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Good mo .ng and thank you for the opportunity to address the Commission. I want to
thank all fthe commissioners and Secretary Spellings for focusing your attention on
recomme dations aimed at improving the higher education system in the United States.
Your deli erations are timely for the future of our universities and colleges and for the
continued prosperity of our country.

This mo fig I will speak to you from two perspectives; first, as a person who has spent
my profes ionallife in higher education, beginning as a professor and researcher, and
most rece tly as a leader of a private research university. After 26 years at MIT, I began
serving B ston University as its president last fall. I also have consulted for several
foreign g ernments on the development of research universities and on the creation of

governm1 t-supported research institutions. I have spent considerable time thinking
about uni ersities and models for their development. I will make several points based on
these pers ectives.

Let me be in with a perspective from outside this country. The American higher
education ystem of public and private universities and colleges is the envy of essentially
all nations. Others recognize that we support an incredible diversity of institutions with
faculties d academic programs that are tailored to varying student needs. Moreover,
intematio alleaders in higher education realize that it is the competition between these
instituti01 that is ultimately responsible for the excellence of our schools and for the
overall q lity of our higher education system. The competition I speak of is not across
all of the i stitutions. There are several different markets at work simultaneously ranging
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from the~ ompetitiOn between small local colleges for commuting students, to the
nationwi e competition for the very best faculty, students and for support of research
between ur large research universities.

Within 0 system the large role of private universities and colleges is essentially unique
in the w rId. Only from the United States do privately operated universities appear on a
list of th very best universities in the world. This outcome has been noted by others and
is behind moves in several countries to emulate our institutions. Examples of change are
the move toward more public university autonomy in the Japanese system of state-owned
institutio s, and the establishment of the International University of Bremen in Germany
on the m del of an American private university. Change also is occurring rapidly in
Singapor~, a country known for the excellence of their K-12 education and for
internati~alleadership in mathematics and science education.

Singapo is now turning its attention to higher education and has been studying United
States ins itutions carefully. Their government has moved to give their three public
universiti s autonomy, complete with private boards of trustees, and has recently
announce the establishment of a National Research Foundation with the goal of
drasticall increasing competitively distributed, academic research funding. The
Singapor government's goal is to give the universities the freedom to respond
separatel , as do private United States universities, to the demands of their student
constitue cies and to create the competitive environment between their schools that is
needed to develop academic excellence on an international standard. As Singapore
moves to 0 this, their leaders fully understand the impact of the quality of research
excellenc on education; where the value proposition for the undergraduate students rests
in the cre tive classroom environment established by faculty members at the frontiers of
their disci lines and by the special opportunities outside of the traditional classroom
available or ambitious students. These are the benefits that other countries are looking
for in thei drive to establish research universities like ours.

I believe t at the commission should recognize that the American higher education
system h produced a competitive environment that fuels the excellence of our
institution and the quality of the educational experiences for our students. I hope that the
commissi n will strongly endorse maintaining this diversity and resist recommendations
that norm lize institutions toward any standard. I also hope that the commission
recognize the very special role of the American private research university in our
economy d in educational options for our students.

My secon point revolves around the variety of educational programs in our large
universiti s. As an example, Boston University has developed a system of undergraduate
education ased on a quality liberal arts education, potentially coupled with opportunities
for profes ional education in a range of fields including engineering, management,
journalis , occupational therapy, and conservatory-like experiences in theatre and music.
The mark ts for our graduates judge the quality of these programs and the preparation of
our studen s to either enter the job market or to attend professional and graduate
programs. The popularity of our university and our programs with students and parents is
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related~ these outcomes, which also strongly impact the reputation of the university.
Reputati n and outcomes are obviously coupled together and one can rightly ask if the
feedbac on the quality of education is ,direct enough.

Are ther outcome-based metrics that can be realistically gathered and reported to help
students picking institutions? Surely, comparisons are valuable between institutions
with like programs, but average data within a university is less relevant. For example,
when 100 .ng at employment data, how can one compare the job possibilities for a new
graduate om the School of Engineering with those for an aspiring actress or musician
graduatiqg from the College of Fine Arts? Disciplinary based comparisons of outcomes
across un~versities have some merit, but are difficult to interpret without detailed analysis
of indivi4ual programs.

Using st dardized testing of graduating undergraduates to measure outcomes has the
same dif culties. Unless reduced to considering the most basic levels of knowledge,
universi -wide testing will not capture advanced learning or measure the value of the
universi experience. Testing of basic skills can easily reduce to being another attempt
at evaluat ng the effectiveness ofK-12 education in preparing a student for a rigorous
college e ucation. It would seem best to put the emphasis on improving the preparation
of our hi school graduates for higher education. Universities can and are helping with
this chall nge. Catalyzed by federal programs and by a deeply held sense of engagement
between ur campus and the city, we are seeing growing faculty involvement in working
with our ublic schools to improve teaching of mathematics and reading. The continued
emphasis f the federal government on the support of these programs will be necessary
for sustai ed progress.

A final p "nt that I would like to make may be obvious; it is that private research
universiti s are not all alike in their financial operations. Most importantly, the budgets
of most 0 private institutions are driven by the tuition and fees paid by their students and
not by en owment income or annual giving. For the largest private universities, tuition
and fees p id by students usually compose at least 50 to 60 percent of the gross annual
revenue, hile endowment income and annual giving by alumni amounts to 10 percent or
less. This is not the financial model that comes to mind when people read about well-
known pri ate universities with large endowments.

The insti tional reliance on student tuition for financial support of the university must be
balanced y financial aid for needy qualified students and for grants to attract the very
best stude ts to our programs. The commitment to undergraduate financial aid is
substanti within private research universities: it is not uncommon for the average
financial °d given to an undergraduate student to be greater than one-third of the tuition.
The amo t will be significantly larger if the institution tries to meet full financial need
for all und rgraduateso

A related~ alization is that typically, the majority of this financial aid comes from the .
operating udget of the university and not from the income from endowment or from
gifts. Co ider a simple calculation for a university with an operating budget of$l billion



Page 4

(most b dgets for universities with medical and professional schools are considerably
larger) d a $ 1 billion endowment. Although this sounds like substantial funding would
come fr m the endowment, it does not in reality. Income from the endowment, which is
generate at 4-5 percent of the endowment total, amounts to 4-5 percent of the operating
budget 0 $ 40-50 million annually. Assuming tuition costs roughly $30,000 annually,
the finan ial aid for 4800 undergraduates (or a class of 1200 students per year) will
exhaust e income from a $ 1 billion endowment. You can sense the magnitude of the
challeng of funding financial aid for a university with 15,000 undergraduate students.
Federal ancial aid for needy undergraduate students, appropriately indexed for
inflation, is critically important to helping qualified needy students have access to all
universiti s.

PrivateS iverSities in general and private research university in particular are a unique
Americ creation that have and will continue to playa critical role in higher education
and in th prosperity of our nation. I hope the commission will support the continued
success 0 these institutions. Thank you.


