of Seattle.  Our Washington State Chamber-Job Corps Partnership responded immediately and has now created a “pipeline” of culinary workers for Norwegian.  In addition, Norwegian is looking at other qualified Job Corps students with training in electricity, welding, housekeeping, nursing, and general office operations.

The starting point is identifying the need…find out what’s already out there and bring in the decision makers to create a solution.  Once you have success, don’t forget to measure and “shout” your success stories everywhere you can.

Response to Question 6 from David Rutledge (AACT & Trustee, Washtenau Community College):  The most effective and innovative program the community college has in linking students to business is the incumbent worker training program.  The community college works with businesses and the workforce board to customize training for workers already employed in a business to upgrade specific skills.  Once the company is ready to make NEW hires, the workforce board steps in and immediately begins to assist students in landing jobs in these companies.  The process is made easier because of the already established relationship with the company.  
Question 7 (from Burlington Community College): Can you offer strategies to “tear down” turf walls?  Everyone needs revenue to survive: chambers are training community colleges, community colleges are training…, etc. 

Response to Question 7 from Janice Magill (U.S. Chamber of Commerce): Tearing down turf walls has been a long-standing challenge to building effective partnerships.  A trained, non-partial facilitator can help your partners understand the negotiable and “non-negotiable” pieces of the partnership.  Developing a joint mission for the partnership, as well as a joint vision for the community, is paramount to creating understanding and developing buy-in.  For example, when a community works with neighboring communities to address the even bigger problem of worker shortages, their shared problem, solution, and vision is “bigger” than just one community.  The economic benefit and health of the region becomes a bigger benefit for everyone.  In Washington State, the community colleges have formed an alliance and are meeting the training needs of their businesses in a system-wide collaborative that encourages a broader participation of businesses than when each community college “turfed” its own business customers.

Response to Question 7 from David Rutledge (AACT & Trustee, Washtenau Community College):  Strategies to tear down turf walls must include a commitment by all partners to accept what I call a “different definition” of collaboration.  All partners must agree to Joint OWNERSHIP, Joint DECISION-MAKING, and joint FUNDING/RESOURCE SHARING.  When all partners are truly invested in these ways, walls are broken down.  Where there is a commitment by business, government, and education to a culture of true collaboration, the community will experience wonderful success in skill training and job retention.

Question 8 (from Burlington Community College):  How do community colleges tell their success story?  How do community colleges tell their story in successfully retraining workers through their certificate programs or licensure programs, at a time when 75 percent of the workforce may require retooling of their skills set? 

Response to Question 8 from Harry Moser (Charmilles Technologies & Mikron Corporation): Community colleges should tell their success story by documenting the success of the graduates and the opportunities in the fields for which the college provides training.  Some examples: 

a. Document:  

· number of job inquiries per graduate.
· average starting salaries
· percentage of graduates that take a job in the field for which they trained 

· average salary after five years
· notable success stories of graduates, for example, "the class of ______" 

b. Emphasize to prospective students that the key to career success and income is the selection of occupation (a battle that a community college can win) rather than of number of years of postsecondary education or number of degrees (a battle that the community college will inevitable lose). 

c. Work closely with a business advisory council.  As an example, Chippewa Valley Community College in Eau Claire, Wisconsin, places ads in the local newspaper.  The ad describes the training programs that the college provides and includes help-wanted ads for one or more local companies seeking workers with the skill sets provided by the college's programs. 

d. Develop a strong certificate program, ideally in cooperation with local businesses.  For example NIMS (National Institute for Metalworking Skills) works through local chapters of NTMA, PMA, and other manufacturing trade associations to cooperate with the community colleges.  The local businesses then include in their help wanted ads "NIMS certificate preferred." 

e. Concerning retraining, work with local companies to document the productivity improvement and ROI associated with re-training.  We have documented ROIs for companies in the range of 100%+ per year on providing better process training, i.e., enhancing the skills in performing specific processes for running specific equipment.  If it is clear to the local employers that they will be more profitable if they provide additional training, additional training will occur.  For further information, contact Harry Moser at info@charmillesus.com.  
Response to Question 8 from David Rutledge (AACT & Trustee, Washtenau Community College):  Telling the success story is also a partnership issue.  Every year at our workforce board annual meeting, successful students are given an award and spotlighted with recognition from our elected officials.  The community college gets credit for doing the training that moved these individuals from unemployment to skill building and then to employment.  We also have an annual alumni event in our state capitol where the governor issues a certificate to each successful student from our workforce board.

Response to Question 8  from Janice Magill (U.S. Chamber of Commerce):  Most skills for today’s workforce will be obsolete in another 10-15 years.  Life-long learning is essential for any business to prosper and grow.  Business knows this and understands that more training will be a continued issue for their workforce.  If the community college can meet their needs “at the speed of business,” there will be little doubt that the business will return to the community college system for new trainings.  The important element often not seen in community colleges is the point of contact and full time marketing person who is out in the business every day finding out what the next new need will be.  Marketing, business champions, and success stories are an on-going process for the market-responsive community college.

Question 9 (from DC audience): Does the need for better connecting education, economic development, and employment imply that we need to connect clusters of economic development to programs in the high school and the community college as sector-focused teams?  Concerned employers could offer competencies, career ladders, work experience, loaning or sharing of equipment, foundation donation, scholarships, political influence, and grant teams. 

Response to Question 9 from Hans Meeder (OVAE): As the question suggests, there is clearly a need for stronger programmatic connections between high schools, adult education, and community colleges and the labor market to both respond to, and anticipate, the needs of the high-skilled workforce.  Career pathway programs built in response to economic clusters can be a very effective way of giving students the high-level skills they need to maximize their educational options, while engaging in a relevant program that holds promise for economic self-sufficiency.  The career pathways, however, should not revert to old-style low-skilled, narrow job training that locks a participant into one job category.  Rather, modern career pathways must build broad skills within an economic cluster, offer a rigorous academic and technical skill curriculum that is validated by employers, and offer students the option of pursuing further education and training at the 4-year or community college level, as well as direct entry into the workplace.

Response to Question 9 from Harry Moser (Charmilles Technologies & Mikron Corp.): It certainly makes sense to have strong cooperation and identification of mutual interest amongst the various constituencies mentioned.  "Sector-focus" is important because training needs to be sector focused.  There is too much emphasis on general training such as literacy that should be fully accomplished in high school.  The community college should be tightly focused on providing job specific skills and experience that strengthen analytical capabilities.  Colleges that achieve a strong cooperation with local employers will typically obtain the kinds of support mentioned in the question.
Question 10 (from Bellevue Community College, asked of Hans Meeder): Due to a number of factors including off-shoring of entry-level jobs and advances in technology in recent years, we have seen a significant rise in skill requirements needed for the information technology workforce.  We are also seeing a continued increase in Adult Basic Education and English-as-a-Second-Language students.  What strategies would you recommend to assist colleges to help underprepared students enter these high-level technology careers?

Response to Question 10 from Hans Meeder (OVAE):  The route into the high-tech workforce for English Language Learners will vary largely according to the level of native-language literacy and education the immigrant student brings with him or her.  Adults with strong educational backgrounds in their home country should be able to advance relatively quickly through ELL coursework, and perhaps even undertake it simultaneously while beginning technical coursework at the college.  In a similar manner, ELLs at the high-school level who are well educated can reach high levels of proficiency in math and science while simultaneously learning English.  

However, for poorly educated recent immigrants, the movement from low skilled to high skilled is likely to be more difficult and extended.  Community college ELL programs should probably focus mostly on intensive language skill developments and also career counseling so that students can see job opportunities that may lie down the road.  They might be encouraged to get or hold a job while they advance in English proficiency and also strive toward a high school equivalency degree.  Leaders or staff from the adult literacy/GED program should regularly meet with college developmental education faculty to compare the expectations and methods of the two programs.  The goal of the adult literacy program should be to prepare students for credit-bearing work in addition to completion of the GED and avoid the need for additional development coursework. 

The adult literacy program should also attempt to reach an agreement with the college whereby it could offer the college’s college placement test at no cost to the adult literacy students, so they will see how close they are to eligibility for credit-bearing work at the college.  This same strategy is paying off in high school/college collaboration and is motivating high school students to work harder and maintain focus so they can avoid college remediation.

Essentially, adult literacy programs need to undertake reforms that are parallel in purpose to those of high school reform.  These reforms are geared at making sure that expectations between high school equivalency and college work are clearly articulated, and creating a seamless sequence of educational opportunities to encourage successful transition from one program to the next.  

Postsecondary Transitions

Question 11 (from Burlington Community College, directed to OVAE): Is there or will there be a competitive RFP process for the community college initiatives program? 

Response to Question 11 from Hans Meeder (OVAE): The Community-based Job Training Grant program, administered by DOL, will, in fact, have a competitive RFP process.  This competition should be announced shortly; more information can be found at www.doleta.gov.

The proposed $125 million Community College Access program would be administered by the U.S. Department of Education.  While details of the program will need to be worked out in concert with Congress, here is a general description of the proposal.

This proposed new program would provide incentives to states and partnerships to increase access to a college education for low-income and minority students by promoting “dual enrollment” programs through which high school students take college-level courses and receive both high school and postsecondary credit.  The program would support two types of activities: partnership and state grants. 

Partnership grants would be competitive grants to local applicants to create incentives for community colleges to provide dual enrollment programs and provide funding for scholarships to students who enroll in and complete dual enrollment programs and who continue on to complete postsecondary education.  States grants would provide incentives for states to work together to encourage transfer of academic credit across state lines among institutions.

Question 12 (from Burlington Community College): Students in 2005 are much more computer savvy.  How do you recommend keeping students interested in the face-to-face interaction with student service personnel? 

Response to Question 12 from Henry Shannon (St. Louis Community College): Certainly more students, particularly younger students, are increasingly computer savvy.  It is essential that some level of student services be available online for those students who are self-directed.  At the same time, all students are, at times, in need of the “high touch” as well as the “high tech.”  I believe the key to keeping students returning for face-to-face interaction with student service personnel is the quality of the information they receive and how it is delivered.  If your student service processes are streamlined and user-friendly and delivered by staff with an outstanding customer service attitude they will return.  It is essentially a customer service transaction.

Question 13 (from Seminole Community College): It has been said that less than 25 percent of high school students complete four-year college degrees.  Why isn’t there more emphasis on vocational/technical education and life skills preparation in high school?  What are we preparing our young people to be? 

Response to Question 13 from Gail Schwartz (OVAE): The U.S. Department of Education’s National Assessment of Vocational Education (NAVE) final report to Congress from 2004 contains a thorough evaluation of the status of vocational education and the impact of the Carl D. Perkins Vocational and Technical Education Act of 1998.  The report states that secondary vocational education is a large component of high school course taking and serves a diverse group of students but that vocational education is an increasingly smaller share of the overall curriculum.  Over the last decade of academic reforms, secondary students who participated in vocational programs increased their academic course taking and achievement, making them better prepared for both college and careers than were their peers in past years.  In fact, students who take both a strong academic curriculum and a vocational program of study may have better outcomes than those who pursue one or the other.  

The question about a lack of emphasis on career and technical education (CTE) in high school may reflect more of a concern about the type of programs available for students.  For the most part, the CTE programs offered in some high schools may only address the career goals and interests of some students.  As a result, states are beginning to offer broad career preparation courses that may peak the interest of all students.  The breath of these career preparation courses is substantial, ranging from education and training to human services and finance.  The intent of this new CTE is to encourage students to begin thinking about their future earlier in order to leave high school better prepared and more focused.  The proposed new Perkins legislation supports this movement by requiring a “model sequence of courses” or “career pathway” for high school students that culminates in successful transitions to college.

Question 14 (from Seminole Community College): How can the community college better collaborate with high schools on the retention issues of high school students rather than having to address that at the community college level? 

Response to Question 14 from Henry Shannon (St. Louis Community College): We found that the first step was sharing detailed information with our partner high schools about how their students were doing.  We developed a data package for each high school, by graduating class that detailed student performance and engagement information.  We used these reports as basis for discussion with our high school partners about how to identify and intervene to maximize retention and minimize remediation.  This generated some frank discussions about the high school curriculum and grading and the appropriateness of college placement tests and cut scores.  It also increased the frequency of administering the college placement tests to high school juniors.  Our CCTI project was a natural vehicle to bring our high school partners together.  From there we added high school and college discipline faculty (e.g., math) to address specific curriculum concerns.  Resources were allocated from CCTI and Carl Perkins to fund collaborative projects that provided extra help for students and a better-aligned curriculum.

Response to Question 14 from Gail Schwartz (OVAE): The department is currently funding the College and Careers Transitions Initiative (CCTI), led by the League for Innovation in the Community College.  The purpose of CCTI is to eliminate the need for remediation at the college level through the use of career pathways.  During the past three years, CCTI has established a career pathways model and currently has 15 community college and high school pilot sites that are implementing the model across the country.  Components of the model pathway are: (1) strong partnerships between colleges, employers, and high schools; (2) communication between high school and college faculties (academic and CTE) ensuring alignment of curriculum; and (3) assessment and remediation opportunities for high school students prior to graduation.   

Community colleges can use this initiative as a model for collaborating with high schools.  For more information about CCTI and career pathways, you can visit the League’s Web site at http://www.league.org/.   

Question 15 (from Houston Community College): Would you cite some examples of successful postsecondary transition public school/community college projects implemented in large urban areas? 

Response to Question 15 from OVAE: A promising program being implemented in partnership with a large urban school district is College Now—a collaborative between City University of New York (CUNY) and the New York City Department of Education.  The goal of the program is to improve students’ educational experience and ensure that high school graduates are ready to enter college without the need for remediation.  All 17 CUNY institutions participate in College Now, along with the six community colleges that are part of the City University college system.

The individual College Now partnerships between high schools and CUNY colleges are structured based on the needs of each high school.  The college-based coordinators and high school staff work to identify the full range of courses offered by the program, which usually include courses for students in need of academic remediation, college preparatory courses, as well as courses for college credit.  In addition, the interests and skills of high school faculty are also considered, since high school faculty must meet the requirements for adjunct faculty in order to teach courses for college credit.  

For additional information on College Now, including specific information on the structure of each partnership, please visit the College Now Web site at: http://www.collegenow.cuny.edu/.
Response to Question 15 from Gail Schwartz (OVAE): Some of the most successful examples of high school to college transition programs have started as a result of strong partnerships during the development of Career Pathways.  Career Pathways are developed, implemented, and maintained in partnership among secondary and postsecondary education, business, and employers to ensure successful transitions.  Some great examples are Murray High School/Salt Lake Community College in Utah; Miami Dade College in Miami, Florida; and Sinclair Community College in Dayton, Ohio. 
Question 16 (from Bellevue Community College): A study is being conducted by your office, through DTI Associates and the Community College Research Center, on credit-based transition programs.  What, if any, evidence has the study found linking dual-credit programs to the successful secondary to postsecondary transition for students, especially lower achieving students?  Is there one program, or certain elements that seem to be more successful than others, and what are those? 

Response to Question 16 from OVAE: Preliminary findings from the Accelerating Student Success Project indicate that in order for programs to reach a broader range of students, consideration must be given to how the following programmatic features are structured:

· Recruitment and selection:  Formalize recruitment and selection practices in order for all students, especially students not performing at grade level, to learn about the program’s goals and requirements early in their academic careers.  Formal recruitment strategies should involve and be developed by middle school and high school counselors and teachers.  Participation in program activities ensures broad understanding and support of the program by school staff.

· Curriculum pathways:  Develop clear curricular pathways aligned with college admission requirements that move students from one level of course work to the next.  These pathways should include developmental courses for students who enter high school with academic deficiencies, along with college preparatory courses that lead to college credit courses.

· Support services:  Provide both non-academic and academic support services that help students understand the expectations associated with college courses and the demands of a college environment.  In order for students to become familiar with the demands of a college environment, ensure students are exposed to a variety of activities, including course taking on the campus of the postsecondary partner.

Question 17 (from DC audience): Any thought on how “dual enrollment” should be shaped to enhance retention and certificate/degree obtainment? 

Response to Question 17 from Henry Shannon (St. Louis Community College): Dual enrollment is currently limited, in most states, to students who are already high performers or seniors who have effectively completed their high school credits.  Certainly dual enrollment should be a key for a senior year strategy to get a jump-start on college, but it could be more, particularly for career and technical students.  In Missouri, students must meet all the requirements that the college has in place for a particular course (college placement scores or a certain ACT score), and have a high GPA.  The instructor also must meet all College requirements.  An alternative strategy would be to use dual credit in a more flexible way to help high school students prepare to do college level work as well as to get a head start on degree or certificate completion.  This might involve modifying the high school course by embedding more math, science, and reading skills in the context of the CTE course and relying more on end-of-course exams or certification tests as the measure of whether college credit is granted (rather than relying on prerequisites).  

Response to Question 17 from OVAE:  Two possible strategies that might enhance retention and degree attainment are the award of transcripted, transferable credits and greater exposure to the college environment.  The inclusion of both of these strategies allows students to enter college with an understanding of the demands of college life and credits that count towards a degree or certificate.  

According to a recent survey by the National Center for Education Statistics (NCES), the use of “credit in escrow” is not prevalent in high schools that offered dual credit courses with an academic focus.  Yet, 41 percent of schools that offered courses with a career and technical focus reported holding credits in escrow.  The credit in escrow arrangement limits the portability of credits, and at times only allows students to claim credits after acceptance into a program at the partnering postsecondary institution.    

However, the NCES survey also found that a majority of public high schools offered courses for dual credit.  While 71 percent of high schools offered dual credit courses, only 23 percent of enrollments occur on the campus of a postsecondary institution.  And, during the 2002-2003 school year, only 1 in 4 students taking a dual credit course received extensive postsecondary exposure through their dual credit program experience.  

To access the NCES surveys on dual credit/enrollment patterns in U.S. public high schools and postsecondary institutions, please visit the OVAE Web site at: http://www.ed.gov/about/offices/list/ovae/pi/cclo/cbtrans/products.html.

Question 18 (from the DC audience):  Since collaboration takes a lot of time for each of the stakeholders and there is little or no funding for enabling collaboration, what recommendations would the panelists make regarding how this work can be fostered and grown?  Where will the resources come from? 

Response to Question 18 from Henry Shannon (St. Louis Community College): Our project began as a conversation between our secondary and postsecondary partners to improve the quality of career and technical education in our area.  We found that a shared issue brought us together and the ideas that came out of that conversation generated such excitement that we became very creative and collaborative about promoting the concept (in our case, a Regional Engineering Academy) and securing resources.  We looked for existing funding streams (Perkins, Tech Prep, state program enhancement funds and local CTE funds) as well as add-on grants such as CCTI.  Support from business and industry came soon after.  We used an existing curriculum model (PLTW—Project Lead the Way) to minimize costly program development.  We also used our project to engage in conversations about Perkins reauthorization, high school reform, and the Workforce Investment Act, which brought our project to the attention of policy-makers and funders.  In short, we had a shared problem, a shared vision for a solution and real collaboration and commitment among a variety of partners.  We found that resources were available for programs that impacted state and local needs and demonstrated great partnerships.
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